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Anotacija

Straipsnyje pateikiami veiksniy, paveikianciy klausos sutrikimy turiné¢iy studenciy
vieniSumo jausmo atsiradima, tyrimo rezultatai. Gauti rezultatai rodo, kad studentés,
turin¢ios klausos sutrikimy, jaucia vieniSuma, ypac¢ Sis jausmas pasireiskia Seimos
sferoje. VieniSumo jausmas siejamas ne tik su tarpasmeniniais santykiais, bet ir su as-
meninémis savybémis, poziiriu bei poreikiais. Studenciy, turin¢iy klausos sutrikimuy,
dirglumo ir emocinio nestabilumo $altiniai yra Sie: nepakankamas socialinio ir kultiri-
nio bendravimo poreikio patenkinimas, egzistuojantys ly¢iy konfliktai tarp partneriy,
kuriuos lemia socialiniai stereotipai ir lyCiy nelygybé. Pagrindinés studenciy, turinciy
klausos sutrikimy, vieniSumo jausmo priezastys yra baimés: vieniSumo, priklauso-
mybés, kity atstimimo tiek tarpasmeniniuose, tiek socialiniuose santykiuose, taip pat
socialinis nerimas. VieniSumo jausmas atsiranda dél Siy veiksniy: bendravimo baimés,
tarpasmeniniy santykiy, asmeniniy savybiy, taip pat nepasitenkinimo savo gyvenimo
kokybe. Studentéms, turin¢ioms klausos sutrikimy, reikia ypatingo universiteto perso-
nalo démesio, kad jos galéty integruotis j Svietimo aplinka, uZmegzti rysSius su bendra-
amZiais ir Seimos nariais.

Esminiai ZodZiai: vieniSumas, bendravimo baimé, tarpasmeniniai santykiai, asmeny-
bés bruoZai, nepasitenkinimas gyvenimo kokybe, lyciy konfliktas.

Jvadas

Gerai Zinoma, kad jstojimas j universitetg ir atitinkamai pasikeitusi gyveni-
mo bei mokymosi aplinka sukelia tam tikry sunkumy naujai istojusiems stu-
dentams, o jy sékmingai adaptacijai reikia universiteto darbuotojy démesio.
Ypatingas démesys turéty biti skiriamas nejgaliems studentams, turintiems
tam tikry jutimo organy sutrikimy, siekiant padéti jiems integruotis j Svietimo
aplinka ir uzmegzti rysius su bendraamziais.
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Vienas i$ svarbiausiy Zzmogaus pojtuciy, turintis itakos gyvenimo kokybei nuo
gimimo iki senatvés ir vaidinantis svarby vaidmenj palaikant reikSmingus ry-
Sius su kitais, yra klausa. Pasaulio sveikatos organizacijos duomenimis, 2017 m.
183 mln. vyry ir 145 mln. motery turéjo klausos sutrikimy. Dabartiniai kur-
tumo tyrimai daugiausia skirti klausos sutrikimy poveikiui fizinei ir psichinei
sveikatali, taip pat asmeninei gerovei visuomenéje (Padden & Humphries, 2006;
Hauser, O’'Hearn, McKee, Steider;, & Thew, 2010).

Klausos sutrikimai (kurtumas ar susilpnéjusi klausa) daro didele itaka kas-
dieninei individo patirciai, kelia psichine itampa, tai yra psichologinj stresa. To-
kie sutrikimai savo pobiidziu yra destruktyvis ir apsunkina socialine adaptaci-
ja. Dél to issivysto depresija, nerimas, dirglumas, socialinés izoliacijos jausmas,
vieniSumas, sveikatos problemos ir kt. Todél klausos sutrikimas apsunkina ben-
dravima su bendraamZiais, déstytojais, kitais universiteto darbuotojais ir suku-
ria atskyrimo nuo savo studenty grupés jausma bei vieniSumo jausma.

Autoriai, tyrinéjantys vieniSumo problema (Berguno, Leroux, McAinsh, &
Shaikh, 2004; Pinquart & Sorensen, 2001), nustaté, jog 80 % asmeny, jaunesniy
nei 18 mety, ir 40 % suaugusiyjy, vyresniy nei 65 metai, dazniau jauciasi vienisi
nei vidutinio amZiaus Zmonés.

Daugelis autoriy vieniSuma traktuoja kaip nerima keliantj jausma, atsiran-
dantj dél nepasitenkinimo bendravimo su kitais Zmonémis kokybe ir kiekiu, ir
kaip subjektyvig, o ne objektyvia socialine izoliacijg (Hawkley, Hughes, & Waite,
2008; Pinquart & Sorensen, 2001; Cacioppo & Hawkley, 2009). VieniSumas taip
pat vertinamas kaip atsakas j intymumo trikuma ir nepatenkintus socialiniy
santykiy poreikius (Ernst & Cacioppo, 2000).

Cacioppo ir Ernstas (Cacioppo, Ernst, & Burleson, 2000) tyré vieniSumo
prielaidas (partnerio nebuvimas, konfliktiSkumas, Zemas poZiiris j save, dro-
vumas ir kitos individualios savybés), taip pat jo pasekmes (depresija, socialiné
izoliacija, susvetiméjimas, klinikiniai sutrikimai ir kt.). Kartu jie pabrézé, kad
vieniSumas yra laikina buklé, taciau ji taip pat gali buti létiné, kas yra pazeisto
prisiri$imo vaikystéje pasekmé. Siai nuomonei pritaria mokslininkai (Heinrich
& Gullone, 2006; Theeke, 2009), patvirtindami, kad 15-30 % gyventojy patiria
létini vieniSuma, o tai neigiamai veikia jy pazinima, emocijas, elgesi, fizine ir
psichine sveikata.

VieniSumo kaupimosi poveikis, padidinantis sergamumo bei mirtingumo ri-
zika ir pagreitinantis fiziologinj senéjima, aptariamas T. Seeman, S. Shiovitz-Ez-
ra, L. Ayalon, R. Thurston, L. Kubzansky, A. Caspi, H. Harrington, L. Hawkley,
R. Thistedo darbuose (Seeman, 2000; Shiovitz-Ezra & Ayalon, 2010; Thurston &
Kubzansky, 2009; Caspi & Harrington, 2006; Hawkley & Thisted, 2010).

I[domiis Longo, Seburn ir Averillo darbai (Long, Seburn, & Averill, 2003),
skirti vienatvés vertybéms. Autoriai vienatve vertina trimis matmenimis: du i$
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ju yrateigiami (vidiné vienatvé, kuriai biidingas saves pazinimas ir vidiné ramy-
bé, Si vienatvé orientuota j iSorine aplinka; vienatve, kuriai budingas artumas ir
dvasingumas) ir vienas yra neigiamas (pats vieniSumas, susvetiméjimas). Tei-
giami vienatves aspektai taip pat atsispindi Caldwello ir Burgerio darbe (Cal-
dwell & Burger, 1998), kuriame pabréziama galimybé savarankiskai pasirinkti
veiklg ir uzsiimti ja be socialiniy klit¢iy.

