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VYRESNIOJO IKIMOKYKLINIO AMZIAUS VAIKU,
TURINCIU KALBOS SUTRIKIMUJ, KALBINIO
PASIRENGIMO MOKYKLAI KOMPONENTU
RAIDOS SITUACIJA

Olena Bielova
Podolés Kameneco Ivano Ohienko nacionalinis universitetas, Ukraina

Anotacija

Tyrimo tikslas - istirti ikimokyklinio amziaus vaiky, turinc¢iy kalbos sutrikimy, kal-
binio pasirengimo mokyklai komponenty formavimasi. Tyrime buvo naudojami me-
todai, leide eksperimentiskai istirti kalbinio pasirengimo komponenty - kognityvinio,
motyvacinio ir emocinio - raida. Nustatyta, kad vaiky, turin¢iy kalbos sutrikimy, visi
kalbinio pasirengimo komponentai néra pakankamai susiformave ir jiems reikalingas
papildomas mokymas ir pagalba.

Esminiai ZodZiai: kognityvinis kalbinis pasirengimas, motyvacinis pasirengimas,
emocinis pasirengimas.

Jvadas

Kalba yra butina kiekvieno visuomenés nario socialinio aktyvumo salyga, ji
yra intelektinés veiklos plétojimo priemoné. Siuo metu psichologai nei$skiria
kalbinio pasirengimo kaip atskiro savarankisko vaiko pasirengimo mokyklai
komponento. Jie jj laiko tik vienu i$ intelektinio pasirengimo komponenty (Bo-
zhovich, 1972; Borodich, 1974; Galperin, 1957; Gvozdev, 1961; Piaget, 1999;
Rubinstein, 2000; Tiheeva, 1972; Usova, 1981; ir kt.). Vaiko pasirengimas moky-
Klai turi atitikti vaiko ikimokyklinio amziaus brandos vertinimo reikalavimus ir
kriterijus. Sis pasirengimas apima fizine, emocine, kognityvine ir asmenine vai-
ko raidg, pasirengima saveikai su iSoriniu pasauliu, konkrecios ikimokyklinio
amziaus vaiky veiklos plétrg, kuri yra batina ikimokyklinio amziaus vaikystéje
ir lemia bei uztikrina vaiko prisitaikyma prie naujo socialinio - mokinio - sta-
tuso.
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Kalbinis pasirengimas mokslininky (Bogush ir Shilina, 2003; Kornev, 1997;
Levina, 1958; Tiheeva, 1972; ir kt.) poZilriu apima Zodyno formavimasi, kalbos
garsine puse, monologine kalba ir gramatiskai taisyklingg kalbos struktiirg. Taip
pat svarbi salyga yra vyresniojo ikimokyklinio amZiaus vaiky gebéjimo savaran-
kiskai kontroliuoti savo elgesj ir pazinimo procesus formavimas (Bielova, 2018;
Vygotsky, 1982; Luria, 1948; Zaporozhets, 1977; ir kt.). Ikimokyklinio amZiaus
vaiky kalbos plétra yra svarbiausia kaip bendravimo priemoné ir biitina sglyga
siekiant iSmokti zenkly sistema raSymui.

Klasikiniy (Lalaeva, 2001; Hvatzew, 1959; Yastrebova, 1997) ir Siuolaikiniy
(Konoplyasta, 2010; Havrylova, 2012; Marchenko, 2013; Pakhomova, 2009;
Tarasun, 2013; Sheremet ir Kolomiets, 2016) mokslininky tyrimy rezultatai
leidZia daryti iSvadg, kad ikimokykliniame amZiuje nesusiformavusi kalbiné
veikla nataraliai sukelia skaitymo ir rasymo sutrikimus. Nepakankamas vaiky
kalbinis pasirengimas mokyklai sukelia nuolatiniy ir rimty sunkumy mokantis,
taip pat lemia nepakankama reguliavimo ir komunikacinés kalbos funkcijy rai-
da. Prie§ pradédamas lankyti mokyklg, vyresniojo ikimokyklinio amZiaus vai-
kas turi jvaldyti tam tikrus kalbéjimo jgiidzius, bti motyvuotas, turéti emocine
pusiausvyra. Tai leis vaikui patogiai jaustis mokyklos erdvéje, mokinys galés
lengvai suprasti medziaga, tinkamai reaguoti j jvertinima ir galés bendrauti su
bendraamziais bei mokytojais. Sutrikusi kalbos raida apsunkina vaiko buvimg
mokykloje. Todél jau ikimokykliniame amziuje bitina ankstyvoji pagalba for-
muojant pagrindinius vaiky kalbos komponentus.

Straipsnio tikslas - istirti kalbos sutrikimy turinc¢iy vaiky kalbinio pasiren-
gimo komponenty (kognityvinio, motyvacinio, emocinio) formavimasi. Tyrimo
objektas - vyresniojo ikimokyklinio amZiaus vaiky kalbiné veikla. Tyrimo uz-
daviniai: ikimokyklinio amZziaus vaiky kalbinio pasirengimo mokyklai proble-
mos teorinis pagrindimas remiantis moksline literattira; kalbinio pasirengimo
komponenty nustatymas; vaiky, turinciy kalbos sutrikimy, kalbos komponenty
susiformavimo eksperimentinis tyrimas; tyrimo rezultaty palyginimas su iki-
mokyklinio amZiaus vaiky rodikliais kontrolinéje grupéje, kuriag sudaro jprasti-
neés psichofizinés raidos vaikai.

Atitinkamai suformavome metodika, kurios tikslas - istirti kontrolinés ir
eksperimentinés grupiy kalbinio pasirengimo komponentus: kognityvinj - fo-
neminio suvokimo, garsy tarimo, Zodyno, gramatinés struktiiros, risliosios kal-
bos, prozodinio kalbos aspekto tyrimas; motyvacinj - mokymosi motyvacijos
lygio tyrimas; emocinj - emocinés kompetencijos tyrimas.
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Literaturos apZvalga

Istoriniai tyrimo problemos aspektai. XIX amziuje garsus to meto mokytojas
novatorius USinskis (1968) atkreipé démesj j vaiky kalbinés raidos svarba. Jis
pabrézé gimtosios kalbos svarbg pedagoginiame mokymo ir ugdymo procese.
Zodis, jo nuomone, yra daikto, objekto, reiskinio, veiksmo forma - vaikas, kuris
néra prates gilintis | ZodZio prasme, aiskiai ar i$ viso nesupranta jo tikrosios
reikSmeés ir nejgyja jo vartojimo jgudZiy sakytinéje ir rasytinéje kalboje, visada
kentés nuo Sio esminio trikumo mokydamasis bet kurio kito dalyko.

Piaget (1999) vaiko kalbg vertino i$ dviejy pozicijy: egocentrinés kalbos ir
socialinés kalbos. Jo nuomone, egocentriné perspektyva yra susijusi su paties
vaiko, kuris orientuojasi tik j savo asmenines problemas, veiksmais, jo nedomi-
na aplinkiniy problemos ir jausmai. Toks vaikas kalba tik apie save, nekreipda-
mas démesio j pasSnekova. Mokslininkas $j kalbos tipg skirsto j tris kategorijas:
kartojimas (vaikui patinkanciy Zodziy vartojimas, nesuteikiant jiems ypatingos
reikSmés), monologas (minc¢iy iSsakymas balsu, savo veiksmy jgarsinimas, krei-
pimasis j save), kolektyvinis monologas (kalba, kurioje néra atsizZvelgiama j pas-
nekovo pozicijg, yra dominuojanti).

Aktyvi egocentriniy apraiSky fazé yra 3-5 mety laikotarpiu, po jos biina de-
centralizacija (vaiko gebéjimas pamatyti skirtingus pozilrius), o egocentriné
kalba perauga j socialine kalba. Tai yra, remiantis Piaget (1999) teorija, kalbos
ir mastymo raida turi tam tikrus etapus: pirmiausia atsiranda ekstralingvistinis
autistinis mastymas, kuris keiciasi j egocentrinj kalbéjima ir mastyma, o juos
palaipsniui pakeicia socialiné kalba ir loginis mgstymas.

Lurija (1982) aprasé kalbos pobudj i$ trijy pozicijy: reguliavimo funkcijos
svarba; neurofiziologiniy procesy jtaka jos raidai (tai patvirtina kalbos sutri-
kimai po smegeny struktiiry pazeidimo); sintaksés sistemos svarba kalbos is-
mokimo procese. Savo darbuose jis atkreipé démes;j j savireguliacijg ir kalbos
reguliavimo funkcijas. Jis teigé, kad kalbos reguliavimo funkcijos raidos salti-
nis yra vaiko sugebéjimas paklusti suaugusiojo kalbai. Tai yra vaiko gebéjimas
klausytis suaugusiyjy ir vykdyti Zodinius paliepimus.

Pagrindinj vaidmenj skirdamas aktyviam poZitriui j ikimokyklinio amziaus
vaiko protine raidg, ZaporoZecas (1972) vis délto daug démesio skyré ir kalbos
raidai. Apibiidindamas Zaidimy svarba mokymosi procese, mokslininkas pazy-
mejo, kad biitent per kalbg (dialogg su bendraamziais) vaikas iSmoksta kon-
troliuoti savo veiksmus. Taikydamas simbolines funkcijas daiktams (lazdelés
vietoje Sauksty) ir per kalba (jvardydamas daiktus ir veiksmus), ikimokyklinio
amziaus vaikas vysto vidinj veiksmy plana.
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Galperinas (1957) rémési Piaget (1999) ir kity pirmtaky, kurie aptaré in-
teriorizacijos (protinés veiklos ir vidinio plano formavimas, pagrjstas veiksmo
ir bendravimo patirtimi) sampratg, idéjomis. Mokslininkas aptaré vidinés kal-
bos ir kalbos sgveikos su interiorizacijos sistema klausimus. Savo darbuose jis
pazymeéjo, kad vaiko protiniai veiksmai néra jgimti, jie iSmokstami mokymo ir
dalykinés veiklos procese (interiorizuojami) bei suaugusiesiems pateikiant in-
formacijg Zodziu.

Savo psichologiniuose darbuose Rubinsteinas (2000) atkreipia démesj j
ankstyvojo ir ikimokyklinio amziaus vaiky kalbos raidos etapus. Mokslininkas
ypatingg démes;j skyré kalbos struktiirai, risliosios kalbos, egocentrinés kalbos,
rasytinés kalbos, kalbos iSraiSkingumo raidai. Jis teigé, kad kalba savo ruoZtu
turi tam tikrg jtaka protinei vaiko raidai, prisijungdama prie jo mastymo forma-
vimo proceso.

Pasak Karaulovo (1987), vyresniojo ikimokyklinio amzZiaus vaiky kalbinés
asmenybés pagrindai turéty buti suformuoti kognityviniu lygmeniu, turéty buti
ugdomas visapusiskas kalbos sistemos suvokimas, kalbos jgiidziai, kurie veikia
visapusis$ka visy sakytinés kalbos komponenty plétra ir pasirengima jgyti rasy-
tines kalbos formas, motyvacijg mokytis kalbos kultiiros.

Levina (1958) pabreéZé, kad vyresniajame ikimokykliniame amZiuje parengti
vaika mokyKklai yra svarbi uZduotis. Siuo amziaus tarpsniu biitina mokyti ikimo-
kyklinio amziaus vaika iSsamiai ir nuosekliai perteikti tai, kg jis mato, taisyklin-
gai tarti Zodzius ir frazes. Ikimokyklinio amziaus vaikas, net gerai mokantis kal-
béti, daznai nesuvokia, kad Zodis susideda i$ atskiry garsy. Chvatcevas (1959)
pazymeéjo, kad baigiantis ikimokykliniam amziui jprastinés psichofizinés raidos
vaikas turéty gebéti normaliai kalbéti apie viska, kas susije su jo poreikiais, at-
sizvelgiant | bendruomenés, kurioje jis gyvena, gyvenimo turinj ir kalbg. Moks-
lininkas tvirtino, kad Siuo laikotarpiu vyksta intensyvi suaugusiyju kalbos asi-
miliacija: aktyvi (vaikas gali ne tik suvokti informacijg i$ klausos, bet ir iSsakyti
savo nuomone, taisydamas tarimg, pasirinkdamas socialiai reikSmingus emo-
ciSkai jkrautus zodzius); vientisa (Zodziy ir fraziy vartojimas, diferencijavimas,
socialiai reikSmingi garsai).

Tichejeva (1972) savo darbuose teigé, kad vaikas turi iSmokti teisingai su-
vokti jj supancio pasaulio objektus, o tai skatina protinés veiklos raidg, kurig le-
mia iSoriniy pojuciy veikla. Sensoriné ir kalbiné vaiko raida yra labai susijusios.
Pojiiciy ir suvokimo raida yra tiesiogiai susijusi su mastymo ir kalbéjimo raida.
Idéjos ir Zinios kaupiamos per suvokima, todél riipinantis kalbos raida taip pat
reikia riipintis ir pojiciy bei suvokimo raida.

XX aStuntajame deSimtmetyje Borodic¢ (1974) laikési BoZovi¢ (1972), Gvoz-
devo (1961), Tichejevos, (1972) ir kity nuomoneés, kad kalbos raida yra susijusi
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su mastymu. Todél savo darbuose ji teigé, kad kalbos iSmokimas, jos gramatiné
struktiira leidzia vaikams laisvai mastyti, uzduoti klausimus, daryti iSvadas, nu-
statyti jvairius objekty ir reiskiniy rysius (Borodich, 1974). Mokslininké atsklei-
dzia igiidZius, kuriuos turi jvaldyti biisimasis mokinys - sékmingam mokymosi
procesui mokykloje didziausig reikSme turi Sie komponentai: gebéjimas isgirsti
tai, kg kalba mokytojas, gebéjimas aiskiali, tiksliai ir gramatiskai taisyklingai i$-
reiksti savo mintis sudétiniais sakiniais, trumpais risliais pasakojimais. Sie jgii-
dziai tikslingai formuojami vaikams vyresniojo ikimokyklinio ir parengiamojo
ugdymo grupése. Kartu su tuo SeSeriy mety vaikai ruoSiami raSymo mokymuisi.
Vaikai uZsiima kalbos garsy analize ir sudarinéja dviejy-keturiy ZodZiy sakinius
(Borodich, 1974).

