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This article addresses the effectiveness of a time-compressed four-week course format 

Keywords:

Time-compressed or intensive courses are becoming more commonplace in higher 

offer block scheduling with 

and access for non-traditional and part-time students. 

Perceived advantages of time-compressed course delivery include setting up students 

to have maximum focus on one topic and to enable better synthesis of ideas and material at 

least in the short term. Using qualitative analysis of students’ responses in interviews about 

responses included that they felt material was more memorable in a time-compressed course 

and that relationships between peers and the instructor were easier to build in a time-compressed 

course, perhaps contributing to increased learning. Another theme found that some students 

reported fewer absences and less procrastination on assignments in a time-compressed course. 

When asked to indicate a preference for time-compressed versus full-semester courses, nearly 

Alternately, there have been reported concerns about time-compressed delivery. 

These concerns include perception of reduced academic rigor, stress associated with trying 
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to complete course demands in a shorter time span, a

According to the literature, most data related to retention of material is accumulated 

that overall learning as measured through achievement tests or by grade earned was comparable 

A few studies have examined outcome differences between time-compressed and full-

semester courses when instructor, teaching style, contact hours, exams, and assignments were 

students taking the same courses during a full semester. This pattern was true in the Anastasi 

while students in a time-compressed course performed better than full-semester students on 

unit tests, they performed worse on comprehensive exams.  

In examining the difference between time-compressed and full-semester equivalent 

the two course delivery models. This was measured by the number of minutes spent per credit 

hour in learning activities in and outside of class.  The researchers reported that students 

taking a full-semester equivalent than when taking a time-compressed course.  However, 

meet the workload demands.  The general consensus was that to accommodate this issue, 

students who were highly motivated, self-directed, and perhaps older and more mature, might 

instructor teaching style, content, instructional materials, and evaluation components were 

communication than students in the full-semester courses. However, students in full-semester 

course peers. In terms of perceived learning, students enrolled in a full-semester course, 

reported their perceived learning as higher than students in a time-compressed course. 

turning out clinicians who feel competent to evaluate and treat persons exhibiting the disorder. 

Therefore, it is important to learn if course format differentially affects student learning in 

regards to these low-incidence disorders. 

educational SLPs to rank-order seven clinical populations according to how prepared the 

clinicians felt in treating each area at the time of their clinical training. The population the 

respondents felt  prepared to assess and treat at the conclusion of their training program 
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least prepared to assess and treat at the 

M 

improved preparedness to the SLPs seeking out continuing education. 

increased perceptions of competence regarding their ability to evaluate and treat persons 

this study was not reported.

In summary, recent student performance measures indicate that 

time-compressed courses yield higher student outcomes. Previous research supports the notion 

that students report a higher workload for full-semester formats, but this may be due to student 

for time-compressed courses, but greater satisfaction for student-instructor communications 

for a full-semester format. 

and self-perceptions between full-semester and time-compressed formats. 

format to a summer, four-week time-compressed format. The instructor remained the same 

during the transition.  This created an opportunity to compare the effectiveness of both course 

the two course formats exist, then instructors may want to examine ways to deliver content 

in the most effective format.  Alternately, if no differences between formats are found, then 

instructors, programs, and universities have support for advocating for the format more closely 

associated with their unique instructional preferences.  The following research questions were 

Are there differences in students’ overall satisfaction with the course between 
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the study was the same, an assistant professor in speech-language pathology who holds the 

CCC-SLP.  

 

speech by describing continuity, 

rate, and effort.

repetitions, etc.).

vocal straining) as it related to 

stuttering.

communication disorders to 

maintenance of stuttering. 

background of the client 

and family when conducting 

stuttering. 

referrals to other professionals 

when appropriate.

.22 .28 .28

developmental stuttering from 

as cluttering, neurogenic, and 

psychogenic stuttering, as well 

as malingering. 

8. Can differentiate between 

speech, the speech of a child at 

risk for stuttering, and the speech 

of a child who has already begun 

to stutter. 

2.22
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case history by acquiring 

information about psychological, 

developmental, linguistic, and 

cultural variables that may 

impact stuttering.

speech samples to evaluate for 

stuttering frequency, duration of 

stuttering, and speech rate. 

sound, word, and situational 

avoidance as well as secondary 

features. 

appropriate diagnostic tests to 

assess stuttering and associated 

behaviors. 

2.22

time pressure, emotional 

reactions, interruptions, 

nonverbal behaviors, demand 

speech, or the speech of 

related to stuttering. 

various treatment options and 

their evidence base.

.2 .28

consultations with clients or 

parents, construct a treatment 

program, based on the results of 

the unique needs of each client.

.22

treatment program to meet the 

family. 

to address feelings, attitudes, and 

coping strategies of clients and 

their families.

experience of stuttering leads 

to avoidance, postponement, 

struggle, and secondary 

behaviors.

.28

sounding speech. 
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make treatment decisions in 

accordance with the ASHA’s 

Code of Ethics

procedures to achieve transfer 

and maintenance of changes 

achieved in the clinical setting.

22. Can help client develop a 

plan for managing the variability 

of stuttering over time.

