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Abstract. The article aims to reveal the context of the expression of advantages and challenges of inclusive 
education. The research was based on an interpretive approach to research methodology in order to find 
out the attitude of the research participants – teachers of general education schools – about the reality 
of the implementation of inclusive education in the context of general education. In order to achieve 
high-quality education for all, the teachers saw the positive benefits of inclusion for all participants in 
the process of education, the community of the institution, the positive process of socialization, and the 
emotional well-being of children. It is emphasized that the successful implementation of the principle 
of inclusion in the school is impossible without changing values, attitudes, and beliefs, constructive and 
effective cooperation, team work of teachers and educational support specialists both when planning 
activities and directly working in the classroom.
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Introduction

National and international documents emphasize the importance of a safe, inclusive, 
dynamic, open, and functional educational environment for all with diverse educational 
needs due to language, religion, nationality, ethnic group, gender, disability, social 
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environment, etc. (Education 2030; Geros mokyklos koncepcija [Good School 
Concept], 2015). The focus is on the actualization of inclusion in education and the 
implementation of the principle of inclusion in the education system, when conditions 
are created for each person to receive education, develop their powers and abilities, 
receive the necessary help, experience success in learning, social, cultural and/or 
other activities and not to be discriminated against due to the diversity of educational 
needs and/or the need for educational assistance (LR Švietimo įstatymo 5 str. 5 d. 
[Paragraph 5 of Article 5 of the Law on Education of the Republic of Lithuania], 2011). 
It is noted that inclusion in education is not an end point, it is a process of systematic 
transformation, which includes changing and modifying the content of education, 
teaching/learning methods, attitudes, organization and strategies of education in order 
to remove barriers to provide an equal and active learning experience for all learners 
of an appropriate age and to ensure an accessible environment (General Comments 
of the Committee on the United Nations Convention on the Rights of Persons with 
Disabilities No. 4, 2016). According to Tiernan (2022), the basis of inclusive education 
is the recognition that all children can learn together in the same school, which means 
that in educational institutions it is necessary to analyze the ongoing processes and 
foresee the most important directions, which must be constantly worked on and efforts 
must be made to find the most effective means and activities that will help all children to 
experience success of teaching/learning (Įtraukties švietime plėtros gairės [Guidelines 
for the development of inclusion in education], 2022). It is important to seek to 
implement the requirement to remove barriers that may limit children’s participation 
and achievement (Tiernan, 2022). 

National and international education and training documents state the right of 
all learners to education, prevention of various types of discrimination, stereotypic 
evaluation or exclusion and the creation of opportunities for meaningful and high-
quality education, active participation of the learners themselves (Global Education 
Monitoring Report, 2020; European Agency for Special Needs and Inclusive 
Education, 2022). The documents point out that education must be a “shared social 
responsibility” – one of the basic human rights, strengthening everyone’s ability to care 
for others and to cooperate at all levels of society (International Commission on the 
Futures of Education, 2021).

 The documents regulating the progress of society and the development of education 
(Lietuvos pažangos strategija „Lietuva 2030“ [Lithuania’s Progress Strategy “Lithuania 
2030”], Valstybės pažangos strategija „Lietuvos ateities vizija „Lietuva 2050“ [State 
Progress Strategy “Lithuania’s Future Vision “Lithuania 2050”], Valstybinė švietimo 
strategija 2013-2022 [State strategy of education for 2013-2022], etc.) emphasize 
the usefulness of inclusive education for all participants in the process of education. 
In order to achieve sustainable development goals in an inclusive society, a holistic 
approach and social investment in quality learning for all members of society should 
be sought. All participants in the process of education must expand the boundaries 
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of their understanding of inclusive education. The latter should cover all learners, and 
personalized education should promote the activity of the individuals themselves 
(International Commission on the Futures of Education, 2021). 

