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Abstract. In the school environment, pupils’ achievement represents a specific result of their work at school. Nowa-
days, it is commonly expressed in terms of grades intended to indicate pupils’ academic success. The main research
instrument was a Focus Group based on active group interaction. The participants were parents of students of a
younger school age (n = 12). The collected data were analysed by using the software Ethnograph 6.0. We displayed
the research results through text tables which revealed each participant’s statements, thus clearly summarising the
research findings. The research results showed that the concept of school achievement represents the primary in-
dicator of pupils’ success. Parents perceive their children’s behaviour and activity in class, or the fulfilment of
school duties in the context of home preparation, as other indicators of school achievement. Parents’ perception of
their children’s achievement is determined by the tendency of society and teachers to express pupils’ achievement
in ‘numbers’, i.e., grades, and to see them as criteria for school success. From the parents’ point of view, school
achievement is an indicator of a child’s performance and is a strong predictor of their future, which explains why
parents perceive achievement through this point of view.
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Introduction

The issue of pupils’ achievement and success is a long-standing topic in educational
institutions and scientific circles, as well as an item deserving major social awareness.
Pupils’ school success, expressed in terms of their achievement, determines the experi-
ence of the childhood period. It determines pupils’ satisfaction and influences their later
phases of their life. As Jan Kellera and Lubor Tvrdy (2008) remind us, school success
was the key to entering society as early as in the 1950s. According to Cechova et al.
(2006), education and school success are general norms in our society that are highly
valued. Ceresnikova (2006) states that their acceptance (primarily by parents) is a man-
ifestation of a particular social conformity and social expectations.

1. Pupil’s School Achievement and its Determinants

We use the term ‘school achievement’ when it is school performance reflecting the
knowledge, abilities, and skills of pupils, which tends to be expressed by teachers by
classification, verbal assessment, or a combination of assessments (Dubayova, 2008;
Pricha et al., 2013; Mayerova, 2014). It is commonly operationalised through grades,
standardised test scores, or other forms of performance assessment reflecting pupils’
mastery of the curriculum (Steinmayr et al., 2014).

As Gavora (2021) adds, school achievement expresses the degree of conformity of
the pupil’s performance with the established criteria. It classifies the pupil with marks
that represent a substantial value concentrate. The school achievement reflects the pu-
pil’s overall effort, knowledge and skills, motivation, interest, diligence and discipline in
institutional education. Pshenicyna and Lepinskich (2021) emphasise the close link be-
tween school achievement and pupil performance. According to the authors, the school
performance of a pupil is the degree of mastery of knowledge, skills and abilities set by
the general goals of education. It becomes the parents’ and teachers’ main evaluation
criterion for the child’s education. Duvalina and Karachun (2019, p. 38) write that school
performance is “an indicator of a pupil’s competence, as it reflects the success of mas-
tering the curriculum, as well as the success of the child’s adaptation to the conditions
of school”. According to Saikia and Saha (2025), academic achievement is not merely
a measure of knowledge acquisition or exam results; it is a multidimensional construct
encompassing a learner’s cognitive growth, emotional resilience, social development,
and the ability to apply knowledge meaningfully in real-life situations.

In the school environment, pupils’ achievement is perceived as a specific result of their
work. In the conditions of the Slovak Republic, following Article 55 of Act 245/2008
Coll. on Education (School Act), the evaluation of a pupil in the context of education is
carried out according to the level of achievement by verbal evaluation, classification, or
their combination. By formative assessment, the pupil’s school achievement is evaluated
verbally in the following grades: a) achieved excellent results; b) achieved good results;
¢) achieved satisfactory results; and d) achieved unsatisfactory results. More commonly,
however, summative assessment is preferred, which is the pupil’s overall assessment at
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the end of the first and second semesters in the compulsory subjects, graded as follows:
a) ‘1’ — excellent, b) ‘2’ — commendable, ¢) ‘3” — good, d) ‘4’ — sufficient, and e) ‘5’ —
insufficient (grades in Slovak educational system).

A pupil’s school achievement is a multifaceted phenomenon determined by various
external and internal factors. International research similarly emphasises that academic
achievement is influenced by a complex interaction of cognitive, motivational, family
and school-related factors (Eccles & Roeser, 2011; Wang & Degol, 2016; Konold et al.,
2018).

This perspective corresponds with Bronfenbrenner’s Bioecological theory of human
development, which emphasises that children’s development and learning outcomes are
shaped by the interaction between individual characteristics and multiple environmental
systems, particularly the family and school contexts (Bronfenbrenner & Morris, 2006).

