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Anotacija

Straipsnyje apibiidinamas vaiky, turinciy autizmo spektro sutrikima, charakteristi-
ky ir ugdymosi situacijy individualumas ir unikalumas. Ugdymo proceso dalyviai (tévai,
pedagogai, logopedai, psichologai, asistentai, bendraklasiai) nurodo ir panasius, ir skir-
tingus to paties vaiko bruoZzus bei poreikius. Vaiky, turinc¢iy autizmo spektro sutriki-
ma, charakteristiky unikalumas ir pozymiy raiskos individualumas suponuoja ugdymo
individualizavimo svarba. ISskiriami ir analizuojami sékmingg vaiky, turin¢iy autizmo
spektro sutrikimg, ugdyma lemiantys veiksniai: ugdytojy vertybinés nuostatos ir drau-
giska mokyklos bendruomené, vaiko individualumo pazinimas ir vaiko galiomis grjstas
individualizuotas ugdymas, ugdymo dalyviy bendradarbiavimas, bendraklasiy jtrauki-
mas ir jy aktyvus dalyvavimas ugdymo procese.

Esminiai Zodziai: autizmo spektro sutrikimas, atvejo analizé, sékmingas ugdymas,
ugdymo situacijos dalyviai.

Jvadas

Tyrimo problema ir aktualumas. Didéjant skaiciui vaiky, kuriems konsta-
tuojamas autizmo spektro sutrikimas (Blumberg, Bramlett, Kogan ir kt., 2013;
Walton, 2014), vis aktualesnis tampa Sios grupés vaiky ankstyvas, sistemingas,
nepertraukiamas ir j individualy tikslg orientuotas ugdymas (Dawson ir kt.,
2009; Jordan, 2008; McMahon, 2012).

Asmeny, turinciy autizmo spektro sutrikima, psichosocialiniai ypatumai ir
ugdymo galimybés dazniausiai analizuojami akcentuojant autizmo spektro su-
trikimui budingas problemines sritis (Bellini, McConnell, 2010). Vyrauja tyri-
mai, kuriuose nagrinéjama vaiky, turin¢iy autizmo spektro sutrikima, ugdymo
galimybés, taikomy strategijy efektyvumas, aptariami ir analizuojami ugdymo
proceso organizavimo trikumai (Forlin, Chambers, 2011; Greenstein, 2014),
siekiama pagristi ugdymo konteksto (inkliuzinio ar specialiojo) pasirinkima
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(Mesibov, Shea, 1996; Jordan, 2008). Lietuvoje analizuojama ankstyvojo am-
Ziaus vaiky autizmo samprata ir ugdymo ypatumai (Mikulénaité, Uleviciite,
2004), asmens, turincio autizmo spektro sutrikima, socialiniy jguidZiy raiska
(Jurevitiené, Sostakiené, 2014), aptariami mokymo ir terapijos aspektai (Alek-
siené, 2009). Mazai nagrinéjamos sékmés situacijos ir veiksniai, uZtikrinantys
sékmingg vaiky, turin¢iy autizmo spektro sutrikima, ugdyma.

Tyrimo objektas - vaiky, turin¢iy autizmo spektro sutrikimg, ugdymo sé-
kme lemiantys veiksniai.

Tikslas - analizuojant ugdymo proceso dalyviy patirtis atskleisti vaiky, tu-
rinciy autizmo spektro sutrikima, sékminga ugdymasi lemiancias prielaidas.

Tyrimo uzdaviniai:

e Atskleisti vaiky, turinciy autizmo spektro sutrikima, charakteristiky ir
ugdymosi situacijy individualuma ir unikaluma.

o ISskirti ir apibiidinti moKiniy, turin¢iy autizmo spektro sutrikimg, sé-
kmingo ugdymosi veiksnius.

Tyrimo metodika. Siekiant atskleisti ugdymo sékmeés veiksnius taikytas
kokybinis tyrimo metodas - atvejo analizé. Remiantis ekosisteminiu poZitriu
(Bronfenbrenner, 1992) ir i vaikg orientuoto ugdymo principais (Saleebey,
000), cit. Jureviciené, 2012), atskleidziant vaiko, pedagogy, tévy ir kity ugdymo
dalyviy saveikas, siekiama pagrijsti edukacinj bendradarbiavimo veiksminguma
(Jureviciené, 2012). Atvejo analizés metodo taikyma lémé iSsikeltas tikslas - re-
miantis ugdymo dalyviy patirtimis iSskirti ugdymo sékme lemiancius veiksnius.