This has been supported by the results of a number of empirical studies that have 
examined the impact of inclusion on learner outcomes in different curriculum areas 
and at different levels of education (Molina Roldán et al., 2021; Kefallinou et al., 2020; 
Szumski et al., 2017; Oh-Young & Filler, 2015, etc.). It is noted that academic and social 
progress is increasing when students with special educational needs are taught in well-
designed and organized inclusive classrooms (Waldron & Mcleskey, 2010). In such 
classrooms, typically developing students learn to respect others, accept differences and 
recognize different abilities, thus creating opportunities to form new friendships; they 
learn about the skills involved in helping others, participate, learn, develop patience 
and thus gain satisfaction from helping others to learn and behave better; they get a 
chance to get to know themselves and their peers better (Molina Roldán et al., 2021)
the extension and universalization of an inclusive approach will also be enhanced 
with more evidence on the benefits that inclusion has for all students, including those 
without SEN. Based on the existing knowledge that learning interactions among 
diverse students are a key component of educational inclusion, the aim of this study is 
to identify the impact on students without SEN of being educated with students with 
SEN in shared, inclusive, interactive learning environments. Data were collected in three 
schools using a qualitative approach with a communicative orientation. Semistructured 
interviews were held with teachers as well as community volunteers participating in 
the schools. Further, focus groups were conducted with students and teachers. The 
results show that students without SEN benefit from participating in interactive 
learning activities with peers with SEN in different ways: (1. It is emphasized that the 
successful implementation of the principle of inclusion in the school is completely 
impossible without changing attitudes so that the diversity of students is considered 
a value, without constructive and effective cooperation, team work of teachers and 
educational support specialists, both when planning activities and directly working in 
the classroom, because only interpersonal relations between all members of the school 
community, based on mutual respect and agreements, attention, and understanding 
can become a prerequisite for the successful implementation of inclusion (Auškelis 
et al., 2022; Ališauskienė & Miltenienė, 2018; Miltenienė et al., 2020; Kaffemanienė 
et al., 2023). Change of attitudes is inextricably linked to professional development, 
development of competences and continuous support for the implementation of 
changes (Įtraukties švietime plėtros gairės [Guidelines for the development of inclusion 
in education], 2022). Recent research confirms that teachers’ attitudes and behaviors 
have a significant impact on the quality of teacher–student interactions and students’ 
achievement (Charitaki et al., 2022; Saloviita, 2020).

Regardless of the considerable work of scientists and practitioners analyzing 
the situation of inclusive education, unfortunately, the community of teachers and 
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parents still lacks knowledge and awareness of this process, the difficulties, the stress 
experienced by participants in the process of education. 

A research problem can be characterized by the questions that require new research: 
what advantages of inclusive education do teachers in educational institutions see, what 
challenges do the participants of the educational process face?

Research aim – to reveal the context of the expression of advantages and challenges 
of inclusive education.

Research object – subjective experiences of teachers working in the situation of 
inclusive education.

Research methodology, sample, ethics. The informants were selected by means of 
targeted convenience sampling, i.e. teachers working in a general education school with 
students with special educational needs (SEN) were selected (N = 8). A qualitative 
data collection approach was chosen to reveal the experiences of the subjects. The 
researchers chose the focus group method, which allows asking open-ended questions 
that do not limit the possible answers according to the assessment areas provided by 
the researchers. The focus group method is designed to collect detailed descriptive data 
in small groups of subjects. The method chosen by the research group is based on the 
active interaction of the subjects, in which their views, attitudes, and considerations 
come to the fore. In this article, we will present several diagnostic areas that, from 
our point of view, characterize inclusive education. The latter were singled out after 
analyzing documents, scientific literature, the authors’ research, revealing the positive 
opportunities, challenges, and methodological controversies of inclusive education 
(Ališauskienė & Miltenienė, 2018; Miltenienė et al., 2020; Ruškus & Mažeikis, 2007; 
Šapelytė et al., 2021).

