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Abstract. The aim of this paper is to explore the ways teachers spend their free time in relation to their place of
residence, differences in teaching styles based on career advancement, class type, and school type, and the interrela-
tion between teachers’ free-time activities and their teaching styles. This topic was examined by using a two-part
questionnaire containing the Leisure Time Activity Questionnaire (LTAQ) and the Staffordshire Evaluation of Teach-
ing Styles questionnaire (SETS). A total of 1492 class and subject teachers voluntarily participated in the research.
The results of the empirical part of the research indicate that teachers usually spend their leisure time in organized
activities with friends and family, but statistically significant differences were found in teachers’ leisure time activi-
ties with regard to their place of residence (city/village/island). Furthermore, the results of teachers’ self-assessments
show that they most often take on the role of a lecturer, but also a student-oriented teacher. Statistically significant
differences have been identified depending on the type of class unit they teach (regular/combined), the type of
school (central/branch) they work in, and qualification status they have achieved (mentor/advisor/excellent advisor).
A mutual correlation in teachers’ ways of spending leisure time and their teaching styles has also been established.
Keywords: leisure, organized leisure time, teacher, student-orientation/curriculum-orientation.

Mokytojy laisvalaikio veikly ir mokymo stiliy sgsajos

Santrauka. Straipsnio tikslas — istirti, kaip mokytojai leidzia laisvalaikj pagal gyvenamaja vieta, taip pat mokymo
stiliy skirtumus pagal pazanga karjeroje, pamoky ir mokyklos tipa, bei mokytojy laisvalaikio veikly ir mokymo
stiliy rysj. Tyrime naudota dviejy daliy apklausa — Laisvalaikio veikly klausimynas (angl. The Leisure Time Activity
Questionnaire (LTAQ) ir StafordSyro mokymo stiliy vertinimo klausimynas (angl. The Staffordshire Evaluation of
Teaching Styles Questionnaire (SETS). Tyrime savanoriskai dalyvavo 1 492 mokytojai. Empirinés tyrimo dalies re-
zultatai atskleide, kad mokytojai laisvalaikj paprastai leidzia organizuotoje veikloje su draugais ir Seima, taciau buvo
nustatyta statistiskai reikSmingy skirtumy tarp mokytojy laisvalaikio veikly pagal jy gyvenamaja vieta (miestas /
kaimas / sala). Be to, mokytojy savistabos rezultatai rodo, kad jie dazniausiai atlieka lektoriaus, taip pat j mokinius
orientuoto mokytojo vaidmenj. Nustatyta statistiSkai reikSmingy skirtumy pagal mokomy klasiy tipa (jprastos /
jungtinés), mokyklos tipa (centrin¢ / filialas) ir pasiekta kvalifikacija (mentorius / patar¢jas / vyr. pataréjas). Taip pat
nustatytos koreliacijos tarp mokytojy laisvalaikio praleidimo biidy ir jy taikomy mokymo stiliy.

RaktaZodZiai: laisvalaikis, organizuotas laisvalaikis, mokytojas, orientacija i mokinj / orientacija j mokymo pro-
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Introduction

