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Abstract. The Socio-educational Theory of the “Invisible Hand” is the result of the research using
constructivist grounded theory strategy. The socio-educational factors of recreational activities carried
out in regional open youth centres/spaces were investigated. The study has included young people with
fewer opportunities (YPFO) aged 16-20 and the youth workers. The study started in January and
ended on September 2021.

In the research data analysis, the recurring word “invisible” was noted, bringing up the image of the
“invisible hand”. The metaphor of the “invisible hand” was used to visualize, understand and explain the
process of social education through recreation. The constructed grounded theory — the Socio-educational
Theory of the “Invisible Hand”, was linked to the economical theory of the Invisible Hand described by
the economist A. Smith (1776).

It has been revealed that it is a process consisting of visible and invisible sub-processes running simulta-
neously. The invisible one is not direct or pre-planned. It is a process that can be accidental or conscious,
spontaneous or purposeful.
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Introduction

As global social, economic, and demographic trends change, so does the attitude
towards young people with fewer opportunities and their education. Due to structured
environment, formal education is not able to meet the needs of modern society,
therefore, more and more attention is paid to informal learning (EU Youth Strategy
2019-2027; Garbauskaité-Jakimovska, 2014). In this paper, informal learning is
related to leisure activities (Surg, 2014) and leisure activities to the broader concept
of recreation (Zarotis & Tokarski, 2020; McLean et al., 2015; McLean et al., 2005),
which encompasses the elements of the process of personal engagement, advocacy,
shared responsibility, and the process of building societal well-being (Hurd et al., 2021;
Crompton, 2008). Socioeducation through recreation is associated with the dimension
of self-directed learning, given that it is not always a conscious process and is often
related with implicit learning and tacit knowledge (Belhassen, 2021; Hollingworth,
2012).

Recreation can be analysed from different perspectives, considering it as work
(Hurd et al.,, 2021), activity (Belhassen, 2021; Torkildsen, 2012), entertainment (Isik,
2018), pleasure and enjoyment (Surg, 2014), wellness (Nagata et al., 2020), learning
and socialization (Stebbins, 2018, 2017; Newman et al., 2014; Kleiber et al., 2011;
Sivan, 2008; Crompton, 2008; McGuire & Mcdonnell, 2008) and other. Research
has found that for YPFO, involvement and participation in leisure activities provide
an opportunity to re-engage with society (Glover, 2015; Sivan, 2008; Hutchinson &
Kleiber, 2005), so it is important to understand this process as comprehensively as
possible.

Socioeducation through recreation can be studied to reveal a holistic process,
i.e. it is analyzed by highlighting the conditions for the process to start, naming the
factors that promote and hinder the description of the entire course of the process,
and emphasizing other sequentially occurring processes. Therefore, research is needed
that would reveal the consistent progress of the process of social education through
recreation. The experience of YPFO can be useful for other participants in the process
of social education through recreation. Their experience participating in recreational
activities and visible significant socio-educational results would allow others to grow
and improve. YPFO are socially one of the most vulnerable groups, but their positive
integration into society is one of the highest priorities. The aim is not to help youth,
but to enable them to make decisions to develop and improve themselves. A free,
unrestricted, and safe environment with no obligations is one of the most suitable for
realizing this vision. Nevertheless, YPFO are available in their environment, where they
feel they belong. Thus, initiating change through an informal (leisure) environment,
conversations, games, and other activities is one of the best tools to help create an
understanding of the process of social education through recreation. Currently, there
is a lack of research that would prove the significance and meaning of this process and
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reveal the process itself. The main research problem is raised of how the process of social
education of young people with fewer opportunities takes place through recreation.

The object of the research is the social education of young people with fewer
oportunities through recreation.

The aim of the research is to construct the grounded theory of recreation about
the socio-education of young people with fewer opportunities through recreation,
revealing the experiences of participation in recreational activities.