Siekiant analizuoti vaiky, turin¢iy autizmo spektro sutrikimg, sékmingo ug-
dymo atvejus, interneto forume, kuriame savo patirtimis dalijasi $iy vaiky tévai,
buvo uZduotas klausimas Kaip manote, ar Jisy vaiko ugdymo situacija sékmin-
ga?, o su atsakiusiais tévais aptariami tyrimo dalyviy atrankai svarbis krite-
rijai: vaikui konstatuotas autizmo spektro sutrikimas; vaikas, turintis autizmo
spektro sutrikima, yra pradiniy klasiy mokinys, ugdomas bendrojo ugdymo
arba specialiojoje mokykloje. Analizuojami 3 atvejai (koduojami sékmés atvejis
(SA) ir atitinkamas numeris):

1. Pirmasis sékmés atvejis (SA 1) - ugdymosi situacija pirmos klasés moki-
nio, kuris mokosi miesto bendrojo ugdymo mokykloje.

2. Antrasis sekmés atvejis (SA 2) - ugdymosi situacija trecios klasés moki-
nio, kuris mokosi rajono bendrojo ugdymo mokykloje.

3. Treciasis sékmés atvejis (SA 3) - ugdymosi situacija pirmos klasés moki-
nio, kuris mokosi specialiyju ugdymosi poreikiy mokiniams skirtos ug-
dymo jstaigos lavinamojoje klaséje.
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Siekiant suprasti, kaip vyksta sekmingo ugdymo procesas bei iSanalizuoti ty-
rimo dalyviy patirtis, taikytas sisteminis informacijos rinkimo metodas - atvejo
analizé (3 atvejai), o duomenys atvejo analizei buvo renkami studijuojant doku-
mentus, apklausiant ugdymo dalyvius (is dalies struktiruotas interviu), taikant
sutelktosios diskusijy grupés tyrima (focus grupé) ir stebint vaika ugdymo pro-
cese (stebéjimas).

Duomenys apdoroti, analizuoti ir interpretuoti taikant turinio analize. Ana-
lizuojant pasisakymuy, diskusijy ir stebéjimo turinj, buvo ieSkoma pagal prasme
susijusiy teiginiy, kurie véliau buvo grupuojami ir formuluojamos kategorijos.
Gavus jvairiapuse informacija iSskirti veiksniai, lemiantys vaiky, turinciy autiz-
mo spektro sutrikimg, ugdymosi sékme.

Tyrimo dalyviai. Kaip teigia daugelis autoriy (Fraser, 2005; Jones, 2007;
Moyes, 2003), svarbiausi sékmingg ugdymo procesa jgyvendinantys ir uztikri-
nantys ugdymo proceso dalyviai yra klasés mokytojas, tévai, asistentas, bendra-
klasiai. Pirmojo pokalbio su mamomis metu buvo prasyta nupiesti vaiko ekolo-
ginj Zemélapj (tikslas - identifikuoti svarbiausius ugdymo situacijos dalyvius).
Nors ekosisteminis modelis apima 5 lygmenis (asmeninis, mikrosistema, mezo-
sistema, egzosistema, makrosistema), atliekant $j tyrima svarbiausiais lygme-
nimis tampa tie, kuriy dalyvius sieja tiesioginé saveika: asmeninis lygmuo - $iuo
atveju vaiko, turincCio autizmo spektro sutrikimg, individuali charakteristika,
asmenineé patirtis, galios ir patiriami sunkumai bei jo sgveika su kituose lygme-
nyse esanciais asmenimis; mikrosistema - artimiausia vaiko, turin¢io autizmo
spektro sutrikima, aplinka. Siame tyrime tai - artimieji (tévai, seneliai); peda-
gogai (klasés mokytojas, logopedas, specialusis pedagogas, psichologas ir t. t.),
bendraklasiai.

Analizuojant sékmingo ugdymo atvejus, pasirinkta bendrauti ir duomenis
rinkti i$ vieno i$ tévy, to, kuris geriausiai iSmano esama vaiko ugdymo situacija.
Siuo atveju tyrimo dalyvémis tapo berniuky, turinéiy autizmo spektro sutriki-
ma, mamos (visos turi aukstaji universitetinj iSsilavinima).