Leisure is an omnipresent concept that is not and cannot be unambiguously defined
(Dux, 2017). In this paper, the term ‘leisure’ covers all activities, both structured and
unstructured, freely chosen by the consumer of the activity (Gkiotsalitis and Stathopou-
los, 2016). Adults spend their leisure time in different ways. It is well known that differ-
ent forms of leisure time activities can contribute to a person’s mental health (Hou et al.,
2018; Blazevi¢ et al., 2021), physical health (Labbe and Miller, 2019), and family re-
lationships (Zhang et al., 2017). Leisure time can have different benefits, which makes
it important in the context of the impact on a person’s professional life and work. In a
world of rapid changes and stressful professional circumstances, leisure is considered
a space for recovery (Kleiber, 2000). Benefits of leisure for individuals are observed
with regard to the level of structuring and, more recently, according to the concept of
situational leisure as developed by Stebbins (1997). In addition to the level of structur-
ing, this theory also takes into account the opinion and feelings that the individual has
towards their leisure time. The fundamental division within the theory is into serious
and casual leisure. Serious leisure is more frequent, and it requires having knowledge
and skills, while casual leisure includes infrequent and non-binding activities which do
not require specific knowledge and skills (Stebbins, 1997). Recognizing leisure as an
important factor in the life of employees is a key aspect for the benefit and better quality
of life manifested in stress management, annulment of negative feelings, but also in the
experience of positive feelings (Liang, 2018; Petelcycz et al., 2018). The importance
of spending leisure time was in focus during the COVID-19 pandemic, especially in
view of the increased presence of digital media (Blazevi¢ and Klein, 2022). In line with
the importance of leisure and its various benefits, the question arises as to how leisure
affects the teacher as an adult employed in an educational institution. The preference
of teachers for certain leisure activities can be perceived from the different offers of
extracurricular activities that teachers organize in schools (Blazevi¢ and Matijasevié,
2021). Each and every teacher has their own values which can directly or indirectly
influence their classroom management (Mlinarevi¢ and Brust Nemet, 2012), which ul-
timately makes a hidden curriculum of teachers. This is important because it has a great
influence on the educational process (Riley, 2003). Swadzba et al. (2024) state that the
organization of leisure activities is connected to the values important to people, and that
they concretize them through their free time. This highlights the significance of leisure
time in the context of the hidden curriculum, as it is linked to the values held by teach-
ers. Therefore, the connection between leisure time, values, and the hidden curriculum
is evident. A concrete example can be seen in the study by Matijasevi¢ (2024), which
indicates that, based on their ways of spending free time, teachers shape how they
teach about leisure time in general. This is directly related to the organization of extra-
curricular activities as an integral part of the educational system. A part of the hidden
curriculum certainly belongs to different teaching styles as tools for managing the class
environment and teaching methods. The term ‘teaching style’ connects the teacher and
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the student (Mosston, 1978) and thus becomes a vital factor of the educational aspect of
the school. Grasha (1996) distinguishes five different teaching styles: Expert, Formal
Authority, Personal Model, Facilitator, and Delegator. The Expert possesses all the in-
formation the student needs for acquiring the learning content. Meanwhile, the Formal
Authority is focused on achieving the goals, and this style of teaching is characterized
by inflexibility in educational work with the preference of methodical perfectionism.
Whereas, the Personal Model follows the principle of a teacher as a model who teaches
from their own examples and directs students towards learning through observation.
In comparison, the Facilitator focuses on the student and the quality of student-teacher
interaction and is generally flexible in educational work. The final style, according to
Grasha (1996), is the Delegator. Teachers applying this teaching style view the student
as an independent person ready for independence in the learning process. In addition to
Grasha’s classification, there is another grouping provided by Woods (1995), who di-
vides teachers and their work into three categories: Discipline-Centered, Teacher-Cen-
tered and Student-Centered. In the Discipline-Centered teaching style, the focus is on
the clear structure of delivering the teaching content. Meanwhile, the Teacher-Centered
model is a known model of the traditional forms of teaching in which the teacher is
at the center as the main source of knowledge. Typical of the contemporary school is
the Student-Centered style, in which the teacher adapts to the student and their needs,
whereby the student is not an object but rather a subject of the educational process in
which they actively participate. Teaching methods that are structured within different
teaching styles and which include different visions and teaching preferences, direct and
indirect educational goals and different ways of communication make a part of a hidden
curriculum that is conditioned by different factors. Due the different influences of the
way of spending leisure time on a person’s professional life, the question arises relat-
ed to the correlation between the way of spending leisure time and different teaching
styles. This highlights the research problem regarding the impact of leisure activities on
teaching methods and practices within the educational system.

Methodology

Research objective and hypotheses. This research explores how teachers spend their free
time in their residence, differences in teaching styles based on the career advancement,
the class type, and the school type, and the interrelation between teachers’ free time ac-
tivities and their teaching styles. With regard to the objective, the following hypotheses
were formulated:

H1 — There is no statistically significant difference in teachers’ leisure time activities
with regard to their place of residence.

H2 — There is no statistically significant difference in teaching styles with regard to
the teachers’ qualification status.

H3 — There is no statistically significant difference in teaching styles with regard to
the type of the class unit (regular/combined).
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H4 — There is no statistically significant difference in teaching styles with regard to
the type of school (central/branch).

HS5 — There is no mutual correlation between teachers’ leisure time activities and
their teaching styles.