Vienatvés problema gali biiti ypac¢ opi Zmonéms, turintiems tam tikry jutimo
organy sutrikimy. Zmoniy, turin¢iy klausos negalia, tyrimai (Fellinger, Holzin-
ger, & Pollard, 2012; Kral & O’Donoghue, 2010) parodé, kad kurtumas daro jta-
ka kurciyju Zmoniy socialinei, emocinei ir kognityvinei raidai.

Kai kuriuose darbuose apie sunkumus zmoniy, turinciy klausos sutrikimy,
Seimose buvo parodytas savarankiSko, prasmingo ir visavercio socialinio as-
mens tapatumo formavimasis tautybes, religijos, lyties kontekste, kuris vyko
dinamiskoje erdvéje, jskaitant derybas ir sgveika tiek su visuomene, tiek su
Seima (Atkin, Wagar, Ahmad, & Jones, 2000). Tyrimo rezultatai parodé Seimos,
kurioje atkuriamos kultiirinés vertybés (religija), svarba, numatomus elgesio
modelius (ly¢iy vaidmenis, seksualine morale) ir paaugliy santykiy su artimai-
siais kiirimg (pasiprieSinimas, protestas; jy skirtumo pripazinimas lyginant su
tais, kurie neturi tokiy sutrikimy; saves supratimas per Kitus; savo nuomonés
gynimas ir Seimos vertybiy atmetimas arba i$ dalies salyginis Seimos vertybiy
priémimas ir perinterpretavimas, lemiantis ,hibridinés” tapatybés konstravi-
ma) (Papastergiadis, 1998).

Naujausi vieniSumo, kurj jaucia nejgaliis Zmonés (kurtieji ar su susilpnéju-
sia klausa), tyrimai atskleidé, kad izoliacijos, nejgalumo ir vieniSumo jausmas
ypac pasireiskia sensorinio jautrumo praradimo forma dél Zemo tokiy Zmoniy
psichologinio funkcionavimo ir sutrikusio socialinio elgesio (Cacioppo & Ernst,
2000). Keletas tyrimy parodé, kad komunikaciniai barjerai (praneSimy koky-
bé ir kiekis), santykiy su kitais trikumas, nepakankama socialiné integracija,
klausos sutrikimy sukelti mokymosi sunkumai padidina atsiribojimo jausma,
emocinj vieniSumg ir socialine izoliacijg (Victor & Bowling, 2012; Dahlberg &
McKee, 2014).

Be to, buvo nustatyti keli rizikos veiksniai, buitent struktarineés kliutys, da-
rancios jtakg asmeny kasdieniam socialiniam dalyvavimui, dél kuriy jie jauciasi
vienisi ir izoliuoti (Victor & Bowling, 2012; Tanskanen & Anttila, 2016). Tai visy
pirma mokymosi sunkumai (fiziniai, sensoriniai, psichiniai), prastos socialinés
paslaugos ar diskriminacija, partnerio tritkumas (skyrybos, iSsiskyrimas), ribo-
ti kontaktai su Seima ir draugais, nedarbas, Zema saviverteé ir pasitikéjimas (Tay-
lor, 1999; Luhmann & Hawkley, 2016; Movallali, Musavi, & Hakimi-Rad, 2018).

Tyrimo objektas - veiksniai, darantys jtaka vieniSumo jausmui.
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Tyrimo tema - veiksniai, darantys jtaka studenciy, turinc¢iy klausos sutriki-
my, vieniSumo jausmui.

Tyrimo tikslas - nustatyti veiksnius, paveikianc¢ius studenciy, turinciy klau-
sos sutrikimy, vieniSumo jausmo atsiradima.

Tyrimo imtis ir dalyviai

Tyrime dalyvavo 70 neigaliy studenciy, studijuojanciy jvairiuose universi-
tetuose ir turinciy klausos sutrikimy. Kontroline grupe sudaré 70 studenciy,
neturinciy klausos sutrikimy. Dalyviy amzius svyravo nuo 18 iki 22 mety; am-
Ziaus vidurkis buvo 19,3 + 0,6. Jos turéjo vieng i$ trijy negaliy pagal Tarptauti-
ne negaliy klasifikacija (ICIDH), Philipo Woodo sociomedicininj modelj (Lecerf,
2017), butent: negalia: asmens veiklos apribojimas dél trikumo (pavyzdZiui,
negaléjimas girdeti, vaikScioti, matyti, atsistoti ar kalbéti).

Tyrimo etika

Tyrimas buvo atliktas vadovaujantis bendraisiais etikos principais. Buvo uz-
tikrintas asmeninés informacijos konfidencialumas, dalyvés buvo informuotos
apie tyrimo tikslg ir tai, kad jo rezultatai bus pateikti tik apibendrinta forma.
Buvo gauti visy tyrime dalyvavusiy studenciy rasytiniai sutikimai.

Tyrimo metodai

Atliekant empirinj tyrimg apie studenciy, turinc¢iy klausos sutrikimy, vie-
niSumo jausma buvo naudojami Sie psichologinio tyrimo metodai: Freiburgo
asmenybés klausimynas (FPI, forma B), sukurtas ]J. Fahrenbergo, R. Hampelio
ir H. Selgo, pritaikytas A. Krylovo ir L. Kulikovo, skirtas diagnozuoti busenoms
ir asmenybés bruozams, svarbiems socialinés adaptacijos procesui ir elgesio
reguliavimui, jskaitant komunikacinj elgesj (Vansovskaya, 1997); A. T. Jersildo
sukurtas emociniy nuostaty klausimynas (Kolesnikova, 2019), nustatantis nei-
giamas vidines emociSkai stabilias asmens biisenas, turincias jtakos asmens po-
zitriui j aplinkinius Zmones, j save ir pasaulj apskritai; ,Poreikiy hierarchijos”
metodas, I. Akidinovos pasiiilyta modifikacija, atskleidzianti pagrindiniy porei-
kiy svarba: materialiniy, saugumo, tarpusavio santykiy, kity pagarbos ir savi-
realizacijos (Pugachev, 2003); T. Ehlerso metodai, kuriais nustatoma asmeniné
motyvacija siekti sékmés / iSvengti nesékmiy, tiriantys poreikj patirti sekme ir
iSvengti nesékmiy jvairiose gyvenimo situacijose (Raigorodsky, 2002); D. Leon-
tjevo gyvenimo prasmés krypciy testas (Leontiev, 2000), nustatantis gyvenimo
tiksly ypatumus; Diferenciné vieniSumo skalé (DLS) (Tikhonov, 2006), nusta-
tanti socialiniy santykiy tritkuma ir nepasitenkinima jais; Socialinio ir emocinio
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vieniSumo skalé suaugusiesiems (SELSA) (Di Tommaso & Spinner, 1993), skir-
ta tirti Zmoniy tarpusavio santykiams ir emocinéms biisenoms, taip pat jvai-
raus laipsnio vieniSumo patirciai; S. Duchnovskio subjektyvaus tarpasmeniniy
santykiy vertinimo klausimynas (SOMO) (Dukhnovskiy, 2007), skirtas tirti ir
nustatyti neharmoningy tarpusavio santykiy, biseny ir jausmy priezastis ben-
draujant su kitais Zmonémis; S. Bem lyties vaidmeny klausimynas, tiriantis as-
mens lytine tapatybe (Klecina, 2003); D. Burnso Depresijos kontrolinis sarasas
(BDC), tiriantis vieniSumo priezastis ir poziirij i jg (Tikhonov, 2006).

