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Anotacija

Straipsnyje nagrinéjama pedagoginiy specialybiy studenty tolerantisko poziirio j
vaikus, turincius negalia, formavimo problema jy profesinio mokymo metu. PazZymima,
kad Ukrainoje inkliuzinio ugdymo plétojimo kontekste svarbu tobulinti aukstyjy mo-
kykly ugdymo procesg, siekiant parengti kompetentingus darbuotojus darbui su vai-
kais, turinciais negalig. Analizuojamas pedagoginiy specialybiy studenty suformuotas
tolerancijos lygis. Sitloma darbo su studentais sistema naudojant medijy psichologijos
technologijas ir medijy iSteklius mokymosi procese, eksperimentiskai patikrinamas jy
panaudojimo ugdymo procese efektyvumas.

Esminiai zodziai: inkliuzinis ugdymas, vaikai, turintys negalig, tolerancija, medijy
svietimas, medijy psichologijos technologijos, profesinis mokymas.

Jvadas

Demokratizacijos procesus Ukrainos visuomenéje lydi daugybé pokyciy, ku-
rie daro jtaka jvairioms gyvenimo sritims ir kuriais siekiama sudaryti palankias
salygas kiekvieno visuomenés nario gyvybinei veiklai. Siandien vis dar yra svar-
bu iSspresti pagalbos teikimo vaikui, kuriam reikalinga fizinés ir (ar) psichinés
raidos korekcija, problemg, kad vaikas galéty gyventi visavertj gyvenima tokio-
mis salygomis, kurios uztikrinty jo oruma, skatinty visapusiska raida, formuo-
ty pasitikéjima savimi, sudarant prielaidas aktyviam dalyvavimui visuomenés
gyvenime (,Dél vaiko teisiy“, 2009). ES Salys deda pastangas siekiant jtraukti
nejgaliuosius j aktyvy visuomenés gyvenima. Didelis Ukrainos valstybés laimé-
jimas yra tai, kad priimta daug teisés akty (,,Dél kai kuriy Ukrainos teisés akty,
susijusiy su nejgaliyjy teisiy apsauga, pakeitimy“ (2017), ,Dél socialiniy paslau-
guy“ (2018), ir pan.), kurie parodo jos pastangas gyventi pagal i$sivysciusiy Saliy
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standartus. Tuo paciu metu iSlieka problemy dél priimty normuy ir taisykliy jgy-
vendinimo. Todél ypac svarbu iesSkoti biidy, kurie paspartinty $j procesa.

Verta paminéti, kad pastaraisiais metais Ukrainoje buvo vykdoma daug vei-
kly, rodanciy kokybinius tokiy vaiky padéties pokycius visuomenéje. Visy pir-
ma, tai yra Svietimo sistemoje vykdomos reformos - inkliuzinés ugdymo formos
jdiegimas. Dabartiné Ukrainos valstybés politika ir priimami norminiai bei tei-
siniai pakeitimai padeda formuoti naujg socialine filosofija vaiky ir suaugusiujuy,
turinciy negalig, atZvilgiu. Tiek inkliuzinio ugdymo formos jdiegimas, tiek tin-
kamos mokymosi aplinkos sukiirimas prisideda prie to, kad kasmet daugéja ne-
jgaliy vaiky, besimokanciy bendrojo ugdymo mokykly lavinamosiose klasése.

Ukrainoje sparciai didéja specialiyjy ugdymosi poreikiy turinciy vaiky,
jtraukty j jprasta mokymosi procesa su vaikais, neturinciais negalios, skaicius.
Taigi, remiantis statistika, 2014-2015 m. m. Ukrainoje buvo 2 165 tokie spe-
cialiyjy poreikiy vaikai, 2015-2016 m. m. - 2 720, 2016-2017 m. m. - 4 180,
2017-2018 m.m.-9470,02018-2019 m. m. - 11 866 vaikai. Per pastaruosius
trejus metus inkliuziniy lavinamyjy klasiy skaicius padidéjo 3,1 karto, mokykly
su inkliuzinémis lavinamosiomis klasémis skaicius iSaugo 2,5 karto, o jose ug-
domy vaiky skaicius padidéjo 2,8 karto (Statistiniai duomenys, 2019).

Tyrimo objektas - medijy psichologijos technologijos pedagoginiy specia-
lybiy studenty profesinio rengimo procese Ukrainoje.

Tyrimo tikslas - empiriskai iStirti medijy psichologijos technologijy naudo-
jimo veiksminguma specialisty rengimo inkliuziniam ugdymui procese siekiant
suformuoti tolerantiska studenty pozitrij j vaikus, turinc¢ius negalig.

Tyrimo uzdaviniai:

1. ISanalizuoti pedagoginiy specialybiy studenty tolerantiSko poziirio j
vaikus, turincius negalig, formavimo problema jy profesinio mokymo
metu.

2. Remiantis tam tikrais kriterijais, empiriskai nustatyti pedagoginiy spe-
cialybiy studenty suformuotos tolerancijos vaikams, turintiems negalia,
lygi.

3. Apibudinti darbo su studentais sistemg naudojant medijy psichologijos

technologijas bei medijy iSteklius mokymosi procese ir eksperimentis-
kai patikrinti jy naudojimo efektyvumg ugdymo procese.

Teoriné problemos analizé

A. Kolupayeva inkliuzijg aiskina kaip nejgaliy vaiky jtraukima j bendrojo ug-
dymo erdve, mokykly ir ugdymo proceso pritaikymga visiems mokiniams, ypac
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turintiems specialiyjy ugdymosi poreikiy. O inkliuzinis ugdymas aiSkinamas
kaip Svietimo paslaugy sistema, grindziama pagrindinés vaiko teisés i iSsilavi-
nimg ir teisés jj jgyti pagal savo gyvenamajg vietg uztikrinimo principu, numa-
tanciu vaiko, turincio negalig, ugdyma bendrojo ugdymo jstaigoje (Kolupayeva,
2009).

Analizuodama vaiky, turinciy negalia, padétj visuomenéje, Ostrovska (2011)
teigia, kad ilga laika Ukrainoje buvo vykdoma Svietimo politika, grindZiama ben-
drojo lavinimo mokykly iprastos raidos vaikams ir vadinamujy specialiyjy mo-
kykly, skirty specialiyju ugdymosi poreikiy turintiems vaikams, sistemos vei-
kimo principais. Bendrosios mokyklos buvo neprieinamos vaikams, turintiems
psichiniy ir fiziniy sutrikimy, jy saveika su bendraamziais ir galimybé bendrauti
su jais buvo ribota. Dél Sios situacijos paplito ir jsitvirtino stereotipinis Salis-
kas kity Zmoniy poZitris j specialiyjy ugdymosi poreikiy turincius vaikus. Anot
mokslininkés, inkliuzijos plitimas Svietimo aplinkoje padés islaisvinti vaikus
nuo socialinés izoliacijos, paskatins jy bendravima su jprastos raidos bendra-
amziais ir prisidés prie pozityvaus, kantraus, tolerantisko ir lojalaus didesnés
visuomeneés dalies poZilrio formavimo.

Remdamiesi tarptautiniy tyrimy iSvadomis ir inkliuzinio Svietimo patirtimi
Salyje, Ukrainos tyréjai tvirtina, kad tokia mokymosi forma yra naudinga ne tik
nejgaliems vaikams, bet ir jy bendraamZziams bei tévams. Ji prisideda prie em-
patijos ir tolerancijos ugdymo, objektyvaus savo sugebéjimy jvertinimo ir rea-
listinio pozitirio formavimo (Ostrovska, 2011).

Norint suformuoti mokymosi aplinkg, kurioje galéty patogiai jaustis ir jpras-
tos raidos, ir nejgaliis vaikai, reikia ypatingy visy ugdymo proceso dalyviy, o
reabilitacijos terapeutai ir specialieji pedagogai, socialiniai pedagogai, praktine
veikla uZsiimantys psichologai ir kt. Taigi, aukStosioms mokykloms tenka uz-
duotis iSugdyti specialistus, turincius atitinkamy kompetencijy dirbti su tokiais
vaikais. Sig nuomone patvirtina Myronova (2013), kuri pabréZia, kad vaiky, tu-
rin¢iy negalig ir jos neturinciy, integruoto bendro mokymosi veiksmingumas
priklauso nuo pedagogu, dirbanciy bendrojo ugdymo jstaigose, specialaus pa-
rengimo, nors jy profesinés Zinios, jgiidZiai ir gebéjimai neturéty dubliuotis su
Ziniomis, jglidziais ir gebéjimais, susijusiais su terapine pedagogika, nes visi pe-
dagogai turi uZtikrinti gydomajj ir lavinamajj inkliuzinio ugdymo komponenta.
Kadangi ugdytojai, mokytojai, psichologai, socialiniai pedagogai yra komandos,
teikiancios psichologine ir pedagogine paramg inkliuzinéje aplinkoje, nariai, to-
dél bitina suformuoti atitinkamus jy profesinés kompetencijos komponentus.

Siuo metu néra patikimy ir moksliskai pagrjsty fakty apie jvairiy tipy vieti-
mo jstaigose dirbanciy pedagogy poreikius inkliuzijos kontekste, taciau tévy ir
praktikuojanciy pedagogy prasymai rodo skuby tokiy specialisty poreikj. Anot
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Bondar (2018), norint praktiskai jgyvendinti nejgaliy ir turin¢iy psichikos bei
fizinés raidos iSsukiy vaiky ugdymo idéja inkliuzinéje ugdymo aplinkoje, visy
pirma reikia kryptingo jvairiy specialisty rengimo aukstosiose mokyklose -
psichology, socialiniy pedagogy, logopedy, mokytojy padéjéjuy ir kity - tai yra,
biisimyjy pedagogy rengimo sistemos rekonstravimo atsizvelgiant j naujosios
specialiojo ugdymo filosofijos paradigmas.

Dél Sios priezasties, siekiant parengti aukstos kvalifikacijos pedagogus pro-
fesinei veiklai inkliuzinéje aplinkoje, Siuolaikiniai inkliuzinio ugdymo procesai
turéty vykti kartu su mokymo plany, programy, mokymo turinio ir mokymo
metody tobulinimo procesais aukstojo mokslo jstaigose.