Vyresniajame ikimokykliniame amziuje vaikai turi visiskai jvaldyti kalbos
gramatine struktiirag. Remiantis Gvozdevo tyrimais (1961), tuo metu vaikas jau
jvaldo visg sudétingg gramatikos sistemg, jskaitant sintaksés ir morfologijos
subtilybes, tiek, kad kalba, kurios jis mokosi, tampa jo gimtaja kalba, ir vaikas
joje igyja tobulg bendravimo ir mastymo priemone. Eksperimentiniai vaiky
kalbos raidos tyrimai (taip pat daugelio mety mokslininko siinaus Jevgenijaus
kalbos raidos stebéjimai) apima visg vaiky kalbos raidos laikotarpj (kidikyste,
ankstyvajj ir ikimokyklinj amziy).

Filicheva ir Soboleva (1996) savo darbe nurodé, kad vaiko jtraukimas j mo-
kyklos aplinka kei¢ia jo raidos socialine situacija. Siam laikotarpiui turi biti
kruopsciai pasiruosta - vaiko pasirengima mokytis daugiausia lemia pazintinés
veiklos iSsivystymo lygis, kalbéjimo su kitais turinys ir galimybeés.

Kornevas (1997) teikia didele reikSme rasytinés kalbos ugdymui kalbinio
pasirengimo mokyklai metu. Jis teigé, kad vaikams vienintelé priemoné per-
duoti informacijg iki penkeriy ar SeSeriy mety yra pieSimas. Vaiko iSmokimas
piesti yra tam tikras simbolinés veiklos iSmokimas. Mokslininkas nurodé, jog
ankstyvuose raidos etapuose vaikas pirmiausia kazka pavaizduoja, o po to su-
galvoja pavadinima. Tik véliau, kai subresta gebéjimas piesti pagal plang, galime
kalbéti apie elementariy simboliniy operacijy atsiradimg. Pazanga detalizuo-
jant vaizdus yra kalbos grafiniy simboliy asimiliacijos dinamikos apraiska. To-
kiy gebéjimy nebrandumas, net esant pakankamai protinei raidai, apsunkina
grafemy iSmokimg. Savo darbe Kornevas (1997) nustato foneminio suvokimo
raidos etapus: 1) ikifonetinis etapas, kai visiskai néra aplinkinés kalbos garsy
diferenciacijos, kalbos ir jos galimybiy supratimo; 2) pradinis etapas, susijes su
fonemy suvokimu (kontrastingy fonemy iSskyrimas ir sunkumai skiriant fone-
mas, artimas diferenciniais pozymiais); 3) vaikai pradeda girdeéti garsus pagal jy
foneminius ypatumus, vyksta pazinimo procesas (atskirti taisyklingg ir netaisy-
klingg tarima); 4) vyrauja vaiko taisyklingy foneminiy garsy suvokimas, taciau
garsy tarimas Zodziuose vis tiek gali buti netaisyklingas (foneminio suvokimo
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jutimo standartai dar néra pakankamai stabiliis); 5) foneminio suvokimo raidos
uzbaigimo etapas; 6) paskutinis etapas vyksta mokyklos pradZioje, kai suvokia-
ma garsiné zodzio pusé ir jo dalys. Pasak mokslininko, Sio foneminio suvokimo
raidos etapo pasiekimas yra bitina foneminés analizés iSmokimo salyga.

Dabartiné tyrimo problemos situacija

Biisimasis mokinys, pasak Siuolaikiniy mokslininky (Vasilieva, Gerbova, ir
Komarova, 2005), pakankamu lygmeniu turi Zinoti aplinkinio pasaulio jvairove,
biiti susipaZzines su tautiniu Zodiniu folkloru, meniniais literatiiros kiiriniais. Jis
turi turéti pakankamai iSvystyta Zodyna, suformuotus dialoginés ir monologinés
kalbos, kalbos gramatinés struktiros, risliosios kalbos, garsinés kalbos kulttros
jgudzius. Tai yra vaikai, pasak autoriy, turi mokeéti paaiskinti zaidimo taisykles;
argumentuotai jvertinti bendraamziy atsakymus ir teiginius; vartoti sudétinius
sakinius; perpasakojant naudoti tiesiogine ir netiesiogine kalbg; savarankiskai
kurti pasakojima pagal pavyzdj; nustatyti garso vietg Zodyje; parinkti kelis bi-
dvardzius daiktavardziui; pakeisti Zodj kitu panasios reikSmés zodziu; vartoti
Zodzius, susijusius su Zzmoniy santykiy pasauliuy, ir kt.

Kalbos mokéjimas, pasak Privalovos (2018), yra priemoné pazinti tikrove.
Kuo turtingesné vaiko kalba, kuo laisviau vaikas jg vartoja, tuo geriau jis susipa-
Zjsta su sudétingais santykiais gamtoje ir visuomenéje. Taisyklinga vaiko kalba
yra raktas i sekmingg mokymasi ir tobuléjima. Tac¢iau autoré taip pat pazymi,
kad kalbos raida negali biiti spontaniska, jai reikalinga atitinkama pedagoginé
jtaka.

Privalova (2018) priduria, kad ikimokykliniame amziuje vystosi kalbos
funkcijos, kurios yra svarbios intelekto formavimui, ypa¢ kalbos komunikaciné
funkcija - ji lemia intelektine ir emocine vaiky raidg (bendraujant asimiliuo-
jamos naujos kalbos sampratos); kognityviné kalbos funkcija - ji atsakinga uz
ikimokyklinio amziaus vaikg supancios informacijos suvokima (jutiminé funk-
cijalemia gebéjima ieSkoti ir verbalinés atminties raida, prie ko prisideda ir api-
bendrinamojo mastymo plétra); reguliavimo funkcija - ji leidZia vaikui planuoti
vidine intelektine veikla.

Svarbiis USakovos (2004) lingvistiniai tyrimai atskleidZia kalbos sgveika su
kitomis intelekto funkcijomis, intelektinémis ir kognityvinémis operacijomis,
atkreipia démesj j kalbos ir mgstymo proceso vientisumg bendravimo ir sgvei-
kos su aplinka aspektu. Mokslininké apraso vaiky kalbos raidos modelius, ku-
riais ji pabrézia tiesioginj kalbos mechanizmo rysj su supancia tikrove; parodo
semantiniy ir prasminiy procesy veikima; pabrézia komunikacines priemones
bei tiesioginj kalbos perdavimo ir suvokimo rysj; pabreézia, kaip svarbu verba-
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linés informacijos apdorojimo metu apripinti vaikus jy paciy kalbos turiniu
(Ushakova, 2004; Kalmykova, 2009).

Visi vaiko intelektiniai procesai - démesys, vaizduoté, mastymas, savaran-
kiskas elgesys - formuojami kalbai tiesiogiai juos veikiant (Vygotsky, 1982; Lu-
ria, 1948; Zaporozhets, 1977, etc.), taciau Gorelovas (2003), prieSingai, teigia,
kad biitent intelektas kuria kalbg: intelektiniai veiksmai, jskaitant kalbos mo-
kymasi, turéty biiti grindZiami informacine sistema. Mokslininkas aprasé vaiko
pazintiniy gebéjimy formavimasi ir jy atsispindéjima kalboje (nuo logikos iki
kalbos).

Krutij (2005) aptaré ikimokyklinio amZiaus vaiky kalbos mokyma integruo-
to vaiky kalbiniy ir nekalbiniy bendravimo priemoniy naudojimo lygmenimis;
kalbos vienety jtaka protinei veiklai, bendravimui ir asmenybés suvokimui gy-
venimo procese. Vaikas yra kalbinés veiklos subjektas, su suaugusiyju pagalba
jis kaupia ir plétoja naujas zinias bei jgtidzius. Mokslininké aprasé keturias iki-
mokyklinio amziaus vaiky kalbos ugdymo kryptis: kalbine (ukrainieciy kalbos
fonetikos, Zodyno, gramatikos ir sintaksés ziniy formavimas); kalbéjimo-vei-
klos (kalbiné veikla jvairiose veiklos formose); komunikacine (komunikacijos
plétojimas atsizvelgiant | kalbos gebéjimus); tautine-kultiirine (nacionalinés ir
uzsienio kultiiros paveldas).

Bogus ir Silina (2003) Zvelgé j kalbos mokymasi rengiant vaikus mokyklai
per kalbos ir meninés-kalbinés veiklos, kuri grindziama testinumo ir perspek-
tyvos principais, prizme. Pasak juy, kalbos mokymas apima vyresniojo ikimoky-
klinio amZiaus vaiky Zodinés kalbos jgiidZiy formavimg ir kalbos vienety nau-
dojima mastyme ir bendravime; kalbos Zenkly sistemos suvokima mokantis
raSyti ir skaityti. Kaip pazyméjo mokslininkés, vaikas pries pradédamas lankyti
mokyklg turi turéti suformuotus kalbos komponentus: garsinj, fonetinj suvoki-
ma, Zzodyna, risligja kalba, gramatine kalbos struktiira, skaityma.

Pachomovos (2006) teigimu, kalbos mokymas turéty buti laikomas inte-
gruotu bendrojo sakytinés kalbos ir specialiojo kalbos mokymo rezultatu, kuris
vyresniojo ikimokyklinio amZiaus vaikams suteikia kalbinj pasirengimg, for-
muoja praktinius kalbos jgiidZius, tobulina bendravimo formas ir kalbinés vei-
klos funkcijas. Pasak mokslininkés, kalbos mokymas vyksta dviem kryptimis:
1) kalbinis pasirengimas (sakytinés kalbos formavimas, taisyklingas garsy ta-
rimas, gramatika, Zodynas, fonetinis suvokimas, garsiné zodziy analizé); 2) ko-
munikacinis pasirengimas (verbaliniy ir neverbaliniy bendravimo priemoniy
naudojimas), tai yra kalbinés ir komunikacinés kompetencijos jgijimas, kuris
padés ikimokyklio amZiaus vaikams mokytis pagal mokyklos programa.

Kalmykovos (2009), PiroZenko (2011) ir kity autoriy nuomone, vaiky pasi-
rengimas mokyklai priklauso nuo jy bendravimo ir kalbos susiformavimo. Kal-
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ba, kaip pazymi mokslininkés, uZmezga socialinius rySius tarp vaiko ir ji supan-
¢iy Zmoniy; vykdo informacinés tikrovés priémima ir perdavimg; tampa elgesio
reguliatoriumi ir atitinkamai mokymo bei aukléjimo priemone.

Grigorjeva (2009) nustaté tokius kalbinio pasirengimo komponentus kaip
motyvacinis, pazintinis ir veiklos. Mokymosi motyvacija visy pirma sudaro
kognityviniai ir socialiniai mokymosi motyvai, taip pat pasiekimy motyvai, ku-
rie leidZia pasiekti reikiama savarankiSko elgesio ir veiklos organizavimo lygi.
Autoré pabrézia, kad bendravimo poreikis yra reikSmingas veiksnys, turintis
jtakos vaiky kalbiniam pasirengimui ir butinas norint sékmingai formuoti mo-
tyvacinj pasirengima mokyklai.

Kognityvinio kalbinio pasirengimo komponento esme sudaro ikimokykli-
nio amziaus vaiko kalbos ir $Snekos reiskiniy suvokimas ir kalbos gebéjimy ug-
dymas, t. y. kaupiamos kalbos Zinios, jgiidZiai ir gebéjimai, kurie leidZia besimo-
kan¢iam asmeniui suprasti ir kurti naujus teiginius, priklausomai nuo kalbos
situacijos, ir reiksti mintis pagal konkrecioje kalboje priimty taisykliy sistema.
Grigorjeva (2013) iSskyré dar vieng pagrindinj ikimokyklinio amziaus vaiky
kalbinio pasirengimo formavimo komponenta. Tai yra veiklos komponentas.
Jos pozitriu, butina sukurti pedagogines salygas ugdyti savarankiska vaiky pa-
tirtj. Visa tai turéty biti grindZiama Svietimo turinio integravimo, skirtingy vai-
ky veiklos rusiy sujungimo ir tarpusavio papildomumo principais, jy bendra
kryptimi ugdant savarankiskuma, iniciatyvuma, kiirybinguma, bendradarbiavi-
mg3 ir kaupiant socialinius jgiidzius. Pagrindiné pedagoginés pagalbos taisykle,
anot autores, yra sudaryti galimybes ikimokyklinio amziaus vaikui jveikti klit-
tj po Kkliaties, kartu formuojant intelektinj, moralinj, emocinj, valios potencialg
jaustis asmeniu, gebanciu savarankiskai veikti ir priimti sprendimus.

I$vystyti kalbos jgiidZiai rodo visapusi$ka vaiky protine raida. Siskina (2016)
atkreipé démesj, kad ikimokyklinio amzZiaus vaiky kalbos ugdymas apima Zodi-
nés kalbos ir kalbinio bendravimo su kitais igtidziy formavimasi taisyklingos
kalbos iSmokimo pagrindu: kalbos, kaip bendravimo ir kultiros priemoneés,
iSmokimas; aktyvaus vaiko Zodyno praturtinimas; nuoseklios, gramatiskai tai-
syklingos dialoginés ir monologinés kalbos ugdymas; kalbinio kirybiSkumo
ugdymas; susipazinimas su knygy kultiira, vaiky literatiira, jvairiy Zanry vaiky
literatiros teksty supratimas i$ klausos; analitinés-sintetinés garsinés veiklos
formavimas kaip biitina rastingumo mokymo sglyga; garso ir intonacijos kulta-
ros plétra, foneminé klausa.