The novelty of the research is revealed by the extension of the concept of recreation
to the field of socio-education. The work discusses the whole process of socio-education,
highlighting the formalised-visible and informalised-invisible sub-processes, for the
understanding and explanation of which the Socio-educational Theory of the “Invisible
Hand” linked to the Invisible Hand theory described by the economist Smith (1776,
cited in 2004 ) is constructed.

Research Sample and Participants

The study has included young people with fewer opportunities aged 16-20, who have
been the visitors of open youth centres and spaces or the participants in recreational
activities and residents in the region reached out by a mobile youth worker. People
working with youth were also chosen for the study.

The duration of all interviews with young people with fewer opportunities in the
region is 6 hours and 39 minutes. 13 in-depth interviews involving 11 young people
with fewer opportunities have been conducted.

The duration of all interviews with youth workers is 6 hours and 42 min. 7 in-depth
interviews have been conducted with 7 persons working with youth. The total duration
of in-depth interviews is 13 hours and 21 min.

Methods of the Research

Constructivist grounded theory (hereinafter - CGT) is an inductive and abductive
research strategy, where collected empirical data are coded, constantly compared, then
abstracted, and transferred to the theoretical level of coding. At this point, it is noted
that the inductive and abductive strategies are combined, since all the studied data are
theoretically verified and interpreted until the most reliable theoretical interpretation
of the data is reached and a new underlying theory is constructed (Bryant & Charmaz,
2019; Hense & McFerran, 2016).

In the construction of a grounded theory of socio-education through recreation for
young people with fewer opportunities, sensitising concepts were first put forward. As
Charmaz (2006) argues these are key ideas that help to frame the research problems.
After the first interview was transcribed, the initial coding of the data began. The data
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were then compared with the new data received throughout. Focused coding involved
combining the codes into categories, comparing them, trying to raise new questions,
and filling in the features of the categories. New participants were recruited from the
theoretical sampling process based on the emerging data. In the presence of category
saturation, theoretical coding was used to search for relationships between categories
and to develop theoretical concepts — core categories — and to construct a new GT
theory.

The memos were written in two forms: loose memos at the beginning of the
study and analytical memos with graphical visualizations during the data analysis.
In the analytical process, memos are one of the aspects of theory construction since
theoretical categories are developed and data are grouped (Williams & Keady, 2012;
Charmaz, 2006). The researcher’s graphical memos reflect the relationships between
subcategories and describe the properties of the categories. The researcher used the
constant comparison method to combine the subcategories into thematic categories,
which highlighted the essential categories referred to as the power held by the youth
worker and the implicit socio-educational purpose in recreational activities. As
Charmaz & Thornberg (2021) argue, the analysis of the substantive categories with the
research participants was associated with the development of new lines of inquiry, thus,
the substantive categories were related to theoretical concepts and the metaphor of the
“invisible hand”.

Before beginning to write the theory, it is important to emphasize another key
element of a constructivist grounded theory called theoretical saturation, which
is not simply the emergence of repetitive data, but the conceptualization of data
comparison. To ascertain whether categories are saturated, the researcher drew on
the recommendations of Charmaz (2014), and asked the following questions: What
data were compared within and between categories? What do I think about these
comparisons? Where are they leading me? How do the comparisons reveal theoretical
categories? What other directions, if any, can the comparison lead to? What new
conceptual connections, if any, can be observed? The sense of theoretical saturation
allowed us to start writing theory.

By linking the new Socio-educational Theory of the “Invisible Hand” concept, the
scientific literature was analyzed and key theoretical links emerged. The discussion
with the economist allowed the theoretical relevance of the theory to be verified
and highlighted, while the discussion with the participants in the study — individuals
working with young people — highlighted the practical relevance of the theory, the
understanding of the process of socio-education in an informal (recreational) setting,
and the usefulness and the need for recreational activities. The Socio-educational Theory
of the “Invisible Hand” constructed during the research reveals the precondition for the
socio-educational beginning, the internal and external factors determining the process,
and the socio-educational process itself.
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Analysis of the Research Results

A change in psycho-emotional state is a prerequisite for socio-education to begin. It is
like a spiralling upwards process, one element replacing and completing the previous
one.