Siandienos visuomenei reikia kvalifikuoty, socialiai kompetentingy, toleran-
tiSky specialisty, iSmananciy Siuolaikines su inkliuzija susijusias problemas.
Tuo pat metu aukstojo mokslo jstaigose vyrauja tradiciniai Siy specialisty pro-
fesinio rengimo metodai, o tai neuZztikrina tolerantiskos sgveikos formavimo
inkliuzinéje aplinkoje efektyvumo, be to, néra tinkamos metodinés ir dalykinés
paramos Siai problemai spresti.

Misy tyrimo kontekste svarbu iSanalizuoti pedagogy, pasirengusiy dirbti su
nejgaliais vaikais, profesinio rengimo teorine ir metodine biikle.

Dabartiné pedagogu, galinc¢iy dirbti inkliuzinéje aplinkoje, pro-
fesinio rengimo buklé

Pedagoginiy specialybiy darbuotojuy rengimo sistemos analizé Ukrainoje, o
konkreciau, Lvovo Ivano Franko nacionaliniame universitete, rodo tiek fakulte-
to darbuotojy, tiek studenty pasirengima jsisavinti novatoriskas Svietimo tech-
nologijas formuojant naujaja pedagogy, pasirengusiy dirbti inkliuzinéje erdve-
je, karta. Toliau pateikiama lyginamoji akademiniy dalyky sriciy analizé pagal
mokymo programas.

Taigi, rengiant ikimokyklinio ugdymo studijy programos (012) bakalauro
laipsnio studentus su papildoma specializacija , Inkliuzinis ugdymas®, sitiloma
studijuoti tokius privalomus dalykus kaip ,Ankstyvoji vaiky, turinciy raidos
sutrikimuy, diagnostika ir gydymas (korekcija)“, ,Specialiosios pedagogikos pa-
grindai“ ,Individualizuotas ir diferencijuotas mokymas®, ,Pagalba inkliuzinéje
aplinkoje“ | papildoma ,Logopedijos*“ specializacijg jtraukiami Sie dalykai: ,Lo-
gopedija su praktiniais seminarais®, ,Specialioji gramatikos mokymo ir rislio-
sios kalbos ugdymo metodika®“ ,Alternatyvioji komunikacija su sunkiy kalbos
sutrikimy turinciais vaikais®, ,Kalbos ir sensorinés sistemos bei jy sutrikimai*,
IS pasirenkamuyjy studijy programos dalyky studentai turi galimybe pasirinkti
dalykus, kurie padeda tobulinti kompetencijas, reikalingas taikant inovatyvias
technologijas darbe su vaikais, turinciais negalig, ir jy Seimomis, pavyzdZiui:
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,2Naujausios informacinés technologijos ikimokykliniame ugdyme*, ,Psichologi-
nés ir pedagoginés diagnostikos ir gydymo (korekcijos) pagrindai®, , Inkliuzinio
ugdymo principai“, ,Bendradarbiavimo su Seima teorija ir metodika®, ,Inova-
tyvios technologijos ikimokykliniame ugdyme*, , Profesinis pedagogo tobuléji-

«

mas .

Bakalauro laipsnio siekiantys studentai - biisimieji pradiniy klasiy mokyto-
jai (studijuy programa ,Pradinis ugdymas“ (013)) turi galimybe jgyti papildoma
specializacija ,Korekciné psichopedagogika“ Studijy programoje numatyti Sie
privalomieji dalykai: , Inkliuzinio ugdymo principai“, , Korekciné psichopedago-
gika ir jos metodai*, ,Specialiyjy poreikiy asmeny socializacijos pagrindai®, ,La-
vinamyjy klasiy mokytojuy padéjéju naudojami metodai®, , Diferencijuotas mo-
kymas ir standartizuotas vertinimas inkliuzinéje aplinkoje“ Studentai taip pat
gali pasirinkti pasirenkamuosius dalykus: ,Partnerystés pedagogika dirbant su
tévais®, ,Psichodiagnostikos pagrindai®, ,Pagrindiniai darbo su gabiais vaikais ir
specialiyjy poreikiy vaikais ypatumai ir metodai“

Socialine pedagogika (6.010106) ir socialinj darba (231) (studijy programa
,Socialiné pedagogika“) studijuojantys ir bakalauro laipsnio siekiantys studen-
tai profesinio ir praktinio mokymo cikle kartu su profesinémis disciplinomis
studijuoja tokius dalykus kaip ,Inkliuzinio ugdymo principai“ (privalomieji da-
lykai), ,Pagalba inkliuzinéje aplinkoje“ (pasirenkamieji dalykai) ir ,Darbo su
skirtingy funkciniy gebéjimy asmenimis organizavimo formos*“ (privalomieji
dalykai), ,Socialiné parama Zmonéms dienos centruose ir palaikomuosiuose
apgyvendinimo centruose” (pasirenkamieji dalykai). Kai kurie specialisty, pa-
sirengusiy dirbti su vaikais, turinciais negalig, mokymo aspektai jtvirtinami
studijuojant kity studijy dalyky temas. Pavyzdziui, dalykas ,Socialiné ir teisi-
né gyventojy apsauga“ gali apimti temas, susijusias su inkliuzinés ugdymo for-
mos jdiegimo ir funkcionavimo reguliavimo sistema. Toks poziiris paskatins
studenty humanizmo formavimasi, jy supratima, kaip svarbu visiems vaikams
uztikrinti vienodas galimybes mokytis.

Tikslinga apsvarstyti galimybe iSplésti ,Specialiosios pedagogikos“ kursg
dalyky moduliais, apimanciais metodinius pagrindus, apibréziancius inkliuzinj
ugdymg, jvairius kiekvieno vaiko mokymo organizavimo metodus, nepriklau-
somai nuo jo psichinés ir fizinés raidos ypatumy, o kiekvieno metodo mokymo
procese konkrecios temos tampa prioritetinémis studijuojant mokymo meto-
dus, naudojamus darbe su jvairios sveikatos buiklés vaikais.

Tolerancijos sqvokos pagrindimas

Pastaruoju metu pedagoginéje literatiiroje vis daZniau vartojamas terminas
»tolerancija“, apiblidinantis pedagogy profesine veiklg j vaika orientuotos ir hu-
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manistinés pedagogikos aspektu, ypac¢ kalbant apie vaikus, turincius negalia.
Tolerancijos (lot. tolerantia) savoka daznai interpretuojama kaip pakantumas.
Taciau istorinés ir kultiirinés raidos procese $i kategorija patyré tam tikry po-
kyc¢iy, visy pirma susijusiy su tarpasmeniniy santykiy pokyciais visuomenéje.

Taigi Shalin (2002) tolerancijg interpretuoja kaip pakantuma, atlaiduma kity
Zmoniy nuomoneéms, jsitikinimams ir elgesiui; kaip pagarba kity lygybei ar jos
pripazinima; kaip dominavimo ar smurto atsisakyma. Kitaip tariant, tai nuolati-
nés, tikslingos pastangos sukurti tokj informacinj lauka, kuris ugdyty individo ir
visuomenés santiiry poziirj, harmonijg ir bendradarbiavima, taip pat emocine
mobilizacijg siekiant pritarimo.

Medijy psichologijos technologijos ugdymo procese aukstosiose
mokyklose

Svietimo sistemos reforma apima naujy studenty mokymo ir aukléjimo
technologijy diegima. Viena i$ alternatyvy gali buiti medijy Svietimo idiegimas
aukstojo mokslo $vietimo erdvéje (McLuhan, 2002). Ziniasklaida sukuria saly-
gas zmogaus tobuléjimui, jsisavinant platy informacijos spektra. Taciau tuo pat
metu ji aktyviai formuoja klausytoja, Zilirovg, tai yra vartotoja (Medijy Svietimo
Ukrainoje jdiegimo koncepcija, 2016).

Miisy naujové bitent ir yra visiems studentams pristatyti ,Medijy rastingu-
mo pagrindy” kursa, kuris leis kritiSkai analizuoti praneSimus Ziniasklaidoje,
samoningai suvokti ir kritiskai analizuoti informacijg, atskirti realybe nuo jos
virtualios simuliacijos, suvokti galios santykius, mitus ir jy skatinamus kontro-
lés tipus, tokiy veiksmy priezastis, taip pat suprasti struktiirinius elementus,
turincius jtakos informacijai ir pan.

PaZymétina, kad studijos aukstojoje mokykloje néra tik déstytojo jau pa-
ruosty Ziniy ,perkélimas” studentui, tai yra saveika, biidas jgyvendinti ugdy-
mo procesa ugdant studento asmenybe profesiniy kompetencijy formavimo
procese. Stai kodél svarbu jdiegti medijy psichologijos technologijas: jvairiy
medijy - rasSytiniy, spausdintiniy, elektroniniy, TV, skaitmeniniy - naudojima,
siekiant paveikti individg, jo vertybes ir pojicius, jausmus ir valig, individualius
ir tipologinius ypatumus, akademine motyvacija ir kt. (Subashkevych, 2016).

Sitlomos medijy psichologijos technologijos, pagristos reflektyvia saveika
su medijy psichologijos veiksniais, prisideda prie sgmoningo individo pozitrio
j vaikus, turincius negalig, pokycio, bitent:

e problemy, su kuriomis susiduria nejgalis vaikai ir jy artimieji socializa-
cijos procese, suvokimas;

e socialiniy ir psichologiniy medijy jtakos mechanizmy (sugestija, imita-
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cija, itikinéjimas, patraukimas, emocinis uzkrétimas, grupés kiirybisku-
mas, grupeés galia, internalizacija, adaptacija) formuojant tolerantiska
poziurj i vaikus, turincius negalig, suvokimas;

e TV turinio, kaip galingos priemonés formuojant platesnés visuomenés
nuomone apie vaikus, turincius negalig, analizé.

Tai suteikia galimybe studentams medijy praktikos biidu jgyvendinti indivi-
dualig tipologine vaiky, turinciy negalig, integracijos j Ukrainos bendrojo ugdy-
mo jstaigas prieiga. Stai kodél mokant biisimuosius pedagogus, kaip bendrauti
su vaikais, turinciais negalia, reikéty atsiminti, kad visuomené ne visada yra
pasirengusi priimti $iuos vaikus. Siam tikslui pasirinkome keletg animaciniy
filmy, kurie jvairiais biidais gali biiti naudojami dirbant su tévais ir studentais,
siekiant supazindinti juos su tokiy vaiky ypatumais ir sumazinti nepasitikéjima.