Jelisejeva (2008) nustaté pagrindinius ikimokyklinio amzZiaus vaiky kalbos
raidos parametrus: 1) aktyvumas bendraujant, gebéjimas klausytis ir supras-
ti sakytine kalba, gebéjimas bendrauti jvairiose situacijose, lengvai uzmegzti
kontaktg su vaikais ir suaugusiaisiais, aiSkiai ir nuosekliai reiksti savo mintis,
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vartoti kalbos etiketo formas; 2) vaiko sugebéjimas atpasakoti trumpus nezino-
mus pasakojimus ir pasakas; vaikas turi suprasti teksta (teisingai suformuluoti
pagrindine mintj), ji struktiirizuoti (atpasakoti nuosekliai ir tiksliai), atpasa-
koti leksiskai (vartoti platy Zodyng) ir gramatiskai (taisyklingai kurti sakinius,
naudoti sudétinius sakinius), kalba turi biti plastiSka (atpasakojant nereikia
uZuominy); 3) platus Zodynas; aktyvus antonimy, sinonimy, ZodZiy-veiksmu,
zodziy-zenkly naudojimas; 4) skirtingy gramatiniy konstrukcijy supratimas;
5) aiSkus garsy tarimas skirtinguose Zodziuose, frazinéje kalboje; Zodziuose
neturi buti praleidziamy garsy, iSkraipymy, garsy pakeitimo Kkitais, vaikai turi
mokéti diferencijuoti garsus i$ klausos ir juos tardami.

Aleksejevos ir JaSinos (2000) traktavimu, kalbinis pasirengimas laikomas
jgtidZiy suprasti ir vartoti kalbg ugdymu: foneminés klausos ir garso analizés
ugdymas, Zodynas, ZodZzio struktiiros mokymasis, gramatiniy kategorijy forma-
vimas, bendravimo jgudziy ir risliosios kalbos ugdymas.

Ikimokykliniame amziuje, pasak mokslininky (Vygotsky, 1966; Leontiev,
1969; Grigorieva, 2009; Alekseeva ir Yashina, 2000; ir kt.), kalbos jvaldymo pro-
cesas yra baigtas. Kalba tampa bendravimo, mastymo, sgmoningo mokymosi
skaityti ir rasSyti priemone, vystosi garsiné kalbos pusé, morfologinés ir sin-
taksinés tvarkos désningumai, jsisavinamos gramatinés kalbos formos, didéja
aktyvus Zodynas, visa tai leidzia ikimokyklinio amziaus pabaigoje pereiti prie
kalbos specifikos.

Emocinis pasirengimas mokyklai rodo vaiko sugebéjimg tinkamai reaguoti
j savo sékmes ir nesékmes (Bielova, 2018; Pavelkiv, 2002). Taigi, ikimokyklinio
amziaus vaikas patiria teigiamy jausmy (dziaugsmas, malonumas) dél sékmin-
gy rezultaty ir neigiamy (liadesys, sielvartas, susierzinimas) - dél neiSspresty
uzduociy. Vienas i$ svarbiy emocinio pasirengimo aspekty yra kalbos susifor-
mavimas, biitent gebéjimas bendrauti su bendraamZiais ir suaugusiaisiais, ge-
béjimas iSreiksti savo pozicijg, keistis idéjomis ir pan.

Emocinis pastiprinimas yra svarbus siekiant teigiamy mokymosi rezultaty.
Emocijos yra tam tikros ,durys®, pro kurias galime mokyti vaikg bendradar-
biauti. Ikimokyklinio amziaus vaikas tikisi paskatinimo, gero jvertinimo gerai
atlikus darba: jausmas, kuris jj uZvaldo ta akimirka (dZiaugsmas, entuziazmas,
susizavéjimas, malonumas, dzitigavimas ir kt.), skatina tolesnj veiksmg, gene-
ruoja savybes, kurios véliau iSaugs j charakterio bruozus, biitent: pasitikéjimg,
atkaklumg ir kt.

Savcinas ir Vasilenko (2005) atkreipé démesj, jog vyresniojo ikimokyklinio
amziaus vaiky emocinj pasirengimg lemia jy gebéjimo kontroliuoti ir reguliuo-
ti emocines aprai$kas formavimas. Pagrindinis emocijy ir jausmy kontekstas
remiasi patirties prieZastimis ir objektais. AukStesniyjy jausmy, iSgyvenimy
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susiformavimas atskleidZia vaiky santykius su tévais. Blitent tuo metu, kai ben-
draujama su jais, susiformuoja skirtingas emocijy ir iSgyvenimy modalumas:
bendros veiklos procese - teigiami dalykai, tokie kaip susizavéjimas, dziaugs-
mas, Svelnumas, viltis, dékingumas, jkvépimas, susizavéjimas, pasitikéjimas ir
kt.; konfliktinése Seimos situacijose - neigiami, sukeliantys nerima, baime, susi-
erzinima, apatija, pavyda, pyktj, agresijq ir kt.

Motyvacinis pasirengimas suponuoja vaiko norg biti mokiniu ir mokytis
mokykloje. Turéty biuti suformuotas ,vidinis pozitris“, biitent ikimokyklinio
ugdymo parengiamasis etapas leidzia pereiti i$ Zaidimo pozicijos j ugdomaja.
Vyksta kokybiniai intelektinés sferos pokyciai, vaikas pradeda mokytis moky-
kloje pateikiamy taisykliy sistemos, suprasti mokyklinio vertinimo elementus.
Ikimokyklinio amZiaus vaikas turi turéti sékmés poreikj (nebijoti nesékmiy),
turéti pakankama savigarbos lygi (suvokti savo galimybes) ir siekius (iSsiugdyti
valios jéga).

Pasak Zymiy psichology (Ananyev, 1986; Leontiev, 1969; Elkonin, 1989;
Markova, 1983; ir kt.), ikimokyklinis amZius siejamas su motyvacinés sferos
vystymusi, kuriai jtakos turi visuomenés vertybiniai motyvai. AtsiZvelgiant j tai,
motyvacinis pasirengimas apibréziamas kaip pagrindinis aspektas, turintis jta-
kos mokymosi sékmei, ir suprantamas kaip kognityvinés veiklos buvimas, no-
ras tapti mokiniu.

Ikimokyklinio amziaus vaiky pasirengima mokytis, pasak Ananjevo (1986),
BoZovic¢ (1972), pirmiausia lemia jy motyvacinis pasirengimas, kuris apima pa-
kankamai i$sivysciusj Ziniy, jgiidZiy poreikj ir vaiko norg juos tobulinti. Moky-
mosi motyvacijos stoka sukelia sunkumy, kurie apsunkina vaiko ugdymo mo-
kykloje procesa.

Dauguma autoriy (Bozovich,1972; Elkonin, 1989; Salmina, 1988; ir kt.) mo-
tyvacinj pasirengima mokyklai laiko asmeninio pasirengimo bruozu. Jie pabré-
Zé motyvacinio komponento svarba, nes motyvo pobiidis priklauso nuo prie-
moniy pasirinkimo siekiant rezultato ir veiksmo pobiuidZio.

Tyrimus apie vaiky, turinc¢iy sunkiy kalbos sutrikimy, kalbinj pasirengima
atliko daugelis mokslininky (Konopliasta, 2010; Havrylova, 2012; Marchenko,
2013; Pakhomova, 2009; Sobotovich, 1997; Tarasun, 2013; Sheremet ir Kolo-
miets, 2016; Kern, 1970; Ladanyi, 2016; McLeod, 2014; Miller, 1951; Munson,
2005; Stoel-Grammon, 2014; ir kt.). Pagal Sobotovi¢ (1997) koncepcija, vienas
pagrindiniy vyresniojo ikimokyklinio amzZiaus vaiky prevencinio ugdymo uzda-
viniy yra pagrindinio sutrikimo korekcija, visy kalbos aspekty ugdymas ir vaiky
parengimas mokyklai. Vaiky, turin¢iy Zymiy kalbos sutrikimy, atveju pagrindi-
nis démesys buvo skiriamas leksinio ir gramatinio kalbos aspekty, garsy tari-
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mo ir foneminiy procesy tyrimams. Vaiky, turinéiy dizartrijg, atveju papildomai
iSskiriama: kalbos kvépavimo ir balso tyrimas, ritminé kalbos pusé ir rislioji
kalba. Pagrindinis démesys skiriamas leksiniy-gramatiniy, fonetiniy-fonemi-
niy kalbos aspekty ir risliosios kalbos tyrimams. Konopliastos (2010), pirma
kartg tyrusios vaiky, turinciy rinolalija, psicholingvistinés raidos bukle, tyrimas
skirtas rinolalijg turin¢iy vaiky kalbos raidos problemoms. Jakovenko (2017)
ikimokyklinio amziaus vaiky, turin¢iy kalbos sutrikimy, kalbinj pasirengima
integruotam mokymuisi vertino pagal psichologines ir pedagogines charak-
teristikas. Bielova (2018) nagrinéjo kalbos sutrikimy itaka neigiamy emocijy
atsiradimui. Taciau Sie mokslininkai iSsamiai nenagrinéjo tokiy vaiky kalbinio
pasirengimo komponenty.

Literatiiros Saltiniy analizé leido nustatyti kalbinio pasirengimo komponen-
tus: kognityvinj - ikimokyklinio amziaus vaiko supratima apie kalbos ir Snekos
reiSkinius; motyvacinj - nora mokytis mokykloje ir emocinj - gebéjimg regu-
liuoti savo jausmus. Taigi, Siame darbe atsiZvelgiame j Siy komponenty susi-
formavimo lygj jprastinés psichofizinés raidos vaiky ir vaiky, turin¢iy kalbos
sutrikimy, aspektu.

Metodologija
Metodas ir dizainas

Kalbinis pasirengimas yra pagrindinis intelektinio pasirengimo mokyklai
rodiklis. Siekiant sékmingo mokymaosi, vaikas turi jvykdyti daug butiny salygu
prieSmokykliniame amZiuje. Remdamiesi literatiiros Saltiniy analize, nustaté-
me pagrindinius kalbinio parengimo komponentus: kognityvinj, jskaitant pa-
grindiniy kalbos komponenty formavima:

e foneminis suvokimas (vaikas sugeba atskirti akustiSkai artimus garsus i$
klausos; garsiné zodziy analizé - kalbos garsy diferenciacija i$ klausos,
garsiné zodziy analizé ir sintezé);

e garsy tarimas (taisyklingas visy gimtosios kalbos garsy tarimas zZodZiuo-
se, frazinéje kalboje; vaikas neturéty praleisti garsuy, jy iSkraipyti, pakeis-
ti kitais);

e Zodynas (vaiko sugebéjimas taisyklingai vartoti ZodZius kalboje, tiksliai
parinkti juos pagal turinj, savo kalboje aktyviai vartoti apibendrinimus,
sinonimus, antonimus, skirtingas kalbos dalis (daiktavardziai, budvar-
dziai, veiksmaZodZziai, prieveiksmiai, jvardziai);

e gramatiné struktiira (gebéjimas suprasti gramatines konstrukcijas, taip
pat taisyklingai formuoti Zodzius, sudaryti sakinius);
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o rislioji kalba (iSsamis teiginiai, leidZiantys aiskiai, nuosekliai iSreiksti
savo mintis, kad jos biity suprantamos kitiems);

e prozodinis kalbos aspektas (vaiky gebéjimas jvaldyti intonacija, koreguo-
ti kalbos garsumg ir tempa, taisyklingai sukirciuoti Zodj).

Taip pat mokymosi motyvacijos (vaiko siekiai ir norai mokytis) ir emociju
(gebéjimas valdyti savo jausmus ir juos atpazinti kituose Zmonése) susiforma-
vimas.

Apibendrinant tai, kas iSdéstyta, galima daryti iSvada, kad vyresniojo ikimo-
kyklinio amziaus vaikai, pries pradédami mokytis mokykloje, turéty biti gana
aktyvis bendraudami, mokéti klausytis ir suprasti kalbg, kurti bendravima
pagal situacija, uzmegzti kontakta su vaikais ir suaugusiaisiais, aiskiai ir nuo-
sekliai reiksti savo nuomone, naudoti kalbos etiketo formas, noréti mokytis ir
tinkamai reiksti savo emocijas jvairiose gyvenimo situacijose.

Taigi, siekdami istirti vyresniojo ikimokyklinio amziaus vaiky pasirengimo
moKkytis mokykloje formavimasi, turime atlikti iSsamig visy kalbinio pasirengi-
mo komponenty - kognityvinio, motyvacinio ir emocinio - diagnostika.

Kalba susideda i$ dviejy svarbiy aspektuy: iSorinio (tarimas) ir vidinio (se-
mantinio). Siekiant juos istirti, miisy tyrimas apémé du etapus. Pirmasis at-
skleidé vaiky risliosios kalbos, kaip semantinés kalbos pusés, ypatumus. An-
trajame etape buvo nagrinéjamas kalbos tarimo aspektas. Kognityvinio kompo-
nento elementy, o biitent ikimokyklinio amziaus vaiky foneminio suvokimo, ty-
rimas buvo atliktas naudojant Tka¢enko (2002) medZiaga. Pavlovos ir Sustovos
(1987) metodas buvo naudojamas nustatyti gramatiniy konstrukcijy suprati-
mo iSsivystymo lygi, kalbos leksine struktiirg, kalbos aktyvuma, vaiko galimybe
programuoti atpasakojimo teksta. Vaiky zodziy darybos, sakiniy sudarymo, ris-
liosios kalbos susiformavimo laipsnis nustatytas pagal Mikliajevos, Sidorenko
(2005) metoda. Taip pat naudojome zodyno tyrimo testg, kuris rodo daiktavar-
dziy, budvardziy, veiksmazodziy buvimg, apibendrinamyjy Zodziy Zinojima. Is-
tirtas prozodinis kalbos aspektas, balso tempas (tempo suvokimas ir atkiirimas;
ritminis kalbos aspektas) ir tembras (nazalumas; stiprumas, pauziy vartojimas
kalbant; loginio kir¢io naudojimas; kalbos kvépavimas). Mokymosi motyvacijai
tirti buvo taikytas metodas ,Mokymosi motyvy nustatymas” (Ginsburg ir Les-
kova, 2003). Emociné pusiausvyra buvo tiriama pagal Bielovos (2018) metoda
»Pasakojimas-situacija-iliustracija‘, kuris leido atskleisti vyresniojo ikimokykli-
nio amziaus vaiky emocines apraiskas Seimoje, bendruomenéje ir nustatyti ti-
riamyjy vidine savijauta.