Using this method of sample formation, by participating in a group discussion, 
participants better understand the inclusion processes taking place in the educational 
institution, are inclined to change, are in favor of changes, see advantages and 
disadvantages, problems, are open to new ideas. The group discussion promotes the 
activity and openness of the participants, the “brainstorming” of new solutions, a 
positive perception of the process of inclusion, and the researchers have the opportunity 
to learn their opinions and experiences about the object under study (Bitinas, Rupšienė, 
& Žydžiūnaitė, 2008; Žydžiūnaitė & Sabaliauskas, 2017).

The content of the answers, which formed the basis of the study, was categorized 
according to respective diagnostic areas, divided into categories (generalized semantic 
units), notional statements were selected. In the course of the research, the experiences 
and feelings of teachers who work in educational institutions where children with 
SEN study, which are encountered when working with them, were to be revealed. 
The study was based on an interpretive approach to research methodology in order 
to find out the views of the study participants about the educational reality of interest 
to us in the context of general education. This reality was reconstructed and revealed 
by interpreting the experiences and attitudes of teachers and analyzing the research of 
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other authors. The research data were organized applying the content analysis method, 
using an open coding procedure, presenting it from the teachers’ perspective (Corbin 
& Strauss, 2014; Kvale & Binkmann, 2009). The expertise method was used for the 
validation of qualitative research data. The experts were presented with qualitative 
research tables with the intended diagnostic areas, the categories characterizing them 
and illustrating statements, after analyzing which, an opinion was expressed regarding 
the appropriateness and reliability of the data presented. The essential comments of 
the expert (naming and clarification of diagnostic areas, regrouping and highlighting of 
some illustrating statements) were taken into account when analyzing and interpreting 
the data. This made it possible to achieve a clearer and more detailed presentation of the 
study, a more accurate presentation and analysis of empirical qualitative research data, 
the quality of interpretation and presentation of the results.

The research participants were informed in advance about the aim of the research 
and the course of the research, the time and place were planned. The qualitative 
semistructured interview followed the principles of research ethics: respect for the 
individual and voluntariness. During the research, the privacy and anonymity of the 
research participants was respected, all information received is considered confidential 
(Bitinas, Rupšienė, & Žydžiūnaitė, 2008; Žydžiūnaitė & Sabaliauskas, 2017).

Analysis and discussion of the research results

In the course of the research, efforts were made to find out what advantages of inclusive 
education are perceived by teachers working in schools where children with SEN study. 
In the article, we present only the most informative and characteristic statements of the 
research participants (Table 1).

Table 1 
Advantages of inclusive education in educational institutions

Category Examples of statements
Positive socializa-

tion of learners 
A child with special educational needs socializes. [P1]
It’s good when you see how they “grow.” [P2]
I think it’s a reality – inclusive education, we need to learn to work in a class-

room with students of different abilities, it’s useful for everyone. [P3]
Emotional well-

being
Typically developing children learn empathy. [P1]
Not only students but also parents learn tolerance. <...> It is good when other 

students in the class help them to get calm, to learn. [P2]
I have a child who stutters in the classroom, when he has difficulty speaking, the 

children even advise “take your time”. [P4]
Benefits of orga-

nizing the inclu-
sive education 
process

Mutual benefit. And we learn, we look for new ways, methods... we create new 
tools. [P3]

Every day is different, we improve ourselves, we learn. [P1-P8]
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It is necessary to individualize tasks for children and then they feel better and 
experience success. This is also everyone’s success. [P6]

This is how we try to ensure the best possible learning conditions for students 
with various educational needs. [P2]

Cooperation of 
the participants 
in the process of 
education 

But this is where psychologists, social and special educators come to the rescue. 
Only together we can travel towards success in small steps. [P5, P6, P7]

Closer cooperation with parents, it helps to get to know children better. [P7]
The principal suggests strategies that would be more suitable for parents and 

other participants in the process of education. [P4]
In inclusive education, everyone’s cooperation is important – teachers together 

with students, their parents, educational support specialists analyze the causes 
of learning failures and other educational difficulties at the meetings of the 
Child Welfare Commission. Then, support focused on the student’s needs is 
provided. [P1-P8]