Gautiems duomenims statistiskai apdoroti buvo naudojama aprasomoji sta-
tistika, faktoriy ir koreliacijos analizés. Gauty empiriniy duomeny apdorojimas
buvo atliktas naudojant statistinj programinés jrangos paketa ,SPSS 21.0 for
Windows".

Tyrimo rezultaty analizé

Siekdamos nustatyti studenciy, turinc¢iy klausos sutrikimy, vieniSumo jaus-
mo lygj, analizavome gautus duomenis pagal SELSA (Di Tommaso & Spinner,
1993), A. T. Jersildo sukurtg emociniy nuostaty klausimyna (Kolesnikova, 2019)
ir BDC (Tikhonov, 2006). Rezultatai pateikiami 1 lenteléje.

1 lentelé

Studenciy, turinciy klausos sutrikimy, vieniSumo rodikliai

Vienisumo rodikliai | Socialinis | Seimos | Romanti- | Izolia- | Baimé
vieniSu- | vieniSu- | nisvieni- | cija |buti vie-
Kintamieji mas mas Sumas nai
N 70 70 70 70 70
Vidurkis 38,60 45,66 42,33 3,03 6,20
Empirinis Mediana 37,5 48,5 43,5 3 5
rezultatas | Moda 37,0 49,0 49,0 2 4
Standartinis 17,05 | 13,99 9,52 1,69 | 2,64
nuokrypis
Vidurkis 32,60 23,80 37,23 3,06 1,80
Gautas nor- Standartini
matyvinis andartinis
rezultatas | MUOKTypis 7,10 9,64 11,26 3,25 2,10
Vidutinis skirtumas 6 21,86 51 -0,03 4,4
Statls.tlskal reikSmingi skir- 0,001 0,05 0,01 0,001
tumai

Mann-Whitney U testas nepriklausomoms imtims, kai 0,05 - 95 %; 0,01 - 99 %;
0,001-99,9 %
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1 lenteléje pateikti duomenys parodé, kad Seimos ir romantinio vieniSumo
lygis buvo aukstas, o visi kiti rodikliai buvo normos ribose (vidutinis lygis). Pa-
lyginus gautus duomenis su standartinémis reikSmémis (kontroliné grupé), pa-
aiskéjo, kad statistiskai reikSmingi skirtumai pagal Mann-Whitney U testa ne-
priklausomoms imtims buvo nustatyti visiems rodikliams, iSskyrus socialinio
vieniSumo rodiklj, kuris buvo statistinés normos ribose abiejose grupése.

Taigi, galime daryti iSvadg, kad studentés, turincios klausos sutrikimy, daz-
niausiai patiria vieniSuma jvairiose gyvenimo srityse, ypa¢ Seimos (tévuy, vai-
ky, artimy giminaiciy) ir romantiniy santykiy (santykiy su partneriais) srityse.
VieniSumo jausma Siose srityse sukelia nepakankamo prisiriSimo ir saugumo
jausmas santykiuose. Respondenciy atskleista baimé likti vienai rodo nepasiti-
kéjima savimi, jtampa santykiuose, nerima, kuris véliau daro jtaka jy tarpasme-
niniams santykiams su aplinkiniais Zmonémis.

Analizavome vieniSumo jausmo koreliacijas su rodikliais, nustatytais Siais
metodais: SELSA; DLS; S. Duchnovskio subjektyvaus tarpasmeniniy santykiy
vertinimo Klausimynas; FPI (forma B), atskleidziantis individualius asmeny-
bés bruozus; A. T. Jersildo klausimynas, atskleidziantis emocines nuostatas; T.
Ehlerso metodas; I. Akidinovos metodas, tiriantis motyvacija ir poreikius; D. Le-
ontjevo gyvenimo prasmeés krypciy testas; BDC, tiriantis priezastis ir poziurj.
Rezultatai pateikiami 2 lenteléje.

2 lentelé

Koreliacijos koeficientai tarp vieniSumo ir tarpasmeniniy
santykiy bei asmeniniy bruozy rodikliy

. v s Socialinis Seimos Romantinis
Tirti rodikliai Ly L e
vieniSumas vieniSumas vieniSumas
Tarpasmeniniy santykiy rodikliai
Santykiai su didesnémis grupémis, 0,45+
visuomene
KonfliktiSkumas 0,41*
Santykiai Seimoje 0,36*
Asmeniniai bruozai
Dirglumas 0,48**
Socialumas -0,43*
Lyc¢iy konfliktas 0,63**
Motyvy ir poreikiy sfera

Nesékmeés vengimas 0,40*
Pagarbos i$ kity poreikis 0,47**
Kontrolés lokusas - gyvenimas -0,38* -0,38*
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2 lentelés tesinys

PrieZastys ir poZitiris
Baimeé buti vienai 0,41*
Drovumas ir socialinis nerimas 0,41*
Santykiy ir nelaisvés baimé -0,45*

Pastaba. * p < 0,05; **p < 0,01.

Analizuodamos koreliacijas (2 lentelé) (p<0,001), pastebéjome, kad soci-
alinis vieniSumas koreliuoja su dirglumu, Seimos vieniSumas - su seksualiniu
(ly¢iy) konfliktu, o romantinis vieniSumas - su kity Zzmoniy pagarbos poreikiu.
Pastebéta koreliacija su p<0,05 tarp socialinio vieniSumo ir santykiy su dides-
némis grupémis, visuomene; Seimos vieniSumas koreliuoja su baime likti vienai
ir neigiamai su kontrolés lokusu - gyvenimu; romantinis vieniSumas koreliuoja
su drovumu ir socialiniu nerimu, polinkiu i konfliktus santykiuose, su Seima, su
nesékmiy vengimu ir neigiamai su socialumu, kontrolés lokusu - gyvenimu bei
santykiy ir nelaisvés baime.

Gauti duomenys rodo, jog santykiai grupéje, visuomenéje ir Seimoje, Zitrint
per socialinio nepasitenkinimo ir bendravimo tritkumo prizme, yra tiesiogiai
susije su klausos sutrikimy turinc¢iy studenciy vieniSumo jausmu. Tai galima
paaiskinti esamy ir norimy santykiy su visuomene nesuderinamumo jausmu.
KonfliktiSkumas yra pagrindinis studenciy, turin¢iy klausos sutrikimy, nehar-
moningo bendravimo partnerystéje rodiklis. Orientuodamosi tik j savo inte-
resus, jos atvirai kovoja uz jy jgyvendinima, nekreipdamos démesio j esamus
priesStaravimus.