Pedagoginio eksperimento tikslas - iStirti kalbos sutrikimy turinciy vaiky kal-
binio pasirengimo komponenty (kognityvinio, motyvacinio, emocinio) susifor-
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mavima. Eksperimento konstatuojamojo etapo uZdaviniai: parinkti diagnostine
medziagg ir jrangg vaiky kalbiniam pasirengimui tirti; nustatyti vaiky kalbinio
pasirengimo formavimosi kriterijus; nustatyti visus vaiky kalbinio pasirengimo
komponentus.

Imtis ir duomeny rinkimas

Tyrime dalyvavo 246 vyresniojo ikimokyklinio amziaus vaikai (6-7 mety), i$
kuriy 125 buvo jprastinés psichofizinés raidos (100 proc.), jie sudaré kontroline
grupe, ir 121 vaikas, turintis kalbos sutrikimy (100 proc.), Sie vaikai sudaré eks-
perimentine grupe. | $ig vaiky kategorijg pateko ikimokyklinio amzZiaus vaikai,
turintys fonetiniy kalbos sutrikimy, fonetiniy-foneminiy kalbos sutrikimy, taip
pat bendryjy kalbos sutrikimuy.

Vaiky buvo paprasyta atlikti tyréjos uzduotis, atsizvelgiant j vaiky ypatybes
ir galimybes, tinkamai isaiSkinant jy turinj, remiantis faktine vaiky patirtimi.
Kiekvienas vaikas buvo tiriamas individualiai.

Analizé

Pagrindiniai vyresniojo ikimokyklinio amZiaus jprastinés psichofizinés rai-
dos vaiky ir vaiky, turinc¢iy kalbos sutrikimy, kalbinio pasirengimo rodikliai
buvo iSryskinti eksperimentiniy ir kontroliniy grupiy tyrimuose. Buvo nusta-
tytas rysys tarp kalbinio pasirengimo komponenty - kognityvinio, motyvacinio
ir emocinio. Kognityvinio komponento susiformavimo lygis abiejose vaiky gru-
pése buvo atskleistas per foneminj suvokimg, garsy tarimg, Zodynga, gramatine
struktiirg, risliaja kalba, prozodinj kalbos aspekta. Naudojant procentinius san-
tykius ir Spearmano koreliacijos koeficienta, buvo nustatytas mokymosi moty-
vacijos ir emocinés pusiausvyros lygis kontrolinéje ir eksperimentinéje grupése
ir rezultatai buvo palyginti.

Rezultatai ir diskusija

Tyrimo medZziagos analizé parodé, kad kalbos kompetencijos formavimo ly-
gis gali buti aukstas, vidutinis ir Zemas (1 lentelé).
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1 lentelé

Vyresniojo ikimokyklinio amziaus vaiky kalbinio pasirengimo
komponenty susiformavimo lygis

Susiformavimo lygis
Iprastinés psichofizi- | Vaikai, turintys kal-

.. . . nés raidos vaikai bos sutrikimy
Kalbinio pasirengimo e o
komponentai (skaicius - 125 asme- | (skaicius - 121 as-
p nys - 100 %) muo - 100 %)

Auks- | Vidu- | Ze- |Auks- | Vidu- | Ze-
tas tinis | mas tas tinis | mas

Kogni- |foneminis suvokimas
tyvinis | (vidutinis rodiklis)
- garsy suvokimas ir dife-

75,0 | 24,2 0,8 4,5 57,5 | 38,0

72,0 | 24,0 4,0 4,1 60,4 | 355

renciacija

- garsy artikuliacija 80,8 19,2 0 0 60,4 | 39,6
- foneminé analizé 62,4 37,6 0 0 30,6 | 69,4
- foneminé sintezé 78,4 21,6 0 4,1 61,2 | 34,7
- foneminé reprezentacija 81,6 18,4 0 14,1 75,2 | 10,7
garsy tarimas 84,0 15,2 0,8 4,1 10,7 | 85,2

zodyno plétra

(vidutinis rodiklis) 80,4 | 17,6 z 12,0 | 50,0 | 38,0

- kiekybinis rodiklis 84,8 15,2 0 20,7 34,7 | 44,6
- kokybinis rodiklis (leksi-
nis ZodZiy prasmés supra- 76,0 20,0 4,0 3,3 65,3 | 31,4
timas)
riSlioji kalba 84,0 | 16,0 0 0 75,2 | 24,8
gramatiné struktira 37,6 | 62.4 0 0 41,3 | 58,7
prozodinis kalbos as- 664 | 33,6 0 107 | 653 | 24,0
pektas

Motyva- | mokymosi motyvacija

. 32,8 | 63,2 | 4,0 4,1 61,2 | 34,7
cinis
:31:15100- emociné pusiausvyra 784 | 216 0 14,0 | 67,0 | 19,0

Kognityvinio komponento tyrimas

Kognityvinio kalbinio pasirengimo komponento tyrimas rodo, kad fonemi-
nio suvokimo susiformavimo lygis yra aukstas (75 %) iprastinés psichofizinés
raidos vaiky ir tik 4,5 % vaikuy, turinciy kalbos sutrikimy. Vidutinis ir Zemas lygis
buvo labiau budingas ikimokyklinio amzZiaus vaikams, turintiems kalbos sutri-
kimy (vidutinis - 57,5 %; Zemas - 38 %), nei neturintiems kalbos sutrikimy (vi-
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dutinis - 24,2 %; Zemas - 0,8 %). Vaikams, turintiems kalbos sutrikimy, tiriant
garsy suvokimg ir diferenciacija, kilo sunkumuy atliekant eksperimentines uz-
duotis. Kontrolinés grupés ikimokyklinio amZiaus vaikai pratimus atliko aukstu
(72 %) ir vidutiniu (24 %) lygiu, tik kai kurie vaikai nesugebéjo atlikti uZduoties
(Zemas lygis - 4 %). Tarp ikimokyklinio amzZiaus vaiky, turin¢iy kalbos sutriki-
my, tik 4 % lygis buvo auksStas. Daugumos jy lygis buvo vidutinis (60,4 %) arba
Zemas (35,5 %). Jiems buvo sunku pakartoti paprastg sudétine ZodZiy grandine
paskui logopeda, jie negirdéjo garso Zodyje. Vaikai neskyré garsy kompleksy
ar zodziy, susidedanciy i$ ty paciy garsy, pateikty skirtingomis sekomis, arba
besiskirianciy vienu garsu. DaZniausiai vaikai neteisingai nurodydavo paveiks-
lelj, jei jo pavadinime buvo garsy, kurie skyrési skardumo-duslumo poZymiu.
Tai dar kartg patvirtina Siuolaikiniy logopedy praktiky hipoteze apie Zema ju
klausos diferenciacijos lygi. Nesusiformaves ikimokyklinio amZiaus vaiky fone-
minis suvokimas pirmiausia pasireiSké fonemy opozicijose. Garsy pakeitimai
buvo pastebéti tais atvejais, kai skiriamieji fonemy bruoZai buvo ypac subtilis.
Foneminio suvokimo nediferencijavimas atliekant uzduotis vaikams i$ eksperi-
mentinés grupés buvo iSreikstas daugelio diferenciniy poZymiy aspektu: skar-
dumas, duslumas, susiformavimo vieta, kietumas, minkStumas, susiformavimo
bidas. NemaZai daliai vaiky, turinc¢iy kalbos sutrikimy, kilo sunkumy tik suda-
rant ZodZio modelj. Tac¢iau buvo ir tokiy ikimokyklinio amZiaus vaiky, kuriems
buvo sunku pasirinkti fonemas pagal diferenciniy poZymiy akustinius kore-
liatus. Tiriant artikuliacijos aparato mobilumg (artikuliacijos igtidZius), vaiky
buvo paprasyta atlikti keletg statiniy ir dinaminiy pratimy: imituojant ir pagal
instrukcija. Atliekant tokias uZduotis, buvo kreipiamas démesys j artikuliaciniy
judesiy aiSkuma, jy reprodukcijos greitj ir sklanduma; galimybe greitai pereiti
iS vienos artikuliacinés padéties j kita.

Tyrimo medziaga parodo, kad artikuliacinio aparato mobilumas yra geriau
iSvystytas kontrolinéje grupéje (aukstas lygis - 80,8 %, vidutinis - 19,2 %), nei
eksperimentinéje grupéje (vidutinis - 60,4 %; Zemas - 39,6 %) (Zr. 1 lentele).

Siekiant nustatyti foneminés analizés jgudZiy susiformavimo biikle, né vie-
nas eksperimentinés grupés vaikas nesugebéjo atlikti uzduociy aukstu lygiu, ju
rodikliai sieké Zema (69,4 %) ir vidutinj (30,6 %) lygj. O kontrolinés grupés iki-
mokyklinio amziaus vaikai $ias uzduotis atliko be klaidy (aukstas lygis - 62,4 %,
vidutinis - 37,6 %).

Vaikai, turintys kalbos sutrikimy, geba atlikti paprastg garsy analize, skiria
garsus Zodziuose, skiria balsius Zodzio pradzioje, taciau nesugeba atlikti sudeé-
tingesnés garsy analizés. Sunkumy sukélé uzduotys nustatyti priebalsj ZodZio
pradZioje, nustatyti ZodZio garsy seka ir skai¢iy. Sie sunkumai ypac¢ akivaizdis,
kai analizei pateikiami Zodziai, kuriy pirmieji garsai skiriasi subtiliomis akusti-
némis-artikuliacinémis savybémis.
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Fonemineés sintezeés susiformavimo biisenos tyrimas parodé, kad jprastinés
psichofizinés raidos vaikai gebéjo atlikti visas uZduotis nepatirdami sunkumy
(aukstas lygis - 78,4 %, vidutinis - 21,6 %). Vaikai, turintys kalbos sutrikimy,
atlikdami uzduotis patyré sunkumy (aukstas lygis - 4,1 %, vidutinis - 61,2 %,
zemas - 34,7 %).

Ikimokyklinio amziaus vaikai daré klaidy, sudarydami Zodj i$ atsitiktine
tvarka pateikty garsy. 34,7 % vaiky nesugebéjo atlikti pateikty uzduociy. Jie
saké zodzius negalvodami, nesiedami jy su pateiktais garsais arba apskritai nie-
ko negaléjo pasakyti.

Kontrolinés grupés ikimokyklinio amziaus vaikai atliko visas uzduotis,
skirtas foneminiy reprezentacijy tyrimams (aukstas lygis - 81,6 %, vidutinis -
18,4 %). Buvo ir vaiky, turin¢iy kalbos sutrikimy, kurie atliko uZduotis aukstu
lygiu (14,1 %). Tac¢iau daugumos jy lygis buvo vidutinis (75,2 %), o maZesnio
ju skaiciaus - Zemas (10,7 %). Visy grupiy vaikams buvo biidingas savo klaidy
taisymas. Procentais garso analizés ir sintezés ypatybiy tyrimas gali biti pa-
teiktas tokiu budu: diferencijuojant skiemeny ir ZodZiy opozicijas, 65 % vaiky
savarankiskai atliko uzduotis teisingai, 35 % vaiky reikéjo mokytojo pagalbos.

Garsy tarimo tyrimo procese jprastinés psichofizinés raidos vaiky rezulta-
tai buvo skirtingi, taciau dauguma jy sugebéjo atlikti uzduotis (aukstas lygis -
84 %, vidutinis - 15,2 %, Zemas - 0,8 %). NemaZzos dalies ikimokyklinio am-
ziaus vaiky eksperimentinéje grupéje lygis buvo Zemas (85,2 %) ir tik kai kuriy
vaiky lygis buvo vidutinis (10,7 %) ar aukstas (4,1 %). Abiejy grupiy ikimoky-
Klinio amziaus vaikai daré klaidy kartodami Zodzius. Sunkumy sukélé zodziai,
susidedantys iS 4-5 skiemeny, ir Zodziai, kuriy viduryje susilieja priebalsiai.
Kaip dazniausiai pasitaikancias klaidas nustatéme: Zodziy skiemeny skaicCiaus
sumazinima, priebalsiy samplaikos sumazinimg, skiemeny perstatyma. Tyrimo
rezultaty analizé leido daryti iSvada, kad ZodZio garso ar komponento struk-
tiros atkirimo sunkumuy kyla dél Zymiy foneminés klausos sutrikimy ir nepa-
kankamos raidos, suprastéjusios kalbinés ir garsinés atminties bei dél sunkumy
artikuliuojant.

Apibendrinti Zodyno susiformavimo rodikliai rodo, kad nemaZzos dalies kon-
trolinés grupés vaiky Zodyno susiformavimo lygis yra aukstas (80,4 %), kai ku-
riy vaiky - vidutinis (17,6 %), o mazos dalies - Zemas (2 %). Zodyno kompo-
nenty tyrimas suteikia pagrindg manyti, kad Sios ikimokyklinio amziaus vaiky
kategorijos kiekybiniai (aukstas lygis — 84,8 %, vidutinis - 15,2 %) ir kokybiniai
rodikliai (aukstas lygis - 76 %, vidutinis — 20 %) yra auksto ir vidutinio lygio.
Tik kai kuriems ikimokyklinio amziaus vaikams (Zemas lygis - 4 %) kyla leksi-
nés zodziy reikSmés supratimo problemuy.
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Tarp ikimokyklinio amZiaus vaiky, turinciy kalbos sutrikimy, Zodynas yra
auksto lygio tik 12 % vaiky, daZniausiai jy lygis yra vidutinis (50 %) ir Zemas
(38 %). Kiekybinis vaiky Zodyno susiformavimo rodiklis buvo vienodai paste-
bétas aukstu (20,7 %), vidutiniu (34,7 %) ir Zemu (44,6 %) lygiu. Leksinés Zo-
dZiy reikSmeés supratimo tyrimas rodo, kad kalbos sutrikimy turintys vaikai ne
visada Zino ZodZiy reikSme, todél vartodami daro daug klaidy (aukstas lygis -
3,3 %, vidutinis - 65,3 % ir Zemas - 31,4 %).