Within the internal determinants, the child’s school success is influenced by bio-
logical dispositions, i.e., health condition, child’s abilities (Duri¢ekova, 1999), school
maturity (Slezdkova & Tirpakova, 2006; Bakieva & Grebneva, 2014; Helus, 2015),
personal qualities of the child (setting life goals, perseverance, attitude to learning, re-
sponsibility, resistance to failure, self-confidence), performance qualities, such as the
level of concentration, attention, thought processes, the pupil’s distinct cognitive and
learning style (Mayerova, 2014), activation of cognitive motives — motivation to learn,
the desire to be successful (Pshenicyna & Lepinskich, 2021). According to Duri¢ekova
(1999), the social or emotional maturity of the child appears to be an equally significant
determinant, indicated by the willingness to cooperate, the need for fulfilment, prestige,
and self-assertion. On the other hand, motivational immaturity (the child is intrinsically
insufficiently motivated for school activities, while manifesting ‘psychological unpre-
paredness’ for schooling) or intellectual immaturity (the child is unable to understand
and correctly fulfil the teacher’s requirements) negatively affect school achievement
(Duvalina & Karachun, 2019).

According to Cere$nikova (2006), a similarly crucial determinant of a pupil’s school
activity is the satisfaction of physiological needs — such as food, sleep, and rest. Tired,
sleep-deprived, and/or hungry pupils cannot concentrate on school work, get quickly
exhausted, have a lower tolerance to stress, tend to be irritable, are more emotionally
unstable, and are prone to negative evaluation (including of themselves).

At the beginning of schooling, a child’s school readiness, characterised by attaining
specific abilities and skills essential for school work, also significantly determines school
achievement. A child’s readiness for the role of a schoolchild is a multidimensional con-
struct manifested in several domains. The child’s readiness to learn, which reflects the
child’s developmental level and ability to cope with the demands of teaching, plays an
important role. Cognitive abilities, language skills, level of graphomotor functions and
regulation of attention, memory or emotions are essential determinants (Vagnerova &
Lisa, 2021). According to Cechova (2006, p. 10), social readiness, which the author
describes as “the ability to integrate into the classroom and at the same time to accept
the role of a pupil”, is also vital. School readiness, therefore, is an essential factor influ-
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encing children’s early academic success and later educational trajectories (Duncan et
al., 2007).

Children’s emotional maturity significantly determines their functioning in the school
environment. Cechova (2006, p. 10) explains it as “the ability to survive in school with-
out traumatisation and significant emotional problems for several lessons (sudden and
frequent mood swings, tearfulness, apathy, aggressiveness cause problematic adaptation
to school)”. A child’s adaptation to the demands of school is not automatic; many adapta-
tion difficulties may accompany this process. Based on many authors’ works (Vagnerova,
2000; Kurincova & Slezakova, 2009), we outline the following categories of difficulties:

* arising from the family environment: different family values and norms of behav-
iour, different family lifestyles, inconsistency in upbringing and approach to the
children, their learning, inadequate parental expectations. School is used as a pun-
ishing power — that is where they teach you how to behave;

* resulting from individual characteristics and experiences: barriers in language com-
munication, level of cognitive processes, religious orientation — differences in the
understanding of male and female roles, self-acceptance, relationship to oneself, to
one’s body, health condition;

* arising from the school environment: classroom relationships and the level of ac-
ceptance or tolerance.

A pupil’s school achievement is also interfered with by external factors, i.e., fac-
tors related to the pupil’s socio-cultural environment. Here, we mean the school envi-
ronment, with its micro-environment (school plan, demands, teachers’ action(s), school
equipment, cooperation with parents), management of educational activities — differ-
entiation of tasks, choice of methods and strategies, the number of pupils in the class,
methods of motivation, evaluation and control (Duri¢ekové, 1999). The quality of school
education, in the context of economic, didactic and social paradigms, also influences the
pupil’s school achievement. As Steffl (2018) points out, the quality of school education is
constantly deteriorating, whether due to degree inflation, low teacher salaries, a decline
in the perception of authority, the value decay of society in the context of corruption and
demoralisation, over-liberalisation of schools and curriculum cancellations, the dishon-
esty of education in the media world, the politicisation of schools as a means to manip-
ulate the population, the incompetence of ministers in charge of education, the constant
reforms, the penetration of private schools and their autonomy, and the unpreparedness
of pupils for future life in a dynamic world of progress.