Young people with fewer opportunities engage in activities spontaneously
for personal gain. Social environmental factors reinforce and sustain the process,
motivating them to keep going and to continue. Thus, engagement and participation in
leisure activities lead to a transformation: emotional and physical discharge. A friendly
and supportive atmosphere helps young people with fewer opportunities to ‘heal,
leading to less emotional tension and relaxation. The feeling of being cared for makes
the young person feel less lonely, and it reduces the heavy feelings of anger and sadness
by increasing happiness and joy. The trust of others gives a sense of self-confidence
and therefore a sense of recovery and relaxation. Recovery promotes openness, trust,
acceptance of knowledge and other information. The knowledge gained and the new
more positive experiences become a “recharge”. Knowledge implies a personal desire
to improve.

Figure 1
“Invisible hand” in the process of social education through recreation (compiled by the authors).
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The metaphor of the “Invisible hand” helps to visualize the process of social
education through recreation (see Figure 1). It is the invisibility of the processes
taking place behind the obvious formalized facts that often emerges in data analysis.
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For instance, the target group at the initial stage often chooses passive strategies in
participating in recreational activities as if it is invisible; creative activities manifest
themselves as self-realization which is not directly expressed; or the invisible side of
the role of a leisure educator emerges through the invisibility of socio-educational
meanings while organizing pleasure-based recreational activities. Thus, the principle of
invisibility when young people feel free and unlimited by formal educational activities
and aspirations helps to ensure the informal socio-educational process and preserves
the existence of the pursued socio-educational goals. All this is determined by the
following aspects: 1) the characteristics of the target group, such as unmotivated and
inactive young people who do not have the same conditions as their peers and 2) the
specificity of open work with young people when the “low threshold” principle is
followed and the services provided meet the needs of young people, i.e. services are
available to young people in their spare time; they are close to home, free of charge and
guarantee confidentiality and freedom.

The invisible socio-educational power, revealed in the study through the expression
of formal and informal professional functions and personal characteristics of the
youth worker, is analysed in the grounded theory as a social construct that ensures the
progress of the socio-educational process and presupposes the emerging concept of the
leisure educator. The realization of socio-educational power using the “invisible hand”
metaphor is associated with the management strategy of the socio-educational process
which is the main axis of the grounded theory.

The informal part of social education is also invisible. This invisible sub-process
of socio-education is formed by three main factors: the impact of the informal leisure
environment  (social-inclusive, —recreational-educational, educational-preventive,
psychological), creating and maintaining a horizontal relationship and the involvement
of the participants in the mutual process and a share of perceived responsibility. The
increasing effectiveness of the results of the socio-educational process is determined by
an invisible force, which is the maintained balance of responsibility among the actors
participating in the process (YPFO and a leisure educator).

Directing the process of socio-education is compared to the operation of the
“invisible hand” that is characterized by accidental or conscious, spontaneous or
purposeful movements.

The complexity of ensuring the participation of young people in recreational
activities in the YPFO is evident when analysing data from the interviews with YPFO
showed that youth workers. This highlights the accidental movements, when it is only
after meeting the young person that it is known whether or not they will participate in
the activity.

Efforts to improve recreational activities reveal elements of conscious. The
youth worker consciously seeks ways, methods, means to organise and implement
exciting new leisure activities. External factors — the encouragement of another, the
social contact available, the nature of the recreational activity — reveal purposeful or

11
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situational learning in a social context. Inviting another person to engage in the activity
and deciding to participate in the activity allows the participant to learn from the other
person by observing their behaviour and environmental factors. Youth workers try to
change the attitudes of YPFO by setting an example and promoting awareness.

Spontaneity in engagement has been discussed in the previous subsections, but in
the context of the dynamic nature of the socio-educational process, it is seen as a factor
that determines the speed of variability of the process. In the opinion of the participants,
recreational activities need to be continuously updated and innovative in order to be of
interest YPFO.