Positive attitude of 
teachers towards 
children with 
SEN

Teachers’ attitudes towards children with SEN are positive, they try to under-
stand. [P1-P8]

The administration forms appropriate attitudes towards children with SEN, 
communicates a lot with parents and children. [P2]

Efforts are made to protect parents of children with SEN from attacks by other 
parents, etc. (especially those with behavioral and emotional disorders). [P4, 
P7]

Reconstructing the multimeaning context of the inclusive education process in 
terms of the educational diversity of students, the analysis of the collected data allows 
us to see the advantages provided by such education. In the course of the research, the 
generalized semantic units that have been distinguished precisely reveal the diversity 
of the variables of the expression of inclusion (Bitinas, Rupšienė, & Žydžiūnaitė, 2008; 
Žydžiūnaitė & Sabaliauskas, 2017).

The analysis of the teachers’ opinion revealed the advantages of inclusive education. 
The research participants believe that inclusive education promotes the process of 
positive socialization of students (Kvieskienė, 2005, Ruškus & Mažeikis, 2007). In 
their opinion, the presence of children with different needs together undoubtedly has a 
positive effect on the success of their socialization:

A child with special educational needs socializes <...> [P1] It’s good when you see how they “grow” 
<...> [P2] I think it’s a reality – inclusive education, we need to learn to work in a classroom with 
students of different abilities, it’s useful for everyone <...> [P3] Those children can achieve a lot of 
good results, develop competences, and later they socialize properly in society <...> [P8]

The research data reveal that inclusive education creates suitable conditions for 
students’ emotional well-being, empathy, favorable interpersonal relationships, which 
create prerequisites for personality growth (Geros mokyklos koncepcija [Good School 
Concept], 2015, Valstybinė švietimo strategija 2013-2022 [State strategy of education 
for 2013-2022]). The field of emotional well-being allows children to feel happy, 
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important, responsible, and self-confident. In such an environment, children feel safe 
and self-confident:

Typically developing children learn empathy <...> [P1] Children are quite friendly, bullying 
does not occur, they accept him as he is, they learn to help <...> [P8]

Other participants in the process of education are also important for the development 
of the emotional well-being of students. According to the teachers, not only children 
but also family members must learn tolerance:

Not only students but also parents learn tolerance. <...> It is good when other students in 
the class help them to get calm, to learn. [P2] Although we speak to communicate tolerantly, 
parents often advise their children to “hit back.” Then you need to talk not only with the 
children, but also with the parents, discuss compliance with the rules of conduct, advice for 
the children <...> [P6].

The subjective experiences of the research participants reveal the benefits of 
inclusive education for all participants in the process of education. This is also reflected 
in important documents regulating the progress of society and the development of 
education (Lietuvos pažangos strategija „Lietuva 2030“ [Lithuania’s Progress Strategy 
“Lithuania 2030”]; Valstybinė švietimo strategija 2013-2022 [State strategy of 
education for 2013-2022]; Ruškus, 2020). By increasing the inclusion and accessibility 
of education, favorable opportunities are created to reveal personal abilities and to meet 
special educational needs:

Mutual benefit. And we learn, we look for new ways, methods, we create new tools <...> [P3] We 
share our good experience of working with special students, their “success stories” with other teach-
ers, it is useful <...>[P7] This is also everyone’s success <...>[P6] The administration makes efforts, 
communicates with parents, and looks for professionals <...> [P1-P8].