Closely related to the child’s entry into school is the process of adaptation, in which,
according to many authors (Kurincova & Slezakova, 2009; Kasc¢ak, 2009), the family
environment plays a key role in helping the child cope with the new environment. In the
complex of external determinants influencing a pupil’s school achievement, the family
environment has a crucial impact, which is the basis for any child’s learning (Mares,
2013; Mayerova, 2014; Hvozdik, 2017). International research similarly confirms that
the family background and socioeconomic status represent important predictors of pu-
pils’ academic achievement. A meta-analysis by Sirin (2005) identified a significant re-
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lationship between a family’s socioeconomic status and students’ academic outcomes,
highlighting the role of parental education, occupation and economic resources. More
recent research has reached similar conclusions. Liu et al. (2022) confirmed that the so-
cioeconomic background remains an important factor associated with academic achieve-
ment across primary and secondary education. Their findings also suggest that the rela-
tionship between the socioeconomic status and academic achievement is relatively sta-
ble across different educational systems, and may even strengthen throughout the course
of schooling, indicating the cumulative influence of family background on children’s
educational outcomes.

Within it, pupils’ school achievement significantly depends on parents’ educational
attitudes (Ziborova, 2011) and the overall educational environment of the family — de-
mographic, psychological, cultural and economic conditions, lifestyle, value orientation,
upbringing models, the stimulus of conditions in interaction with educational action
(Bakosova, 2008), the parents’ relationship with the school (Mertin, 2004), the number
of children in the family (Mertin, 2004; Ceresnikova, 2006), the birth order of the child
(Fergusson et al., 2006; Puhrova, 2018), the parents’ education levels and the socioeco-
nomic status of the family (Spera, 2005), the parents’ social status, family cohesion, the
number of siblings, the size of housing — where the family spends its time, and where
the child learns (Tomanek, 2007). Havlik and Kota (2002) consider language barriers
(the use of the mother tongue) as a determinant factor stemming from the home envi-
ronment. Pshenicyna and Lepinskich (2021) emphasise that a child’s academic success
is also largely influenced by the family atmosphere. What happens in the family (emo-
tional connections between parents and children, the climate of the family environment,
the child’s personal assimilation process, the establishment of rules, the transmission of
cultural values) influences children’s self-esteem, their ability to adapt to the school en-
vironment, as well as their behaviour in society and their performance at school. Recent
research also indicates that perceptions of parental attitudes, and particularly emotion-
al acceptance and parental involvement, are closely associated with pupils’ academic
achievement. However, the strength of these relationships may vary across sociocultural
contexts (Tikhomirova & Malykh, 2024).

Within the family environment, several factors influence the development of chil-
dren’s personalities, their current and future standard of living, and, therefore, their
school achievement and success. Among them, parents’ attitudes towards school perfor-
mance play a crucial role; these largely depend on their own experiences with school, the
family’s value orientation and educational aspirations (Slezdkova & Tirpakova, 2006),
but also on the institutional factors, i.e., the ideas and ideals of the institutions preferred
by the family: school, church, state policy, and culture (Cere$nikova, 2006). Another
determining factor is the importance a parent attaches to education (Luka¢, 2015) and
the family’s standard of living (Mares$, 1999). Whereas, Vagnerova (2000) points out
that the parents’ attitude not supporting the meaning of education shapes undesirable
attitudes and beliefs in the child, such as (lack of) formal respect for school, lack of mo-
tivation for activities and for fulfilling one’s learning obligations; here, learning does not
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become a personal value, and school is a source of unnecessary obligations. At the same
time, the parents’ attitude towards the child’s school performance influences the child’s
effort for success. If school performance is meaningless to the parent, the child’s essen-
tial motivation, i.e., the need for recognition, will likely be absent (Moravik, 2017). As
stated by Gréta Zaborova (2011, p. 45), “positive attitudes of the parent lead to indicators
of good school performance, the child becomes emotionally balanced and independent.
Favourable parental influence positively develops confidence in one’s abilities, ultimate-
ly reflecting the pupil’s school performance”.

It is of importance to note, as Opravilova (2016) points out, that parents’ attitudes are
reflected in children’s attitudes (whether these are attitudes towards education, towards
the teacher’s authority, or school) through specific real-life situations — how parents talk
about school in the home environment, what value they place on education, what kind of
school performance they expect from their child, and what is their personal experience
of the school environment. Kogak et al. (2021) state that behaviours, expectations, and
involvement are denoted by significant effects on academic achievement.