Medijy psichologijos technologijy jdiegimo tikslas ir laukiami rezultatai yra
iy studenty kompetencijy suformavimas:

e gebéjimas dirbti inkliuzinéje erdvéje, tolerantiskai suvokti socialinius,
fizinius, psichinius skirtumus;

e gebéjimas vykdyti profesine veiklg inkliuzinéje aplinkoje, atsizvelgiant j
vaiky, turin¢iy negalia, specifika;

e gebéjimas dalyvauti kuriant ir jgyvendinant socialiai vertingg veiklg, plé-
tojant socialines iniciatyvas ir socialinius projektus, susijusius su paslau-
gy teikimu nejgaliems vaikams.

Studenty tolerancijos diagnostinio vertinimo metodai

Tiriant Ziniy apie tolerancija bei vertinamojo poZiirio i specialiyjy poreikiy
Zzmones lygj ir nustatant esamg vertybiy sistema buvo naudojami Sie metodai:
testas ,Zinios apie tolerancija (Barbelko, 2013); ,Portretinis vertybiy klausi-
mynas“ (PVK) (Schwartz, 1992); greitasis klausimynas , Tolerancijos indeksas”
(Soldatova, 1998). Taikyti metodai buvo iSbandyti ir patvirtinti, jie atitinka pa-
grindinius tyrimo Kkriterijus (patikimuma, pagristuma ir vientisuma). Be to, jie
atitinka studenty tolerantisko pozitrio i vaikus, turincius negalig, struktiirinius
komponentus.

Sj pasirinkima galima paaiskinti tuo, kad $ie metodai atskleidZia miisy stu-
denty tolerantisko poZiirio j vaikus, turin¢ius negalig, struktiirinius kompo-
nentus (1 lentelé).
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1 lentelé

Studenty tolerantisko poZiirio j vaikus, turincius negalia,
strukturiniai komponentai

Diagnostiniai testai /

Komponentai Rodikliai . ;
priemonés

Zinios, reikalingos tolerantiSkam ben- | Testas ,Zinios apie tole-

Kognityvinis dravimui su specialiyjy poreikiy vai- | rancijg“
kais; Ziniy iSsamumas ir tvirtumas.
.. . | Visuotinés zmogiskosios vertybés, Schwartzo , Portretinis
Vertybinis (aksio- Lo A . . “
g nulemiancios individo poziiirj j iSorinj | vertybiy klausimynas
loginis) :
pasauli. (PVK)
. . Teigiamas emocinis kito Zmogaus, Greitasis klausimynas
Emocinis-vertina- | . s . . o “
vaiko, turincio specialiyjy ugdymosi |,Tolerancijos indeksas

masis

poreikiy, suvokimas.

Kognityvinis komponentas leidZia mums nustatyti Ziniy apie tolerancijos
savokos esme, jos turinio supratimo lygj. Vertybinis komponentas parodo Zmo-
gaus universaliyjy vertybiy turéjima (ar neturéjima), jo pozitrj j tikrove, socia-
linius veiksmus, poelgius, nulemia jo veiksmy sistema. Emocinis-vertinamasis
komponentas suteikia mums galimybe pamatyti supancios tikrovés, kity Zmo-
niy, jskaitant nejgaliuosius, emocinj suvokimg (atmetima).

Dalyviai

Tolerantisko poZitrio j vaikus, turinc¢ius negalia, formavimo medijy psicho-
logijos technologijomis tyrimas buvo atliktas Lvovo Ivano Franko nacionalinio
universiteto Pedagoginio ugdymo katedros pagrindu tarp trijy specialybiy stu-
denty: socialinio darbo (studijy programa ,Socialiné pedagogika“) (eksperi-
mentiné grupé), ikimokyklinio ugdymo ir pradinio ugdymo (kontroliné grupé).
Atranka buvo grindZiama tuo, su kuo studentai dirbs ateityje. Pedagoginiame
eksperimente dalyvavo 152 studentai. Eksperimentine grupe (76 studentai)
sudaré busimieji socialiniai pedagogai, socialiniai darbuotojai, galintys dirbti
ikimokyklinio ugdymo jstaigose, taip pat vidurinése mokyklose, licéjuose, gim-
nazijose, atlikti socialine ir edukacine funkcija. Kontroline grupe (76 studentai)
sudaré busimieji ikimokyklinio ugdymo jstaigy pedagogai ir viduriniy mokykly
mokytojai, dirbantys su tos pacios amZiaus grupés vaikais kaip ir eksperimenti-
nés grupés studentai. Taigi, kiekybiSkai ir kokybiskai grupés buvo identiskos, o
tai mums leido tinkamai atlikti eksperimentinj darba.
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Tyrimo atikimas

Eksperimentinis darbas buvo atliekamas natiiralioje universiteto ugdymo
proceso aplinkoje ir ji sudaré Sie etapai:

[ etapas - 2017 m. rugséjo mén. visose studenty grupése (tiek eksperimenti-
néje, tiek kontrolinéje grupéje) buvo atlikta pirmoji apklausa, siekiant nustatyti
tolerantisko pozitrio j vaikus, turinc¢ius negalig, lygj (apibendrinamasis vertini-
mas). Pirmajame tyrimo etape nustatéme suformuotos biisimyjy pedagogy to-
lerancijos lygij: pagal visus rodiklius $is lygis buvo Zemas. Tai patvirtina tikslingo
sistemingo darbo su studentais poreikj formuojant tolerantiska poziiirj i vaikus,
turincius negalia.

II etapas - 2018 m. kovo-geguzés mén. buvo vykdomas edukacinis eksperi-
mentas, kuriame dalyvavo eksperimentinés grupés studentai (formuojamasis
vertinimas) ir kurio esmé buvo medijy psichologijos technologijy panaudoji-
mas formuojant studenty tolerantiska pozitirj i vaikus, turincius negalig, kurso
»,Medijy rastingumo pagrindai“ metu. Kontrolinés grupés studentams $is kursas
nebuvo déstomas, nes tai néra numatyta studijy programoje. Atitinkamai jie ne-
turéjo galimybés iSsamiai susipaZzinti su tolerantiSko poziirio j vaikus, turincius
negalia, problema.

Antrajame etape buvo formuojamas eksperimentinés grupés studenty tole-
rantiSkas poziiiris j vaikus, turincius negalia. Medijy psichologijos technologi-
jos, skirtos formuoti studenty tolerancijai nejgaliems vaikams, buvo naudoja-
mos mini paskaity, grupiniy uzsiémimy forma, kuriy metu buvo perZzitrimi ir
aptariami filmai, literatiiros kiiriniai, paveikslai, teatro spektakliai, vykdomos
savanoriSkos ir labdaringos veiklos, atliekami kiirybiniai namy darbai (esé ra-
Symas). Pagrindinis tikslas yra sistemingai ir kryptingai auditorinéje ir neaudi-
torinéje veikloje daryti jtaka studentams, jy dvasinéms vertybéms, gyvenimo
tikslams, gebéjimui biiti psichologiskai artimiems kitiems Zmonéms, norui pa-
déti kitiems, siekiant auksto lygio dvasiniy poreikiy pranasumo pries$ materiali-
nius ir dvasiniy poreikiy patenkinimo.

Pagrindiniai darbo su studentais buidai, be kita ko, apémeé vaizdo jrasy ziu-
réjima ir jy turinio analize. Siuo atveju animaciniai filmai yra optimalus medijy
produktas, nes juos galima naudoti tiek su suaugusiaisiais, tiek su vaikais. Sie-
kiant formuoti tolerantiska pozitrij i vaikus, turinc¢ius negalig, ir jy problemas,
buvo pasitelkti Sie animaciniai filmai: , La petite casserole d’Anatole“ / ,, Anatolio
puodelis®, ,Dovana® ,Pasakos. Nejprastas jaunesnysis brolis*, ,Septynspalvé gé-
lelé*, ,Zuvyté Doré“, ,Cuerdas” / ,Stygos‘, ,Riipestinga istorija“, ,Tamara“, ,Apie

Dima“, ,Makropolis®, ,ParyZziaus katedros kuprius®, ,Mon petit frere de la lune“ /
,Mano broliukas i§ Ménulio*.

181



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2020 1 (41)

[l etapas — 2018 m. birZelio mén. atlikta dar viena apklausa visose tiriamuyjy
grupése, siekiant nustatyti tolerantisko poziiirio j vaikus, turinc¢ius negalig, ly-
gio dinamika.

Rezultatai ir diskusija

Dabar apsvarstykime treciojo etapo, véliau atlikto studenty tolerancijos vai-
ky, turin¢iy negalig, atzvilgiu lygio tyrimo (pakartotinés diagnozés) rezultatus
ir iSanalizuokime eksperimentinés ir kontrolinés grupés rodikliy pokycius. Re-
zultatai, gauti pries eksperimento formuojamajj etapg, laikomi rezultatais, gau-
tais per pirmajj vertinima, o rezultatai, gauti po eksperimento formuojamojo
etapo, - per antrajj vertinima.

2 lenteléje pateikiami suvestiniai duomenys, pagristi vidutiniy rodikliy ver-
Ciy palyginimu (lyginamoji analizé pagal Studento t-testg), gauti pries ir po eks-
perimento formuojamojo etapo kontrolinéje ir eksperimentinéje grupése.

2 lentelé

Studenty tolerantisko poziirio j vaikus, turin¢ius negalig, formavimo ly-
gis pries ir po eksperimento formuojamojo etapo pagal komponentus

Eksperimentiné grupé Kontroliné grupé
Kompo- | Aukstas | Vidutinis Zemas Aukstas | Vidutinis Zemas
nentai (skaicius (skaicius | (skaicius | (skaicius (skaicius (skaicius
%) %) %) %) %) %)

Kognityvi- | 54 |21,02|50,12 |69,18|44,48| 9,8 | 3,91 | 4,66 | 52,98 |53,94 43,11 | 41,4
nis
Vertybinis |38,05|57,52| 49,61 | 42,16 | 12,34 | 0,32 |35,18 39,07 | 58,28 [ 40,17 | 6,54 |20,76
(aksiologi-
nis)
Emocinis- | 3,9 |18,13| 75,84 |77,09| 2,26 |4,78| 4,74 | 7,51 | 71,12 | 67,09 | 24,14 | 25,4
vertina-
masis

Pastaba: * - duomenys, gauti pries eksperimento formuojamajj etapa (pirmajame duo-
meny segmente);

** — duomenys, gauti po eksperimento formuojamojo etapo (antrajame duomeny se-
gmente).
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mAukstas pries*

mAukstas po**

mVidutinis pries*

mVidutinis po**

mZemas pries*

mZemas po**

Kognityvinis Vertybinis Emocinis-vertinamasis

Pastaba: * - duomenys, gauti pries eksperimento formuojamajj etapa
(pirmajame duomeny segmente); ** - duomenys, gauti po eksperimento formuojamo-
jo etapo (antrajame duomeny segmente).