When reconstructing the process of inclusive education in schools, the opinion 
of teachers about the importance of cooperation of the participants in the process 
of education becomes apparent. The teachers believe that the success of the process 
of inclusion is hard to imagine without teamwork between teachers and educational 
support specialists (Gaižiūnas, 2022, Galkienė, 2021, Miltenienė & Venclovaitė, 2012). 
Such cooperation must take place within the school community (internal cooperation of 
participants in the educational process), sharing important, sensitive information with 
colleagues, families, administration in order to maximally meet the needs of the child. 
The continuation of cooperation must also include activities outside the educational 
institution (extra-school, inter-institutional cooperation), involving the community, 
other schools and institutions:

While providing them with help, we cooperate constructively with educational support specialists, 
we try to include the students’ parents and the children themselves <...>[P1-P8] Teachers’ coop-
eration with specialists is encouraged <...> [P3] The principal suggests strategies that would be 
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more suitable for parents and other participants in the process of education <...> [P4] Joint events 
and meetings are organized <....> [P1, P5] Parents are included in their organization [of various 
activities, events]  <...>[P7].

The research data also reveal another important matter, which includes not 
only functional (positive socialization, cooperation) aspects of the organization of 
inclusive education, but also a philosophical and methodological view, a positive 
attitude towards children with SEN, values that are likely to be the most important 
in educational practice (Council Recommendation on Common values, Inclusive 
Education and the European Dimension of Teaching, 2018; Įtraukties veiksmų planas 
2021-2024 [Inclusion Action Plan 2021-2024], UN Convention on the Rights of 
Persons with Disabilities, 2006).

The teachers state: The administration forms appropriate attitudes towards children with SEN, 
communicates a lot with parents and children <...> [P2] Teachers’ attitudes towards children with 
SEN are positive, they try to understand <...> [P1-P8].

Both international strategic education documents and the strategic education 
documents of the Republic of Lithuania state the prerogatives of establishing human 
rights and democratic values, for which, by the way, it is most difficult to yield change, 
transformation and practical implementation. This is also reflected in the attitude 
expressed by the teachers about the process of inclusive education.

During the research, we analyzed what challenges teachers working in the inclusion 
situation face, what causes stressful situations, what difficulties arise in organizing 
the process of education. The study analyzes the subjective context of the teachers’ 
experiences and presents only the most informative statements (Table 2).

Table 2 
Challenges of inclusion in educational institutions

Category Examples of statements
Little differen-

tiation of physical 
environments in 
the educational 
institution

Not adapted physical environments of schools. [P4, P6]
Lack of calming rooms, special measures for children of certain SEN groups. 

[P5]
There must be different classes under one roof, where students study separately 

when necessary and together when necessary. [P4, P6]
Poor adaptation of 

classroom learn-
ing spaces

There is no way to separate a child if he/she needs a quiet environment, the 
classroom is small, there are many children. [P7]

The quality of learning can suffer when there are aggressive children and there 
is no place to take them out or make them sit separately to get calm. [P3]

A large number 
of students with 
SEN in the class-
room

It is difficult for one teacher to work when there are children of very different 
abilities in a large classroom. [P3]

When there are many children with SEN in the classroom, it is difficult to 
organize the process of education. [P1]
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A long process of 
getting to know a 
child with SEN

The disorder causes difficulties in other cases, it takes a long time to get to 
know the child. [P4]

You have to wait a very long time before the specialists of the Development 
Centres accept for consultation. [P1-P8]  

You also have to wait for the consultation of the specialists of the Pedagogical 
Psychological Service. [P1]

Difficulties in edu-
cating children 
with behavioral, 
emotional, and 
multiple develop-
mental disorders

It is more difficult with children with mental, behavioral, and emotional 
disorders. [P1-P8]

Teachers often experience physical violence from them. [P4]
Physical and verbal violence, bullying , inappropriate behavior that affects 

other children. [P6, P8]

Lack of educational 
support profes-
sionals

Schools do not have so many professionals. [P5]
We need more qualified special educators who help teachers a lot. [P1, P4, P6]

Teaching assistants 
are not competent 
enough to help 
children with SEN

Teaching assistants are needed to help organize assistance for students prop-
erly. [P7]