[Sanalizavus vyresniojo ikimokyklinio amziaus vaiky, turin¢iy kalbos sutriki-
my, kalbos raidos ypatumus, paaiskéjo, kad jy pasakojimy procese yra su kalbos
riSlumu ir loginémis-gramatinémis konstrukcijomis susijusiy problemy (vidu-
tinis lygis - 75,2 %, Zemas - 24,8 %). Jiems sunku naudotis kalbos priemonémis,
apibudinti gyvenimiskas situacijas, atpasakoti pasakojimus. Psicholingvistiniai
tyrimai rodo, kad norint, jog vaikas jsisavinty leksine, gramatine ir stilistine kal-
bos sistemas, biitina plétoti Snekamosios kalbos aspekta. Kontrolinés grupés
ikimokyklinio amziaus vaikai nepatyré sunkumy kurdami pasakojimus, pasa-
kodami apie jvykius i$ savo gyvenimo, todél jy rodikliai atitiko auksta (84 %) ir
vidutinj (16 %) lygi.

Gramatiné kalbos struktiira aukstu lygiu susiformavusi didesnei daliai iki-
mokyklinio amZiaus vaiky be kalbos sutrikimy (62,4 %), o kitai daliai - viduti-
niu lygiu (37,6 %). Dialoguose vaikai laisvai perpasakojo literatiirinius tekstus,
kireé pasakojimus specialiai sudarytose uzduotyse, rodé iniciatyva bendraujant.
Ikimokyklinio amziaus vaikai eksperimentinéje grupéje patyré sunkumy kur-
dami sakinius, todél jy rodikliai atitiko Zema (58,7 %) ir vidutinj (41,3 %) lygi.

Prozodinio kalbos aspekto tyrimas leidzia teigti, kad kontrolinés grupés vai-
kai aukstu (66,4 %) ir vidutiniu (33,6 %) lygiu atliko visas jiems skirtas uzduo-
tis. Eksperimentinés grupés vaiky rodikliai buvo skirtingi, taciau didziausias
procentas priklausé vidutiniam (65,3 %) lygiui. Tik 10,7 % rezultatai buvo geri,
0 24 % ikimokyklinio amzZiaus vaiky nesugebéjo atlikti uZduoties.

Apibendrinti eksperimento rezultatai rodo, kad daugumos vaiky kognityvi-
nio komponento lygis kontrolinéje grupéje buvo aukstas (71,2 %). Tik 28,1 %
lygis buvo vidutinis, 0 0,6 % - Zemas. O vaiky, turinc¢iy kalbos sutrikimy, kogni-
tyvinio komponento lygis buvo vidutinis (50 %) ir Zemas (44,7 %). Tik mazos
dalies ikimokyklinio amziaus vaiky lygis buvo aukstas (5,2 %) (1 paveikslas).
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Motyvacinio komponento tyrimas

Tiriant vaiky kalbinio pasirengimo motyvacinj komponentg, buvo gauti tokie
rezultatai. Dauguma kontrolinés grupés ir eksperimentinés grupés vaiky turi
neutralig motyvacija, kuri lemia vidutinj lygj: kontroliné grupé - 63,2 %, ekspe-
rimentiné grupé - 61,2 %. Vaikai nenori mokytis, jie nori Zaisti. 4 % kontrolinés
grupés ir 34,7 % eksperimentinés grupés vaiky dominuoja ,iSoriné“ motyvaci-
ja, tai parodo Zema mokymosi motyvacijos lygj (2 paveikslas).
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Vaiky atsakymai rodo teigiama poZiirj | mokykla, taciau jie nori eiti j mo-
kykla dél iSoriniy prieZasc¢iy: nusipirko grazig kuprine, nori isgirsti gerus tévy
ZodZius. Tik 32,8 % kontrolinés grupés ir 4,1 % eksperimentinés grupés vaiky
dominuoja ,vidiné“ motyvacija. Vaikai koncentruojasi j mokymosi veiklg ir nori
jgyti naujy Ziniu.

Emocinio komponento tyrimas

Konstatuojamojo eksperimento etape kalbinio pasirengimo emocinio kom-
ponento lygio vertinimas parodé Siuos rezultatus (3 paveikslas).
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3 pav. Emocinio komponento lygis

Emociskai stabiliausi yra 78,4 % kontrolinés grupés ir 14,0 % eksperimenti-
nés grupés ikimokyklinio amziaus vaiky. Jie geba kontroliuoti savo elgesj ben-
draudami su bendraamZiais ir suaugusiaisiais. Tai yra svarbi priémimo j moky-
kla salyga. Per kalbg jie aiskiai iSreiskia savo patirtj, vengia konfliktiniy situaci-
ju. 21,6 % iprastinés psichofizinés raidos vaiky ir 67 % vaiky, turinciy kalbos
sutrikimy, gali atpazinti ir parodyti savo emocijas vidutiniu lygiu. Jie energingi,
daZnai nesugeba suvaldyti jausmy antpladzio, taciau tai rodo jy amziy. Jy elgesj
galima iStaisyti mokymu ir aukléjimu. Taciau taip pat nustatéme, jog 19,0 %
ikimokyklinio amZiaus vaiky i$ eksperimentinés grupés emocinis komponentas
atitiko Zema lygj. Si vaiky kategorija dar nevisi$kai Zino, koks turéty biti jy el-

155



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2021 1 (42)

gesys mokykloje. Jie daZnai verkia, yra kaprizingi be jokios prieZasties. Jie rodo
agresija savo bendraamZiy ir mokytojy atzvilgiu. Jiems litdna, kai jie pralaimi
Zaidimuose. Tokiems vaikams reikia specialios pagalbos, kad susidaryty pagrin-
dinés teigiamos emocijos.

Tirty rodikliy verifikacija buvo atlikta naudojant Spearmano koreliacijg (2

lentelé).
2 lentele
Ikimokyklinio amzZiaus vaiky kalbinio pasirengimo
Spearmano rezultaty koreliacija
Nepriklau- . Kalbos susi- | Spearmano P
somas kinta- Ll SEUETED formavimo |rho korelia-
. Kintamasis . o 0,05 0,01
masis lygis cijar,
Jprastinés | Vaikai, turin- |aukStas 0,418
psichofizinés | tys kalbos su- |vidutinis -0,032 0,61 0,76
raidos vaikai trikimy Zemas 0,289

Taigi kritinés auksto lygio kalbinio pasirengimo vertés rodo, kad koeficiento
ranginé Koreliacija yra r = 0,418, vidutinio lygio - r_=-0,032 ir Zemo lygio -
r_=0,289. Atitinkamai nustatyta koreliacija tarp rodikliy (0,05 = 0,61 ir 0,01 =
0,67) nepasiekia statistinio reikSmingumo lygio. Tai rodo maZzg vaiky, turinciy
kalbos sutrikimy, gebéjima formuoti kalbos komponentus.

ISvados

Kalbinio pasirengimo mokyklai komponenty tyrimo rezultaty analizé paro-
dé, kad vaiky, turinc¢iy kalbos sutrikimy, skirtingai nei jy jprastinés psichofizi-
nés raidos bendraamziy, yra nepakankamai susiformaves kognityvinis kalbinio
pasirengimo komponentas: foneminis suvokimas (garsy suvokimas ir diferenci-
acija, garsy artikuliavimas, garsy analizé ir sintezé, foneminés reprezentacijos);
ju tarimas sutrikes, nepakankamai suformuotas Zodynas ir Zodziy supratimas;
nesusiformavusi rislioji kalba; prozodinio kalbos aspekto problemos.

Be to, Sioje kategorijoje ikimokyklinio amZiaus vaiky emocinés (gebéjimo
suvokti savo jausmus) ir mokymosi motyvacijos (noro mokytis) komponentai
néra pakankamai susiformave. Ikimokyklinio amzZiaus vaikai eksperimentinéje
grupéje turi iSplésti kalbos supratimo sritj, iSplésti daiktavardZziy ir veiksmaZzo-
dZiy Zodyna, plétoti kalbos ir motorikos koordinacijg; lavinti artikuliacinio apa-
rato funkcijas, formuoti motorikg, jgiidzius suvokti ir atkartoti judesiy tempg ir
ritma; formuoti mokymosi motyvacija ir jgidZius analizuoti bei valdyti emoci-
jas. Tai rodo, kad reikia sukurti specialy pagalbos metoda. Pagalba vaiko kalbos
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raidai turety buti vykdoma per psichologinius mechanizmus ir formuojant jy
kalbéjimo jgiidZius bei gebéjimus.
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VYRESNIOJO IKIMOKYKLINIO AMZIAUS VAIKU, TURINCIY KALBOS
SUTRIKIMU, KALBINIO PASIRENGIMO MOKYKLAI KOMPONENTUY
RAIDOS SITUACIJA

Olena Bielova
Podolés Kameneco Ivano Ohienko nacionalinis universitetas, Ukraina

Santrauka

Kalba yra biutina kiekvieno visuomenés nario socialinio aktyvumo salyga, ji
yra intelektinés veiklos plétojimo priemoné. Nepakankamas vaiky kalbinis pa-
sirengimas mokyklai sukelia nuolatiniy ir rimty sunkumy mokantis, taip pat
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lemia nepakankama reguliavimo ir komunikacinés kalbos funkcijy raida. Prie$
pradédamas lankyti mokykla, vyresniojo ikimokyklinio amZiaus vaikas turi jval-
dyti tam tikrus kalbéjimo jgudZius, biiti motyvuotas, turéti emocine pusiaus-
vyra. Tai leis vaikui patogiai jaustis mokyklos erdvéje, mokinys galés lengvai
suprasti medZiagg, tinkamai reaguoti j jvertinima ir galés bendrauti su bendra-
amziais bei mokytojais. Sutrikusi kalbos raida apsunkina vaiko buvima moky-
kloje. Todél jau ikimokykliniame amZiuje biitina anktyvoji pagalba formuojant
pagrindinius vaiky kalbos komponentus.

Literatiiros Saltiniy analizé leido nustatyti kalbinio pasirengimo komponen-
tus: kognityvinj - ikimokyklinio amziaus vaiko supratima apie kalbos ir Snekos
reiSkinius; motyvacinj - nora mokytis mokykloje ir emocinj - gebéjima regu-
livoti savo jausmus. Taigi, Siame darbe atsiZvelgiame j Siy komponenty susi-
formavimo lygj jprastinés psichofizinés raidos vaiky ir vaiky, turinciy kalbos
sutrikimy, aspektu.

Straipsnio tikslas - iStirti kalbos sutrikimy turinéiy vaiky kalbinio pasirengi-
mo komponenty (kognityvinio, motyvacinio, emocinio) formavimasi.

Tyrimo objektas - vyresniojo ikimokyklinio amziaus vaiky kalbiné veikla.

Tyrimo uzdaviniai: ikimokyklinio amziaus vaiky kalbinio pasirengimo mo-
kyklai problemos teorinis pagrindimas remiantis moksline literatiira; kalbinio
pasirengimo komponenty nustatymas; vaiky, turinc¢iy kalbos sutrikimy, kalbos
komponenty susiformavimo eksperimentinis tyrimas; tyrimo rezultaty paly-
ginimas su ikimokyklinio amziaus vaiky rodikliais kontrolinéje grupéje, kurig
sudaro jprastinés psichofizinés raidos vaikai.

Atitinkamai suformuota metodika, kurios tikslas - istirti kontrolinés ir eks-
perimentinés grupiy kalbinio pasirengimo komponentus: kognityvinj - fonemi-
nio suvokimo, garsy tarimo, Zodyno, gramatinés struktiros, risliosios kalbos,
prozodinio kalbos aspekto tyrimas; motyvacini - mokymosi motyvacijos lygio
tyrimas; emocinj - emocinés kompetencijos tyrimas.

Kalbinio pasirengimo mokyklai komponenty tyrimo rezultaty analizé paro-
dé, kad vaiky, turinc¢iy kalbos sutrikimy, skirtingai nei jy jprastinés psichofizi-
nés raidos bendraamziy, yra nepakankamai susiformaves kognityvinis kalbinio
pasirengimo komponentas: foneminis suvokimas (garsy suvokimas ir diferen-
ciacija, garsy artikuliavimas, garsy analizé ir sintezé, foneminés reprezentaci-
jos); ju tarimas sutrikes, nepakankamai suformuotas zZodynas ir zodziy supra-
timas; nesusiformavusi rislioji kalba; prozodinio kalbos aspekto problemos. Be
to, Sioje kategorijoje ikimokyklinio amziaus vaiky emocinés (gebéjimo suvokti
savo jausmus) ir mokymosi motyvacijos (noro mokytis) komponentai néra pa-
kankamai susiformave. Ikimokyklinio amziaus vaikai eksperimentinéje grupeé-
je turi iSplésti kalbos supratimo sritj, iSplésti daiktavardziy ir veiksmazodziy
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Zodyna, plétoti kalbos ir motorikos koordinacija; lavinti artikuliacinio aparato
funkcijas, formuoti motorika, jgiidZius suvokti ir atkartoti judesiy tempa ir rit-
m3; formuoti mokymosi motyvacijg ir jgtidZius analizuoti bei valdyti emocijas.
Pagalba vaiko kalbos raidai turéty buti vykdoma per psichologinius mechaniz-
mus ir formuojant jy kalbéjimo jgiidZius bei gebéjimus.

El. pastas susirSaynéjimui alena.bielova77@gmail.com
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THE STATE OF DEVELOPMENT OF COMPONENTS
OF SPEECH READINESS OF OLDER PRESCHOOL
CHILDREN WITH SPEECH DISORDERS

Olena Bielova
Kamianets-Podilsky Ivan Ohienko National University, Ukraine

Abstract

The aim of the study is to investigate the formation of the components of speech
readiness for school in preschool children with speech disorders. The study used
research methods that allowed to experimentally investigate the development of the
components of speech readiness: cognitive, motivational and emotional. It has been
established that in children with speech disorders all components of speech readiness
are impaired and require specific training.

Keywords: cognitive speech readiness, motivational readiness, emotional readiness.

Introduction

Speech is a necessary condition for social activity of each member of society,
it is a means for the development of intellectual activity. Today, psychologists
do not single out speech readiness as a separate independent component of
the child’s readiness for school. They see it only as one of the components
of intellectual readiness (Bozhovich, 1972; Borodich, 1974; Galperin, 1957;
Gvozdev, 1961; Piaget, 1999; Rubinstein, 2000; Tiheeva, 1972; Usova, 1981,
etc.). The child’s readiness for school must meet the requirements and criteria
for assessing the child’s preschool maturity. This readiness involves physical,
emotional, cognitive and personal development of the child, readiness to interact
with the outside world, the development of specific activities of corresponding,
which are fundamental for preschool childhood and determine and ensure the
child’s adaptation to a new social status of the student.