According to Sengoniil (2022), parental involvement at home and at school, such
as parents’ reading to their children at home, providing encouragement and support for
learning, maintaining high aspirations and expectations for their children’s education
and academic success, while establishing communication, and discussing school issues
with their children, all have positively impacted the academic achievement of children.

Parental involvement has been consistently identified as one of the strongest predictors
of children’s academic success. Meta-analyses show that parents’ expectations, communi-
cation about school and engagement in learning activities significantly contribute to im-
proved academic outcomes (Hill & Tyson, 2009; Jeynes, 2012; Ozyildirim, 2024).

One form of parental involvement that has received particular attention in interna-
tional research is the concept of academic socialisation. According to Hill and Tyson
(2009), academic socialisation refers to parents’ communication about the importance
of education, the expectations they express regarding school success, and their efforts
to encourage children’s educational aspirations. It also includes discussions about learn-
ing strategies, linking school knowledge with children’s interests and future goals, and
helping them understand the broader meaning of education. Such forms of parental en-
gagement contribute to children’s motivation to learn and to the formation of positive
attitudes towards school and academic achievement.

By shaping the child’s perception of the importance of education, parents influence the
child’s positive or negative attitude towards school through the expectations they place
on the child. Parents’ expectations for school achievement depend on factors such as their
family’s socioeconomic status, their own educational experiences, and the family size. At
the same time, parental expectations are considered an essential predictor of children’s
academic achievement and educational aspirations (Yamamoto & Holloway, 2010).

According to Slezdkova and Tirpakova (2006), those factors are the parents’ educa-
tional attainment and motivation to stimulate their child. Mat&jc¢ek (2000) believes that
these factors also include a parental belief that the child has inherited all the genetic
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dispositions of the parents and grandparents. Other determinants of parental expectations
appear to be parents’ views on the function of school (Gavora, 2021), their job status,
family income and lifestyle (Anyzova, in: Hamplova & Katriidk, 2018). The sibling
position also impacts the parental demands on the child’s educational trajectory. Parents
set different demands on first-born children, who are automatically placed into the role
of the more sensible and responsible child; in other words, the older sibling becomes the
norm for school performance. The parents’ attitude towards school performance also de-
pends on the child’s gender (Matousek, 2003; Slezakova & Tirpakova, 2006; Kurincova,
2009; Opravilova, 2016). On the other hand, parental expectations that are too low seem
equally undesirable regarding child development.

Parents’ high school performance expectations often negatively affect children’s emo-
tional experiences. On the one hand, as Helus (2004) points out, excessive expectations,
regardless of the child’s capabilities, can create a learned helplessness syndrome. These
children feel that their school failure is a permanent and unchangeable thing. In another
of his works, the author adds that the child is constantly under a permanent burden, un-
der constant pressure (Helus, 2015). Children gradually learn to hide their desires and
fear losing their parents’ love forever if they do not meet the set expectations (Mat¢jcek,
2000; Helus, 2004). The child often loses motivation and effort to learn, while hatred of
the school environment develops, and anxiety and depression arise (Medina, 2011). The
child acquires predetermined behaviour — such as “you are an excellent pupil who always
knows everything”. After failing to achieve the requirements, the child develops a feeling
of inferiority or, on the contrary, overconfidence (Ziemska, 1980; Kopfiva et al., 2008).

Marek Blatny (2017) emphasises that parents’ employment statuses are also crucial
because they influence the pupils’ school performance, future direction and social func-
tioning in the labour market. Similarly, Dlugosz (2017) writes that the higher is the
parent’s job position, the higher are the parent’s expectations for the child’s education,
study plans, and later career. Lukasiewicz-Wieleba provides an interesting perspective
(2019), by arguing that it is not about a parent’s occupational position but rather about
the specific skills a parent possesses in a given occupational field. Thus, the parents have
the potential to recognise the child’s abilities quickly and consequently can be in the
position of the ‘first teachers’. They have the opportunity to create the conditions for the
child’s development in the subject area, thus moving towards achieving success.

These findings show that school achievement is a complex, multifaceted phenome-
non shaped by multiple determinants. Similarly, Xing (2023) states that academic perfor-
mance is not determined by a single factor but rather by a combination of genetic influ-
ences, social environment, and other factors. Among these, the family environment plays
a particularly important role in shaping students’ academic performance and achieve-
ment. The family environment is a crucial external determinant because it significantly
influences pupils’ differentiated educational outcomes. However, parents’ perceptions of
pupils’ school achievement, its importance, and the pupils’ perceptions differ.