Kiti tyrimo dalyviai - pedagogai ir su vaiku, turinciu autizmo spektro sutriki-
ma, dirbantys specialistai turi aukstajj pedagoginj iSsilavinima.

Autizmo spektro sutrikimo samprata. Autizmo spektro sutrikimai apima
salygiskai panaSius sutrikimus, kuriems budingi pozymiai reiskiasi trijose sri-
tyse - socialinés interakcijos, kalbos ir komunikacijos bei elgesio (Fredericson,
Jones, Lang, 2010). Siuo terminu apibiidinami sutrikimai, kuriems bidingi soci-
alinés saveikos, verbalinés ir neverbalinés komunikacijos sutrikimai, stebimas
stereotipinis elgesys, riboti pomégiai ir veikla (Wing, 1996; Levy, Mandel, Schul-
tz, 2009).

Autizmo spektro sutrikimo samprata radikaliai kito (Kenny, Hattersley, Buc-
Kley ir kt., 2015; Rutter, 2011): nuo Kannerio (1943) apibiudinimo (autistinis,
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t. y. Saltas, atitoles, protiskai atsiliekantis, Sizofreniskas) iki Siuolaikinés sam-
pratos (visg gyvenima trunkantis jvairiapusis raidos sutrikimas, kuriam budin-
gi poZymiai pastebimi socialinés komunikacijos ir elgesio srityse (Pennington
ir kt., 2014).

Viena i§ prieZasciy, kodél sunku identifikuoti autizmo spektro sutrikimg ir
rasti tinkamo ir efektyvaus ugdymo formas bei bidus, yra asmeny, turinciy
autizmo spektro sutrikimg, heterogeniskumas (Kenny ir kt., 2015; Geschwind,
Levitt, 2007; Happe, Ronald, Plomin, 2006). Net pagrindinése autizmo spektro
sutrikimg apibrézianciose srityse pozymiy raisSka skiriasi ne tik pagal sudétin-
guma, bet ir konkrecia raiska, pvz.: vienam asmeniui biidingas stereotipiSkumas
iSreikStas motoriskai (plasnojimas, galvos sukimas, Sokinéjimas ir t. t.), kitam
asmeniui savy ritualy poreikiu (veiksmy atlikimas tam tikra seka, daikty nau-
dojimas tik tam tikru badu ir t. t.) (Pelphrey, Shultz, Hudac, Wyk, 2011). Lord
ir kt. (2012), standartizuotais diagnostiniais testais jvertine per du tikstancius
asmeny (nuo 4 iki 18 m.), kuriems nustatytas autizmo spektro sutrikimas, ir at-
like rezultaty analize, negaléjo isskirti aiskiy rodikliy, kuriais remiantis buty ga-
lima teigti, jog duomenys atitinka vaikystés autizma arba Aspergerio sindroma.
Tyréjy nuomone, tyrimo metu gauti duomenys ypac iSryskina asmeny, turinciy
Sios grupés negalig, heterogeniSkuma.

Kitas svarbus aspektas yra tai, kad asmenims, turintiems autizmo spektro
sutrikimg, biidinga sutrikimo raiskos dinamika. Howlin, Savage, Moss ir kt.
(2014) jgudziy dinamikos per 40 mety analizés rezultatai parodé, kad kartais
asmuo, turintis autizmo spektro sutrikima, per tam tikra laikg i$ dalies arba
visiSkai praranda jau jgytus jgiidzius. Tam tikrais atvejais priezastys aiskios
(epilepsija, kitos neurologinés ligos), taciau daliai tiriamyjy regresas jvyksta ir
patyrus stresa. Autoriai akcentuoja ugdymo proceso testinumo ir jgyty jgudziy
kartojimo svarbg (Howlin ir kt., 2014).

Nors autizmo spektro sutrikimo poZymiy raiska jvairi (Anagnostou, Zwai-
genbaum, Szatmari ir kt., 2014), taCiau pagrindinés sritys, kuriose pastebimi
sunkumai, yra: socialiné sgveika, kalba ir komunikacija, stereotipinis elgesys ir
riboti interesai.