Speech readiness, from the point of view of scientists (Bogush & Shilina,
2003; Kornev, 1997; Levina, 1958; Tiheeva, 1972, etc.), includes the formation
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of vocabulary, the sound side of speech, monologue speech and grammatically
correct structure of speech. Also, the formation of older corresponding’ ability to
independently manage their behaviour and cognitive processes is an important
condition (Bielova, 2018; Vygotsky, 1982 Luria, 1948; Zaporozhets, 1977, etc.).
Speech development in corresponding is important primarily as a means of
communication and a prerequisite for learning the sign system in writing.

Theresults ofresearch by classical (Lalaeva, 2001; Hvatzew, 1959; Yastrebova,
1997) and modern (Konoplyasta, 2010; Havrylova, 2012; Marchenko, 2013;
Pakhomova, 2009; Tarasun, 2013; Sheremet & Kolomiets, 2016) scientists
allow us to conclude that the non-formation of speech activity in preschool
age naturally leads to reading and writing disorders. An insufficient level of
children’s speech readiness for school causes persistent and severe difficulties
in learning the material, as well as underdevelopment of regulatory and
communicative functions of language. Before starting to attend school, an older
preschool child must master certain speech skills, be motivated and emotionally
balanced. This will provide the child with a comfortable stay in the school space,
the student will be able to easily understand the material, respond adequately
to the assessment and will be able to communicate with peers and teaching
staff. Impaired speech development complicates the child’s stay in school.
Therefore, it is necessary to exercise a specific influence on the formation of the
main components of speech in children already in the preschool period.

The aim of our article is to study the formation of the components of
speech readiness (cognitive, motivational, emotional) in children with speech
disorders. The object of our study is the speech activity of older preschool
children. The objectives of our research is the theoretical justification of the
problem of speech readiness of preschool children to the school space on the
basis of the scientific literature; identifying the components of speech readiness;
experimental study of the formation of speech components in children with
speech disorders; comparing the results of the study with the indicators of
corresponding in the control group, which consists of children with typical
psychophysical development.

Accordingly, we have formed a set of techniques aimed at studying the
components of speech readiness between the control and experimental
groups: cognitive - study of phonemic perception, sound pronunciation,
vocabulary, grammatical structure, coherent speech, prosodic aspect of speech;
motivational - study of the level of learning motivation; emotional - study of
emotional competence.
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Literature review
Historical aspects of the research problem

In the nineteenth century, a prominent teacher-innovator of the time -
Ushinsky (1968) drew the attention to the importance of speech development
in children. He stressed the importance of the native language in the pedagogical
process of training and education. The word, in his understanding, is the form of
a thing, object, phenomenon, action - the child who is not accustomed to delving
into the meaning of the word, does not clearly understand its true meaning or
does not understand it at all and does not acquire the skills to use it in oral and
written language, will always suffer from this fundamental defect in the study
of any other subject.

Piaget (1999) considered the child’s speech from two positions: egocentric
speech and social speech. In his opinion, the egocentric perspective is related to
the actions of the child himself/herself, who focuses only on his/her personal
issues, he/she is not interested in the problems and feelings of those around
him/her. This child speaks only about himself/herself without paying attention
to the interlocutor. The scientist divides this type of speech into three categories:
repetition (use of words that the child likes, without giving a particular meaning
to them), monologue (speaking thoughts out loud, voicing one’s actions,
addressing oneself), collective monologue (speech, in which the position of the
interlocutor is not taken into account, is dominant).

The active phase of egocentric manifestations occurs for a period of 3-5
years, followed by decentralization (the child’s ability to see different points
of view), and egocentric speech grows into social speech. That is, according to
the theory of Piaget (1999) the development of speech and thinking have some
stages: extralinguistic autistic thinking occurs first, which is changing to the
egocentric speech and thinking, and they gradually are replaced by the social
speech and logical thinking.

Luria (1982) described the nature of speech from three positions: the
importance of the regulatory function; the influence of neurophysiological
processes on its development (which is confirmed by speech disorders after
damage to brain structures); the importance of the syntactic system in the
process of speech acquisition. In his works he pointed to self-regulation and
functions of speech regulation. He stated that the source of the development
of the regulatory function of speech is the child’s ability to obey the speech
of an adult. That is, the child’s ability to listen to adults and carry out verbal
commands.

Assigning the main role to the active approach in the mental development of
the correspondin, Zaporozhets (1972) nevertheless paid considerable attention
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to the development of speech. Describing the importance of play activities in
the learning process, the scientist noted that it is through speech (dialogue with
peers) that a child learns to control his/her actions. Through the application of
symbolic functions to objects (sticks instead of spoons) and speech (the naming
of the objects and actions), the correspondin develops an internal action plan.

Galperin (1957) relied on the ideas of Piaget (1999) and other precursors
who discussed the concept of internalization (the formation of mental action
and internal plan based on the experience of action and communication). The
scientist discussed the issues of internal speech and speech interaction with
the system of internalization. In his works, he noted that the mental actions
of the child are not innate, they are assimilated in the process of educational
and subject activities (internalized) and verbal presentation of information by
adults.

In his psychological works, Rubinstein (2000) draws attention to the stages
of speech development in children of early and preschool age. The scientist
attaches special importance to the structure of speech, the development
of coherent speech, egocentric speech, written speech, the expressiveness
of speech. He argued that speech in turn has a certain impact on the mental
development of the child, joining the process of forming his/her thinking.

In older corresponding, according to Karaulov (1987), the fundamentals of
speech personality should be formed at the cognitive level, primary awareness
of the language system, speech skills that provide comprehensive development
of all components of oral speech and preparation for the acquisition of written
forms of speech, the presence of motivation to learn the culture of speech should
be developed.

Levina (1958) pointed out that in the senior preschool age to prepare
the child for school is an important task. At this age, it is necessary to teach
the correspondin to convey in detail and consistently what he/she saw, to
pronounce words and phrases correctly. A correspondin who even has a good
command of speech often does not realize that a word consists of individual
sounds. Khvattsev (1959) noted that by the end of preschool age a child with
typical psychophysical development should be able to speak normally about
everything related to his/her needs, in accordance with the content of life and
the language of the community in which he/she lives. The scientist claimed
that during this period there is an intensive assimilation of adult speech: active
(the child can not only perceive information by ear, but also expresses his/her
opinion, correcting pronunciation, choosing socially significant emotionally
charged words); integral (using words and phrases, differentiating, socially
significant sounds).
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Tiheeva (1972) in her works claims that the child must learn to correctly
perceive the objects of the world around him/her, which will promote the
development of mental activity that is determined by the activity of the
external senses. Sensory and speech development of the child occurs in the
closest connection. The development of sensations and perceptions is directly
related to the development of thinking and speaking. The accumulation of
ideas and knowledge occurs through perception, and, therefore, the concern
for the development of speech should be accompanied by the concern for the
development of the senses and perceptions.

In the 1970s, Borodych (1974) held the views of Bozhovich (1972), Gvozdev
(1961), Rubinstein (2000), Tiheeva (1972), Usova (1981), and others that
the development of speech was interrelated with thinking. Therefore, in her
works she asserted that the acquisition of language, its grammatical structure
allows children to think freely, ask questions, draw conclusions, identify the
various connections between objects and phenomena (Borodich, 1974). The
scientist reveals a set of skills that the future student must master - for the
successful learning process at school, the following components have the
highest importance: the ability to hear what was spoken by the teacher, the
ability to clearly, precisely and grammatically correctly express one’s thoughts
in compound sentences, in small coherent stories. These sKkills are purposefully
formed in children mostly in the senior preschool and preparatory groups.
Along with this, six-year-olds are being trained to prepare for writing. Children
are engaged in the sound analysis of speech and make up sentences from two to
four words (Borodich, 1974).

In the senior preschool age, children must fully master the grammatical
structure of speech. According to Gvozdev’s research (1961), at this time the
child already masters the whole complex system of grammar, including the
subtleties of syntax and morphology, to such an extent that the language he/she
learns becomes his/her native language, and the child receives in it a perfect
tool of communication and thinking. Experimental studies of children’s speech
development (as well as observations for many years of the development of
speech of his son Eugene) cover the entire period (infancy, early, preschool) of
speech development.

Filicheva & Soboleva (1996) in their work pointed out that the inclusion
of a child to the school environment changes the social situation in his/her
development. This period must be carefully prepared - the child’s readiness
to learn is largely determined by the level of development of cognitive activity,
content and opportunities for speech communication with others.

Kornev (1997) attaches great importance to the development of written
speech in speech readiness for school. He claimed that the only means of
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transmitting information for children under the age of five or six was drawing.
Mastering drawing by the child is a kind of mastering symbolic activities. The
scientistpointed out thatin the early stages of development, the child firstdepicts
something, and then comes up with a name. Only later, when the ability to draw
according to the plan matures, we can talk about the emergence of elementary
symbolic operations. Progress in the detailing of images is a manifestation
of the dynamics of assimilation of the graphic symbols of the language. The
immaturity of such abilities, even with sufficient mental development, makes it
difficult to master graphemes. In his work, Kornev (1997) identifies the stages
of development of phonemic perception: 1) the pre-phonetic stage, when there
is the complete lack of differentiation of the sounds of the surrounding speech,
understanding of speech and its capabilities; 2) initial stage connected with
perception of phonemes (distinction of contrasting phonemes and difficulties
in distinguishing phonemes close by differential features); 3) children begin
to hear sounds in accordance with their phonemic features, the process of
cognition takes place (distinguish between correctand incorrect pronunciation);
4) predominance in the child’s perception of correct phonemic sounds, however,
the pronunciation of sounds in words may still be incorrect (sensory standards
of phonemic perception are not yet stable enough); 5) stage of completion of the
development of phonemic perception; 6) the last stage occurs at the beginning
of schooling where there is an awareness of the sound side of the word and the
segments of which it consists. According to the scientist, the achievement of this
stage of development of phonemic perception is a necessary prerequisite for
mastering phonemic analysis.

The current state of the research problem

The future student, according to modern scientists (Vasilieva, Gerbova, &
Komarova, 2005), ata sufficientlevel must know the diversity of the surrounding
world, be familiar with the national verbal folklore, artistic literary works. He/
she must have a sufficiently developed vocabulary, formed skills of dialogic and
monologue speech, grammatical structure of speech, coherent speech, sound
culture of speech. That is, children, according to the authors, must be able to
explain the rules of the game; reasonably assess the responses and statements
of peers; use complex sentences; use direct and indirect speech during retelling;
independently compose a story according to the pattern; determine the place
of sound in a word; select several adjectives for the noun; replace a word with
another word with a similar meaning; use words related to the world of human
relations, etc.
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Speech proficiency, according to Privalova (2018), is a means of knowing
reality. The more the child learns the richness of the language, the more
freely he/she uses it, the better he/she learns complex relationships in nature
and society. For a child, literate speech is the key to successful learning and
development. However, the author also notes that the development of speech
cannot be spontaneous, it requires appropriate pedagogical influence.

Privalova (2018) adds that it is in preschool age that speech functions are
laid, which are important for the formation of intelligence, in particular the
communicative function of speech - it affects the intellectual and emotional
development of children (in communication, the assimilation of new speech
concepts takes place); cognitive function of speech - it is responsible for the
perception by the correspondin of the surrounding information (with the help
of sensory function a search activity and the development of verbal memory
take place, which is supported by the development of generalizing thinking);
regulatory function - it allows the child to carry out internal planning of
intellectual activity).

Important linguistic research by Ushakova (2004) reveals the interactions
of speech with other mental functions, intellectual and cognitive operations,
draws attention to the integrity of the speech-thinking process in terms of
communication and interaction with the environment. The scientist considers
models of children’s speech development, in which she highlights the direct
connection of the speech mechanism with the surrounding reality; points out the
action of semantic and meaningful processes; emphasizes the communicative
means and direct connection between the transmission and perception of
speech; highlights the importance of providing children with the content of
their own speech in the process of processing verbal information (Ushakova,
2004; Kalmykova, 2009).

All mental processes in the child - attention, imagination, thinking,
independent behaviour - are developed with the direct participation of speech
(Vygotsky, 1982; Luria, 1948; Zaporozhets, 1977, etc.), however, Gorelov
(2003), on the contrary, argues that it is intelligence that generates speech:
mental actions, including language learning, should be based on an information
system. The scientist considered the formation of the child’s cognitive abilities
and their reflection in speech (from logic to speech).

Krutiy (2005) considered speech training of corresponding at the levels of
integrated use of children’slanguage and non-language means of communication;
impact of units of speech on mental activity, communication and awareness
of one’s personality in the process of life. The child is the subject of speech

169



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2021 1 (42)

activity, with the help of adults accumulates and develops new knowledge
and skills. The scientist described the four directions of speech education
for preschool children: linguistic (the formation of knowledge in phonetics,
vocabulary, grammar and syntax of the Ukrainian language); speaking-activity
(speech activity in various forms of activity); communicative (development
of communication taking speech capabilities into account); national-cultural
(national and foreign cultural heritage).

In the process of preparing children for school, Bogush & Shilina (2003)
considered speechlearningunderthe prismofspeechandartistic-speechactivity
which is based on the principles of continuity and perspective. Speech training,
according to their teaching, includes the formation of oral speech skills in senior
corresponding and their use of speech units in thinking and communication;
awareness of the sign system of speech for their mastery of writing and reading.
As noted by the scientists, the child before starting to attend school should have
developed a set of speech components: sound, phonetic perception, vocabulary,
coherent speech, grammatical structure of speech, reading.

According to Pakhomova (2006), speech training should be considered as
an integrated result of general speech and special language training, which
will provide older preschool children with speech readiness, the formation of
practical speech skills, improvement of communicative forms and functions of
speech activity. According to the scientist, speech training is carried out in two
directions: 1) speech readiness (formation of oral speech, correct pronunciation
of sounds, grammar, vocabulary, phonetic perception, sound analysis of
words); 2) communicative readiness (use of verbal and non-verbal means of
communication), that is, acquisition of speech and communicative competence
that will help corresponding master the school programme.