Studies conducted across different sociocultural environments have highlighted the
roles of parental attitudes and the family microenvironment as important factors in stu-
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dents’ academic achievement (Tikhomirova & Malykh, 2024). These findings also pro-
vide an impulse to examine how parents perceive school achievement within the context
of the Slovak educational environment. This perspective is also reflected in international
research, which consistently emphasises the crucial role of family background, paren-
tal expectations and parental involvement in shaping children’s academic achievement
across different educational and cultural contexts.

2. Methodology of Research

School achievement expressed by grades is currently the primary indicator of pupils’
school success; it is one of the indicators of their qualities, abilities, knowledge, and
skills, which also corresponds with the subjective level of this concept in the perception
of parents, teachers and pupils themselves. In our research, we focused on the perception
of the concept of school achievement from the point of view of parents of pupils in pri-
mary education. In the research, we surveyed the following points:

* How do parents perceive the very concept of school achievement?
» What indicators of school achievement do parents identify as significant?
* How do parents perceive the impact of school achievement on their children s lives?

The research aimed to determine how parents of younger school-age pupils perceive
the concept of school achievement and how, in their opinion, it affects different areas of
the child’s life. We also investigated whether there is a difference in the parents’ percep-
tion of school achievement based on their professional characteristics.

We conducted primary research data collection through applying a qualitative empir-
ical strategy. For our research, we chose the Focus Group Discussion method. Unlike
other group sessions, the aim is not to arrive at one solution but, instead, to discover as
many different opinions and ways of thinking about the topic as possible. The advan-
tages of this method include inexpensive data collection, active interaction between the
participants, quick insight into the issue and diversity of opinions. It is recommended
that the groups should be relatively homogeneous, especially concerning ‘prestige’ or
‘status’ factors such as profession, social class, or age (Millward, 2012). In our research,
the homogeneity of the group lay in the age of the child: we surveyed parents of children
of younger school age.

The analysis of the collected data was organised, coded and grouped by using the
software Ethnograph 6.0 for qualitative data analysis and subsequent descriptive and
interpretive analyses. Hendl (2008) classifies the above-outlined software as one of the
software systems used for data coding (code-retrieving). To interpret the findings, we
used the technique of textual table construction which reveals the statements of individ-
ual participants, thus summarising the research data thoroughly.

In the context of the stated aims and outlined research questions of our qualitative
research, we have chosen a criterion-based case selection for the selected focus group
research method. We focused on parents of younger school-age children, who were dif-
ferentiated according to the type of profession, to determine whether there is a difference
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in the perception of school achievement based on occupational characteristics (in the
context of the theoretical background of the issue analysed above).

The research involved 12 parents of younger school-age pupils (n = 12). Parents
working in the education sector belonged to the first group (n = 7); they were marked
as Group ‘a’. We placed parents working outside the education sector (n = 5) in group
number two, which we labelled Group ‘b’. Thus, if we report the statement of participant
P1la, this is participant number one from the first group.

During the implementation phase, we conducted two partial-focus group investiga-
tions (discussion meetings) with parents of younger school-age pupils. The first focus
group consisted of parents of younger school-age children working in education, where-
as the second group consisted of parents working outside the education sector.

3. Results of Research

In the context of the above-outlined research aim and questions, we investigated how par-
ents perceive the concept of school achievement, and how it affects different areas of their
children’s lives. We collected audio data and transcribed it into plain text by using the qual-
itative data analysis software Ethnograph 6.0. We created a project called Basic Concepts.
We subjected the written record to text fragmentation and created a selective protocol.

The results presented here are part of a broader research project exploring the links
between school achievement and family environment. This paper presents partial find-
ings regarding parents’ perceptions of pupils’ school achievement. In interpreting the
participants’ statements, we focused on the following questions: “How do you perceive
the concept of school achievement? How does school achievement manifest itself in a
child’s life?”. We created a codebook (Appendix 1), and four categories (Ka7-Kal0)
emerged in the subject area, to which we assigned 52 codes (K39-K90). The subject
of the following interpretation represents the resulting categories: Definition of school
achievement (Ka?7); Indicators of school achievement (Ka8); Impact of school achieve-
ment on the child (Ka9); Assessment of school achievement (Kal().

In the first part of the discussion, we investigated how the research participants per-
ceived the concept of school achievement and its indicators. Table 1 shows a more de-
tailed analysis of the statements through the obtained categories and codes.