Asmenims, turintiems autizmo spektro sutrikima, buidingi kokybiniai socia-
linés sqveikos triikumai, kurie kartais suvokiami kaip nenoras bendrauti (Kemp,
Petriwskyj, Shakespeare-Finch, Thorpe, 2013). Vaikai, turintys autizmo spektro
sutrikimg, labiau linke Zaisti vieni, jiems budingas empatijos trikumas, sunku-
mai laikantis socialiai priimtino elgesio. Bernard ir kt. (2000) teigia, kad dél
socialinés sgveikos sunkumuy vaikai, turintys autizmo spektro sutrikima, zymiai
daZniau nei turintys kitokig negalig, iSstumiami i§ bendraamziy kolektyvo ir
tampa patycCiy objektais (cit. Humphrey, Symes, 2013).

Visiems vaikams, turintiems autizmo spektro sutrikima, budingi kalbos ir
komunikacijos sunkumai, taCiau jy raiska skirtinga. Dalis autizmo spektro sutri-
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kima turinciy vaiky nekalba, kiti nors kalba, ta¢iau nevartoja kalbos kaip komu-
nikacijos priemoneés (Ivoskuviené, Balc¢itinaité, 2002). Pagrindiniai sunkumai
kalbos ir komunikacijos srityse (Charman, Pellicano, Peacey, 2011; Lal, Sangh-
vi, 2015): verbalinés / neverbalinés informacijos supratimas, neverbalinés ko-
munikacijos budy naudojimas (mimika, gestai, akiy kontaktas, kiino padétis);
netipiné kalbos iSraiSka (keistas tembras arba intonacija, nejprastai létas arba
greitas kalbéjimas, balso monotonija); echolalijos; skurdus Zodynas (vyraujan-
ti daiktavardiné arba veiksmaZodiné leksika, pavirSutiniskai gausus Zodynas,
ypa¢ dominancioje srityje); sunkumai inicijuoti ir palaikyti pokalbj, polinkis
kalbéti viena asmeniui ripima tema; kalbos supratimo sunkumai (sudetingy
instrukcijy, perkeltinés prasmés). Aptariant autizmo spektro sutrikimui budin-
gus bruozus minimi stereotipinis elgesys ir riboti interesai ir sensorika. Budingos
keisto elgesio apraiSkos bei netipiSkos reakcijos j sensorinius stimulus: hiper-
jautrumas ir (arba) hipojautrumas (Dovydaitiené, Vaitiekuté, Nasvytiene, 2013;
Lane, Bishop, 2014; Tarassoli, Baron-Cohen, 2012). Dél sensorikos, motorikos
ir paZintiniy procesy sutrikimy vaikams, turintiems autizmo spektro sutrikima,
savireguliacija yra didZiulis i$Stkis. Butent stereotipiniais judesiais, savistimu-
liacija arba poreikiu laikytis rutinos ir pasireiskia netipiné reakcija (Atwood,
2013).

Kartu su autizmo spektro sutrikimu daznai nustatomi aktyvumo ir démesio,
nerimo, nuotaiky kaitos sutrikimai, autizmo spektro sutrikimui biudingas is-
skirtinis psichoedukacinis profilis, kuriam biidingas netolygus paZintiniy funk-
cijy issivystymas (Baron-Cohen, 2011; Lai, Lombardo, Baron-Cohen, 2014).

Dazniausiai iSskiriamos Sios stipriosios asmens, turinc¢io autizmo spektro
sutrikimg, pusés: vizualinés informacijos suvokimas (démesys detaléms, gera
orientacija erdvéje), gera atmintis (ypac¢ dominancioje srityje), polinkis laikytis
rezimo (punktualumas) (Armstrong, 2012). Courchesne, Meilleur, Poulin-Lord
ir kt. (2015) nurodo, kad daugumos mazai kalbanciy ar nekalbanciy vaiky, tu-
rinciy autizmo spektro sutrikima, intelektinés galios ugdymo procese nepanau-
dojamos, vaikai nuvertinami. Jy situacijg ypa¢ pablogina nepanaudojamos jy
stiprybés: vizualinés informacijos suvokimas, struktiiros ir taisykliy laikymasis,
o sritys, kuriomis ypa¢ domimasi, priskiriamos sunkumams. Ugdymo procese
tikslingai panaudotos asmens, turincio autizmo spektro sutrikimg, galios ypac
skatina pasitikéjima savimi. Kaip teigia Morewood ir kt. (2011), mokinys, tu-
rintis autizmo spektro sutrikima, gali biti lyderis grupéje, rengiant temos, kuri
ji ypa€ domina, pristatyma. Atlikdami stiprybémis grijsto (SBA - strengths-ba-
sed assessment) asmeny, turin¢iy autizmo spektro sutrikima, vertinimo tyrimg,
Carter, Boehm, Biggs ir kt. (2015) nustaté, kad Siems asmenims biidingas uZsis-
pyrimas atlikti veikla tam tikru biidu ir iki galo. Sios savybés gali padéti moky-