1 pav. Studenty tolerantisko poziirio j vaikus, turinc¢ius negalig,
susiformavimo lygis pries ir po eksperimento formuojamojo etapo pagal
komponentus (eksperimentiné grupé)

Palyginus rezultatus, gautus po eksperimento formuojamojo etapo, galima
atsekti pokycius, kurie jvyko studenty tolerantisko poziirio j vaikus, turincius
negalia, formavimo lygmenyse. Eksperimentinéje grupéje pokyciai yra reiks-
mingesni nei kontrolinéje grupéje. Taigi, eksperimentinéje grupéje (1 pav.)
studenty, turinciy auksta tolerancijos lygi, skaicius padidéjo 14,23 %, o kon-
trolinéje grupéje (2 pav.) - 2,77 %. Studenty, kuriy tolerancija maza, skaicius
eksperimentinéje grupéje sumazéjo 15,48 %, o kontrolinéje grupéje - 0,66 %.
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mAukstas pries*

W Aukstas po**

m Vidutinis pries*

m Vidutinis po**

WZemas pries*

= Zemas po**

Kognityvinis Vertybinis Emocinis-vertinamasis

Pastaba: * - duomenys, gauti pries eksperimento formuojamajj etapa
(pirmajame duomeny segmente); ** - duomenys, gauti po eksperimento
formuojamojo etapo (antrajame duomeny segmente).

2 pav. Studenty tolerantisko pozitrio i vaikus, turincius negalig,
susiformavimo lygis pries ir po eksperimento formuojamojo etapo pagal
komponentus (kontroliné grupé)

Palyginus duomenis pries ir po eksperimento formuojamojo etapo, paaiské-
jo, kad eksperimentinéje grupéje vidutiné verté reikSmingai padidéjo lyginant
su kontroline grupe: eksperimentinéje grupéje ji padidéjo vidutiniskai 0,26, o
kontrolinéje grupéje - 0,03. Nors kontrolinéje grupéje pastebimas studenty to-
lerancijos vaiky, turin¢iy negalig, atzvilgiu susiformavimas, taciau peréjimas i
aukstesnj lygj yra nereikSmingas.

Kitas empiriniy duomeny kiekybinés analizes Zingsnis buvo i$siaiSkinti rysj
tarp greitojo klausimyno ,Tolerancijos indeksas“ skaliy rodikliy ir Schwartzo
,Portretinio vertybiy klausimyno“ (PVK) bei testo ,Zinios apie tolerancija“ ro-
dikliy. Toliau pateikiami statistiSkai reikSmingi tiesinés koreliacijos duomenys
pagal Pearsong. Gauti rezultatai buvo apdoroti naudojant programine jrangg
STATISTICS (11.0 versija).
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3 lentele
Koreliaciniai rysiai tiriamyju grupése
1 poZymis Koreliacijos koeficientas 2 poZymis

r=0,59*% universalizmas
r=0,62* saugumas
r=0,64* Zinios apie tolerancija

Tolerancija r=0,74* geranorisSkumas
r=-0,51* galia
r=-0,57* konformizmas
r=-0,66* hedonizmas

Pastaba. * - p<0,01.

Taigi, kaip parodyta 3 lenteléje, eksperimentinéje ir kontrolinéje grupése
buvo uzfiksuoti Sie tiesioginiai koreliacijos rysiai tarp skaliy: ,tolerancija“ -
yuniversalizmas” (r = 0,59), ,saugumas” (r = 0,62), ,Zinios apie tolerancija“ (r =
0,64), ,geranoriskumas* (r = 0,74) (3 pav.).

o] g [

. ,,Geranori$kumas*
,,Zinios apie
tolerancijg“

3 pav. Tiesioginiai koreliacijos rysiai

r=0,74

Sis rezultatas yra gana akivaizdus, nes studenty tolerantisko poZiiirio j ne-
jgalius vaikus formavimas visy pirma priklauso nuo jy Ziniy apie tolerancija,
gyvenimo ypatumus ir problemas, su kuriomis susiduria nejgaliis vaikai. Be to,
tai taip pat priklauso nuo paciy studenty harmonijos, stabilumo, saugumo jaus-
mo. Jiems svarbus ne tik jy paciy, bet ir artimyjy saugumas, Salies saugumas ir
taika. Tokiems Zmonéms ne maZziau vertinga harmonija, tvarka ir tyrumas, jie
labiau nei kiti linke j pedantiSkuma. GeranoriSkumo pagrindas yra geri darbai,
kuriais siekiama uztikrinti artimyjy gerove. Zmonés, teikiantys pirmenybe ge-
ranoriSkumo vertybéms, daZniausiai riupinasi artimy Zmoniy - Seimos nariy,
draugy, bendradarbiy ir kolegy - laime ir gerove. Tokie Zmonés vertina iStiki-
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mybe, sazininguma, draugiSkuma ir atsakomybe, jie stengiasi palaikyti Zmones,
kuriuos myli ir gerbia. Universalizmo vertybé turi motyvacinj tikslg - suprasti
ir apsaugoti visy Zmoniy ir gamtos gerove. Tiems, kurie laikosi universalizmo
vertybiy, nepaprastai svarbu teisingumas ir visy pasaulio Zmoniy lygybé. Daz-
niausiai Sie Zzmonés yra aktyvis kovotojai uz teisinguma ir lygias teises, daznai
gina tautiniy ir seksualiniy mazumy, pazeidziamy gyventojy grupiy interesus.
Sie zmoneés gali kovoti uz sveika gyvenimo biida ir uZ aplinkos gerinima miisy
planetoje. Dazniausiai jie dalyvauja jvairiuose socialiniuose judéjimuose ir vi-
suomeninése asociacijose.

Taip pat nustatyti atvirkStiniai koreliacijos rysiai tarp skaliy: ,tolerancija“ -
»galia“ (r=-0,51), ,konformizmas"“ (r=-0,57), ,hedonizmas“ (r=-0,66) (4 pav.).

,,Hedonizmas* r=-0,57
,,Konformizmas*

4 pav. Atvirkstiniai koreliacijos rysiai

Kuo daugiau démesio Zmogus skiria galios vertybei, norui kaupti materia-
linius iSteklius, pinigus ir uzimti vadovaujamas pareigas, tuo mazesnis jo tole-
rancijos indeksas. Pastebimas konformistiSkas elgesys: svarbu veikti atsizvel-
giant i socialinius liikescius ir standartus. Tokie Zmonés néra pasirenge jsileisti
neigalyjj i savo aplinka. Jy nuomone, tokie vaikai turéty lankyti specializuotas
jstaigas. Kalbant apie hedonizmo vertybe, ¢ia tikslas yra malonumas, juslinis
pasitenkinimas. Zmonés, linke j hedonizma, didele reik§me teikia komfortui, at-
sipalaidavimui, geram ir sveikam miegui bei mitybai. Jiems svarbu gerai leisti
laisvalaikj. Pramogos ir laisvalaikis yra bitini tokio Zmogaus gyvenime. Jis ne-
galvoja apie kity problemas ir ripescius.

ISvados

Ukraina deda pastangas siekiant jtraukti neigaliuosius j aktyvy viesaji gyve-
nimg, kaip padaré ES Salys, taciau susiduria su issSuikiu formuojant tolerantiska
poZilrij j vaikus, turinc¢ius negalig, visuomenéje apskritai ir tarp specialisty, dir-
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banciy su tokiais Zmonémis. Tai ypac¢ svarbu pedagoginiy specialybiy studen-
tams jy profesinio rengimo metu, nes tolerancija yra budinga pedagogy pro-
fesinei veiklai j vaika orientuotos ir humanistinés pedagogikos aspektu, ypac
kai kalbama apie vaikus, turinc¢ius negalia. Todél yra svarbios naujos darbo su
studentais formos, tokios kaip medijy psichologijos technologijos, kurios, nau-
dojant jvairias medijas ir jy naudojimg grindZiant reflektyvia sgveika su medijy
psichologijos veiksniais, prisideda prie sgmoningo asmens poziirio j vaikus, tu-
rincius negalig, pokycio.

Tyrimo ir eksperimentinio darbo metu eksperimentinéje grupéje sumazéjo
studenty, turinciy Zema suformuotos tolerancijos nejgaliy vaiky atzvilgiu lygi,
skaicius, o studenty, turin¢iy auksta suformuotos tolerancijos nejgaliy vaiky at-
zvilgiu lygi, skai¢ius padidéjo. Kontrolinés grupés, kurioje nebuvo atliktas kryp-
tingas darbas ugdant mokiniy tolerancijg vaikams, turintiems negalig, rodikliai
reikSmingai nepasikeité.

Remdamiesi lyginamaja jvertinimy analize pagal pagrindinius studenty tole-
rantiSko pozitrio i vaikus, turin¢ius negalig, formavimo rodiklius, galime daryti
iSvada apie atlikto eksperimento efektyvuma ir teigiamus jo rezultatus.