Based on the data presented in Table 1, it is clear that parents perceive school achieve-
ment as a form of evaluation of their children (K72; P5b), their knowledge, and the
overall school performance. According to parents, the main criterion of school achieve-
ment is the child’s knowledge, in which the level of understanding is not measured, but
the emphasis is on the level of ‘mechanically’ remembered knowledge (K52; P7a). As
the participants’ statements show, the demands which parents set on the children and
their school activities are, in their opinion, reflected in the pupils’ school achievement
(K83; P4b). Parents’ statements emphasise that the school system perceives pupils “just
as numbers” (K88; P1b); therefore, the value of school grades plays a significant role.
Participants also justify the importance of school achievement because it has value in
society; in their words, “it is taken seriously” (K84; P4b).

88



Libusa Guzikova, Eleonora Mendelovd. School Achievement of Primary Education Pupils in Parents’ Reflection

Table 1. School achievement and its indicators

Category Identification of participant and code
K52; P7a K88; P1b K47; P5a K84; P4b
We do not look at School
these kids for what hi i o ‘i
they want. We In our country, It is not just about achievement s
. . . ) . taken seriously
Definition perceive how they pupils are only | grades; they take it evervwhere in
of school ‘crammed’the top- | about numbers. all into account. verywhe J
; ic. Even ifit is not various testing an
achievement | 1. EVen | . measurements.
right, it is reality.
K72; P5b K83, P4b
Evaluation of the work that the pupil It is related to the demands on the child.
was devoted to.
K48; P5a K45; P4a K63; P2b K75; P4b
Everything is It can be observed The grade is an
included in school | most closely in the | These are grades. | assessment of the
achievement. lessons at school. child.
K49; P5a K46; P4a K43; P4a K40; P4a
It is not just about Ttisa How active pupils
the grades but, manifestation How pupils are, how they
overall, how the of the pupil's behave in class. | report and engage
pupil works. behaviour. in the lessons.
K50; Pla K68; P4b K69; P4b K70; P4b
Indicators | jcgivity does not . -
of school mean good school The Ch.lld S HOW apup ilis How much a pupil
achievement | achicyement. It is | "¢/4H0nship to the | doing with the |y oot teqcher
) subject. subject. '
not a guarantee.
K44, P4a K39; P4a K41; P4a K42; P4a
A pupil is not quiet
or shy. How a pupil What a pupil can | A pupil writes the
A pupil is afraid learns. learn at home. homework.
that I am going to
examine.
K54; P3a

Some pupils know they have mastered the topic and can succeed but are not
assertive enough to express it because they are more introverted than others.

Source: Own research.

The participants’ statements in Table 1 revealed differential indicators of pupils’ aca-
demic achievement based on their parents’ profession. The first group of parents (parents
working in the education sector), when defining the concept of school achievement, also
take into account the pupils’ behaviour in and out of the lesson (K46; P4a/K43; P4a), their
activity in class (K40; P4a) and also while doing homework (K39; P4a/K41; P4a/K42;
P4a). The second group of parents (specifically, parents working outside the education
sector) more often associate school achievement with the child’s grading (K63; P2b/ K75;
P4b) but also with the child’s relationship with the teacher (K70; P4b) or with the subject
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itself (K68; P4b). From the parents’ point of view, it is evident that the child’s activity in
class alone will not guarantee good school achievement (K50; P1a), as participants de-
scribe it as the child’s overall functioning that can be observed in the lesson (K49; P5a).

Another area of exploration of school achievement in parents’ reflections is the im-
pact of school achievement on the child, i.e., how parents perceive its impact on the
child. We recorded individual participant statements in Table 2.

Table 2. Impact of school achievement on the child

Category |Identification of participant and code

K53; P3a K75; PSb K58; P4a K57; P7a
. School achieve- | Those grades .
S sievment o | dumne | Pl
i}I; the futuyre 7% | with pupils all | pupils’ direc- the ywailt};o do
’ their life. tion. Y ’
K60; P4a K56; P2a K55; P2a K79; P1b
In their motivation — when
Jerent mindct when | T child fecs “ihe best arade b
ethee’;r m;:enstes kee valued for hav- | In overall "~ knO\;gv it. Pupils be-
instillinpg the idea tlflat ing mastered | satisfaction lievye in them.sel\f)es and
they are the best. something. they want to achieve good
school performance.
The impact K71; P5b K85; P4b K62, Pla K80; P2b
P
of school When children get School . .
achieve- bad grades, they are Pressure on | achievement What is bothering the
ton . : . . ) children, and what they
men disappointed in them- children can ‘stran- hinkine ab
the child selves. gle’ someone are thinking about.
K74; P5b K90; P3b K81; P3b

My daughter comes home
from school sad. She
said she could answer
well, but she is afraid and
prefers to leave it to her
classmate because the
teacher likes her more.