Purposefulness refers to the planning of recreational activities in advance. Youth
workers organise recreational activities for YPFO in a purposeful way: they conduct
surveys on what young people would like to do, take time to plan the activities, search
for information on the internet, write up projects, observe and evaluate young people
during the activities, etc. This shows how the socio-education process works in a
targeted way.

The dynamics of the socio-educational process (“invisible hand” movement
directions and speed) are constantly influenced by the internal and external factors that
determine the participation of YPFO in recreational activities.

Recreational activities as the opportunities held in the “invisible hand” of the leisure
educator become fundamental and determine the impact of socio-education on the
process and its result. Like throwing a ball at a target, the operation of the “invisible
hand” in the context of socio-educational theory is directed at the YPFO motivation
to get involved. Are they going to catch it? Will they catch it or not? Will they like it?
Will they not like it? Will they enjoy it? Will they understand the meaning of it? Will
they stay there? Or will they leave? It requires constant work and a successful result is
expected only in the long term. Research data showed that YPFO need time to become
acquainted with a new environment, adapt to it, understand it, feel it and become
open. For a leisure educator, establishing contact and positive development of mutual
relations also requires time, which indicates that the short-term effect of participating
in recreational activities leads only to a change in the psycho-emotional state, and not
to significant socio-educational results.

The analysis of the data from the interviews with YPFO showed that they feel
more open, braver, and more confident in themselves and others after participating in
recreational activities. This increases their self-esteem and the desire to improve appears.
During the research, it became apparent that the process of changing the psycho-
emotional state moves upwards like a spiral, one element changes and complements
the previous one. Social environment factors strengthen and support the process; they
motivate not to stop and continue the activity. Thus, after getting included and engaged,
and participating in recreational activities, a transformation takes place from emotional
and physical discharge, reduction of emotional tension, release of feelings (catharsis)
towards positive feelings, relaxation and recovery, which promotes openness, trust

12
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and acquisition of knowledge and other information. Acquired knowledge and new,
more positive experiences become a “recharge” of energy. Knowledge presupposes a
person’s desire to improve. Meanwhile, the participation of a leisure educator in short-
term recreational activities is a way to get to know young people, a method to establish
contact and a means of overcoming personal negative experiences.

In general, it can be stated that Socio-educational Theory of the “Invisible Hand”
applied in open work with YPFO is based on the following factors: the main visible
factors of the process such as inclusion and engagement, acting in participation,
positive change in the inner state and achievement of socio-educational outcomes, and
the invisible action that takes place behind the obvious formalized facts like throwing
a ball at a target in the hope of engaging YPFO in recreational activities, encouraging
participation and interest, maintaining their participation and initiating changes.

The strategy of managing the process, which is the main axis of the grounded theory,
is considered a socio-educational power, i.e. the combination of formal and informal
professional functions performed by a youth worker and the set of youth worker’s
personal qualities such as professionalism, leadership and tolerance. It is the realization
of the socio-educational power in the metaphor of hand that reveals the course of the
process through hand movements that can be accidental or conscious, spontaneous or
purposeful. The direction of the socio-educational process, or the purposeful control
of the hand, is determined not only by the youth worker and the YPFO, but also by
internal and external factors including the effect of the informal leisure environment,
the creation and maintenance of a horizontal relationship, the mutual engagement of
the process participants. An invisible force is the share of responsibility between the
participants, which helps maintain a balance between these movements.

Therefore, the entire socio-educational process is constructed by visible factors
and the invisible operation of the socio-educational hand, in the new constructivist
grounded Socio-educational Theory of “Invisible Hand” perceived as simultaneously
occurring sub-processes of socio-education of YPFO through recreation.

The Inclusive Construct of Social Education of Young People with Fewer
Opportunities through Recreation

The data analysis not only highlighted the socio-educational features of recreational
activities, such as orientation of activities both towards the target group and the
participants who create the activity, the diversity of the spectrum of activities, the
diversity of the effects of activities (educational, social, providing wellness and health,
etc.), the dynamics of the process, but also revealed the inclusive construct of socio-
education through recreation (see Figure 2).