vV -
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Svarbi asmenuy, turin¢iy autizmo spektro sutrikimg, savybé yra unikalumas.
Vaiky, turinéiy autizmo spektro sutrikima, individualiy poZymiy (galiy, pati-
riamy sunkumy, asmeniniy savybiy ir poreikiy) pazinimas labai svarbus ugdy-
mo proceso etapas, suteikiantis galimybe pasirinkti tinkamg mokiniui ugdymo
strategija.

Sékmingg vaiky, turin¢iy autizmo spektro sutrikima, ugdyma lemia ne kur
(vieta) vaikas ugdomas (bendrojo ar specialiojo ugdymo jstaigoje), o kaip (pro-
cesas) organizuojamas ugdymas (Starr, Foy, Cramer, Singh, 2006). lovannone,
Dunlap, Huber, Kincaid (2003), atlike moksliniy tyrimy metaanalize, iSskyré 6
esminius vaiky, turin¢iy autizmo spektro sutrikima, sékmingo ugdymo organi-
zavimo principus: sistemingas ir nuoseklus strategijy taikymas; individualizuo-
ta pagalba; aiSki struktiruota ugdymo aplinka; ugdymo turinys orientuotas j
mokinio stiprybes, taciau padedantis jveikti patiriamus sunkumus (socialinés
komunikacijos ir elgesio); pozityvis probleminio elgesio keitimo biidai; ugdy-
mo proceso dalyviy bendradarbiavimas.

Kiti autoriai vaiky, turinciy autizmo spektro sutrikima, ugdymo procesg lai-
ko sékmingu tuomet, kai ugdymo procesas organizuojamas vadovaujantis in-
kliuzinio ugdymo nuostatomis (Hess, Morrier, Heflin, Ivey, 2008; Jordan, 2008).
Mitchell (2005) kaip labai svarbius ugdymo proceso organizavimo principus
jvardija pedagoguy pasirengima ir aplinkos pritaikyma, dar prie$§ mokiniui jZzen-
giant j klase. Vertinant ugdymo sékme apskritai, daznai atsakomybé perkeliama
dviem ugdymo proceso dalyviams - sékmingg pedagogo darba iliustruoja ug-
dytinio akademiniai pasiekimai. Ta¢iau vaiky, turinc¢iy autizmo spektro sutriki-
m3, sékmingo ugdymo proceso organizavima vertéty ,matuoti“ vaiko socialiniy
kompetencijy realizavimu (Stitchter, O‘Connor, Herzog ir kt., 2012) arba vaiko,
turincio autizmo spektro sutrikimg, emociniu pasitenkinimu ugdymo procese.

Siame tyrime sékmingas vaiky, turinéiy autizmo spektro sutrikima, ugdymas
analizuojamas ekosisteminiu poziiriu (Bronfenbrenner, 2001), kurio pagrindu
tampa vaiko vystymasis saveikaujant, kada j vaika ir jo elgesj Zvelgiama kaip
j individg, funkcionuojantj tam tikroje socioedukacinéje aplinkoje, o kylancios
probleminés situacijos analizuojamos sistemoje (vaikas - tévai; vaikas - peda-
gogai; tévai — pedagogai; vaikas - tévai - pedagogai). Reiskinio tyrimas ekosiste-
miniu poziiriu reikalauja sistemos (Siuo atveju ugdymo proceso) dalyviy jvar-
dijimo, reiSkinys analizuojamas per sistemos dalyviy saveikas.