.2

therapy reports that explain the 

nature of the client’s stuttering 

and its treatment for the client 

and family. 

cohorts were surveyed during a time-compressed summer term course. The same instructor, 

course offerings. 

workload, and overall satisfaction with the course were analyzed. 

p 

indicating that the two groups perceived their post-test competency level as similar.

Difference scores were then averaged for each cluster.

p

p

p
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areas of student perceived competencies, p 2

 

p 2

difference between perceived competency clusters, p  
2

M p

M p

clusters, M p

Question three addressed the students’ overall satisfaction with the course at the 

p 

p 

Time-compressedFull-semester
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The purpose of this study was to compare the effectiveness of a full-semester course 

regarding course format. In the present study, instructor, teaching methods, readings, 

assignments, and exams were held constant so that any changes could more easily be attributed 

to course format.  Comparisons were considered between student perceptions of competency 

disorders. However, students did report that the four-week compressed course workload was 

Overall, the students in both course delivery models achieved similar learning outcomes. 

course materials the same for both formats, as in the current study, actually reported higher 

course grades for students in time-compressed classes. A post-hoc comparison of students’ 

pre-test perceptions of competencies revealed that students in the full-semester course actually 

started out with lower overall perceptions of competence. However, both groups reached the 

in the graduate program. Conversely, students enrolled in the course when it was offered in the 

summer, typically completed the course after two full semesters of instruction in the graduate 

program that included on-campus clinical experiences.  Therefore, students enrolled in the 

summer course offering presumably had more clinical experiences and instruction in related 

coursework from which to draw when reporting their initial feelings of competence.     

Otherwise, the students taking the summer, four-week compressed course felt that it 

student preferences for time compressed learning formats compared to full-semester formats. 

courses versus full semester courses. Perhaps the reported satisfaction for the compressed 

instructor relationships were formed in a time-compressed course offering. It is in contrast to 
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when asked to complete similar academic tasks in a time-compressed course compared with 

consistent with previous indications of student concerns regarding the endeavor to satisfy 

are highly motivated, self-directed, and mature are more suited to favorably navigate the 

workload demands of a time-compressed course. In short, this description aptly depicts typical 

speech-language pathology graduate students.

measurement tool, student perceptions of competence increased in the areas of assessment 

disorders course completion on student self-perceptions of competence. The student ratings 

and end of the semester. This was true regardless of the course format between fall and 

of course time should be focused on assessment and intervention compared to more general 

affected by differing progression in their graduate program sequence. Information on prior 

practice is to delay assigning clientele exhibiting any disorder type until after students have 

completed the appropriate coursework. Students who were early in their graduate program, 

when they have taken more courses and had basic clinical experiences. Replication with other 

disorder-content courses would lend additional support for this research.  

Another limitation may have to do with the instrument used to measure perceptions. 

While there were differences between the clusters, a factor analysis was not completed nor had 

the clusters been used before. This would add to the psychometric value of the survey.   

No data was taken to examine long-term retention or perceptions of competence for 

this study or faculty perceptions of student learning across the two course delivery formats. It 

would be interesting to determine if students enrolled in the two different formats of course 

delivery had any differences in their long-term perceptions of competence in dealing with 

course grades. Indications of faculty impressions regarding student learning differences across 

Suggested extensions of the present study include replication with other disorder 
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face-to-face format to hybrid or solely online) in order to determine the consistency of the 

course formats would add value to discussions and decision making at the university level 

regarding changes to course content delivery formats.

When course structure and design is held constant, similar learning outcomes may be 

expected regardless of the course delivery format as found between a full-semester and a 

time-compressed design. Instructors may come to expect that students will come to any class 

disorders.  

performance. 

2. 

No voice clients? Developing clinical 

Presented at the annual meeting of the American Speech-

speech disorders. 

College Student 

perceived learning, and academic performance. 

8. 

Retrieved from 

course [sic] in a U.S. higher education institution. 

Corp.

Academic and clinical preparation and practices of school speech- language pathologists with 

semester counterparts. 

face-to-face learning communities, 

Retrieved from .

and experiences. 
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development courses in the community college.  

 

update. 

FULL-SEMESTER AND TIME-COMPRESSED FLUENCY DISORDERS 

COURSE: AN EVALUATION OF STUDENT PERCEPTIONS OF 

COMPETENCE, SATISFACTION, AND WORKLOAD

Summary 

This article addresses the effectiveness of a time-compressed four-week course format compared 

Student performance measures indicate that time-compressed courses yield higher student 

outcomes.  Previous research supports the notion that students report a higher workload for full-

with student-to-student interactions for time-compressed courses, but greater satisfaction for student-

instructor communications for a full-semester format. 

student outcomes and self-perceptions between full-semester and time-compressed formats. 

format to a summer, four-week time-compressed format.  The instructor remained the same during the 

transition.  This created an opportunity to compare the effectiveness of both course formats using the 

then instructors may want to examine ways to deliver content in the most effective format.  Alternately, 

if no differences between formats are found, then instructors, programs, and universities have support 

for advocating for the format more closely associated with their unique instructional preferences.  The 

included in the study was the same, an assistant professor in speech-language pathology who holds the  
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When course structure and design is held constant, similar learning outcomes may be expected 

regardless of the course delivery format as found between a full-semester and a time-compressed 