Recreation is a powerful tool and driving force of the entire socio-educational
process. The process of learning and socialization is invisible, not always predetermined
and planned, sometimes accidental or conscious, spontaneous or purposeful. It can

13
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take place individually or in a group, but always occurs through social interactions, and
during confrontation can take place in action and participation.

Figure 2
The inclusive construct of social education through recreation (researcher's graphic memo).

Improving )
independence skills Improving
communication skills

Tca%bihg : Socio-education

responsibility an

self-control through Developing
recreation creativity

Self-knowledge is

encouraged . .
& Developing confidence in

yourself and others

The first factor that initiates the process of social education is inclusion and
engagement. It is when both YPFO and people working with youth get involved
themselves or are encouraged by others to get involved in recreational activities. In
order to motivate the participants to take part in and continue recreational activities,
various targeted strategies are used: engaging the young people in conversations, not
pushing them to talk, letting them settle down on their own, etc.

Inclusion and engagement is being a part of the process, which depends on the
free decision of the participants, the desire to participate in recreational activities,
opportunities for activities to take place, meeting the needs of the participants, the
nature of the activities, the goal, and the created leisure environment. A person’s
individuality manifests itself in free individual choice, which is the first step towards
the process of openness and personality self-creation. This is an important stage that
determines the course of the process of social education through recreation. The
following question is raised: What happens after the YPFO are involved and engaged
in recreational activities?

14
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The next factor that drives the process of social education through recreation is
acting in participation. Everyone experiences the same phenomenon differently
and perceives it differently, so the effect of the activity is individual. According to the
research participants, the positive emotions experienced during the activity change
the perception of the environment, participants, and oneself. However, participation
in activities alone does not determine successful socio-educational results; a positive
change in a person’s inner state is necessary that leads to openness and creating
conditions for learning. It is important to mention that participation is determined by
the purposefulness of the activities, the hidden socio-educational aim, and the youth
worker’s/leisure educator’s power to manage the entire process, organize recreational
activities and direct it in different directions.

Another factor that accelerates the whole process is a positive change in the
inner state, which is a necessary and determining condition for the significance of
socio-educational results. A positive change in the inner state is determined by the
joy experienced, important features such as responding to the current state of activity,
environmental safety, and developing awareness. The feeling of joy and happiness gives
tulfilment, improves mental health, which is often harmed by traumatic experience of
YPFO and blocks any positive change. More and more frequent experience of positive
emotions fosters a sense of self as a learner, promotes openness, which is a medium for
achieving significant results.

The last factor at which one either stops or starts all over again is achieving socio-
educational outcomes. Social education through recreation leads to individual changes
of YPFO and contributes to the creation of public welfare, since YPFO spend their
time meaningfully without knowing it; they educate themselves, socialize; therefore,
the casual order of society is not disturbed and it does not cause any tension.

All the factors change each other, covering the area of the process of socio-
education through recreation. Sequentially moving, the processes form a connection,
the so-called prerequisite for the socio-educational process to take place. Recreational
activities that initiate the course of the process become essential, while the informal
leisure environment supports and determines the success of the processes.

Comparison of Smith’s Economical Theory of the Invisible Hand and the
Socio-educational Theory of the “Invisible Hand”

Based on research results a new grounded theory has been constructed — the Socio-
educational Theory of the “Invisible Hand” linked to the Invisible Hand theory
described by the economist Smith (1776, cited in 2004). According to the Socio-
educational Theory of the “Invisible Hand”, a young person with fewer opportunities
participates in recreational activities for his own benefit, but his involvement benefits
the community as a whole by enabling other young people and youth workers to act
accordingly and to meet the needs of the young people’s personal interests. In this way,

15
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a socio-educational mechanism is invisible at work: an invisible socio-educational
hand that directs the activities of the young people with fewer opportunities to meet
the needs of the community and to create social well-being. In the process of socio-
education through recreation, the sharing of responsibilities is like an invisible hand

(see Figure 3).