The competence of teaching assistants is insufficient – at least courses are 
needed. [P1, P4, P5, P7]

Difficulties in 
cooperation with 
parents

It happens that some parents do not admit their child’s behavioral disorders, 
that he/she has a problem. [P2, P5]

Parents of other children begin to ask how much they can tolerate the inap-
propriate behavior of the child with SEN. [P5, P6]

“Super mums” lack tolerance, they often interfere with organizing the educa-
tion process, they understand everything, how a teacher should work. [ P5]

Parents of misbehaving children are invited to attend classes to observe their 
child’s behavior. [P5]

Negative attitudes 
of teachers 
towards children 
with SEN

Inadequate attitude of some teachers towards children with SEN in older 
classes. There is a lack of flexibility in some subject teachers. [P2]

It is difficult for teachers to accept those “more difficult” children, then the 
teacher’s motivation is emotionally destroyed. [P5, P6]

Difficulties in 
adapting the con-
tent of education

Many questions arise when it is necessary to adapt the content of education, to 
select appropriate methods for students with more severe SEN. [P1, P3] 

Subject teachers often have difficulties with the personalization of education. 
They are all different. [P2] 

Gaps in the ap-
propriate legal 
framework

No one protects teachers, there is a lack of documents. [P5]
All rights for parents and children, but not for teachers and specialists. [P4]
Politicians must coordinate the preparation of documents with practitioners. 

[P1, P3]
Difficulties in dis-

closing personal 
data

Having information also helps to form classes more appropriately. [P1, 
P4, P5, P7]

More responsibility is needed for parents – the availability of information 
must be in order to create suitable conditions for the education of these 
children. [P1, P4, P5, P6]
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In order to achieve a successful process of inclusion, it is important for educational 
institutions to adhere to the principles of universal design, which provide opportunities 
for children with different needs to use accessible school and classroom spaces: halls, 
classrooms, libraries, canteens, toilets, individual recreation and other. Educational 
environments should be reviewed and transformed, mobile, changing according to the 
emerging needs of students. Teachers and students should be trained to use them in 
order to achieve their educational and social independence and success (Miltenienė et 
al., 2020).

The research data allow us to state that insufficient differentiation of physical 
environments and adaptation to education is a concern not only in schools, but 
also in classrooms:

Not adapted physical environments of schools <...> [P4, P6]. Lack of calming rooms, special mea-
sures for children of certain SEN groups <...> [P5]. There is no way to separate a child if he/she 
needs a quiet environment, the classroom is small, there are many children <...> [P7].

According to the teachers, the success of the process of inclusion is also hindered 
by the large number of children with SEN in the classrooms and difficulties in 
adapting the content of education:

When there are many children with SEN in the classroom <...>, it is difficult to organize the pro-
cess of education <...> [P1]. It is difficult for one teacher to work when there are children of very 
different abilities in a large classroom <...> [P3]. Many questions arise when it is necessary to 
adapt the content of education, to select appropriate methods for students with more severe SEN 
<...> [P1, P3]. Subject teachers often have difficulties with the personalization of education. They 
are all different <...>[P2].

The context of inclusive education opens spaces for all children to learn together, 
but also challenges the differentiation of the content of education, taking into account 
the different characteristics, needs, and opportunities of students. The personalization 
of the content of education poses significant challenges for teachers, their assistants, 
and parents. Smooth and thought-out personalization of the content of education 
opens up opportunities for revealing the child’s activity, powers, self-worth, and pursuit 
of experience and personal progress.