Po sistemingo darbo su studentais, pasitelkiant medijy psichologijos tech-
nologijas, jie igijo naujy kompetencijy: gebéjima dirbti inkliuzinéje erdvéje, to-
lerantiSkai suvokti socialinius, fizinius, psichinius skirtumus, gebéjimg vykdyti
profesine veiklg inkliuzinéje aplinkoje, atsiZvelgiant j specifines vaiky, turinciy
negalia, savybes; dalyvauti kuriant ir jgyvendinant socialiai vertingg veikla,
plétoti socialines iniciatyvas, socialinius projektus, susijusius su paslaugy tei-
kimu nejgaliems vaikams. Rezultatai leidzia daryti iSvada, jog mediju psicho-
logijos technologijy panaudojimas kurso ,Medijy rasStingumo pagrindai“ metu
yra efektyvus, nes antrojo jvertinimo rezultatai patvirtino teigiamg dinamikg
eksperimentinéje grupéje, o tai visiSkai atitinka teorines musy tyrimo nuosta-
tas ir liudija apie studenty tolerancijos vaikams, turintiems negalig, formavimo
efektyvuma naudojant medijy psichologijos technologijas kaip kurso ,Medijy
raStingumo pagrindai“ dalj.
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MEDIJU PSICHOLOGIJOS TECHNOLOGI)JY NAUDOJIMAS FORMUOJANT
PEDAGOGINIY SPECIALYBIY STUDENTU TOLERANTISKA POZIUR]
] VAIKUS, TURINCIUS NEGALIA, PROFESINIO MOKYMO
PROCESE UKRAINOJE

Iryna Subashkevych, Vira Korniat

Lvovo Ivano Franko nacionalinis universitetas, Ukraina

Santrauka

Straipsnyje nagrinéjama pedagoginiy specialybiy studenty profesinio ren-
gimo problema Ukrainoje, o konkreciai - Lvovo Ivano Franko nacionaliniame
universitete, dirbant su nejgaliais vaikais inkliuzinio ugdymo salygomis, kurios
naudingos ne tik specialiyjy poreikiy vaikams, bet ir jy bendraamzZiams bei té-
vams, nes tokia saveika prisideda prie empatijos, tolerancijos ugdymo, objek-
tyvaus savo galimybiy jvertinimo, realistinio mastymo formavimo. Tai taip pat
padeda formuoti tokig ugdymo aplinka, kurioje patogiai jaustysi tiek jprastos
raidos, tiek nejgaliis vaikai.

Akcentuojamas poreikis tobulinti ugdymo procesa aukstojoje mokykloje,
kad buty parengti kompetentingi specialistai darbui su specialiujy poreikiy vai-
kais. Pateikiama lyginamoji dalyky analizé pagal skirtingas studijy programas:
Pedagoginio ugdymo katedros ikimokyklinio ugdymo studijy programa (012);
pradinio ugdymo studijy programa (013); socialinés pedagogikos (6.010106)
ir socialinio darbo (231) studijy programa, taip pat medijy psichologijos tech-
nologijy, kaip priemonés, naudojamos formuojant tolerantiska pozitrj j tokius
vaikus, diegimo tikslingumas déstant Siuos dalykus.

Sitlomos medijy psichologijos technologijos (jvairiy medijy - raSytiniy,
spausdintiniy, elektroniniy, TV, skaitmeniniy - naudojimas ir jy jtaka individui,
jo vertybéms ir pojii¢iams, jausmams ir valiai, individualiems ir tipologiniams
ypatumams, akademinei motyvacijai, socializacijai ir pan.) grindZiamos reflek-
tyvia sgveika su medijy psichologijos faktoriais (medijy pasirinkimas, asmeniné
patirtis, jautrumas medijy tekstams, kritinis mgstymas, susitapatinimas su me-
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dijy asmeniu, TV turinio emociogeninis pobudis, televizijos produkto kokybé,
draugy ir Seimos nariy medijy pasirinkimas, profesinis susidoméjimas TV tu-
riniu, bendra kiiryba), skatina samoningg pozitirio j vaikus, turin¢ius negalig,
pasikeitimg. Tai apima: problemy, su kuriomis susiduria nejgalis vaikai ir jy
artimieji socializacijos procese, suvokima; socialiniy ir psichologiniy medijy
jtakos mechanizmy (sugestija, imitacija, jtikinéjimas, patraukimas, emocinis
uzkrétimas, grupés kiurybiskumas, grupés galia, internalizacija, adaptacija) for-
muojant tolerantiska poziarj j vaikus, turinCius negalia, suvokima; televizijos
programy turinio, kaip galingos priemonés formuojant platesnés visuomenés
nuomone apie vaikus, turincius negalig, analize.

ApraSomi studenty tolerantisko poZitrio j vaikus, turincius negalig, forma-
vimo lygio tyrimo metodai, tvarka ir rezultatai. Buvo naudojami Sie metodai:
testas ,Zinios apie tolerancijg*, Schwartzo ,Portretinis vertybiy klausimynas*
(PVK) ir greitasis klausimynas , Tolerancijos indeksas“. Eksperimentinis tyri-
mas buvo atliktas Lvovo Ivano Franko nacionalinio universiteto Pedagoginio
ugdymo fakulteto pagrindu tarp $iy studijuy programy studenty: socialinio dar-
bo (eksperimentiné grupé), ikimokyklinio ugdymo ir pradinio ugdymo (kontro-
liné grupé). Pedagoginiame eksperimente dalyvavo 152 studentai.

Sitloma praktiniy medijy produkty serija, kuri leis studentams igyvendinti
individualig tipologine vaiky, turin¢iy negalia, integracijos j Ukrainos bendro-
jo ugdymo jstaigas prieiga pasitelkiant medijy praktika. Stai kodél mokydami
biisimuosius pedagogus bendrauti su vaikais, turinciais negalig, turétume prisi-
minti, kad visuomené ne visada yra pasirengusi priimti Siuos vaikus. Tam tikslui
autoriai parinko animaciniy filmy serija, kurig galima naudoti jvairiomis formo-
mis dirbant su tévais ir studentais, siekiant juos supazindinti su Siy vaiky ypa-
tumais ir sumazinti nepasitikéjima. Sitilomas medijy turinys skatins inkliuzijos
plitima ugdymo aplinkoje, padés islaisvinti vaikus nuo socialinés izoliacijos, pa-
skatins jvairiy vaiky bendravimg ir prisidés prie pozityvaus, kantraus, toleran-
tisko ir lojalaus aplinkiniy poziirio formavimo.

Palyginus diagnostinius rezultatus, gautus pries ir po eksperimento formuo-
jamojo etapo, paaiskeéjo, kad grupése, kuriose sistemingai buvo formuojamas to-
lerantiSkas pozitris i vaikus, turincius negalia, naudojant medijy psichologijos
technologijas, vidurkis tapo reikSmingai aukstesnis lyginant su grupémis, kur
toks darbas nebuvo atliekamas. Ivertinimy analizé pagal pagrindinius studenty
tolerancijos vaiky, turin¢iy negalig, atzvilgiu formavimo rodiklius leidzia daryti
iSvada, kad miisy eksperimentas buvo efektyvus ir dave teigiamy rezultaty.
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Taigi, inkliuzinio ugdymo jdiegimas Ukrainoje parodé svarbig specialisty,
pasirengusiy dirbti su vaikais, turinciais negalig, trikumo problema. Tai iskélée
pedagogy rengimo pagal praktikos aukstojoje mokykloje reikalavimus klausi-
ma, taip pat aukstesnio lygio mokytojy praktiky, kurie jgis atitinkamy kompe-
tencijy ir gebés teikti aukstos kokybés ugdymo paslaugas nejgaliems vaikams
inkliuzinéje ugdymo aplinkoje, rengimo antrosios pakopos studijy programose
klausima.

Autorés el. pastas susirasinéjimui: IRASUB@uKkr.net
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TO FORM TOLERANT ATTITUDE TOWARDS
CHILDREN WITH DISABILITIES IN PEDAGOGICAL
SPECIALISTS IN THE PROCESS OF THEIR
PROFESSIONAL TRAINING IN UKRAINE
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Abstract

The article deals with the problem of the formation of a tolerant attitude
towards children with disabilities in students of pedagogical specialties during their
professional training. It is noted that in the context of the development of inclusive
education in Ukraine, it is important to improve the educational process of the higher
education institutions in order to train competent staff ready to work with children
with disabilities. The level of tolerance formed in students of pedagogical specialties is
analysed. The system of working with students using media-psychological technologies
and media resources in the learning process is proposed; the effectiveness of their use
in the educational process is experimentally verified.

Keywords: inclusive education, children with disabilities, tolerance, media-education,
media-psychological technology, professional training.

Introduction

The democratization processes in the Ukrainian society are accompanied
with a number of changes that affect various spheres of life and are aimed at
creating favourable conditions for the life-sustaining activity of each member
of society. Today, it is still important to resolve the issue of providing assistance
to a child who needs remedy (correction) of his/her physical and (or) mental
developmentinordertobeable tolead a full-fledged life in conditions thatensure
his/her dignity, promote comprehensive development, form self-confidence by
creating the preconditions for active participation in life of the society (“On the
Rights of the Child”, 2009). The EU countries have already worked their way
and involved persons with disabilities in active public life. A great achievement
of the state of Ukraine is the adoption of a number of legislative acts (Laws “On
amendments to several legislative acts of Ukraine concerning protection of the
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rights of people with disabilities” (2017), “On Social Services” (2018), etc.),
which demonstrate its efforts to live by the standards of developed countries.
At the same time, problems remain with the implementation and enforcement
of the adopted norms and rules. Therefore, the search for the ways that would
accelerate this process is especially relevant.

It is worth noting that in recent years in Ukraine, a number of activities
have been carried out that indicate qualitative changes in the situation of such
children in society. First of all, these are the reforms being implemented in the
system of education: the introduction of an inclusive form of education. The
current state policy of Ukraine and the adoption of regulatory and legal changes
contribute to the formation of a new social philosophy concerning children and
adults with disabilities. Both the introduction of an inclusive form of education
and the creation of appropriate learning environment contribute to the annual
increase in the number of children with disabilities who study in mainstream
classes at general educational institutions.

In Ukraine, the number of children with special educational needs involved
in mainstream learning process with healthy children tends to increase rapidly.
Thus, according to statistics, in 2014/2015 academic year (a.y.) there were
2.165 such children with special needs in Ukraine, in 2015/2016 a.y. - 2.720,
in 2016/2017 a.y. - 4.180, in 2017/2018 a.y. - 9.470, and in 2018/2019 a.y. -
11.866 children. Within the last three years, the number of inclusive mainstream
classes hasincreased 3.1 times, the number of schools with inclusive mainstream
classes has increased 2.5 times, and the number of children receiving education
there has increased 2.8 times (Statistic data, 2019).

Target of research: media-psychological technologies in the process of
professional training of specialists in pedagogical specialties in Ukraine.

Goal of research is to empirically investigate the effectiveness of the use
of media-psychological technologies in the process of training specialists for
inclusive education in order to form students’ tolerant attitude towards children
with disabilities.

The Objectives are to:

1. Analyse the problem of forming a tolerant attitude towards children
with disabilities in students of pedagogical specialties during their
professional training.

2. Empirically determine the level of tolerance for children with disabilities
formed in students of pedagogical specialties according to relevant
criteria.