Sample. Empirical research was conducted in 2021 by using an anonymous survey
questionnaire via Google Forms. A total of 1492 class and subject teachers participated
in the research. All participants were familiar with the objective of the research and
could withdraw at any time.

Instrument. For the purposes of the research, a three-part survey questionnaire was
applied. The first part examined the socio-demographic characteristics: the professional
profile, the place of residence, the qualification status, the type of class unit, and the
type of school. The second part of the questionnaire included the Leisure Time Activity
Questionnaire (LTAQ) (Przepiorka and Blachnio, 2017), whereas the third part was the
Staffordshire Evaluation of Teaching Styles questionnaire (SETS) (Mohana et al., 2007)
which examines the teaching style. The first scale contained 50 items, and the second
scale contained 24 items. Both are 1-5-point Likert-type scales, on which, the respond-
ents assessed the extent to which individual items relate to them, with ‘1’ meaning “I
completely disagree” and ‘5’ standing for “I completely agree”.

Data processing methods. For data analysis, descriptive analysis was used which
included percentages, frequencies, mean values, and standard deviation. The hypotheses
were tested by inferential statistics containing confirmatory factor analysis, Mann-Whit-
ney U test, Kruskal-Wallis and Wilcoxon W test. The reliability test of the Cronbach’s
Alpha was used, the Kaiser-Meyer-Olkin value of the sampling adequacy measure was
calculated, and Barlett’s test was used to test the significance. Spearman’s correlation
coefficient was also used. The results are presented in tables and are further clarified in
the text.

Results and discussion

Table 1 shows the results on the Leisure Time Scale. The results of the Kaiser-Mey-
er-Olkin sampling adequacy measure are 0.956, which represents a very high test relia-
bility. It should also be noted that Barlett’s test is statistically significant (p < 0.05).

By confirmatory factor analysis, 4 factors were eliminated, explaining 31.115% of
the total variance after applying Varimax rotation with Kaiser normalization. The fol-
lowing factors are used: F1 — Use of media, F2 — Socialization, F3 — Casual leisure, and
F4 — Active leisure. These factors show very high values of Cronbach’s Alpha, which
indicates the reliability of the questionnaire. The analysis also found a high consistency
of the items within the observed factor and the possibility to form a total score for these
variables.
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Table 1. Leisure Time Scale

— Cronbach’s
X e Alpha

F1 — Use of media 2.89 .66 805
I love surfing the Internet 4.36 .79

I watch TV 3.19 1.16

I search different websites 3.84 .99

I visit Internet portals 3.09 1.20

I like to communicate through social media 3.25 1.22

I read the portals and comments of the portal users 3.09 1.20

I watch entertainment shows on TV 2.79 1.29

T use social media to find friends or search other people’s profiles 1.87 1.04

I watch reality shows 1.72 1.08

I like to read tabloids 1.72 1.00

F2 — Socialization 3.33 .60 752
When I can, I spend time with friends 3.58 1.11

I do something relaxing 4.02 1.01

I play sports 2.60 1.30

I go for a walk 3.50 1.17

I spend time with my family 4.39 .85

I go to the movies 2.19 1.12

I watch a good movie 3.69 1.10

I travel 2.99 1.28

I like to plan my excursions 3.38 1.25

I like to go to cafes or pubs with my friends 3.14 1.29

I‘m very good at managing my free time 3.26 .99

I‘'m happy with the way I plan my day 3.31 .98

F3 — Casual leisure 2.17 .63 .692
I write my blog or read someone else’s 1.82 1.06

I learn a foreign language 1.90 1.90 1.19
I participate in different workshops 2.62 1.23

I’m an active volunteer 1.76 1.12

I read newspapers 2.28 1.26

I do repairs around the house 2.74 1.19

I do some gardening 2.43 1.41

I write my diary 1.26 71

I’'m socially active in associations 2.26 1.36

I redecorate my apartment 2.65 1.31

F4 — Active Leisure 3.40 072 704
I don’t like to waste my free time doing nothing 3.60 1.31