Figure 3
Comparison of Smith’s theory of the Invisible Hand and the Socio-educational Theory of the “Invisible
Hand” (compiled by the authors).
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The link between Smith’s Invisible Hand theory and the Socio-educational Theory of
the “Invisible Hand” is that they both reveal the invisible workings of processes: markets
in economic theory, socio-education in the research. The difference is that Smith is
more concerned with the equilibrium processes of the economic market, where the
interests of producers and consumers are combined. This theory, although it also deals
with the moment of equilibrium, focuses more on the socio-educational process itself.
It is noted that in both theories there is a direct correlation between cause and effect.
Grampp (2000) argues that in Smith’s theory the formation of social order is directly
correlated with the consequences of an individual’s behaviour. In contrast, the Socio-
educational Theory of the “Invisible Hand” suggests that the creation of a recreational
environment directly influences the activity engagement needs of YPFO. Both division
of labour and cooperation require interconnectedness and are more easily understood
in small group settings. As Smith (1776, cited in 2004) argues, in small groups, the total
number of workers is inevitably small, so that those doing different types of work can
be concentrated in one workshop, whereas the division of labour in large groups can
be divided into many more parts and is less obvious and therefore less visible (p. 12).
Open work with young people in the YPFO region covers larger geographical areas
but with fewer participants. It is possible to spend more individual time with them, to
establish a closer relationship with them, and to observe the effectiveness of cooperation

in organising recreational activities.

16
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The results of the research revealed the importance of maintaining relationships
between the participants (youth and youth workers) in order to start a socio-
educational process through recreation. Smith also highlights the importance of peer
support for the involvement of stakeholders in the process. Hence, in both economics
and educational science, the creation and maintenance of relationships throughout
the process is important for the invisible process. The economist stresses the division
of labour as one of the most important aspects in achieving the most efficient results.
Smith (1776, cited in 2004) argues that the division of labour in small groups as
well as in large manufactures has the effect of increasing productive power. And in
Socio-educational Theory, the division of responsibility is important for significant
socio-educational results. It is pointed out that cooperation with specialists and/or
recreational professionals from different fields, support from the local government, and
partnerships with various institutions and bodies increase the probability of success of
socio-educational outcomes.

Smith (1776, cited in 2004), in highlighting the purpose of money, notes two
meanings of the term ‘value’: sometimes it refers to the utility of a particular object,
called ‘use value) and other times it refers to the power to acquire goods, called
‘exchange value’ (p. 37). Labour is the first price for all things purchased, and the
property acquired in return for labour confers power. However, as Smith (1776, cited
in 2004) argues, the mere possession of property does not necessarily confer political
power on the owner, but it does confer purchasing power: the ability to dispose of all
the labour, all the products of labour, that are currently available in the market. It is
pointed out that it is not power, but a variety of circumstances that cause prices to spike
up or down. The aspect of power as an invisible force in the socio-educational process,
which emerged from the thesis research, reveals a process that attempts to strike a
balance between accidental or conscious, spontaneous or purposeful movements, but
the socio-educational outcome itself, like the price as discussed by Smith, is dependent
on a variety of circumstances, i.e. on the intrinsic and extrinsic factors that determine
participation in recreational activities. It is the creation and maintenance of a horizontal
relationship between the informal leisure environment and the mutual involvement of
the participants in the process that construct the whole process.

Discussion

The process of socio-education through recreation is an inclusive process. The rapid
variability of activities and objectives reveals links with the social environment, which
indicates the vitality of the process. However, there is always a fundamental element -
each factor of socio-education through recreation, which has its own logic, content
and objectives. Energy, which also defines the dynamism of the process, is linked
in the research to the participants in the process. The mutual involvement of the
participants, both the young people with fewer opportunities and the youth workers,

17
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and the interconnection between them, leads not only to significant socio-educational
outcomes, but also to a balance in the process.