3. Describe the system of working with students using media-psychological
technologies and media resources in the learning process, and
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experimentally verify the effectiveness of their use in the educational
process.

Theoretical analysis of the problem

Kolupayeva interprets inclusion as the involvement of children with
disabilities in a general (mainstream) education space, adaptation of schools
and educational process to the needs of all schoolchildren, in particular those
with special educational needs. Meanwhile, inclusive education is explained
as a system of educational services based on the principle of ensuring the
fundamental right of children to education and the right to acquire it at his/her
place of residence, which envisages the education of a child with disability(ies)
in a general educational institution (Kolupayeva, 2009).

When analysing the status of children with disabilities in society, Ostrovska
(2011) states that for a long period of time in Ukraine there has been an
educational policy based on the principles of operation of the system of general
secondary schools for “healthy” children and the so-called ‘special’ schools for
“children with special educational needs”. General schools were inaccessible to
children with mental and physical disorders, their interaction with peers and
the ability to communicate with them was limited. That situation has led to
the dissemination and adoption of the stereotype of a biased attitude towards
children with special educational needs from the perspective of other people.
According to the scholar, the spread of inclusion in the educational environment
will help release these children from social isolation, will promote their healthy
interaction with “normal” children, and will contribute to the development of
a positive, patient, tolerant, and loyal attitude on the part of the wider public.

Based on the findings of international research (Lipsky & Gartner (1997),
Lupart (1998), etc.) and on the experience of inclusive education in this country,
Ukrainian researchers argue that such a form of learning is useful not only for
children with disabilities, but also for their peers and parents. It contributes
to the development of empathy, tolerance, objective assessment of one’s own
abilities, and the formation of a realistic outlook (Ostrovska, 2011).

The formation of a learning environment in which both healthy children
and children with disabilities can feel comfortable, requires an extraordinary
effort from all participants of the educational process, but first and foremost,
from educators who work there. These are teachers and teacher assistants,
rehabilitation therapists and special education (resource) teachers, social
educators, practical psychologists, and others. Hence, higher educational
institutions are faced with the task of training the professionals who have
relevant competencies for working with this category of children. This opinion
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is confirmed by Myronova (2013) who emphasizes that the effectiveness of
integrated co-learning of children with disabilities and those without disabilities
dependsonspecialtrainingofthe educatorswhoworkatmainstreameducational
institutions, though their professional knowledge, skills and abilities should
not duplicate those related to therapeutic pedagogy, since all educators have
to ensure the remedial and developmental component of inclusive education.
As far as educators, teachers, psychologists, social educators are members of
the team providing psychological and pedagogical support in the inclusive
environment, this requires the formation of appropriate components of their
professional competence.

Today, we do not have credible and scientifically grounded facts about the
needs of the teaching staff working in various types of educational institutions
in the context of inclusion, but requests from parents and practicing educators
show an urgent need for such specialists. According to Bondar (Bondar, 2018),
the practical implementation of the idea of teaching children with disabilities
and with mental and physical developmental challenges in the inclusive
educational environment requires, first of all, targeted training of cross-
sectional professionals at higher educational institutions: psychologists, social
educators, speech therapists, teacher assistants, etc., that is, reconstruction of
the system for training future educators taking into account the paradigms of
the new philosophy of special education.

Therefore, today’s innovative processes in inclusive education should take
place along with the processes of improving the curricula, syllabi, content of
education and teaching methods at higher educational institutions in order to
train highly qualified pedagogical specialists ready for professional activity in
the inclusive environment.

Today’s society needs professionals who are skilled, socially competent,
tolerant, and knowledgeable in the contemporary problems related to
inclusion. At the same time, traditional approaches in their professional training
predominate at higher educational institutions, and this does not ensure the
effectiveness of forming tolerant interaction in the inclusive environment,
and there is no adequate methodological and content support for solving this
problem.

In the context of our study, it is important to analyse the theoretical and
methodological status of professional training of pedagogical specialists ready
to work with children with disabilities.
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The current status of professional training of pedagogical
specialists able to work in an inclusive environment

The analysis of the system of training specialists in pedagogical specialties in
Ukraine, namely at Ivan Franko National University of Lviv, shows the readiness
of both faculty staff and students to master innovative educational technologies
on the way towards forming a new generation of educators ready to work in the
inclusive space. A comparative analysis of academic subject areas according to
the curricula is presented below.

Thus, while training bachelor degree students majoring in “Pre-school
Education” (012) with additional specialization in “Inclusive Education”, it is
proposed to study such compulsory subjects as “Early diagnosis and remedy

» o«

(correction) of children with developmental disorders”, “Fundamentals of
special pedagogy”, “Individualized and differentiated instruction”, “Assistance
in the inclusive environment”. For additional specialization in “Speech Therapy”,
the following course units are included: “Speech therapy with a hands-on
workshop”, “Special methodology for teaching grammar and developing
coherent speech”, “Alternative communication with children with severe speech
disorders”, “Speech and sensory systems and their disorders”. In the elective part
of the curriculum courses, students have an opportunity to choose the subjects
that contribute to the development of competencies required for implementing
innovative technologies in their work with children with disabilities and their
families, such as: “Latest information technologies in pre-school education”,
“Fundamentals of psychological and pedagogical diagnostics and remedy

» o« » o«

(correction)”, “Principles of inclusive education”, “Theory and methodology of

cooperation with families”, “Innovative technologies in pre-school education”,
“Professional development of an educator”.

Bachelor degree students - future primary (elementary) school teachers
(majoring in “Primary Education” (013)) have the opportunity to obtain
additional specialization in “Remedial Psycho-pedagogy”. The curriculum
provides for the study of such compulsory subjects as: “Principles of inclusive

» o« » o«

education”, “Remedial psycho-pedagogy and its techniques”, “Fundamentals of

» o«

socialization of persons with special needs”, “Methods used by teacher assistants
working in a mainstream class”, “Differentiated teaching and standardized
assessment in the inclusive environment”. In the elective part, students can
choose among the following courses: “Partnership pedagogy for working with

parents”, “Fundamentals of psycho-diagnostics”, “Key features and methods of
work with gifted children and children with special needs”.

The educational professional program for training Bachelor students who
major in “Social Pedagogy” (6.010106) and “Social work” (231) (educational
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program “Social Pedagogy”), in the cycle of professional and practical training,
alongside professional disciplines, includes the study of such courses as
“Principles of inclusive education” (compulsory part), “Assistance in the
inclusive environment” (elective part) and “Forms of organization of work with
persons with different levels of functional abilities” (compulsory part), “Social
support of people in day care centres and supported accommodation centres”
(elective part). Some aspects of the training of specialists ready to work with
children with disabilities are enhanced by certain topics while studying other
course units. For example, the course on “Social and legal protection of the
population” may include the topics of regulatory framework for the introduction
and functioning of inclusive form of education. This approach will foster the
formation of humanism in students, their understanding of the importance of
equal access to education by all children.

It is expedient to consider expanding the course on “Special pedagogy” with
content modules that include methodological foundations for defining inclusive
education, a variety of approaches to the organization of training of each child,
regardless of his/her mental and physical developmental peculiarities; and
within the process of teaching each method, specific topics are prioritised for
the study of teaching methods used in work with children with various medical
conditions.

Justification of the concept of “tolerance”

Recently, the term “tolerance” has been increasingly used in pedagogical
literature, which characterises the professional activity of educators from
the standpoint of child-centred and humanistic pedagogy, especially when it
comes to children with disabilities. The concept of “tolerance” (from the Latin
tolerantia) is often interpreted as patience. However, in the process of historical
and cultural development, this category has undergone some changes,
associated primarily with changes in interpersonal relationships in society.

Thus, Shalin (Shalin, 2002) interprets tolerance as patience, leniency for
other people’s opinions, beliefs, and behaviour; as respect or recognition of the
equality of others; as renunciation of domination or violence. In other words,
constant, purposeful efforts to create such an information field that would
cultivate in an individual and society the self-restraint attitude, harmony and
cooperation, as well as emotional mobilisation for consent.
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Media-psychological technologies in the educational process at
higher education institutions

The reform in the education system involves the introduction of new
technologies for the training and upbringing of student youth. One of the
alternatives may be the introduction of media education in the educational
space of higher education (McLuhan, 2002). Mass media create conditions for
human development, mastering of a wide range of information. However, at the
same time, they actively form the listener, viewer, that is, the consumer (The
Concept of the Introduction of Media Education in Ukraine, 2016).

[tis our innovation to introduce the study course on “Fundamentals of media
literacy” for all students, which will allow them to critically analyse media
reports, to consciously perceive and critically analyse information, to separate
reality from its virtual simulation, to comprehend the relations of power, myths
and types of control they foster, causes of such actions, as well as to understand
the structural elements that affect information, etc.

It should be noted that studying at a higher educational institution is not
just a process of “transferring” ready-made knowledge from a teacher to a
student, it is an interaction, a way of implementing an educational process
for the development of a student’s personality in the process of forming his/
her professional competencies. That is why the implementation of media-
psychological technologies is important: the use of various media - written,
printed, electronic, TV, digital ones - for influencing an individual, his/her values
and senses, affection and volition, individual and typological peculiarities,
academic motivation, etc. (Subashkevych, 2016).

The proposed media-psychological technologies based on the reflexive
interaction with the media-psychological factors, contribute to a conscious
change in the attitude of the individual towards children with disabilities,
namely:

e awareness of the problems faced by children with disabilities and their
relatives, which arise in the process of their socialization;

e awareness of social and psychological mechanisms (suggestion,
imitation, persuasion, attraction, emotional contagion, group creativity,
group power, internalization, adaptation) of the influence of media on
the formation of a tolerant attitude towards children with disabilities;

e analysis of the TV content as a powerful tool for shaping the opinion of
the wider public about children with disabilities.

This enables students to implement an individual-typological approach to
the integration of children with disabilities in general educational institutions
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of Ukraine with the help of media practices. That is why, while training future
educators on how to interact with children with disabilities, one should
remember that society is not always ready to accept these children. To do
this, we have selected a series of animated films (cartoons) that can be used
in various forms of working with parents and students in order to familiarize
them with the peculiarities of this category of children and to reduce distrust.

The goal and expected results after the implementation of media-
psychological technologies is the formation of the following competencies in
students:

e ability to work in an inclusive space, tolerantly perceive social, physical,
mental differences;

e ability to conduct professional activities in an inclusive environment,
taking into account the specifics of children with disabilities;

e ability to participate in the development and implementation of socially
valuable activities, in the development of social initiatives, social projects
related to the provision of services to children with disabilities.