I like to have an organized day 3.92 1.10

I always organize my time 3.21 1.14

I like to get up early to have a longer day 3.04 1.45

I like to do nothing (R) 3.16 1.35

I clean up 3.56 1.04

Sleeping during the day is a waste of time 2.81 1.44

I sleep in the daytime (R) 3.93 1.20
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Analysis of teachers’ answers shows mainly different forms of leisure. They spend
most of their free time in organized leisure activities (X = 3.40; Sd = .072) and socializing
activities (X = 3.33; Sd =.60), i.e., activities involving family and friends. Less free time
is spent using the media (X = 2.89; Sd = .066), and the least in casual leisure activities
(X=12.17; Sd = .063) or in activities related to spending leisure time on their own. The
results indicate that teachers attribute significant importance to the organization of time,
including leisure. Organizational skills make a significant component of teachers’ job,
and this is reflected in their private life as well. The participants’ answers show that they
especially enjoy dedicating their leisure time to socializing activities involving family
and friends. It is also interesting that they spend more time in these activities than in
those involving the media. Nowadays, media-related activities have become an increas-
ingly common form of spending free time for all generations, especially young people,
although the media has been attracting people since they showed the first need for com-
munication (Jurci¢, 2017). In addition, the media are of interest because of offering some
entertaining and manipulative content, especially the content denoted by characteristics
of sensation (Laba§ and Marinci¢, 2018). The popularity of the Internet is sufficiently
evidenced by the fact that there are more than four billion users in the world, according
to data from June 30, 2020 (Internet World Stats, 2020). Understanding adults’ leisure
activities, in this case, the activities of teachers, is important because leisure time has the
potential to shape a person’s identity through the activities they engage in during their
free time (Layland et al., 2017), which may also potentially influence their work in the
educational field.

Table 2 shows the differences in teachers’ leisure time activities with regard to their
place of residence.

Table 2. Differences in leisure time activities with regard to the place of residence

Place of N Arith. mean | Kruskal- df Asymp. Sig.
residence of ranks Wallis H (2-tailed)
city 1108 735.05
Use of media village 360 770.64 5.518 2 .063
island 24 913.21
city 1108 764.43
Socialization village 360 685.52 10.127 2 .006
island 24 833.44
city 1108 727.26
Casual leisure village 360 788.27 14.478 2 .001
island 24 1008.13
) ) city 1108 747.73
ggéve Letsure [ illage 360 | 735.24 1.892 2 388
island 24 858.83
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The results of the research show that teachers living on an island spend statistically
significantly more time in socializing activities (p < 0.05) and casual leisure (p < 0.05). The
data obtained are not surprising because islands are smaller environments where people are
more directed towards each other. However, the results also suggest that teachers living on
an island are more likely to spend leisure time in the company of their family and friends.
The obtained data indicate previously known scientific findings (Martin et al., 2024; Mati-
jasevi¢, 2024a) which explain that the place of residence is an important sociodemographic
factor that can determine engagement in specific leisure activities, depending on the availa-
bility of activities, natural surroundings, and the advantages and disadvantages of a particu-
lar living area. Based on the obtained data that indicate statistically significant differences
in individual forms of leisure activities, it is possible to partially accept Hypothesis H1,
according to which, there is no statistically significant difference in teachers’ leisure time
activities with regard to their place of residence.

Table 3 shows the results on the Teacher Style Scale. The results of the Kaiser-Mey-
er-Olkin sampling adequacy measure are 0.956, which represents a very high test relia-
bility. It should also be noted that Barlett’s test is statistically significant (p < 0.05).

Table 3. Teacher Styles Scale

- Cronbach’s
X | Sd ) ha
F1 — Student-centered teacher 3.98 | .67 715
I like to use games in teaching to ensure the transfer of learning 3.76 | 1.03
I like to have additional goals to determine the direction of learning 3.88 | .92
I like to give students the opportunity to explore how to learn 437 | .73
Expressing feelings through play or drama is a valuable aspect of 392 | .97
teaching
F2 — Curriculum-centered teacher 3.35 | .64 .666
I base my teaching preparation on myself and my role 3.29 | 1.16
The best way to teach is to clearly convey the facts 345 | 1.13
I avoid any distraction that would disrupt my planned way of 3.07 | 1.06
conducting classes
I am happy with teaching basic skills 3.75 | 1.00
I am consistent in teaching about a topic regardless of the audience 3.37 1 1.02
I find it important that my teaching is evaluated by an official body | 2.90 | 1.30
(e.g., advisor, headmaster, pedagogue)
I am on my own when I organize teaching that fits into the curriculum | 3.67 | 1.02
F3 — Flexible teacher 3.81 | .59 515
I have less confidence when I only use presentations than when 1 3.63 | 1.14
use games and various exercises in teaching (R)
1 feel comfortable teaching a large number of people / a large audience | 3.07 | 1.20
I have developed my own teaching style 4.17 | .89
I am relaxed enough to use humor in class 448 | .74
I don’t feel comfortable having different class units to teach (R) 3.73 | 1.09
F4 — Teacher lecturer 4.03 | .89 670
I usually stand while I teach 431 | .87
I rarely sit down when I am with students 3.75 | 1.17