Studenciy, turinc¢iy klausos sutrikimy, socialinis vieniSumas siejamas su
dirglumu, kurio $altiniai yra nepakankamai patenkinti socialinio ir kultiirinio
bendravimo poreikiai, taip pat lyc¢iy konfliktai tarp partneriy, kuriuos sukelia
visuomenéje egzistuojantys socialiniai stereotipai ir ly¢iy nelygybé.

Atlikta vieniSumo rodikliy ir asmeniniy bruozy koreliacijos, motyvacijos-po-
reikio sferos analizé parodé, kad studenciy, turinciy klausos sutrikimy, vieni-
Sumo jausmas siejamas ne tik su tarpasmeniniais santykiais visuomenéje, bet
ir su jy asmeninémis savybémis, nuostatomis, siekiais ir poreikiais. Studentes,
turincios klausos sutrikimy, turi aiskig vidine motyvacijg patenkinti savo porei-
kius: pripazinimo ir pagarbos, ypac i$ reikSmingo kito (partnerio, Seimos na-
riy). Aiskus iSorinis kontrolés lokusas paaiskina jy pasyvia padétj, aukos jaus-
m3, atsakomybés u7 tai, kas vyksta su jomis, perkélima kitiems Zmonéms.

Misy empiriniam studenciy, turinc¢iy klausos sutrikimy, vieniSumo jausmo
tyrimui buvo panaudota 11 metody, kuriuos sudaré 60 rodikliy. Kadangi ke-
letas faktoriy i$ skirtingy metody matuoja tas pacias savybes ar bruozus, is-
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kéléme hipoteze, kad vieniSumo jausmui tirti galima naudoti maziau faktoriy.
Faktoriné analizé buvo naudojama siekiant sumazinti rodikliy skaiciy ir rasti
naujus kryzminius faktorius. Remdamosi taikomu Kaiserio kriterijumi, nustate-
me keturis studenciy, turinciy klausos sutrikimy, vieniSumo struktiros fakto-
rius, kuriy indélis | bendra duomeny dispersija buvo 53 %.

3 lenteleé

Studenciy, turinciy klausos sutrikimy, vieniSumo jausmo faktoriai

Faktoriaus

Nr. _ Faktoriai
kruvis
1 17,3 % Seimos vieniSumas (0,87), ly¢iy konfliktas (0,76)
5 137 % Vyr.iékurpas / moteriékumas'.(0,9.0), social.lllmas (0,50), zema
’ saviverté (-0,48), ekstraversija / introversija (-0,35)
3 12,9 % baimé atsiverti (0,93) baimé buti vienai (0,65)
4 8,9 % finansiné situacija (0,98), santykiy ir nelaisvés baimeé (-0,38)

Faktoriaus turinys paaiskina vienatvés Saltinius. 3 lenteléje parodyta, kad
vieniSuma tiesiogiai lemia asmeniniai bruozai; tarpasmeniniai santykiai; baimé
atsiverti ir tapti pazeidziamai kitiems, biti atstumtai ar nesuprastai; nepasiten-
kinimas gyvenimo kokybe ir nepatenkinti poreikiai, lemiantys gyvenimo biidg
ir elgesi.

Diskusija

Dirglumas ir socialumas yra ypac svarbiis nejgaliy studenciy socialinés
adaptacijos ir elgesio reguliavimo procese. Miisy iSvados patvirtina faktg, kad
studentés, turincios klausos sutrikimy, socializacijos procese patiria ribotg so-
cialinj bendravima (Young, Oram, & Napier, 2019). Tai leidZzia manyti, kad esa-
mas stiprus socialinio ir kultiirinio bendravimo poreikis, kuris néra pakanka-
mai patenkintas, sukelia jy emocinj nestabilumga ir dirgluma.

Vienas i$ klausos sutrikimy turin¢iy motery vieniSumo veiksniy yra elgesys
Seimoje (Atkin, Waqar, Ahmad, & Jones, 2002; Anderson, Leigh, & Samar, 2011).
Galima teigti, kad dél esamy socialiniy stereotipy (stabilus motery ir vyry vai-
dmeny Seimoje supratimas) ir ly¢iy nelygybés tarp partneriy yra lyciy konflikty.

Vidiné studenciy, turinciy klausos sutrikimy, motyvacija tenkinti savo porei-
kius vaidina svarby vaidmenj vieniSumo jausmo aspektu (Ryan & Deci, 2017;
Nakamura & Csikszentmihalyi, 2014). Visy pirma, tai susije su pripazinimo ir
pagarbos poreikiu, ypac is$ reikSmingo kito (partnerio, Seimos). Tokia motyva-
cija yra glaudziai susijusi su klausos sutrikimy turinc¢iy studenciy jsitikinimu,
kad jy gyvenimui, veiksmams, sprendimams ir visy jy gyvenime vykstanciy jvy-
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kiy rezultatams daugiausia jtakos turi iSoriniai veiksniai, kurie yra jy sékmés
ir nesékmiy priezastis. Kuo stipresnis iSorinis gyvenimo kontrolés lokusas, tuo
labiau studentés, turincios klausos sutrikimy, jauciasi aukomis, todél jos tampa
vis nesaugesnés, nerimastingesnés, linkusios atsakomybe uz tai, kas vyksta su
jomis, perkelti kitiems. Toks elgesys teisinamas jy pasyvia pozicija, pagal kurig
nuo jy visiskai niekas nepriklauso.

VieniSumo ir prieZasciy, daranciy jtaka studenciy, turinciy klausos sutriki-
my, vieniSumo atsiradimui s3sajy tyrimas (Movallali, Musavi, & Hakimi-Rad,
2018) parodé, kad pagrindiné vieniSumo jausmo prieZastis yra baimeé. Jos jaucia
baime (socialinj nerimg) biitent dél vieniSumo, priklausomybés nuo kito, taip
pat dél kity atstimimo tiek tarpasmeniniuose, tiek socialiniuose santykiuose.

ISvados

Tyrimo metu gauti rezultatai rodo, kad studentés, turin¢ios negalia, jaucia
vieniSumo jausma; tai ypa¢ pastebima Seimos sferoje ir santykiuose su par-
tneriais. Studentes, turincios klausos sutrikimy, jaucia nesuderinamumg tarp
esamy ir norimy santykiy su visuomene, o konfliktai yra Sio nenuoseklumo ro-
diklis.

Atlikta vieniSumo rodikliy ir asmeniniy bruozy koreliacijos, motyvacijos-po-
reikio sferos analizé parodé, kad studenciy, turin¢iy klausos sutrikimy, vienisu-
mo jausmas siejamas ne tik su jy tarpasmeniniais santykiais visuomenéje, bet ir
su jy asmeninémis savybémis, poziiiriu, asmenybés bruozais, siekiais, taip pat
ju poreikiais.