Methods of diagnostic assessment of students’ tolerance

The following methods were used to study the level of knowledge about
tolerance, evaluative attitude towards people with special needs, and to identify
the existing system of values: “Knowledge of Tolerance” test (Barbelko, 2013);
Schwartz’s “Portrait Values Questionnaire” (PVQ) (Schwartz, 1992); express
questionnaire “Tolerance Index” (Soldatova, 1998). The applied methods have
been tested and endorsed, and they meet the main criteria of the research
(reliability, validity and integrity). In addition, they correspond to the structural
components of students’ tolerant attitude towards children with disabilities
(Table 1).

This choice can be explained by the fact that these techniques reveal the
structural components of our students’ tolerant attitude towards children with
disabilities (Table 1).
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Table 1

Structural components of students’ tolerant attitude towards
children with disabilities

Components Indicators Diagnostic tests/tools
knowledge required for tolerant “Knowledge of
.\ interaction with children with special Tolerance” Test
Cognitive
needs; completeness and strength of
knowledge.

r o«

universal human values that determine Schwartz’s “Portrait

Value-based . e : . .
the attitude of an individual to the outside | Values Questionnaire

(axiological)

Emotional- positive emotional perception of another |Express questionnaire
evaluative person, a child with special educational “Tolerance Index”
needs.

The cognitive component allows us to determine the level of knowledge
about the essence of the concept of “tolerance”, an understanding of its content.
The value-based component shows the presence (or absence) of universal
values in a person, his/her attitude to reality, social actions, deeds, determines
the system of his/her actions. The emotional-evaluative component enables us
to see the emotional perception (rejection) of the surrounding reality, of other
people, including people with disabilities.

Participants

The research on the formation of tolerant attitude towards children with
disabilities by the means of media-psychological technologies was conducted
on the basis of the Pedagogical Education Department of Ivan Franko National
University of Lviv among students in three majors: Social Work (educational
program “Social Pedagogy”) (experimental group), Pre-school Education and
Primary Education (control group). The sampling was based on whom the
students are going to work with in the future. 152 students participated in
the pedagogical experiment. The experimental group (76 students) included
future social educators, social workers who can work in preschool educational
institutions, as well as in secondary schools, lyceums, ggmnasiums, performing
a social and educational function. The control group (76 students) consisted
of future educators of preschool educational institutions and teachers of
secondary schools who work with the same age group of children as the
students in the experimental group. Thus, in quantitative and qualitative terms,
the groups were identical, which allowed us to conduct experimental work at
the appropriate level.
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Procedure

The experimental work was carried out in the natural environment of the
educational process at the University and consisted of the following stages:

Stage [ - in September 2017, the first survey was conducted in all groups
(both experimental and control groups) of students to determine the level of
tolerant attitude towards children with disabilities (summative assessment). In
the first stage of the research we were able to determine the level of the formed
tolerance of future educators: according to all indicators, this level is low. This
confirms the need for purposeful systematic work with students aimed at
forming their tolerant attitude towards children with disabilities.

Stage II - in March-May 2018, the educational experiment was conducted
involving the students of the experimental group (formative assessment),
the essence of which was the use of media-psychological technologies to
form students’ tolerant attitude towards children with disabilities within the
framework of the course “Fundamentals of Media Literacy”. The students in
the control group did not attend that course, because it is not provided for in
the curriculum. Accordingly, they did not have the opportunity to familiarize
themselves in detail with the problem of tolerant attitude towards children with
disabilities.

During the second stage, tolerant attitude towards children with disabilities
was formed in the students of the experimental group. Media-psychological
technologies aimed at forming students’ tolerance for children with disabilities
were applied in the form of mini-lectures, group classes where films, literary
works, painting, theatrical performances were reviewed and discussed,
conducting volunteer and charitable activities, fulfilling creative homework
(writing essays). The main purpose is to exert a systematic and purposeful
influence on student youth in the course of in-class and extracurricular work, on
their spiritual values, life-purpose orientations, the ability to be psychologically
close to other people, the desire to help others, to achieve a high level of
superiority of spiritual needs over material ones, and spiritual satisfaction.

The basic techniques used in working with students, include, among others,
viewing and analysing the content of videos. In this case, cartoons are the
optimal media product because it can be used with both adults and children. In
order to develop a tolerant attitude towards children with disabilities and their
problems, the following cartoons were used: “La petite casserole d’Anatole /
Anatole’s Little Saucepan”, “The Present”, “Fairy tales. Unusual younger brother”,

» o« » o« » o«

“The Flower of Seven Colours”, “Finding Dory”, “Cuerdas / Strings”, “Careful

story”, “Tamara”, “About Dima”, “Macropolis”, “The Hunchback of Notre Dame”,
“Mon petit frere de la lune / My Little Brother From The Moon”.
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Stage III - in June 2018, the subsequent survey was conducted in all groups
of subjects to determine the dynamics in the level of tolerant attitude towards
children with disabilities.

Results and discussion

Now letus considerthe outcomes ofthe third stage, the subsequentsurvey (re-
diagnosis) of the level of students’ tolerance towards children with disabilities,
and analyse changes in the indicators of the experimental and control groups.
The results obtained before the forming stage of the experiment are considered
as those obtained during the first assessment, and the results obtained after the
forming stage of the experiment - during the second assessment.

Table 2 presents the summary data based on the comparison of average
values of indicators (comparative analysis by Student’s t-test), obtained before
and after the forming stage of the experiment in the control and experimental
groups.

Table 2
Level of the formation of students’ tolerant attitude towards

children with disabilities before and after the forming
stage of the experiment, by components

Experimental group Control grou
High Average Low High Average Low
Compo- . . . q
nents (number in | (number in | (number in | (number in | (number | (number
%) %) %) %) in %) in %)

before* | after** [ before* | after** | before* | after** | before* | after** | before* | after** | before* | after**
Cognitive | 5.4 21.02 | 50.12 | 69.18 | 4448 | 9.8 391 | 4.66 | 52.98 [53.94|43.11 | 41.4
Value-
based
(axio-
logical)
Emo-
tional- 3.9 18.13 | 75.84 | 77.09 | 20.26 | 4.78 | 4.74 7.51 | 71.12 | 67.09 | 24.14 | 25.4
evaluative

38.05 | 57.52 | 49.61 | 42.16 | 12.34 | 0.32 | 35.18 | 39.07 | 58.28 | 40.17 | 6.54 | 20.76

Note: * - data obtained before the forming stage of the experiment (in the first segment
of data);

** — data obtained after the forming stage of the experiment (in the second segment of
data).
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Cognitive Valuable Emotional and Appraisal

Note: * - data obtained before the forming stage of the experiment (in the first
segment of data); ** - data obtained after the forming stage of the experiment (in the
second segment of data).

Fig. 1. Level of formation of students’ tolerant attitude towards children
with disabilities before and after the forming stage of the experiment, by
components (experimental group)

By comparing the results obtained after the forming stage of the experiment,
changes can be traced that have occurred in the levels of the formation
of students’ tolerant attitude towards children with disabilities. In the
experimental group, the changes are more significant than in the control group.
Thus, in the experimental group (Fig. 1) the number of students with a high
level of tolerance increased by 14.23%, while in the control group (Fig. 2) - by
2.77%. The number of students with low tolerance in the experimental group
decreased by 15.48%, while in the control group - by 0.66%.
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Note: * - data obtained before the forming stage of the experiment (in the first seg-
ment of data); ** - data obtained after the forming stage of the experiment (in the
second segment of data).

Fig. 2. Level of formation of students’ tolerant attitude towards children
with disabilities before and after the forming stage of the experiment, by
components (control group)

Comparison of the data before and after the forming stage of the experiment
shows that the experimental group reports a significant increase in the average
value, compared to the control one: in the experimental group it is increased by
0.26 on average, while in the control group - by 0.03. Although in the control
group the formation of students’ tolerance towards children with disabilities is
observed, but the transition to a higher level is negligible.

Another step in the quantitative analysis of the empirical data was to clarify
the relationship between the indicators of scales in the Express questionnaire
“Tolerance Index” and those of Schwartz’s “Portrait Values Questionnaire”
(PVQ) and the “Knowledge of Tolerance” test. Below there are statistically
significant linear correlation data according to Pearson. The results obtained
were processed using the STATISTICS software (version 11.0).
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Table 3
Correlation relationships in the groups of subjects

Character 1 Correlation coefficient Character 2
r=0.59* universalism
r=0.62* security
r=0.64* knowledge of tolerance

Tolerance r=0.74* benevolence

r=-0.51* power
r=-0.57* conformity
r=-0.66* hedonism

Note: * - p<0.01.

Thus, as shown in Table 3, in the experimental and control groups the
following direct correlation relationships between the scales were recorded:
“tolerance” - “universalism” (r=0.59), “security” (r=0.62), “knowledge of
tolerance” (r=0.64), “benevolence” (r=0.74) (Fig. 3.).

“Benevolence”

Fig. 3. Direct correlation relationships

“Knowledge of
tolerance”

This result is quite obvious, since the formation of a tolerant attitude
in students towards children with disabilities depends, first of all, on their
knowledge about tolerance, about peculiarities of life and problems faced by
children with disabilities. Besides, it also depends on harmony, stability, sense
of security of the students themselves. Not only their own security, but also
the security of loved ones, national security and peace are important to them.
Harmony, order and purity are no less valuable to such people; they are more
than others prone to pedantry. The basis of benevolence is beneficence aimed at
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ensuring the well-being of loved ones. People who prefer values of benevolence
most often care about the happiness and well-being of people close to them -
family members, friends, co-workers and colleagues. Such people value loyalty,
honesty, friendliness and responsibility; they try to support the people they
love and respect. The value of universalism has a motivational purpose -
understanding, protecting the well-being of all people and nature. For those
who share the values of universalism, justice and equality for all people on earth
are extremely important. Most often, these people are active fighters for justice
and equality of rights, often defending the interests of national and sexual
minorities, vulnerable groups of the population. These people can fight for a
healthy lifestyle and for improving the environment on our planet. Most often
they are involved in various social movements and public associations.