31



ISSN 1392-5016 eISSN 1648-665X Acta Paedagogica Vilnensia 54, 2025

By confirmatory factor analysis, 4 factors were extracted, explaining 31.115% of the
total variance after applying Varimax rotation with Kaiser normalization. The following
Factors are used: F1 — Student-centered teacher, ¥2 — Curriculum-centered teacher, F3 —
Flexible teacher, and F4 — Teacher lecturer; the factors show very high values of Cron-
bach’s Alpha, which indicates the reliability of the questionnaire. The analysis has also
established a high consistency of the items within the observed factor and the possibility
to form a total score for these variables.

The teachers’ answers demonstrate that they mostly describe their teaching style as
taking on the role of a lecturer (X = 4.03; Sd = .089), student-centered (X = 3.98; Sd =
.67), a flexible teacher (X =3.81; Sd =.59), while a curriculum-centered teacher was least
used to describe one’s teaching style (x = 3.35; Sd =.064). The role of a teacher lecturer
is typical of the traditional teaching. However, by analyzing the items covering the above
outlined factor, it is evident that the assessment is related to the position of the teacher
and that all the other most assessed items are related to the student-centered teacher. In
the contemporary school, such a teacher gets the role of a moderator, researcher and
evaluator of their own work (Jensen, 2003). Therefore, the data, according to which
there are a large number of student-centered teachers, are one of the main determinants
of the contemporary school (Kaffemaniené et al., 2017). A certain share of the sample
identified themselves as flexible teachers who also possess the qualities of contemporary
school teachers. Such a teacher has mastered different teaching techniques, uses pres-
entations and different games in teaching. It is considered that the school of the future
needs teachers who know how to use various digital tools and enrich the delivery of the
teaching content by applying the gamification aspect (Zichermann and Cunningham,
2011). The smallest fraction of the teachers identify themselves with a teacher lecturer
and a curriculum-centered teacher. Although knowledge of the learning content is impor-
tant, including the curricular requirements, the contemporary school requires a focus on
the student, which excludes the curriculum from being at the center of the educational
process (Jensen, 2003).

Table 4 shows the differences in the Teacher Style Scale regarding the qualification
status. In the current educational system of the Republic of Croatia, teachers can be
assigned the following ranks: mentor, advisor, and excellent advisor (Pravilnik o na-
predovanju ucitelja, nastavnika, struénih suradnika i ravnatelja u osnovnim i srednjim
Skolama i ucenickim domovima, 2019 [Ordinance on Promotion of Class Teachers, Sub-
ject Teachers, Expert Associates and Headmasters in Primary and Secondary Schools
and Student Dormitories, 2019]).

The results of the research provide interesting data, according to which, all teachers
who have been promoted in status assess themselves statistically significantly higher
(p <0.05) in all teaching styles. Whereas, previous research has shown different results.
According to Ridwan et al. (2019), teaching styles in the vast majority of cases do not
correspond to the real needs of students, but Joyce and Hodges (1966) point out that dif-
ferent teaching styles enrich the educational process, and their combination is necessary
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in order for the teaching process to be optimally managed. A potential reason for the gen-
eral lack of career advancement and the reduced expression of competencies related to a
teaching style can be linked to the qualitative research by Mallillin and Mallillin (2021),
in which a fraction of the teachers in the sample reported a perception of not receiving
sufficient recognition in the teaching profession. The responses indicate demotivation,
which could manifest as a lack of career progression among some teachers, leading to
reduced engagement and professional development in specializing in a particular teach-
ing style. The above-outlined point may be a possible explanation of the results obtained.
Namely, it is possible that those teachers who have been promoted in the qualification
status are more aware of the importance of focusing on the student, but, on the other
hand, also of the obligation to realize the given curriculum, and they assessed the offered
items higher. It is certainly commendable that teachers identify themselves with different
teaching styles and their application in practice, which can potentially indicate adapta-
tion to their class This is an indication of student-centered teaching. On the other hand,
potential demotivation and reduced expressiveness of a particular teaching style can also
be explained by the general demotivation related the teaching job. It is considered one
of the riskier jobs regarding burnout development (Jin et al., 2021), which can poten-
tially explain the lower level of teacher-style profiling. Based on the obtained data, it is
possible to reject Hypothesis H2, according to which, there is no statistically significant
difference in teaching styles with regard to the teachers’ qualification status.