When an excellent pu-
pil has a worse grade, | A demotivating influence — 1
they already give it to had already resigned and
the child to ‘suck it disliked teachers, everyone,
up’; they do not want school, and learning.
to believe it.

K86; P4b K57; K4b K78, P1b
Those little kids are to- My daughter deleted the
tally over it. My son is | My son is scared because he| bad grade from EduPage
about to faint when he | wants a good grade. out of fear; she did not
receives a bad grade. like it there.

Source: Own research.

The data in Table 2 show that parents, regardless of their profession, are aware of the
impact of school achievement on their child’s future (K53; P3a/K75; P5b), as achievement
affects both future educational and professional opportunities (K57; P7a). According to
the participants, parents also create their aspirations and expectations for success in their
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children. The desire to ‘be the best’ arises from the constant pressure from parental expec-
tations (K60; P4a). From the participants’ statements presented in Table 2, it is evident that
one of the areas affected by a pupil’s school achievement is the child’s overall satisfaction,
stemming from the fulfilment of expectations — and the subsequent appreciation, whether
from parents or teachers (K56; P2a/K55; P2a). At the same time, parents, regardless of
their profession, are aware of the negative impact of school achievement on their children.
The participants’ statements indicate that school achievement creates pressure on pupils
(K85; P4b), by becoming a specific norm for performance, thus bringing many threats to
the child’s life. In particular, the participants describe the children’s frustration with their
own ‘failure’ (K71; P5b), fear of failure, sadness and feelings of anxiety (K57; K4b/K78,
P1b), as well as demotivation, resistance to learning and the school environment in general
(K90; P3b). From the parents’ point of view, the most at-risk group are the younger school-
age pupils, who experience school failure most intensely. Situations that pupils cannot

process emotionally may also manifest themselves in psychosomatic difficulties.

When examining pupils’ school achievements, the question arises regarding the
way(s) how teachers perceive pupils based on their school achievement. The partici-
pants’ statements in Table 3 relate to this aspect of school achievement.

Table 3. Assessment of school achievement

Category |Identification of participant and code
K59; P4a Ko64; P2b K65; P2b K82; P5b
Al parents The teacher is an ‘old-
Parents see that the ox eclt) the best school’ teacher, and she
child has only the P . divides children into
i grades; they | Pressure on the .
grade ‘1. . . stupid and clever. Those
. perceive the | child can cause . e
My child is an excel- cno with grades ‘3’ are al-
. . grade ‘3’ as some frauma. .
lent pupil and will go ready stupid, and she
. . the end of the
to university. does not try to help. She
world.
tramples on them.
K&9; P1b K61, Pda K67, P1b K51; Pla
Evaluation Children can If you havea | Some children are afraid
of school Teachers are also un- get grades 3’ child at home | or ashamed to say some-
achieve- | der pressure because if they want who does not thing stupid. They are
ment it is the teacher’s some tﬁ;n and want to learn, unsure, so it is not in-
fault when a class ursue t%teir you must find a | dicative. The child can
gets bad results. p oals different ap- be silent and have good
£oals. proach. school achievements.
K76; P5b K73, P5b K66; P3b

I know teachers who
see a child’s average
of 1.5 and immedi-
ately assign a grade
2’. They are not in-
terested in the child’s
effort or activity.

The child hears from the teach-
er: You usually geta 2’ or ‘3°,
you cannot do this, and so on.
When the pupil gets the grade
‘1°, the teacher is surprised at
what happened and even willing
to test the child.

As a mother, I never dealt
with my daughter’s school
achievement. When she
was learning and got a
worse grade, I did not
press on her or blaspheme
about her grade.

Source: Own research.
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The statements in Table 3 show that parents generally perceive school achievement
as a classification most commonly expressed in terms of a grade. They expect the best
grades from their children because these predict future university study (K59; P4a). Av-
erage or worse grades do not match the parents’ high aspirations for their children’s
educational careers (K64; P2b). At the same time, most parents working outside the edu-
cation sector know that excessive expectations for pupils’ school performance can bring
many threats into their lives (K65; P2b). The statements confirm that teachers categorise
pupils into ‘clever’ and ‘stupid’ based on their performance (K82; P5b). Subsequently,
teachers adjust their expectations of pupils’ performance. Parents feel that teachers are
not sufficiently concerned about the children’s effort or activity and only consider the pu-
pil’s performance expressed by the grade (K76; P5b). However, they know that teachers’
work is also subject to societal pressure concerning pupils’ results (K89; P1b).