Studenciy, turinciy klausos sutrikimy, dirglumo ir emocinio nestabilumo (la-
bilumo) Saltiniai yra stiprus socialinio ir kulttrinio bendravimo poreikis, kuris
néra pakankamai patenkintas, taip pat lyCiy konfliktai tarp partneriy, kuriuos
sukelia visuomenéje egzistuojantys socialiniai stereotipai ir lyCiy nelygybé.

Studentés, turincios klausos sutrikimy, turi vidine motyvacija patenkinti
savo poreikius: pripaZinimo ir pagarbos, ypac i$ reikSmingo kito (partnerio,
Seimos nariy). Stiprus iSorinis kontrolés lokusas paaiskina jy pasyvia padéti,
aukos jausma, polinkj perkelti atsakomybe uZ tai, kas vyksta su jomis, kitiems
Zmonémes.

Pagrindiné klausos sutrikimy turin¢iy studenciy vieniSumo jausmo priezas-
tis yra vienatvés, priklausomybés, kity atstimimo tarpasmeniniuose ir sociali-
niuose santykiuose baimé, taip pat socialinis ir komunikacinis nerimas.

Studenciy, turinciy klausos sutrikimy, vieniSumo veiksniai yra jy baimé ben-
drauti, tarpasmeniniai santykiai, asmeninés savybés ir asmeninis nepasitenki-
nimas gyvenimo kokybe.
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Gauti duomenys rodo, kad studentés, turinc¢ios klausos sutrikimy, yra ta
studenty kategorija, kuriai reikia ypatingo universiteto personalo démesio,
siekiant padéti joms integruotis j Svietimo aplinkg ir uZmegzti rysSius su ben-
draamziais. Be to, rezultatai rodo, kad tam tikras darbas taip pat turéty buti
atliekamas su tokiy studenciy Seimos nariais.

Mokslinis tyrimas finansuojamas Europos socialinio fondo 1éSomis pagal
priemonés Nr. 09.3.3-LMT-K712 veiklg ,Mokslininky kvalifikacijos tobulinimas
vykdant auksto lygio MTEP projektus”
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PSICHOLOGINIAI VEIKSNIAI, DARANTYS JTAKA STUDENCIU, TURINCIY
KLAUSOS SUTRIKIMU, VIENISUMO JAUSMUI
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Santrauka

Straipsnyje pateikiami veiksniy, paveikianc¢iy klausos sutrikimy turinciy
studenciy vieniSumo jausmo atsiradima, tyrimo rezultatai. VieniSumas traktuo-
jamas kaip nerima keliantis jausmas, atsirandantis dél nepasitenkinimo ben-
dravimo su kitais Zmonémis kokybe ir kiekiu, taip pat kaip atsakas j intymiy
santykiy trikumg ir nepatenkintus socialinius poreikius, kaip subjektyvia, o ne
objektyvig socialine izoliacija.

Tyrime dalyvavo 70 nejgaliy studenciy, studijuojanciy jvairiuose universi-
tetuose ir turinciy klausos sutrikimuy. Kontroline grupe sudaré 70 studenciy,
neturinc¢iy klausos sutrikimy. Dalyviy amZius svyravo nuo 18 iki 22 metu.

Tyrimo metu gauti rezultatai rodo, kad studentés, turincios negalig, jaucia
vieniSumo jausma. ]Jj daugiausia lemia Seimos ir romantinis vieniSumas (san-
tykiai su partneriu, su artimaisiais, reikSmingo kito nebuvimas), biitent prisi-
riSimo ir saugumo jausmo nepatenkinimas. VieniSumo jausmas siejamas ne tik
su tarpasmeniniais santykiais, bet ir su studenciy, turinciy klausos sutrikimy,
individualiais asmeniniais bruozais, pozilriu ir poreikiais.

Studenciy, turinciy klausos sutrikimy, dirglumo ir emocinio nestabilumo
Saltiniai yra stiprus socialinio ir kultiirinio bendravimo poreikis, kuris néra pa-
kankamai patenkintas, taip pat ly¢iy konfliktai tarp partneriy, kuriuos sukelia
visuomeneéje egzistuojantys socialiniai stereotipai ir ly¢iy nelygybé.

Pagrindinés klausos sutrikimy turinciy studenciy vieniSumo jausmo prie-
zZastys yra vienatves, priklausomybés, kity atstimimo tarpasmeniniuose ir so-
cialiniuose santykiuose baimé, taip pat socialinis ir komunikacinis nerimas.

Pagrindinis studenciy, turinciy negalig, tarpasmeniniy santykiy (Seimoje, su
partneriu, su reikSmingais kitais) disharmonijos rodiklis yra konfliktiSkumas,
kurio priezastis yra jy démesys tik savo interesams ir jy pripazinimo bei pa-
garbos poreikis. Kuo stipresnis iSorinis gyvenimo kontrolés lokusas, tuo labiau
studentés, turincios klausos sutrikimy, jauciasi aukomis, todél jos tampa vis ne-
saugesnés, nerimastingesnés, linkusios atsakomybe uz tai, kas vyksta su jomis,
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perkelti kitiems. Tai prisideda prie subjektyvaus faktiniy ir norimy socialiniy ir
partnerystés santykiy neatitikimo jausmo.

Studenciy, turinciy klausos sutrikimy, vieniSumo veiksniai yra jy baimé ben-
drauti, tarpasmeniniai santykiai, asmeninés savybés ir asmeninis nepasitenki-
nimas gyvenimo kokybe.

Studentéms, turincios klausos sutrikimy, reikia ypatingo universiteto per-
sonalo démesio, siekiant padéti joms integruotis j Svietimo aplinkg ir uzmegzti
rysius su bendraamziais.

Autorés el. pastas susirasinéjimui: ingrida.baranauskiene@ku.lt
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Abstract

The article presents the study results on the factors influencing the emergence of the
feeling of loneliness in female students with hearing impairments. The results obtained
indicate the presence of the feeling of loneliness in students with hearing impairments,
especially, this feeling emerges most often in the family sphere. The feeling of loneliness
is associated not only with interpersonal relationships, but also with personal traits,
attitudes, needs. The sources of irritability and emotional instability for female
students with hearing impairments are: insufficient satisfaction of their need for social
and cultural communication, existing gender conflicts between partners, which are
caused by social stereotypes and gender inequality. The main reasons for the feeling
of loneliness in female students with hearing impairments are fears: of loneliness,
dependence, rejection by others, both in interpersonal and social relations, as well as
social anxiety. The feeling of loneliness emerges under the influence of the following
factors: fear of communication, interpersonal relationships, personal characteristics,
as well as dissatisfaction with one’s own life quality. Female students with hearing
impairments require special attention from university staff to integrate them into the
educational environment, establish contacts with peers and family members.

Keywords: loneliness, fear of communication, interpersonal relationships, personality
traits, dissatisfaction with life quality, gender conflict.