According to Kalmykova (2009), Pirozhenko (2011), and others, children’s
readiness for school depends on their communicative and speech formation.
Speech, as noted by scientists, establishes social connections between the
child and the people around him/her; carries out reception and transfer of
information reality; becomes a regulator of behaviour, and accordingly a means
of education and training.

Grigorieva (2009) identified such components of speech readiness as
motivational, cognitive and activity. In particular, learning motivation consists
of cognitive, social motives for learning, as well as motives for achievement,
which provides the necessary level of the independent organization of behaviour
and activities. The author notes that the need for communication is a powerful
factor that affects the speech readiness of children and is necessary for the
successful formation of motivational readiness for school.
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The essence of the cognitive component of speech readiness consists of
the correspondin’s awareness of the phenomena of language and speech and
the development of speech abilities, i.e., the accumulation of aggregate speech
knowledge, skills and abilities that enable the learner to understand and to
build new statements, in accordance with the speech situation and within
the system of the rules adopted in a given language to express thoughts.
Grigorieva (2013) distinguished another key component of the formation of
speech readiness of preschool children. It is the activity component. From
her point of view, it is necessary to create pedagogical conditions for the
development of children’s independent experience. All this should be based on
the principles of integration of the content of education, interconnection and
intercomplementarity of different types of children’s activities, their common
direction to the development of independence, initiative, creativity, cooperation
and accumulation of social skills. The main rule of pedagogical support,according
to the author; is to enable the correspondin to overcome obstacle after obstacle,
while forming the intellectual, moral, emotional, volitional potential to feel like
a person who is capable of independent actions and decisions.

Developed speech skills indicate the holistic mental development of children.
Shishkina (2016) pointed out that the speech development of corresponding
involves the formation of oral speech and skills of speech communication
with others on the basis of mastering literary speech: mastering speech
as a means of communication and culture; enrichment of the child’s active
vocabulary; development of coherent, grammatically correct dialogic and
monologue speech; development of speech creativity; acquaintance with book
culture, children’s literature, comprehension by ear of texts of various genres
of children’s literature; formation of sound analytical-synthetic activity as a
prerequisite for literacy training; development of sound and intonation culture,
phonemic hearing.

Yeliseyeva (2008) identifies the main parameters of speech development
of older children of preschool age: 1) activity in communication, the ability to
listen and understand the spoken language, ability to communicate in different
situations, get in touch easily with children and adults, clearly and consistently
express their thoughts, use forms of language etiquette; 2) the child’s ability
to retell small unfamiliar stories and tales; the child must understand the
text (correctly formulate the main idea), structure it (retell consistently and
accurately), to retell lexically (complete use of vocabulary) and grammatically
(correctly build sentences, use complex sentences), have plasticity of speech
(absence of hints in the course of retelling); 3) large vocabulary; active use of
antonyms, synonyms, words-actions, words-signs; 4) understanding of different
grammatical constructions; 5) clear pronunciation of sounds in different words,
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in phrasal speech; there should be no gaps in words, distortions, replacements
of sounds with other sounds, children must be able to differentiate sounds by
ear and in pronunciation.

In the interpretation of Alekseeva & Yashina (2000), speech readiness is
considered as the development of the skills to understand and use language:
developmentof phonemichearing and sound analysis, vocabulary, learning word
structure, formation of grammatical categories, development of communication
skills, coherent speech.

Inthe preschool years,accordingto scientists (Vygotsky, 1966; Leontiev,1969;
Grigorieva, 2009; Alekseeva & Yashina, 2000, etc.) the process of mastering
speech is completed. Speech becomes a means of communication, thinking,
conscious learning to read and write, the sound side of speech develops,
regularities of morphological and syntactic order, grammatical forms of speech
are mastered, the active vocabulary increases, all this allows at the end of
preschool age to move to the specificity of speech.

Emotional readiness for school indicates the child’s ability to respond
adequately to his/her own successes and failures (Bielova, 2018; Pavelkiv,
2002). Thus, the correspondin experiences positive feelings (joy, pleasure) from
successful results and negative (sadness, grief, resentment) - from unsolved
tasks. One of the important aspects of emotional readiness is speech formation,
namely, the ability to communicate with peers and adults, the ability to express
their position, exchange ideas, etc.

Emotional reinforcement is important for positive learning outcomes.
Emotions are a kind of “door” through which we can teach the child cooperation.
The correspondin expects approval, good evaluation for the job well done: the
feeling that overwhelms him/her at this moment (joy, enthusiasm, admiration,
delight, jubilation, etc.) motivates further action, generates qualities that will
later grow into a character trait, namely: confidence, perseverance, etc.

Savchyn & Vasilenko (2005) pointed out that the emotional readiness of
senior corresponding is due to the formation of their ability to control and
regulate their emotional manifestations. The main context of emotions and
feelings is based on the causes and objects of experience. The development of
higher feelings and experiences reveals the relation of children to their parents.
It is at the moment of communication with them that different modalities
of emotions and experiences are formed: in the process of joint activity -
positive ones such as admiration, joy, tenderness, hope, gratitude, inspiration,
admiration, trust, etc.; in conflict family situations - negative, causing anxiety,
fear, resentment, apathy, jealousy, anger, aggression, etc.
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Motivational readiness presupposes the child’s desire to be a student and to
study at school. An “internal attitude” should be formed, it is the preparatory
stage of preschool education that allows one to switch from a play position
to an educational one. There are qualitative changes in the mental sphere,
the child begins to learn the system of rules that are presented at school, to
understand the evaluative elements of schooling. The correspondin must have
a need to succeed (not to be afraid of failures), an adequate level of self-esteem
(awareness of their capabilities) and aspirations (developed willpower).

According to leading psychologists (Ananyev, 1986; Leontiev, 1969; Elkonin,
1989; Markova, 1983, etc.), preschool age is associated with the development
of the motivational sphere, which is affected by public-value motives. In
connection with this, motivational readiness is defined as a fundamental aspect
that influences the success of learning, and it is understood as the presence of
cognitive activity, a desire to become a learner.

The readiness for learning of preschool-age children, according to Ananyev
(1986), Bozovich (1972), is primarily determined by their motivational
readiness, which includes a sufficiently developed need for knowledge, skills
and desire of the child to improve them. The lack of learning motivation leads to
difficulties which will complicate the process of the child’s education at school.

The majority of authors (Bozovich, 1972; Elkonin, 1989; Salmina, 1988, etc.)
consider motivational readiness for schooling as a quality of personal readiness.
They emphasized the importance of the motivational component, as the nature
of the motive depends on the choice of means to achieve results and the nature
of action.

The research about speech readiness among children with severe disorders
of speech was conducted by many scientists (Konopliasta, 2010; Havrylova,
2012; Marchenko, 2013; Pakhomova, 2009; Sobotovich, 1997; Tarasun,
2013; Sheremet & Kolomiets 2016; Kern, 1970; Kennerch, 2007; Ladanyi,
2016; McLeod, 2014; Miller, 1951; Munson, 2005; Stoel-Grammon, 2014,
etc.). According to the concept of Sobotovich (1997), one of the main tasks
of correctional and preventive education of older preschool children is the
correction of the leading disorder, the development of all aspects of speech and
their preparation for school. In children with severe speech disorders, the main
attention was paid to the study of lexical and grammatical aspects of speech,
sound pronunciation and phonemic processes. In children with dysarthria, the
following was additionally distinguished: study of speech breathing and voice,
rhythmic side of speech and coherent speech. The main attention was paid to
the study of lexical-grammatical, phonetic-phonemic aspects of speech and
coherent speech. The research of Konoplyasta (2010), who first studied the

173



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2021 1 (42)

state of psycholinguistic development in children with rhinolalia, was dedicated
to the problems of speech development of children with rhinolalia. Yakovenko
(2017) considered the speech readiness of preschool children with speech
disorders for integrated learning according to psychological and pedagogical
characteristics. Bielova (2018) examined the influence of speech disorders on
the occurrence of negative emotions. However, a comprehensive study of the
components of speech readiness in this category of children remained out of the
attention of these researchers.

Analysis of literary sources allowed us to identify the components of speech
readiness: cognitive - awareness of the correspondin of the phenomena of
language and speech; motivational - desire to study at school, and emotional -
ability to regulate their feelings. Thus, in our work, we consider the level of
development of these components in children with typical psychophysical
development and speech disorders.

Methodology
Method and design

Speech readiness is a key indicator of intellectual readiness for school. For
successful learning, a child must have a number of necessary prerequisites
formed in him/her at preschool age. On the basis of the analysis of literature
sources, we have identified the main components of speech readiness: cognitive,
including the formation of basic speech components:

e phonemic perception (the child is able to distinguish acoustically close
sounds by ear; sound analysis of words — differentiation of speech sounds
by ear, sound analysis and synthesis of words);

e sound pronunciation (correct pronunciation of all sounds of the native
language in words, in phrasal speech; the child should not omit sounds,
distort them, replace them with others);

e vocabulary (the child’s ability to use words correctly in speech, accurately
selectthem by content, actively use generalizations, synonyms, antonyms,
different parts of speech (nouns, adjectives, verbs, adverbs, pronouns) in
his/her speech);

e grammatical structure (ability to understand grammatical constructions,
as well as to form words correctly, to build sentences);

e coherentspeech (detailed statements thatallow one to clearly, consistently
express one’s thoughts so that they are understandable to others);

e prosodic aspect of speech (the ability of children to master intonation,
adjust the volume and tempo of speech, correctly put stress in a word).
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As well as the formation of the learning motivation (the child’s aspirations
and desires to learn) and emotions (the ability to control their feelings and to
recognize them in other people).

Summarizing the above, we can conclude that children of older preschool
age before starting to learn at school should be quite active in communication,
be able to listen and understand speech, build communication based on the
situation, get in touch with children and adults, clearly and consistently express
their opinions, use forms of speech etiquette, want to learn and adequately
express their emotions in different life situations.

Thus, to study the formation of speech readiness of older corresponding to
learn in school, we need to conducta comprehensive diagnosis of all components
of speech readiness: cognitive, motivational and emotional.

Speech consists of two important aspects: external (pronunciation) and
internal (semantic). To study them, our research covered two stages. The first
one revealed the peculiarities of children’s coherent speech as a semantic side of
speech. At the second stage, the pronunciation side of the speech was examined.
The study of the elements of the cognitive component, namely phonemic
perception in preschool children was carried out on the materials of Tkachenko
(2002). The method of Pavlova and Shustova (1987) was used to identify the
level of development of understanding of grammatical constructions, lexical
structure of speech, speech activity, the possibility of programming a text of
retelling by the child. Determining the degree of development of children’s word
formation, sentence composition, mastery of coherent speech was carried out
according to the method of Miklyaeva, Sidorenko (2005). Also, we used a test to
study the vocabulary, which indicates the presence of nouns, adjectives, verbs,
knowledge of generalizing words. The prosodic aspect of speech was studied,
the tempo (perception and reproduction of tempo; rhythmic side of speech) and
timbre (nasality; strength, use of pauses during speech; use of logical stress;
speech breathing) of the voice were investigated. To study learning motivation,
the method “Determination of learning motives” was used (Ginsburg & Leskova,
2003). Emotional balance was studied according to the “Story-situational-
illustrated” method of Bielova (2018), which allowed to reveal the emotional
manifestations of older corresponding in the family, team and to determine the
inner well-being of the subjects.

The aim of the pedagogical experiment: to study the formation of the
components of speech readiness (cognitive, motivational, emotional) in children
with speech disorders. The objectives of the ascertaining stage of experiment: to
select diagnostic material and equipment for examination of children’s speech
readiness; to determine the criteria for the formation of speech readiness in
children; to diagnose all components of children’s speech readiness.
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Sample and data collection

The study involved 246 children of older preschool age (6-7 years), of whom
125 were with typical psychophysical development (100%), they formed a
control group, and 121 children with speech disorders (100%), they formed
an experimental group. This category of children included corresponding with
phonetic speech disorders, phonetic-phonemic speech disorders, as well as
with general speech disorders.

The children were asked to perform the tasks of the researcher, taking into
accountthe children’s characteristics and possibilities, with a proper explanation
of their content referring to the children’s actual experiences. Examination with
each child was conducted individually.

Analysis

The main indicators of speech readiness of older preschool children with
typical psychophysical development and speech disorders were highlighted in
the studies of the experimental and control groups. The connection between
the components of speech readiness - cognitive, motivational and emotional -
was identified. The level of formation of the cognitive component in children of
two groups was revealed through phonemic perception, sound pronunciation,
vocabulary, grammatical structure, coherent speech, prosodic aspect of speech.
Thelevel and comparison oflearning motivation and emotional balance between
the control and experimental groups were determined, using the percentage
ratios and the Spearman correlation coefficient.