Galima teigti, jog vaiky, turinc¢iy autizmo spektro sutrikima, ugdymas tiek
specialiajame, tiek inkliuziniame kontekstuose yra sudétingas, nes néra univer-
saliy, visiems vaikams tinkanciy ugdymo strategijy ir ugdymo proceso orga-
nizavimo budy. Ugdymo unikalumag, visy pirma, lemia vaiky, turin¢iy autizmo
spektro sutrikimg, heterogeniskumas ir taikomy ugdymo strategijy bei metody
gausa ir jvairové. Kaip teigia Humphrey ir Symes (2013), kiek yra autizmo po-
Zymiy, tiek ir budy jiems jveikti.
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Tyrimo rezultatai ir jy analizé

Vaiky, turinéiy autizmo spektro sutrikimg, charakteristikos ir ugdymo
situacijy aprasymas

Siekiant gilesnio atvejo pazinimo, iSsamiai aprasoma kiekvieno vaiko, turin-
¢io autizmo spektro sutrikimg, ugdymo situacija.

Pirmasis sékmés atvejis (SA-1). Berniukas, 8 mety, lanko bendrojo ugdy-
mo mokyklos pirma klase. I$ viso klaséje mokosi 26 mokiniai, dviem i$ jy nusta-
tyti specialieji ugdymosi poreikiai (dideli ir labai dideli). Klaséje dirba klasés
mokytoja ir asistenté. Vieng kartg per savaite berniukas lanko logopedines pra-
tybas, dailés terapijos uZsiémimus (veda psichologé). Tévy iniciatyva berniu-
kas papildomai lanko privacias logopedo ir specialiojo pedagogo pratybas, kas
savaite elgesio klausimais Seima konsultuojasi su taikomosios elgesio terapijos
(angl. Applied behaviour analysis) terapeutu, kuris berniukui teikia ir psicho-
logines konsultacijas. Rekomenduojama vaika ugdyti pritaikant lietuviy kalbos
dalyko programa.

Psichologinio vertinimo iSvados. Naujoje aplinkoje berniukas jauciasi saugus,
nors apsipranta pamazu. Aktyviai domisi zaislais, kuria simbolinj Zzaidimg, labai
domisi funkcinémis daikty savybémis. Berniukas atsiribojes nuo kity, nesiekia
aktyviai bendrauti su suaugusiuoju, akiy kontaktas silpnas, atsitiktinis. Pro-
duktyviam kontaktui prieinamas, atlieka pateiktas uzduotis, bet susidoméjimo
jomis nereiskia, démesys veiklai trumpalaikis. Berniukas supranta ir vykdo pa-
prastus buitinius nurodymus, bet abstraktesnes Zodines instrukcijas supranta
menkai. Kalba - netaisyklinga, j klausimg daznai atsako echolalija. Raidos ver-
tinimo tyrimy rezultatai rodo, kad berniuko gebéjimai iSlavéje netolygiai, kalbi-
niy gebéjimy ir girdimojo suvokimo lygio vertinimo metu nepavyko nustatyti.

Stebétojo refleksija. Berniukas su Seima gyvena nuosavame name, turi savo
kambarj. Iéjus | kambarj matosi visur iSmétyti daiktai, nepaklota lova, daugelis
stalo Zaidimy iSdélioti ant Zemés. Kambaryje ant sienos aiSkiai matoma Zodi-
né dienotvarké, namuose gausu vizualiniy pagalbos priemoniy: veiklos sekos
vonioje ir tualete. Virtuvéje berniukas turi savo sasiuvinj, kuriame klijuojami
receptai ir pagaminimo eiga (naujoje eilutéje naujas veiksmas). Berniuko kam-
barys suskirstytas j zonas, kur berniukas miega (prie lovos, ten ir lovos klojimo
veiksmy seka), rengiasi (prie kédutés, kur nurodyta rengimosi seka), mokosi
(prie darbo stalo, kur ruo$iami namy darbali, kortelé darbas). Stebétojo many-
mu, sudarytos palankios salygos vaiko savarankiSkumui ugdytis.

Namuose berniukas bendrauja nedaug, linkes laika leisti savo kambaryje.
Paprastai kontakta inicijuoja mama, pats prieina paprasyti valgyti, gerti. Atéjusi
stebétoja vaiko nedomina. Kalbinamas kartais atsako, jei nesupranta, ko klau-
siama, tyli arba, mamai perfrazavus klausimg, atsako. Pastebimas glaudus vaiko
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rySys su mama. Labai mégsta pieSti (ant sieny daug pieSiniy) ir Zaisti stalo Zai-
dimus.