Many challenges for teachers are caused by children with behavioral, emotional, 
and multiple developmental disorders:

Teachers are afraid of students with behavioral and emotional disorders who fight <....> [P5]. 
Physical and verbal violence, bullying , inappropriate behavior that affects other children <....> 
[P6, P8]. Misbehavior, autism, emotional disorders pose challenges for the entire school commu-
nity and especially for the classroom community <....> [P5]. When there are many students with 
SEN in the classroom and they have behavioral problems, it is difficult <...> [P1].
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According to the authors, children with this type of disorder learn together with 
everyone in the general education system and often pose many challenges. Although all 
these children share common behavioral and emotional disorders, each of them is very 
individual both in its content and scope. These children face difficulties in the process 
of education, they lack recognition and control of their emotions, concentration, 
confidence, responsibility, self-esteem, social skills, establishing relationships and 
properly maintaining them. Often, they can even injure themselves and others, thereby 
causing a feeling of insecurity and fear in those around them (Geležinienė, 2011; 
Civinskas, Levickaitė, & Tamutienė, 2006). According to the study participants, this 
group of students with unpredictable behavior causes concern and poses a serious 
challenge to the classroom and school community. 

Then, according to the teachers, the gaps in the legal framework of education 
become apparent, when only students and parents have rights, but not teachers (No 
one protects teachers, there is a lack of documents <...> [P5]. All rights for parents and 
children, but not for teachers and specialists <...> [P4]). The research data also reveal the 
teachers’ concerns about ignoring the opinions of teachers practitioners when creating 
documents on education (Politicians must coordinate the preparation of documents 
with practitioners <....> [P1, P3]. It is necessary to take into account the reality of practice 
<....>[P7]).

When reconstructing the space of features of inclusive education, referring to the 
subjective analysis of the teachers’ opinions, several semantic units emerge: difficulties 
in disclosing personal data and a long process of getting to know a child with SEN. 
According to the teachers, this type of disturbance makes it difficult to achieve the 
educational success of children with SEN:

The Pedagogical Psychological Service does not provide the school with any information about 
the results of the child’s test if the parents do not want it. But the problem exists, how should it be 
solved then? <...> [P4, P6, P8]. It is bad if the parents do not agree on the assessment of the child’s 
abilities and the provision of educational assistance… and all the data are unavailable <...> [P3]. 
Having information also helps to form classes more appropriately <...> [P1, P4, P5, P7]. The dis-
order causes difficulties in other cases, it takes a long time to get to know the child <...> [P4]. You 
have to wait a very long time before the specialists of the Development Centres accept for consulta-
tion <...> [P1-P8]. You also have to wait for the consultation of the specialists of the Pedagogical 
Psychological Service <...> [P1].

The research participants are convinced that if information from the Child 
Development Centre and Pedagogical Psychological Services were more accessible, if 
parents willingly shared it and cooperated with teachers, the educational process would 
be much more successful. Now this information is not available, families often do not 
want to disclose such information. According to teachers, this prolongs the process of 
getting to know the child and the organization of proper education.
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The process of organizing educational assistance in schools is an integral and 
important part of the development of the process of inclusion. This area includes 
special education, psychological and social services for students with different needs. A 
harmoniously functioning education support system, the activities of the child welfare 
commission help to remove obstacles to learning, which creates favorable conditions 
for the well-being and prosperity of students. The educational institution must 
assess the characteristics of the student population and anticipate the need for these 
professionals, so that educational support be available to all who need it (Valstybinė 
švietimo strategija 2013-2022 [State strategy of education for 2013-2022], LR Švietimo 
įstatymas [Law on Education of the Republic of Lithuania], 2011).

The research data reveal a lack of educational support and teaching assistants in 
educational institutions:

Schools would need physiotherapists and other specialists, especially psychologists <...> [P1, P2]. 
We need more qualified special educators who help teachers a lot <...> [P1, P4, P6]. Teaching as-
sistants are needed to help organize assistance for students properly <...> [P7]. The work is impos-
sible without helpers who know special education, when there is a large number of children with 
SEN in the classroom and their special educational needs are high <...> [P4, P7].