Table 4. Differences in teaching styles regarding qualification status

Qua'h— Gl Sum of Mann- Wilcoxon Asytmp.
fication| N mean of the ranks | Whitney U W VA Sig.
status the ranks Y (2-tailed)
Student- | yes 348 | 791.61 | 275479.00
centered 183359.000 | 838299.000 | -2.245| .025
rencher 1o 1144 | 73278 | 838299.00
Curriculum- | yes 348 804.67 | 280025.99
centered 178813.000 | 833753.000 | -2.883 |  .004
weacher 1o 1144 | 72881 | 833753.00
- yes 348 | 839.66 | 292202.50
Flexible 166635.500 | 821575.500 | -4.629| 000
teacher no 1144 | 718.16 | 821575.50
yes 348 | 798.16 | 277759.50
Teacher 181078.500 | 836018.500 | -2.611|  .009
lecturer 1o 1144 | 73079 | 836018.50

Currently, in the Croatian educational system, there are regular and combined class
units (Pravilnik o broju ucenika u redovitom i kombiniranom razrednom odjelu i odgo-
jno-obrazovnoj skupini u osnovnoj skoli, 2009 [Ordinance on the Number of Students in
Regular and Combined Class Units and Educational Groups in Primary Schools, 2009]).
Table 5 shows the differences in the Teacher Style Scale with regard to the type of class
units (regular/combined).
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Table 5. Differences in teaching styles according to the type of class units (regular/combined)

. Arith. mean of | Kruskal- Asymp. Sig.
Class unit| N theranks | WallisH | 9 (2-tailed)
Stnd : combined | 109 825.50
tucent-centered [ ooular | 1209 735.68 5.115 2 077
teacher
both 174 772.20
ul combined | 109 832.68
Curriculum- regular | 1209 746.66 7.241 2 027
centered teacher
both 174 691.40
combined | 109 702.74
Flexible teacher | regular 1209 753.43 1.859 2 .395
both 174 725.75
combined | 109 742.71
Teacher lecturer | regular 1209 745.65 .081 2 .960
both 174 754.77

Working in a combined class unit is complex, as the teacher needs to adapt to the
needs of students of different ages. This requires quality preparation and organization
(Susac, 2015) due to curricular requirements. Mulryan-Kyne (2004) states that the main
problem of teaching in a combined unit is the overloaded content and insufficient time for
content planning. The results of the research indicate that teachers working in combined
units statistically significantly higher (p < 0.05) assess the items that are combined in the
curriculum-oriented teaching style factor. Due to the above-mentioned more complex
organizational requirements when following several curricula of different grades, such
results are not surprising. Toyoma and Yamazaki (2019) state that, for optimal teaching,
it is crucial to align with the pupils’ learning style, which is potentially influenced by
the teacher’s style. In this context, adapting to the learning style in combined teaching is
possible with proper teacher preparation, with the primary foundation for this being the
curriculum for each grade level in each specific subject. Teachers working in combined
units certainly need to devote more time to the curriculum compared to those working in
regular classes. Based on the obtained data, it is possible to partially accept Hypothesis
H3, according to which, there is no statistically significant difference in teaching styles
with regard to the type of the class unit (regular/combined) because differences were
found only in the curriculum-oriented teaching style.

Table 6 shows the differences in the Teacher Style Scale according to the type of
school. In the educational system in the Republic of Croatia, there are currently central
and branch schools (Drzavni pedagoski standard osnovnoskolskog sustava odgoja i obra-
zovanja, 2008 [State Pedagogical Standard of the Primary Education System, 2008]).