Also, theinverse correlation relationships between the scales are determined:
“tolerance” - “power” (r=-0.51), “conformity” (r=-0.57), “hedonism” (r=-0.66)

(Fig. 4.).

r=-0.66 - r=-051

“Hedonism” r=-0.57

Fig. 4. Inverse correlation relationships

The more a person is focused on the value of power, the desire to accumulate
material resources, money, and occupy leading positions, the lower his/her
tolerance index. Conformal behaviour is observed: it is important to act in
accordance with social expectations and standards. Such people are not ready
to let a disabled person into their environment. In their view, such children
should attend specialized institutions. As for the value of hedonism, the goal
here is pleasure, sensual satisfaction. People who are prone to hedonism attach
great importance to comfort, relaxation, good and healthy sleep and nutrition.
It is important for them to have a good free time. Entertainment and leisure are
essential in the life of such a person. They do not think about the problems and
concerns of others.
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Conclusions

Ukraine is working its way towards involving people with disabilities in active
public life, as the EU countries have done, however, faced with the challenge
of forming a tolerant attitude towards children with disabilities in society as
a whole and among professionals who work with this category of people. This
is especially important for students of pedagogical specialties during their
professional training, since tolerance characterises the professional activity
of educators from the perspective of child-centred and humanistic pedagogy,
especially when dealing with children with disabilities. Therefore, new forms of
working with students are important, such as media-psychological technologies,
which, through the use of various media based on reflexive interaction with
media-psychological factors, contribute to a conscious change in the attitude of
the individual towards children with disabilities.

During the research and experimental work, in the experimental group the
number of students with a low level of formed tolerance towards children with
disabilities decreased, while the number of students with a high level of formed
tolerance for children with disabilities increased. In the control group, where
no purposeful work was carried out to develop students’ tolerance towards
children with disabilities, the indicators did not change significantly.

Based on the comparative analysis of the assessments according to the key
indicators of the formation of students’ tolerant attitude towards children with
disabilities, we can conclude the effectiveness of the experiment conducted and
its positive results.

Afterimplementing systematicwork with studentsusing media-psychological
technologies, students gained new competencies: the ability to work in an
inclusive space, tolerantly perceive social, physical, mental differences, the
ability to conduct professional activities in an inclusive environment, taking
into account the specific characteristics of children with disabilities; to
participate in the development and implementation of socially valuable
activities, to develop social initiatives, social projects related to the provision
of services to children with disabilities. The results allow us to conclude that
the use of media-psychological technologies in the framework of the course
“Fundamentals of Media Literacy” is effective, since the results of the second
assessment confirmed the presence of positive dynamics in the experimental
group, which is fully consistent with the theoretical provisions of our study and
testify to the effectiveness of the formation of students’ tolerance for children
with disabilities using media-psychological technologies as part of the course
“Fundamentals of Media Literacy”.

208



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2020 1 (41)

References

Barbelko, N. S. (2013). The relationship of intercultural tolerance with other
cultural phenomena. Bulletin of Taras Shevchenko National University of
Luhansk: Pedagogical Sciences, 10 (269), 245-253. State Institution “Taras
Shevchenko NUL".

Bondar, V. (2019). Education for children with special needs: research and
perspectives. Retrieved from: http://www.fl-life.com/inclusion/?page_
id=454

Dehtyarenko, T. M. (2016). To the problem of professional and applied
preparedness of graduates of higher educational institutions majoring in
non-defectological specialties for work in the system of inclusive education.
In: Education for children with special needs: from institutionalization to
inclusion (pp. 92-93). Vinnytsia: “Planer” LLC.

Kolupayeva, A. A. (2009). Inclusive education: realities and perspectives: a
monaograph. Kyiv: “Summit Book”.

Lipsky, D. & Gartner, A. (1997). Inclusion and School Reform: Transforming
America’s Classrooms. Baltimore: Paul H. Brookes.

Lupart, J. (1998). Setting Right the Delusion of Inclusion: Implications for
Canadian Schools. Canadian Journal of Education / Revue Canadienne De
L'éducation, 23(3), 251-264. d0i:10.2307/1585938

McLuhan, M. (2002). The Medium is the Massage: An Inventory of Effects. New
York: Gingko Press.

Myronova, S. P. & Buyniak, M. G. (2006). The views of educators of special
institutions on the problems of inclusive education. In: Collection of scientific
papers of Kamianets-Podilskyi Ivan Ohiienko National University (pp. 16-23).
Kamianets-Podilskyi: Medobory.

On amendments to several legislative acts of Ukraine conc)erning protection of
the rights of people with disabilities (2017). Law of Ukraine. Retrieved from:
https://rada.gov.ua/pls/zweb2 /webproc4_17pf3511=62275.

On social services. (2018). Law of Ukraine. Retrieved from: https://zakon.rada.
gov.ua/laws/show/2671-19.

Ostrovska, K. 0. & Grabovska, S. L. (2011). Psychological features of the attitude
of students of secondary schools towards inclusive education. In: Collection
of scientific works of the Institute of Psychology named after G. S. Kostyuk of
NAPSU, XIlI, part 5. (pp- 77-85). Kyiv.

Ostrovska, K., Ostrovskii 1., & Korniat V. (2018). Paaugliy, turin¢iy autizmo
spektro sutrikimy, socialiniai ir profesiniai igtidZiai [Social and Professional

209



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2020 1 (41)

Skills of Adolescents with Autism Spectrum Disorders]. Specialusis ugdy-
mas / Special education, 1(38), 61-105.

Schwartz, S. H. (1992). Universals in the structure and content of values:
Theoretical advances and empirical tests in 20 countries. Advances in
Experimental Social Psychology, 25, 1-65.

Shalin, V. (2002). Education and formation of the culture of tolerance. History,
11, 8-10.

Soldatova, G. U. (1998). Psychology of Interethnic Tension. Moscow. “Smysl”".
Statistic data (2019). Retrieved from: https://mon.gov.ua/en/statistichni-dani.

Subashkevych, 1. R. (2016). Formation of value-semantic sphere of students
majoring in pedagogics using media-psychological technologies. Lviv.

The Concept of Introduction of Media Education in Ukraine (revised) (2016).
Retrieved from: http://osvita.mediasapiens.ua

UN Convention on the Rights of the Child (ratified by Law of Ukraine No. 1767-
VI dated December 16, 2009).

USING MEDIA-PSYCHOLOGICAL TECHNOLOGIES TO FORM
TOLERANT ATTITUDE TOWARDS CHILDREN WITH
DISABILITIES IN PEDAGOGICAL SPECIALISTS IN THE PROCESS
OF THEIR PROFESSIONAL TRAINING IN UKRAINE

Iryna Subashkevych, Vira Korniat
Ivan Franko National University of Lviv, Ukraine

Summary

The article deals with the problem of professional training of specialists in
pedagogical specialities in Ukraine, namely, at Ivan Franko National University
of Lviv, for working with children with disabilities under conditions of inclusive
education, which is useful not only for children with special needs, but also for
their peers and parents, since such interaction contributes to the development
of empathy, tolerance, an objective assessment of one’s own capabilities, the
formation of a realistic mind-set. It also contributes to the formation of such
an educational environment in which both healthy children and children with
disabilities feel comfortable.
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The emphasis is placed on the need to improve the educational process
at a higher educational institution in order to train competent staff ready to
work with children with special needs. A comparative analysis of courses
is presented, according to the curricula in different majors: major in “Pre-
school Education” (012); major in “Primary education” (013); major in “Social
Pedagogy” (6.010106) and “Social Work” (231) atthe Department of Pedagogical
Education, as well as the expediency of the introduction of media-psychological
technology as a tool used to form a tolerant attitude towards this category of
children, while teaching these courses.

The proposed media-psychological technologies (use of various means of
information (written, printed, electronic, television, digital) and their influence
on a person, his/her values and senses, affection and volition, individual-
typological features, academic motivation, socialization, etc.), on basis of
reflexive interaction with media-psychological factors (media preference,
personal experience, sensitivity to media texts, critical thinking, identification
with a media-person, emotionogenic nature of TV content, quality of a TV
product, media preferences of friends and family, professional interest in TV
content, co-creation), promote conscious change of one’s attitudes to children
with disabilities. This includes: awareness of the problems which children
with disabilities and their relatives have in the process of their socialization;
understanding of socio-psychological mechanisms (suggestion, imitation,
persuasion, attraction, emotional contagion, group creativity, group power,
internalization, adaptation) of the media’s influence on the formation of a
tolerant attitude towards children with disabilities; analysis of television
content as a powerful tool for shaping the opinions of the wider public about
children with disabilities.

The methods, procedure and results of studying the level of formation of
students’ tolerant attitude towards children with disabilities are described. In
particular, the following techniques were used: the “Knowledge of Tolerance”
test, Schwartz’s “Portrait Values Questionnaire” (PVQ), and the express
questionnaire “Tolerance Index”. The experimental study was conducted on the
basis of the Faculty of Pedagogical Education at Ivan Franko National University
of Lviv among students majoring in: “Social work” (experimental group), “Pre-
school Education” and “Primary education” (control group). 152 students
participated in the pedagogical experiment.

A series of practical media products is proposed, which will enable students
to implement an individual-typological approach to the integration of children
with disabilities in general educational institutions of Ukraine through media
practice. That is why, while training future educators to interact with children
with disabilities, we should remember that the society is not always ready to
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accept these children. For this purpose, the authors have selected a series of
cartoons that can be used in various forms of work with parents and students to
familiarize them with the peculiarities of this category of children and to reduce
distrust. The proposed media content will promote the spread of inclusiveness
in the educational environment, help free children with disabilities from the
social isolation, develop their healthy interaction with “normal” children, as
well as form a positive, patient, loyal attitude of other people around.

Comparison of the diagnostic results obtained before and after the forming
stage of the experiment shows that the groups where the tolerant attitude
towards children with disabilities was formed systematically, using the media-
psychological technologies, reported a significant increase in the average,
compared to the groups where such work was not carried out. The analysis
of assessments, according to the key indicators of the formation of students’
tolerance for children with disabilities, leads to the conclusion that our
experiment was effective and it produced positive results.

Thus, the introduction of inclusive education in Ukraine has shown the acute
problem of alack of specialists ready to work with children with disabilities. This
raised the question of the training of pedagogical specialists in accordance with
the requirements of practice in a higher educational institution, the advanced
training of teachers-practitioners in postgraduate education programs who will
acquire relevant competencies and be able to provide high-quality educational
services to children with disabilities in an inclusive educational environment.
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