In the opinion of the research participants, there is an obvious lack of specialists 
and knowledgeable teaching assistants in educational institutions, and this constitutes 
an obstacle to the organization of the process of quality education. In addition to the 
mentioned difficulties, the participants of the study note the still existing negative 
attitude of teachers towards students with SEN:

Inadequate attitude of some teachers towards children with SEN in older classes. There is a lack of 
flexibility in some subject teachers <...> [P2].

The lack of a culture of tolerance, nondiscrimination and respect for otherness 
hinders the creation of a safe environment, where everyone feels equal and accepted, in 
educational institutions.

The research data highlight another area of generalized semantic units – difficulties 
in cooperation with parents. On the one hand, parents of children with SEN tend to 
hide or ignore the disorders and do not provide information to teachers (Parents do not 
provide information to teachers, they hide diagnoses from teachers <...> [P1, P4, P6, P7]. 
Parents of children who have come to the first grade are especially hiding <...> [P1, P3, P4, 
P6, P7]. Parents of misbehaving children are invited to attend classes to observe their child’s 
behavior <...> [P5]), on the other hand, parents of neurotypical children are not tolerant 
of children with SEN (Parents of other children begin to ask how much they can tolerate the 
inappropriate behavior of the child with SEN <...> [P5, P6]. “Super mums” lack tolerance, 
they often interfere with organizing the education process, they understand everything, how a 
teacher should work <....> [P5] We try to “trick” mothers, involve them in the organization of 
lessons, the organization of various activities <...> [P1, P2, P6].

https://www.zurnalai.vu.lt/social-welfare
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Such attitude of parents hinders constructive cooperation and successful develop-
ment of the process of inclusion. Trust between parents and teachers, sharing of ex-
perience, recognition of competence can ensure the maximum success of education. 
Thus, parents and teachers need to talk, enriching each other with knowledge about 
the child’s personality traits, learning and behavior characteristics, family resources and 
limitations, expectations, priorities, continuity of school education at home, possible 
help from professionals. The constructive cooperation of the participants in the educa-
tional process allows for an adequate assessment of the child’s needs and opportunities, 
as well as the construction of education that meets the abilities and creates conditions 
for the unfolding of the personality (Gevorgianienė, 2003; Klizaitė, Varneckienė, &  
Valaitienė, 2021).

In this article, we presented the most controversial areas of the conducted research 
in the context of the upcoming organization of universal inclusive education. This 
ambiguous process creates many concerns and unknowns for the community of 
education and training policy makers, teachers, and parents, which we will analyze in 
the future.

Generalization

The analysis of scientific literature and the latest national strategic education documents 
allows us to state that the education policy of Lithuania is based on the implementation 
of the principles of inclusive education and a system that provides better quality 
education for all children and helps to change discriminatory attitudes towards students 
of different abilities or different cultures. It is emphasized that in order to achieve the 
success of the education of each child, complex educational support is necessary, which 
includes the efforts of the entire community, various professionals, and social partners.

The changed philosophical value direction of education, the tradition of education 
and training, according to the teachers’ practitioners, brought to educational institutions 
a number of positive changes in the implementation of the school for all and inclusive 
education. In order to achieve quality education for all, the teachers see the positive 
benefits of inclusive education for all participants in the process of education, the 
community of the institution, the positive socialization process, and the emotional 
well-being of children.

The implementation of universal inclusive education in our country causes a lot of 
apprehensions in the community of teachers. The analysis of the subjective experience 
of the practicing teachers allows us to look at the difficulties of inclusion from a 
systemic point of view, highlighting the philosophical value aspects and the aspects of 
education policy and educational practice. While creating an inclusive society and high-
quality education for all children, the negative attitude of the participants in the process 
of education towards disability still persists. Gaps in education policy, the creation of 
a suitable legal base, and legal regulation, where the dimension of the school for all 
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would become apparent, are also becoming evident. The inclusive education practice 
and the daily life of an educational institution probably cause the most unknowns for 
teachers, including the reorganization of educational spaces, shortages of professionals 
and teaching assistants, difficulties in the reorganization of the content of education 
and cooperation.
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