Introduction

It is well known that enrolment to university and, accordingly, changed
living and learning environment causes certain difficulties for fresh students
and requires attention from the university staff for their successful adaptation.
Particular attention should be paid to students with disabilities, with certain
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impairments of their sense organs, in order to help them be integrated into the
educational environment and establish contacts with their peers.

One of the important human senses, which affects the life quality from birth
to old ages and plays an essential role in meaningful contacts with others, is
hearing. According to the World Health Organization, 183 million men and 145
million women suffered from hearing impairments in 2017. Current research
on deafness focuses primarily on the impact of hearing impairment on physical
and mental health, as well as on personal well-being in society (Padden &
Humphries, 2006; Hauser, O’'Hearn, McKee, Steider, & Thew, 2010).

Existing hearing impairments (deafness or diminished hearing) influence
greatly on the individual’s daily experience, evoke a mental tension, that
is, psychological stress. Such disorders are destructive by their nature and
complicate social adaptation. As a result, depression, anxiety, irritability,
feelings of social isolation, loneliness, health problems, etc. are developed.
Consequently, hearing impairment complicates communication with peers,
teachers and university staff and creates a sense of separation from one’s own
student group and a feeling of loneliness.

The authors investigating the problem of loneliness (Berguno, Leroux,
McAinsh, & Shaikh, 2004; Pinquart & Sorensen, 2001) have determined that
80% of people under 18 and 40% of adults over 65 are more likely to feel lonely
than middle-aged people.

Many authors view loneliness as an anxious feeling that arises from
dissatisfaction with the quality and quantity of communication with other
people and as subjective rather than objective social isolation (Hawkley,
Hughes, & Waite, 2008; Pinquart & Sorensen, 2001; Cacioppo & Hawkley, 2009).
Loneliness is also seen as a response to lack of intimacy and dissatisfied needs
in social intercourses (Ernst & Cacioppo, 2000).

Cacioppo and Ernst (Cacioppo, Ernst, & Burleson, 2000) investigated
the prerequisites of loneliness (absence of a partner, proneness to conflicts,
low self-attitude, shyness and other individual characteristics), as well as its
consequences (depression, social isolation, alienation, clinical disorders, etc.).
At the same time, they pointed out that loneliness was a temporary condition,
but it could also be chronic, which was a consequence of violated attachment in
childhood. This opinion is shared by the researchers (Heinrich & Gullone, 2006;
Theeke, 2009) affirming that 15 to 30% of the population experience chronic
loneliness, which negatively affects their cognition, emotions, behaviour,
physical and mental health.

The effect of loneliness accumulation, which increases the risk of morbidity,
mortality, and also accelerates physiological aging, is discussed in the works
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of Seeman, Shiovitz-Ezra, Ayalon, Thurston, Kubzansky, Caspi, Harrington,
Hawkley, Thisted (Seeman, 2000; Shiovitz-Ezra & Ayalon, 2010; Thurston &
Kubzansky, 2009; Caspi & Harrington, 2006; Hawkley & Thisted, 2010).

The interesting works of Long, Seburn and Averill (Long, Seburn, & Averill,
2003) are devoted to the values of solitude. The authors consider solitude in
three dimensions: two of them are positive (inner loneliness, characterized
by self-knowledge and inner peace, this loneliness focuses on the external
environment; loneliness, characterized by closeness and spirituality) and one
is negative (loneliness itself, alienation). The positive aspects of solitude are
also reflected in the work of Caldwell and Burger (Caldwell & Burger, 1998),
which emphasizes the ability to independently choose an activity and engage in
it without social barriers.

The problem of loneliness can be especially acute for people with certain
disorders of their sense organs. The research on people with hearing
impairments (Fellinger, Holzinger, & Pollard, 2012; Kral & O’Donoghue, 2010)
has shown that deafness affects deaf people’s social, emotional and cognitive
development.

Some works about difficulties in families of people with hearing impairments
have shown the formation of the individual’s self-sufficient, meaningful and
full-fledged social identity against the background of ethnicity, religion, gender,
which took place in a dynamic space, including negotiations and interaction
with both society and the family (Atkin, Waqar, Ahmad, & Jones, 2000). The
research results showed the importance of the family where cultural values
(religion), expected behavioural patterns (gender roles, sexual morality) were
reproduced and adolescents built relationships with relatives (resistance;
protest; recognition of their difference in comparison with those who did not
have such disorders; understanding oneself through others; defending one’s
own views and rejecting family values or partially conditional acceptance and
reinterpretation of family values, leading to the construction of a “hybrid”
identity) (Papastergiadis, 1998).

Recent studies on loneliness felt by people with disabilities (deaf or with
diminished hearing) have shown that feelings of isolation, disability, and
loneliness are particularly evident in the form of sensory loss of sensitivity due
to such people’s poor psychological functioning and impaired social behaviour
(Cacioppo & Ernst, 2000). Several studies have shown that communicative
barriers (quality and quantity of messages), lack of relationships with
others, insufficient social integration, learning drawbacks caused by hearing
impairment increase feelings of detachment, emotional loneliness and social
isolation (Victor & Bowling, 2012; Dahlberg & McKee, 2014).
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Moreover, several risk factors have been identified, namely structural
barriers affecting the individual’s day-to-day social participation, causing
them to feel lonely and isolated (Victor & Bowling, 2012; Tanskanen & Anttila,
2016). These are primarily learning drawbacks (physical, sensory, mental),
poor social services or discrimination, lack of a partner (divorce, separation),
limited contacts with family and friends, unemployment, low self-esteem and
trust (Taylor, 1999; Luhmann & Hawkley, 2016; Movallali, Musavi, & Hakimi-
Rad, 2018).

The research object was the factors influencing the feeling of loneliness.

The research subject was the factors influencing the feeling of loneliness in
female students with hearing impairments.

The research aim was to determine the factors influencing the emergence
of loneliness in female students with hearing impairments.

Research Sample and Participants

The research involved 70 students with disabilities studying in various
universities and having hearing impairments. The control group consisted of
70 female students without hearing impairments. The participants’ age ranged
from 18 to 22 years; the average age was 19.3 + 0.6. They had one of the three
disabilities according to ICIDH, Philip Wood’s socio-medical model (Lecerf,
2017), namely: disability: limitation of a person’s activities due to a deficiency
(for example, inabilities to hear, walk, see, stand up or speak).

Research Ethics

The study was conducted according to the general ethical principles; we
adhered to the ethics of the study participants. Confidentiality of personal
information was ensured, participants were informed regarding the research
purpose and that its results would be presented only in a generalized form.
Written consents were received from all female students who participated in
the study.