It is equally important to highlight that socio-education through recreation is
a holistic process. The rapid change of activities and objectives reveals links with
the social environment, which indicates the vitality of the process. It is obvious that
each factor of social development through recreation has its own logic, content and
objectives. However, there is a core element that drives the whole process. This study
highlights the energy injected by the involved actors that defines the dynamism of the
process. The mutual engagement and interconnectedness of the participants, both
young people with fewer opportunities and youth workers, not only leads to significant
socio-educational outcomes, but also to a balance in the process.

The youth worker is referred to as a leisure educator in the research because of the
power he or she has to manage the socio-education process. Although Gaventa and
Cornwall (2008), drawing on Morris (1984) and Mueller (1992), argue that power
can be a means of bridging the inequality gap, the research revealed that power as an
invisible force that the leisure educator wields, connects all the actors in the socio-
education process. It does not seek authority, but rather to be equal with others, to
build relationships, to share knowledge and experience. It should be noted that this
process is both complex and random. The complexity is due to the hidden meaning
in the socio-educational process, the construction of the leisure educator’s knowledge,
and the interconnection of the experience of working with young people with
fewer opportunities. The randomness depends on the social inclusive, recreational
educational, educational preventive, psychological impact of the created non-formal
(leisure) environment on the young person and the experience they have. The findings
of the research complement Turner’s (2005) ideas that power is inherent in all social
relations, it is a feature of a person’s life and structure, it only exists through action, and
it is immanent in all spheres, not influenced by one of them.

It is the agency involved in the research that reveals the experiences and discoveries
of the youth in action. Cunningham (2010) emphasizes that the individual consciously
anticipates the activities through which they will learn. However, the study highlights
that activities during recreation are planned by youth workers, but participants engage
in them without the expectation of learning. It is pointed out that learning is not pre-
planned and reflective, but that the learner’s consciousness emerges when they reflect
on the experience.

The study not only revealed the dynamic nature of the socio-educational process,
but also highlighted the factors of the socio-educational process through recreation:
engagement, participative action, positive change of inner state, and achievement of
socio-educational outcomes. On the one hand, this shows the complexity of the process
of socio-education through recreation and reveals different sub-processes that could be
focused on when discussing the practical applicability of the Socio-educational Theory
of the “Invisible Hand”. The process of socio-education through recreation itself, which
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includes other sub-processes, depends on the inclusive force of recreational activities,
which screws up the whole process and highlights learning through participation in
everyday social practice.

The constructivist grounded research strategy is associated with the perception that
the characteristics of the research may change at some other time, because society may
change, public opinion may change, people’s belief system may change, etc. (Charmaz,
2006). Thus, conducting research in a different context, at a different time, in a different
place with a different group of young people, is likely to highlight new categories and
thus add to the Socio-educational Theory of the “Invisible Hand”.

Conclusions

Social education through recreation is associated with the dimension of informal
learning, when learning does not take place in the context of problem solving, but in
the environment such as open youth centre that provides the conditions to perceive
pleasure as enjoyment through meaningful free time forms, and as well empowers the
learner to take greater responsibility for successful learning outcomes. Socioeducation
through recreation promotes engagement, increases young people’s openness to change,
enables them to solve problems, which develops their self-confidence and trust in
others, increases self-esteem, and teaches responsibility, self-control and independence.

The process of social education through recreation consists of the formalised-visible
and informalised-invisible sub-processes, which is not direct or pre-planned. The main
axis of the grounded theory The Socio-educational Theory of the “Invisible Hand” is
management strategy that is presented in the metaphor of the hand, when the purposeful
direction of the socio-educational process, or the management of the hand, is present in
the accidental or conscious, spontaneous or purposeful movements. Movements of hand
help determined by an invisible force which manifests itself as maintained balance and
the shared responsibility perceived among the participants in the process. The image of
the hand explains the reflective, partially latent, experience-based movements of socio-
education through recreation, which is also determined by internal and external factors.
This theory would need to be tested and in other contexts of recreational work with YPFO

Aspects of recreation as a recognized social value presuppose a new role of the youth
worker as a leisure educator and underpin the socio-educational benefits of working
with YPFO in an open youth centre/space. New lines of research are needed to unpack
and capture the role of the youth worker.
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