Results and discussion

The analysis of study materials showed that the level of formation of speech
competence can be high, average and low (Table 1).
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Table 1

The level of the formation of the components of speech readiness
among children of older preschool age

The level of formation

Chllc;rtce;ll:vﬁhsti)g;cal Children with speech
The components of speech psychophy disorders
development

readiness (number - 121

(number - 125 persons - 100%)

persons - 100 %)
High | Average | Low | High | Average | Low

phonemic perception
(average indicator)

- perception and dif-
ferentiation of sounds
- articulation of

75.0 24.2 0.8 4.5 57.5 38.0

72.0 24.0 4.0 4.1 60.4 35.5

80.8 19.2 0 0 60.4 39.6
sounds
- phonemic analysis 62.4 37.6 0 0 30.6 69.4
- phonemic synthesis 78.4 21.6 0 4.1 61.2 34.7
- phonemic rep- 816 | 184 0 | 141 | 752 |107
resentation
sound pronunciation 84.0 15.2 0.8 4.1 10.7 85.2
Cogni- vocabulary devel-
tive opment (average 80.4 17.6 2 12.0 50.0 38.0
indicator)
“quantitativeindi- | gyg | g5y | o | 207 | 347 |446
cator

- qualitative indicator
(lexical understand-

ing of the meaning of 76.0 20.0 4.0 3.3 65.3 31.4

words)
coherent speech 84.0 16.0 0 0 75.2 24.8
grammatical struc- | 5, o | o4 | 0 413 |587
ture
prosodicaspectof | .., | 53¢ 0 | 107 | 653 |24.0
speech

Motiva- | educational moti-

. . 32.8 63.2 4.0 4.1 61.2 34.7
tional |vation

Emo-

. emotional balance 78.4 21.6 0 14.0 67.0 19.0
tional
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Research of the cognitive component

The study of the cognitive component of speech readiness proves that
phonemic perception at a high level is developed in 75% of children with
typical psychophysical development and in only 4.5% of children with speech
disorders. The average and low level was more characteristic of corresponding
with speech disorders (average - 57.5%; low - 38%) than without speech
disorders (average - 24.2%; low - 0.8%). In children with speech disorders, in
the study of perception and differentiation of sounds there were difficulties
with experimental tasks. Preschoolers in the control group performed exercises
at a high (72%) and average (24%) level, only some children did not cope with
the task (low level - 4%). Among corresponding with speech disorders, only
4% had a high level. Most of them had average (60.4%) and low (35.5%) levels.
It was hard for them to repeat a simple composite word chain after the speech
therapist, they did nothearthe sound in the word. The children did notdistinguish
between sound complexes or words consisting of the same sounds given in
different sequences or differing by one sound. Most often, children incorrectly
pointed to the picture, if its name contained sounds that differ in the feature of
sonority-deafness. This once again confirms the hypothesis of modern speech
therapists-practitioners about the low level of their auditory differentiation.
Unformed phonemic perception in corresponding was manifested primarily in
groups of opposing phonemes. Substitutions of sounds were observed in those
cases when the distinguishing features between phonemes were particularly
subtle. Non-differentiation of phonemic perception in the process of performing
tasks was expressed in children from the experimental group by most of the
differential features: sonority, deafness, place of formation, hardness, softness,
method of formation. A significant number of children with speech disorders
had difficulties only in the implementation of the word model. However, there
were also corresponding who had problems choosing phonemes by acoustic
correlates of differential features. In the process of studying the mobility of the
articulatory apparatus (articulatory skills), children were asked to perform
a number of static and dynamic exercises: by imitation and by instruction.
In performing such tasks, attention was paid to the clarity of articulatory
movements; speed and smoothness of their reproduction; the ability to quickly
switch from one articulatory position to another.

The research materials prove that the mobility of the articulatory apparatus
is better developed in corresponding of the control group (high level - 80.8%
and average level -19.2%), than in the experimental group (average - 60.4%;
low - 39.6%) (see Table 1).

No child in the experimental group was able to perform the tasks to
determine the state of formation of phonemic analysis at a high level, their
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indicators reached low (69.4%) and average (30.6%) levels. Meanwhile, the
corresponding of the control group performed this task without errors (high
level - 62.4%, average - 37.6 %).

Children with speech disorders cope with simple forms of sound analysis,
distinguish sounds in words, distinguish vowels at the beginning of the word,
however, they did not cope with a more complex form of sound analysis.
Difficulties were caused by the tasks of determining the initial consonant in
the word, determining the sequence and number of sounds in the word. These
difficulties are especially evident when words are offered for analysis, the first
sounds of which differ in subtle acoustic-articulatory features.

The study of the state of formation of phonemic synthesis showed that
children with typical psychophysical development were able to perform all
tasks without complications (high level -78.4%, average - 21.6%). Children with
speech disorders had difficulties at the time of processing the tasks (high level
- 4.1%, average - 61.2%, low - 34.7%).

Preschoolers made mistakes when composing a word from the sounds given
in arandom order. 34.7% of children did not cope with the proposed tasks. They
could say the words without thinking, without correlating them with the given
sounds, or they could not say anything at all.

Preschoolers of the control group fully completed the tasks aimed at
studying phonemic representations (high level - 81.6%, average -18.4%). There
were also children with speech disorders who performed tasks at a high level
(14.1%). However, most of them had an average level (75.2%) and fewer of
them - low (10.7 %). For children of all groups self-correction of errors was
typical. In percentage, the study of the features of sound analysis and synthesis
can be represented as follows: in the differentiation of oppositions of syllables
and words, 65% of children performed tasks correctly on their own, 35% of
children needed teacher’s help.

In the research process of sound pronunciation, children with typical
psychophysical development had different results, but most of them coped
with the tasks (high level - 84%, average - 15.2%, low - 0.8%). A significant
proportion of corresponding in the experimental group had a low level
(85.2%) and only some children had an average (10.7%) and high (4.1%)
level. Preschoolers of the two groups made mistakes when reproducing words.
Difficulties were caused by words consisting of 4-5 syllables and words with a
confluence of consonants in the middle of words. As the most common errors,
we have identified the following: reduction of the number of syllables in a word,
reduction in the confluence of consonants, rearrangement of syllables. The
analysis of the results of the study allowed us to conclude that the difficulties of
reproduction of the sound-component structure of the word arise due to severe
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impairment and underdevelopment of phonemic hearing, reduced speech and
auditory memory and due to difficulties in articulation.

Generalized indicators of vocabulary formation show that a significant
number of childrenin the control group have a highlevel of development (80.4%),
some corresponding have an average level (17.6%) and a small number have a
low level (2%). The study of the components of the vocabulary gives reason to
believe that this category of corresponding has quantitative (high level - 84.8%,
average - 15.2%) and qualitative indicators (high level - 76%, average - 20%)
on the high and average level. Only some corresponding (low level - 4%) have
problems in lexical understanding of the meaning of words.

Among preschool children with speech disorders vocabulary is on a high
level only in 12% of children, most often they have average level (50%) and
low level - 38%. Quantitative indicator of vocabulary development was equally
observed in children at high (20.7%), average (34.7%) and low (44.6%) levels.
The study of the lexical understanding of the meanings of the words proves that
children with speech disorders are not always aware of the meaning of words,
therefore, they make many mistakes in their use (high level - 3.3%, average -
65.3% and low - 31.4%).

The analysis of the peculiarities of speech development in children of
older preschool age with speech disorders showed that in the process of their
stories the coherence of speech and logical-grammatical constructions are
disrupted (average level - 75.2%, low - 24.8%). They have difficulties in the use
of language means, it is difficult for them to describe life situations, to retell
stories. Psycholinguistic research indicates that in order for a child to master the
lexical, grammatical and stylistic systems of speech, it is necessary to develop
the conversational aspect of speech. Preschoolers of the control group without
complications composed stories, told about events from their lives, therefore,
their indicators corresponded to high (84%) and average (16.0%) levels.

The grammatical structure of speech is formed in a larger number of
corresponding without speech disorders at the high level (62.4%) and in
other children at the average level (37.6%). In dialogues, children freely retold
literary texts, composed creative stories in specially designed tasks, showed
initiative in communication. Preschoolers in the experimental group had
problems constructing sentences, therefore, their indicators corresponded to
low (58.7%) and average (41.3%) levels.

The study of the prosodic aspect of speech gives the right to claim that
the children of the control group at a high (66.4%) and average (33.6%)
level performed all the tasks which were given for them. The children of the
experimental group had different indicators, however, the largest percentage
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belonged to the average (65.3%) level. Only 10.7% had good results and 24% of
corresponding did not cope with the task.

The generalized results of the experiment proved that the majority of children
in the control group had a high (71.2%) level of the cognitive component. Only
28.1% had an average level and 0.6% a low level. Meanwhile, children with
speech disorders had an average level (50%) and low (44.7%) level of the
cognitive component. Only a small percentage of corresponding had a high level
(5.2%) (Figure 1).
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opment
@ Children with speech disorders

Fig. 1. The level of the cognitive component

Research of the motivational component

Exploring the motivational component of speech readiness, children
showed the following results. Most of the children in the control group and the
experimental group have predominantly neutral motivation, which determines
the average level: the control group - 63.2%, the experimental group - 61.2%.
Children do not want to learn, they want to play. 4% of the control group and
34.7% of the experimental group have predominantly “external” motivation, it
indicates the low level of educational motivation (Figure 2).
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Fig. 2. The level of the motivational component

The children’s responses show a positive attitude towards school, but they
want to go to school for external reasons: [ bought a beautiful briefcase,  want to
hear good words from my parents. Only 32.8% of children in the control group
and 4.1% of children in the experimental group have predominantly “internal”
motivation. Children are focused on learning activities and they want to gain
new knowledge.

Research of the emotional component

At the stage of the ascertaining experiment, the assessment of the level of
the emotional component of speech readiness showed the following (Figure 3).
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Fig. 3. The level of the emotional component

The most emotionally stable are 78.4% of the corresponding in the
control group and 14.0% of the experimental group. They have the ability
to control their behaviour when communicating with peers and adults. That
is an important condition for admission to school. They clearly express their
experiences, avoid conflict situations through speech. 21.6% of children
with typical psychophysical development and 67.0% with speech disorders
are able to recognize and show their emotions at the average level. They are
energetic, often not able to control the influx of feelings, but it indicates their
age. Their behaviour can be corrected by training and education. However, we
also identified 19.0% corresponding from the experimental group in which the
emotional component corresponded to a low level. This category of children is
not yet fully aware of what their behaviour should be at school. They often cry,
are capricious without any reason. They show aggression towards their peers
and teachers. They are sad being defeated in games. Such children need special
correctional assistance to form their basic positive emotions.

The verification of the studied indicators was carried out using Spearman'’s
correlation (Table 2).
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Table 2
The correlation of Spearman’s results of speech
readiness among corresponding
Independent Dependent '1‘1111: ;:‘;?c;f Sp:::::; I:iso;ho P
variable variable 0.05 | 0.01
development T
Children high 0.418
with typical Children with average 0.032 061 | 076
psychophysical | speech disorders
development low 0.289

Thus, the critical values of a high level of speech readiness show the
coefficient rank correlation r = 0,418, average level - r = -0,032 and low
level - r = 0,289. Accordingly, the determined correlation between indicators
(0.05=0.61 and 0.01 = 0.67) does not reach the level of statistical significance.
This indicates the low ability of children with speech disorders in the formation
of speech components.

Conclusions and implications

The analysis of the results of the study of the components of speech
readiness for school showed that children with speech disorders unlike their
peers with typical psychophysical development have not sufficiently formed a
cognitive component of speech readiness: phonemic perception (perception
and differentiation of sounds, articulation of sounds, analysis and synthesis
of sounds, phonemic representations); they have impaired pronunciation,
insufficiently formed vocabulary of words and their understanding; non-
formation of coherent speech; problems in the prosodic aspect of speech.

Also, in this category, corresponding have not sufficiently developed the
components of emotional (the ability to realize their feelings) and learning
motivation (desire to learn). Preschoolers of the experimental group need
to expand the scope of speech comprehension, expand the scope of the
noun and verb vocabulary, the development of speech-motor coordination;
development of functions of the articulatory apparatus, formation of motor
skills, development of skills to perceive and reproduce the tempo and rhythm
of movements; formation of learning motivation and skills to analyse and
manage their emotions. This indicates the need to develop a special method
of correction in the system of correctional work. The implementation of the
specific influence on the development of the child’s speech should go through
psychological mechanisms and the formation of their speech skills.
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THE STATE OF DEVELOPMENT OF COMPONENTS OF SPEECH READINESS
OF OLDER PRESCHOOL CHILDREN WITH SPEECH DISORDERS

Olena Bielova
Kamianets-Podilsky Ivan Ohienko National University, Ukraine

Summary

Speech is a necessary condition for social activity of each member of society,
it is a means for the development of intellectual activity. An insufficient level of
children’s speech readiness for school causes persistent and severe difficulties
in learning the material, as well as underdevelopment of regulatory and
communicative functions of language. Before starting to attend school, an older
preschool child must master certain speech skills, be motivated and emotionally
balanced. This will provide the child with a comfortable stay in the school space,
the student will be able to easily understand the material, respond adequately
to the assessment and will be able to communicate with peers and teaching
staff. Impaired speech development complicates the child’s stay in school.
Therefore, it is necessary to exercise a specific influence on the formation of the
main components of speech in children already in the preschool period.

Analysis of literary sources allowed us to identify the components of speech
readiness: cognitive - awareness of the corresponding of the phenomena of
language and speech; motivational - desire to study at school, and emotional -
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ability to regulate their feelings. Thus, in our work, we consider the level of
development of these components in children with typical psychophysical
development and speech disorders.

The aim of our article is to study the formation of the components of
speech readiness (cognitive, motivational, emotional) in children with speech
disorders. The object of our study is the speech activity of older preschool
children. The objectives of our research is the theoretical justification of the
problem of speech readiness of preschool children to the school space on the
basis of the scientific literature; identifying the components of speech readiness;
experimental study of the formation of speech components in children with
speech disorders; comparing the results of the study with the indicators of
corresponding in the control group, which consists of children with typical
psychophysical development.

Accordingly, we have formed a set of techniques aimed at studying the
components of speech readiness between the control and experimental
groups: cognitive - study of phonemic perception, sound pronunciation,
vocabulary, grammatical structure, coherent speech, prosodic aspect of speech;
motivational - study of the level of learning motivation; emotional - study of
emotional competence.

The analysis of the results of the study of the components of speech
readiness for school showed that children with speech disorders unlike their
peers with typical psychophysical development have not sufficiently formed a
cognitive component of speech readiness: phonemic perception (perception
and differentiation of sounds, articulation of sounds, analysis and synthesis
of sounds, phonemic representations); they have impaired pronunciation,
insufficiently formed vocabulary of words and their understanding; non-
formation of coherent speech; problems in the prosodic aspect of speech. Also,
in this category, corresponding have not sufficiently developed the components
of emotional (the ability to realize their feelings) and learning motivation (desire
to learn). Preschoolers of the experimental group need to expand the scope of
speech comprehension, expand the scope of the noun and verb vocabulary,
the development of speech-motor coordination; development of functions of
the articulatory apparatus, formation of motor skills, development of skills
to perceive and reproduce the tempo and rhythm of movements; formation
of learning motivation and skills to analyse and manage their emotions. This
indicates the need to develop a special method of correction in the system
of correctional work. The implementation of the specific influence on the
development of the child’s speech should go through psychological mechanisms
and the formation of their speech skills.
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