Working in a central school in relation to a branch school is similar to working in a
regular class unit in relation to working in a combined unit. Units in branch schools are
mostly combined. According to the results obtained, teachers working in branch schools
had statistically significantly higher self-assessments (p < 0.05) as student-centered

34



Ines Blazevi¢, Bruno Matijasevi¢. Correlation between Teachers’ Leisure Time Activities and their Teaching Styles

teachers. The obtained data are, in a way, expected if it is taken into account that, in
principle, branch schools have a smaller number of students, which makes the teacher’s
work easier because they can devote more attention to their students. In smaller classes,
it is easier to focus on the work of a smaller number of pupils, thus making it easier to
match the teaching style to the pupils’ learning style, which is considered crucial for the
pupils’ progress (Toyoma and Yamazaki, 2019; Atma et al., 2021).Yet, as we have seen
from previous researches, teachers who work in combined class units nevertheless feel
that they are more focused on the curriculum, probably for the above-outlined reasons.
Based on the obtained data, it is possible to partially accept Hypothesis H4, according to
which, there is no statistically significant difference in teaching styles with regard to the
type of school (central/branch), because teachers differ statistically significantly only in
the student-centered teaching style.

Table 6. Differences in teaching styles according to the type of school (central/branch)

Type of N Arith. mean | Kruskal- df Asymp. Sig.
school of the ranks | Wallis H (2-tailed)
central 1229 735.78
Student-centered branch 139 | 830.78 6.257 2 044
teacher
both 124 758.28
] central 1229 746.43
Curriculum-centered |7 739 | 782.99 2.089 2 352
teacher
both 124 706.25
central 1229 750.99
Flexible teacher branch 139 733.28 .860 2 .650
both 124 716.84
central 1229 742.69
Teacher lecturer branch 139 799.24 2.596 2 273
both 124 725.11

Table 7 shows the results of the correlation between teachers’ leisure time activities
and their teaching styles. The correlation of variables was examined by using Spear-
man’s correlation coefficient.

Table 7 shows a positive and a negative correlation between the observed variables.
The greatest correlations were observed between the Socialization factor and the Casual
Leisure factor (r = 0.403; p < 0.01) and between the Casual Leisure factor and the Stu-
dent-centered teacher factor (r = 0.308; p < 0.01). Casual leisure and socialization are
correlated because socialization is part of casual leisure. It is manifested in non-binding
gatherings, which are not strictly and formally organized. Lack of strict structure and
the frequency of certain leisure activities are one of the main features of casual leisure
(Stebbins, 1997, 2021). The connection between the student-centered teaching style and
casual leisure can potentially be explained by using the teacher’s leisure time activity
pattern. Those teachers who mostly spend time in casual leisure activities do not strive
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Table 7. Correlation between leisure time activities and teaching styles

1 2 3 4 5 6 7 8

1.000 | 217" | 173" | -.090"" | .035 | .155" | .019 -.033

rlnegf: of . 000 | 000 | 001 | 176 | 000 | 460 | 208

1492 | 1492 | 1492 | 1492 | 1492 | 1492 | 1492 | 1492

, 217" | 1.000 | .403" | 244" | 268 | 208" | 137 | .092**

2. Socia- .000 . 000 | .000 | .000 | .000 | .000 | .000
lization

1492 | 1492 | 1492 | 1492 | 1492 | 1492 | 1492 | 1492

1 173 | 403" | 1.000 | 274" | 308 | 211 | 122" | .129*

fe'iscui?a 000 | .000 . 000 | .000 | .000 | .000 | .000

1492 | 1492 | 1492 | 1492 | 1492 | 1492 | 1492 | 1492

, ~090™ | 244" | 274 | 1.000 | 223" | 239" | 062" | .169**

4. Active 001 | .000 | .000 . 000 | .000 | .017 | .000
Leisure

1492 | 1492 | 1492 | 1492 | 1492 | 1492 | 1492 | 1492

5. Student- 035 | 268 | 308 | 223" | 1.000 | 253" | .196" | 212"

centered 176 | 000 | .000 | .000 . 000 | .000 | .000

teacher 1492 | 1492 | 1492 | 1492 | 1492 | 1492 | 1492 | 1492

6. Curriculum- 155" | 208 | 211" | 239" | 253" | 1.000 | .120" | 215

centered 000 | .000 | .000 | .000 | .000 . 000 | .000
teacher 1492 | 1492 | 1492 | 1492 | 1492 | 1492 | 1492 | 1492
. 019 | 137 | 122" | 062" | .196™ | .120™ | 1.000 | .126™
7. Flexible 460 | .000 | .000 | .017 | .000 | .000 . 1000
teacher
1492 | 1492 | 1492 | 1492 | 1492 | 1492 | 1492 | 1492
) 033 | .092** | 129% | .169™ | 212** | 215" | .126™ | 1.000
8. Teacher 208 | .000 | .000 | .000 | 000 | .000 | .000
lecturer