4. Discussion and Conclusions

The issue of pupils’ school achievement and success is a long-standing topic studied in
educational institutions, scientific circles, and society in general. Pupils’ school achieve-
ment and satisfaction at school are transmitted to different areas of their childhood, while
ultimately influencing the further stages of their lives. In the school environment, it is
perceived as a specific result of their work, and it becomes the primary evaluation crite-
rion by parents and teachers on the child’s education.

Our findings show that school achievement represents the leading indicator of pupils’
performance and the overall activity at school. However, parents also perceive other
aspects of school achievement, such as their children’s behaviour and activity in the
classroom or the fulfilment of school duties in their preparation at home.

The analysed findings also reveal that parents perceive school achievement through
the lens of the children’s future. Although excellent school achievement does not inher-
ently guarantee pupils’ success in their future lives, parents often perceive it as a deter-
minant of their socioeconomic integration into society. Ultimately, parents think that
school achievement significantly predicts their children’s future and becomes a norm for
their performance, which corresponds with findings highlighting the important role of
parental expectations in children’s academic achievement and future educational aspira-
tions (Yamamoto & Holloway, 2010). For this reason, there is often a tendency to ‘be the
best’ and, subsequently, to be rewarded for this effort by parents and teachers. However,
Helus (2004) warns that excessive expectations without regard for the child’s capabili-
ties can create a learned helplessness syndrome. Children feel that their school failure is
permanent and unchangeable. In another of his works, this author adds that children are
constantly under a permanent burden and constant pressure (Helus, 2015). They gradu-
ally learn to hide their desires and fears that they will lose their parents’ love forever if
they do not meet the set expectations (Matéjcek, 2000; Helus, 2004). Children often lose
motivation and effort to learn. Hatred towards the school environment develops, while
anxiety and depression arise (Medina, 2011) because the children have to fulfil the pre-
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determined behaviour — you are an excellent pupil with grades ‘1°, and you always know
everything. After failing to adhere to the requirements, the children develop a feeling
of inferiority or, on the contrary, overconfidence (Ziemska, 1980; Kopftiva et al., 2008).

Parents’ perceptions of school achievement vary depending on their aspirations for
their children’s educational outcomes. Tsabaryova (2018) states that the desire to ‘push’
children into school success originates from the egocentrism of parents who want to jus-
tify their lifestyle and approach to education. At the same time, they want to get a ‘living
trophy’ as a reward for their own success.

Unfortunately, our findings show that school achievement becomes a tool for the
satisfaction of the children and their parents. The importance of school achievement for
parents stems from the overall setting of a society favouring ‘numbers’ as criteria for
success. Similarly, according to Cechova et al. (2006), school success is a general norm
in our society that is highly valued. Parents want to conform to societal expectations, and
therefore they strive to motivate their children to perform well in school.

Parents negatively perceive the tendency of teachers to select pupils based on their
school performance as more and less successful. Equally negatively perceived is the
absence of teachers’ efforts to take into account the children’s effort or activity. Our find-
ings correspond with the research results by Benya, Simé&akové, and Herich (2006). Ac-
cording to them, parents sometimes feel that teachers are not objective and, so to speak,
are ‘unfair’ to their children when they do not consider their uniqueness and talents.

Nowadays, the high parental pressure on their children regarding school performance
often significantly impacts their education. Research suggests that excessive parental
pressure may negatively affect children’s motivation, emotional well-being and attitudes
towards learning (Pomerantz et al., 2007). Typically, as Helus (2015) states, parents con-
sistently put their children under pressure to perform highly, to show perfect results, or
to always be better than others. This pressure has intensified recently, as it is clear that a
crucial condition for good social performance in the future is a quality education. In this
context, there is a need to address the issue of pupils’ experiences of school success/fail-
ure, not only within the professional community but also within the parental community.
It touches on the pupils’ experiences and behaviour, self-esteem and emotions, and their
relationships with school activities.

These findings highlight the importance of understanding parents’ perceptions of
school achievement beyond a single national context. Although we conducted the study
in the Slovak educational environment, the identified patterns of parental expectations
and attitudes towards school performance reflect broader processes discussed in interna-
tional research. Therefore, the results may contribute to a broader interdisciplinary dis-
cussion of how parental expectations shape children’s motivation, emotional well-being,
and the overall educational experience across different educational systems and cultural
contexts.
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