Methods of the research

The following psychological examining methods were used during our
empirical study on the feeling of loneliness in female students with hearing
impairments: Freiburg Personality Inventory (FPI, form B), developed by
Fahrenberg, Hampel, and Selg, adapted by Krylov and Kulikov to diagnose
states and personality traits important for the process of social adaptation and
regulation of behaviour, including communicative behaviour (Vansovskaya,
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1997); the questionnaire on emotional attitudes developed by Jersild
(Kolesnikova, 2019), identifying negative internal emotional stable personal
states that affect the individual’s attitude towards people around them, towards
themselves and the world as a whole; “Hierarchy of needs” method, the
modification proposed by Akidinova, revealing the importance of basic needs:
material needs, security, interpersonal relationships, respect from others
and self-realization (Pugachev, 2003); Ehlers’ methods diagnosing personal
motivation to success achievement/failure avoidance to study the need to
achieve success and avoid failures in various life situations (Raigorodsky, 2002);
Leontiev’s test of meaningful life orientations (Leontiev, 2000) identifying the
peculiarities of life goals; Differential Loneliness Scale (DLS) (Tikhonov, 2006)
identifying the deficitin social relations and dissatisfaction with them; the Social
and Emotional Loneliness Scale for Adults (SELSA) (Di Tommaso & Spinner,
1993) to study the relationships and emotional states between people, as well
as the experience of loneliness of various degrees; Dukhnovskiy’s questionnaire
for subjective assessment of interpersonal relations (SOMO) (Dukhnovskiy,
2007) to study and determine the causes of disharmonious interpersonal
relationships, states and feelings at interactions with other people; Bem Sex
Role Inventory studying the individual’s gender identity (Klecina, 2003); Burns
Depression Checklist (BDC) studying the causes of loneliness and attitudes to it
(Tikhonov, 2006).

Descriptive statistics, factorial and correlation analyzes were used for
statistical processing of the obtained data. The processing of the obtained
empirical data was conducted using the statistical software package SPSS 21.0
for Windows.

Analysis of the research results

To identify the level of loneliness in female students with hearing
impairments, we have analyzed the data obtained from SELSA (Di Tommaso &
Spinner, 1993), the questionnaire on emotional attitudes developed by Jersild
(Kolesnikova, 2019) and BDC (Tikhonov, 2006). The results are presented in
Table 1.
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Table 1

Indicators of loneliness in female students with hearing impairments

Loneliness Fear of
indicators| Social Family Romantic . .
. . . Isolation | being
loneliness | loneliness | loneliness
. alone
Variables
N 70 70 70 70 70
Mean 38,60 45,66 42,33 3,03 6,20
Empirical | Median 37,5 48,5 435 3 5
result Mode 37,0 49,0 49,0 2 4
Standard 17,05 13,99 9,52 1,69 2,64
deviation
Obtained Mean 32,60 23,80 37,23 3,06 1,80
normative | Standard 7,10 9,64 11,26 3,25 2,10
result deviation
Average difference 6 21,86 51 -0,03 4,4
SFatlstlcally significant 0,001 0,05 0,01 0,001
differences

Mann-Whitney U test for independent samples, where 0,05 means 95%; 0,01 means
99%; 0,001 means 99,9%

The data presented in Table 1 showed that family and romantic loneliness
were at high levels, and all other indicators were within the normal range (the
average level). The comparison of the obtained data with the standard values
(the control group) revealed that statistically significant differences according
to the Mann-Whitney U test for independent samples were determined for all
indicators, except for the indicator of social loneliness, which was within the
statistical norm for both groups.

Therefore, we can conclude that female students with hearing impairments
tend to experience loneliness in various spheres of life, especially in the
spheres of family (parents, children, close relatives) and romantic relationships
(relationships with partners). Feelings of loneliness in these areas are caused
by feelings of insufficient attachment and security in relationships. The fear
of being alone, revealed in the respondents, indicates self-doubt, tension
in relationships, anxiety, which subsequently affects their interpersonal
relationships with people around them.

We analysed correlations for the feelings of loneliness with the indicators
determined with the following methods: SELSA; DLS; Dukhnovskiy’s ques-
tionnaire revealing subjective assessment of interpersonal relations; FPI (form
B) revealing individual personality traits; Jersild’s questionnaire revealing
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emotional attitudes; Ehlers’ method; Akidinova’s method examining motivations
and needs; Leontiev’s test for meaningful life orientations; BDC for causes and
attitudes. The results are presented in Table 2.

Table 2

Correlation coefficients between loneliness and the indicators
of interpersonal relations and personal traits

Studied indicators Soc.ial Fanr_nily Romzfmtic
loneliness | loneliness | loneliness
Indicators of interpersonal relations
Relationship with larger groups, society 0,45*
Proneness to conflicts 0,41*
Family relations 0,36*
Personal traits
Irritability 0,48**
Sociability -0,43*
Gender conflict 0,63**
The sphere of motives and needs
Failure avoidance 0,40%*
The need for respect from others 0,47**
Locus of control - life -0,38* -0,38*
Causes and attitudes

Fear of being alone 0,41*
Shyness and social anxiety 0,41*
Fear of being in relations and captured -0,45*

Note: *p < 0,05; *p< 0,01

Analyzing the correlations (Table 2) (p<0.001), we noted that social
loneliness correlated with irritability, family loneliness correlated with sexual
(gender) conflict, and romantic loneliness correlated with the need for respect
from other people. Correlations with p<0.05 were observed between social
loneliness and relationships with larger groups, society; family loneliness
correlated with the fear of being alone and negatively with the locus of control -
life; romantic loneliness correlated with shyness and social anxiety, proneness
to conflicts in relationships, with family, with failure avoidance, and negatively
with sociability, the locus of control - life and fear of being in relations and
captured.

The obtained data indicate that relationships in a group, in society and
in a family, viewed through the prism of social dissatisfaction and lack of
communication, are directly related to the feeling of loneliness of female
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students with hearing impairments. This can be explained by the existing
sense of inconsistency between actual and desired relationships with society.
Proneness to conflicts is the main indicator of disharmonious interactions of
female students with hearing impairments in partnership. Focusing exclusively
on their own interests, they openly fight for their implementation, not paying
attention to existing contradictions.

Social loneliness of female students with hearing impairments is associated
with irritability, the sources of which are insufficiently satisfied needs for social
and cultural communication, as well as gender conflicts between partners,
caused by social stereotypes existing in society and gender inequality.

The performed correlation analysis for the loneliness indicators and personal
traits, the motivational-need sphere showed that feeling of loneliness of female
students with hearing impairments is associated not only with interpersonal
relationships in society, but also with their personal traits, attitudes, aspirations
and needs. Female students with hearing impairments have clear internal
motivation to satisfy their needs: for recognition and respect, especially from
a significant Other (a partner, family members). The clear external locus of
control is an explanation of their passive position, feeling of being a victim,
shifting responsibility for what is happening with them onto other people.