Zo | = | Zo = ZB = |2 =2 = 2o = 2D =2 =

1492 1492 1492 1492 1492 1492 1492 1492

** Correlation is significant at 0.01 level (2-tailed)
* Correlation is significant at 0.05 level (2-tailed)

for a strict structure of leisure activities. They spend their leisure time in activities that
interest them at the moment, but are not binding, which also meets Stebbins’ description
of casual leisure (1997). Without striving for a strict structure, the teacher potential-
ly transfers this attitude to work with students, thus putting the student in center and
excluding the orientation towards the achievement of curricular requirements. Unlike
self-focused teachers who rely on direct instruction, a student-centered teacher possesses
more excellent pedagogical knowledge (Woods and Coper-Gencturk, 2024). In connec-
tion with how free time is spent in a more informal setting and this particular teaching
style, it can be said that a teacher’s informal free time shapes them into a person who is
not solely focused on strictness and structure but rather someone who adapts to situations
without merely adhering to rules. Ultimately, this results in meeting high pedagogical
standards. Given that socialization is part of casual leisure, the aspect of communication
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and leisure is one of the main aspects typical of the student-centered teacher. This is
manifested in joint decision-making in the classroom and constant agreements between
teachers and students. A student-centered teacher likes to constantly interact with their
students, respecting their opinions and not dominating the educational process (Willower
et al., 1967; Karasova and Nehyba, 2023).

Conclusion

In addition to their knowledge and skills, teachers also bring their attitudes and values in
the classroom. Attitudes and values can be influenced by forms of leisure time activities.
Leisure is an important aspect of human life, and, depending on the way it is spent, it can
have different impacts on the individual. This paper aims to link teachers’ leisure time
with their teaching styles. It has been shown that teachers, especially those who live on
an island, usually organize their leisure time with family and friends. Moreover, it has
been found that teachers use the media slightly less in their leisure time, and that they
practice casual leisure.

Teachers prefer a student-centered teaching style to a curriculum-centered style as
well as a flexible style. Teacher-centered style preferences are particularly typical of
teachers who work in branch schools, while those who work in combined class units ap-
ply more a curriculum-oriented style than others. All teachers who have been promoted
in their qualification status assess all the offered styles higher.

It has been found that there is a correlation between the student-centered teaching
style and casual leisure. The relaxing and non-binding leisure time activity pattern within
casual leisure is associated with a teaching style in which the teacher does not dominate
the educational process, but rather makes decisions and leads the teaching process in
interaction with the students. The correlation has been found between casual leisure and
socialization, which is actually part of casual leisure. The connection between teach-
ers’ free time, which potentially influences their work at school through the hidden cur-
riculum, is of great importance. This connection is particularly significant because the
teaching approach, along with the hidden curriculum, can aid in identifying the optimal
learning style for students. Aligning the teacher’s teaching style with the student’s learn-
ing style is considered crucial for the overall academic success (Toyoma and Yamaza-
ki, 2019). This research has shown that, in the Croatian educational system, there are
different teaching styles, most of which belong to the contemporary school paradigm.
The topic of teachers’ leisure time is an unexplored concept, and this paper enriches
the literature of school pedagogy by respecting teachers as environmental factors who
can influence the educational process. Despite the large sample of teachers from the
Republic of Croatia, this study’s sample is a convenience sample, which prevents the
generalization of the obtained data and represents a limitation of this research. Another
limitation is the reduced comparability of the findings with the recent scientific literature.
Although this study marks a significant step forward in connecting the teachers’ holistic
lifestyles with their work in the classroom, the inability to compare the results prevents
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a broader perspective on this phenomenon. Future research directions should include
qualitative or mixed-methods approaches to analyze free time from another perspective,
specifically, as an integral part of the potential hidden curriculum, teaching norms, and
the teaching style.
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