11 methods that included 60 indicators were used for our empirical study
of the feeling of loneliness of female students with hearing impairments.
Since several factors from different methods measure the same qualities
or properties, we hypothesized that fewer factors can be used to investigate
the feeling of loneliness. The factor analysis was used to reduce the number
of indicators and find new cross-factors. Basing on the used Kaiser criterion,
we identified four factors in the structure of loneliness of female students with
hearing impairments, the contribution of which to the overall data variance was

53%.
Table 3
Factors of feeling of loneliness of female students with hearing
impairments
No Factor Factors
load

1 17,3% | family loneliness (0.87), gender conflict (0,76)

masculinity / femininity (0.90), sociability (0.50), low self-esteem
(-0.48), extraversion / introversion (-0,35)

12,9% | fear of self-disclosure (0.93) fear of being alone (0,65)

financial situation (0.98), fear of being in relations and captured
(-0,38)

13,7%

B lw N

8,9%

164



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2020 1 (41)

The factor content explains the sources of loneliness. Table 3 shows that
loneliness is directly influenced by personal traits; interpersonal relationships;
fearto openupandbecomevulnerable to others, toberejected or misunderstood;
dissatisfaction with the life quality and unsatisfied needs that determines the
lifestyle and behaviour.

Discussion

Irritability and sociability are of particular importance in the process of the
social adaptation and behavioural regulation of female students with disabilities.
Our findings confirm the fact that female students with hearing impairments
are limited in societal communications during their socialization (Young, Oram,
& Napier, 2019). This makes it possible to assume that the existing strong need
for social and cultural communication, not sufficiently satisfied, makes them
emotionally unstable and irritable.

One of the factors of loneliness of females with hearing impairments is their
family behaviour (Atkin, Waqar, Ahmad, & Jones, 2002; Anderson, Leigh, &
Samar, 2011). It can be stated that there are gender conflicts between partners,
because of existing social stereotypes (a stable understanding of the roles of
women and men in the family) and gender inequality.

The intrinsic motivation of female students with hearing impairments to
meet their own needs plays important role in their feeling of loneliness (Ryan &
Deci, 2017; Nakamura & Csikszentmihalyi, 2014). First of all, this concerns the
need for recognition and respect, especially from significant Other (a partner,
family). Such motivation is closely linked with the conviction of students with
hearing impairments that their lives, actions, decisions and the outcomes of all
events occurring in their lives are mainly influenced by external factors, which
are the reasons for their successes and failures. The stronger external locus
of life control is, the more female students with hearing impairments tend to
feel like a victim, thereby they become more and more insecure, anxious, tend
to shift the responsibility for what is happening with them on others. Such
behaviour is justified by their passive position, according to which nothing at
all depends on them.

A study of the relationship between loneliness and the causes influencing
the emergence of loneliness in female students with hearing impairments
(Movallali, Musavi, & Hakimi-Rad, 2018) showed that fear is the main cause
of feelings of loneliness. Namely, they have fears (social anxiety) of loneliness,
dependence on someone, as well as rejection by others, both in interpersonal
and social relations.
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Conclusions

The results obtained in the course of the research indicate the presence of
the feeling of loneliness in students with disabilities; it is especially clear for the
family sphere and in relationships with partners. Students with disabilities feel
inconsistency between the actual and desired relationships with society, and
conflicts are an indicator of this inconsistency.

The performed correlation analysis between the indicators of loneliness
and personal traits, the motivational-need sphere showed that the feeling of
loneliness of female students with hearing impairments is associated not only
with their interpersonal relationships in society, but also with their personal
traits, attitudes, aspirations, as well as their needs.

The sources of irritability and emotional instability (lability) of female
students with hearing impairments are their strong need for social and cultural
communication, which is not sufficiently satisfied, as well as gender conflicts
between partners, caused by social stereotypes existing in society and gender
inequality.

Female students with hearing impairments have internal motivation to
satisfy their own needs: for recognition and respect, especially from significant
Other (a partner, family members). The strong external locus of control is an
explanation of their passive position, their sense of being a victim, the tendency
to shift responsibility for what is happening with them onto other people.

The main reason for the feeling of loneliness of female students with hearing
impairments is their fears of loneliness, dependence, rejection by others both in
interpersonal and social relations, as well as social and communicative anxiety.

The factors of loneliness of female students with hearing impairments
are their fear of communication, interpersonal relationships, personal
characteristics, and personal dissatisfaction with the life quality.

The obtained data indicate that female students with hearing impairments
are the category of students who require special attention from university staff
to help them be integrated into the educational environment and establish
contacts with their peers. In addition, the results indicate that some work
should also be done with family members of such female students.

This research is funded by the European Social Fund according to the activity
‘Improvement of Researchers’ Qualification by Implementing World-Class R&D
Projects’ of Measure No. 09.3.3-LMT-K-712.
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PSYCHOLOGICAL FACTORS INFLUENCING THE FEELING OF
LONELINESS IN FEMALE STUDENTS WITH HEARING IMPAIRMENTS

Ingrida Baranauskiené
Klaipéda University, Lithuania

Alla Kovalenko, Inna Leonova
Taras Shevchenko National University of Kyiv

Summary

The article presents the study results on the factors influencing the
emergence of the feeling of loneliness in female students with hearing
impairments. Loneliness is seen as an anxious feeling that appears as a result of
the individual’s dissatisfaction with the quality and quantity of communication
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with other people, as well as the reaction to the lack of intimate relationships
and dissatisfied social needs, as subjective rather than objective social isolation.

The research involved 70 students with disabilities studying in various
universities and having hearing impairments. The control group consisted of
70 female students without hearing impairments. The participants’ age ranged
from 18 to 22 years.

The results obtained in the course of the research indicate the presence of
the feeling of loneliness in students with disabilities. The greatest contribution
to it is made by family and romantic loneliness (relationships with a partner,
with loved ones, the absence of a significant Other), namely, the dissatisfied
need for attachment and security. The feeling of loneliness is associated not
only with interpersonal relationships, but also with individual personal traits,
attitudes and needs of female students with hearing impairments.

The sources of irritability and emotional instability of female students with
hearingimpairmentsaretheir strongneed forsocialand cultural communication,
which is not sufficiently satisfied, as well as gender conflicts between partners,
caused by social stereotypes existing in society and gender inequality.

The main reasons for the feeling of loneliness in female students with hearing
impairments are their fears of loneliness, dependence, rejection by others
both in interpersonal and social relations, as well as social and communicative
anxiety.

The main indicator of disharmony in the interpersonal relations of female
students with disabilities (in the family, with a partner, with significant Other)
is proneness to conflicts, the reason for which is their focus solely on their own
interests and their need for recognition and respect. The stronger external
locus of life control is, the more female students with hearing impairments tend
to feel like a victim, thereby they become more and more insecure, anxious,
tend to shift the responsibility for what is happening with them on others.
This contributes to a subjective sense of the mismatch between the actual and
desired social and partnership relationships.

The factors of the loneliness of female students with hearing impairments
are their fear of communication, interpersonal relationships, personal
characteristics, and personal dissatisfaction with the life quality.

Female students with hearing impairments are the category of students who
require special attention from university staff to help them be integrated into
the educational environment and establish contacts with their peers.

Keywords: loneliness, fear of communication, interpersonal relationships,
personality traits, dissatisfaction with life quality, gender conflict.
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