1 lenteléje pateikti visy ugdymo dalyviy nurodomi vaiko asmenybés bruozai,
jo galios ir patiriami sunkumai.

1 lentelé

Sékmeés atvejo (SA-1) asmeninio lygmens apibudinimas (interviu teiginiai)

Da.ll)." Galios Sunkumai Asmenyb_es
viai bruozai
Mama |[Atmintis, ko gero.] [... [Neturi kq per pertraukas |[]is yra pakankamai

jis is tikryjy labai gabus | veikti, nemoka prie vaiky |paklusnus, stengiasi
matematikai] [Jam laikas |prieiti] [Jam sunkiau social- | klausyti.] [Dabar
labai aktualu.] iai prisitaikyti] jis jau pradeda
[Jisai pavargsta nuo to, kad | atsikalbinéti.

ten daug vaiky toj klaséj.] | PavyzdZiui, ne, as
[Jam pykciai yra dél rutinos | nenoriu.] [labai

pokyciy.] [ mokyklg jis sqZiningas, jisai
nenori, sako, man nuobo- nesimusa niekada.]
du mokykloje, as neturiu [...labai nori Zaisti]

draugy, neturiu ten kq veik- | [nemégsta tvarkytis.
ti.] [Pavasariais jam, matyt, | Gyvena netvarkin-
baterijos baigiasi. Pavarg- |gai. Apskritai dai-
sta ir nieko nebenori.] [O kty chaosas aplink
klaséje, kai nepasakoma ji.] [Labai mégsta
jam tiesiogiai, jis negirdi.] | po parduotuves

[0 sunkiausia mokykloj su | vaZinét, mégsta
motyvacija ir su vaikais jis | pavalgyti.]

visiSkai nemoka bendrauti.]
Klasés |[Labai gerai skaiciuoja.] |[Dabar pavarges, auklétoja |[Geras vaikas, uz-
moky- | /O kai pradeda piesti, praeity mety saké, kad irgi | sispyres, bet geras,
toja nespéja mama popieriaus | tas pats buvo.| [Nieko neda- |susikalbam.] [Daz-
pirkt.] [Labai grazis jo | ro.][Perskaitau posmelj, o  |nai sulenda j savo
piesiniai, jdomiis tokie, jis sau pradeda murmét po | pasaulj ir mgsto,

su polékiu ir fantazija.] | nosim, gaila, nesuprantu, kq | biity jdomu suZino-
[Labai gerq atmintj turi.] |ten murma.] [Dabar jis nie- |ti, kq.] [Dalyvauja
[Punktualus kaip laikro- | ko negirdi.] [Sunku jam vél |gyvenime vaikas.]
dis.] [Bando juokaut, persiorientuot]. [KaZkaip j
paklausiu jo ko nors, o jis | mane per pamokq net neat-
pakartoja ir Sypsosi.] [lki |sisuka.]

siol issivertém be detalios
dienotvarkés. Mama sake,
kad jiems labai gerai
veikia namie.]
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1 lentelés tesinys

Logo- |[Taisykliy laikymasis, [Greit nusibosta draugai, [Jisai nuoSirdus yra,
pedé o0 visa koncentracija j greit viskas nusibosta.] [Jo | mandagus, pavasarj
dovang, nieko aplink ne- | tik neissivysciusi kalba yra.] | tai pradéjo patin-
girdi.] [Jam sunkiau abstrakcias  |gét.] [Jis btina toks
sqvokas Zinoti.] [Jis néra kaip savam pasauly,
rangus, jo ta motoriné koor- | bet kiekvienas mes
dinacija sulétéjusi, toks kaip | esam skirtingi.]
meskiukas vaiksto.] [Nepa-
kelia triuksmo, gali ljsti po
stalu.]
Psicho- | [Labai bendraujantis [Pavargsta nuo [Jisai uZsispyres
logé vaikas, teisingas vaikas.] | monotoniskos veiklos, kai- |gergja prasme,
[Aiskiai iSsakantis savo talioti dazZnai reikia.] kurybingas, ener-
mintis, jausmus.] [AS taip |[Jisai su vaikais bendrauja |gingas ir greitas,
suprantu, kad jis labai minimaliai.] [Spontanisko |ir linksmas btina,
daug supranta Zodinés bendravimo kol kas néra.] | visoks, kaip ir visi
kalbos.] [<...> gali nusédeé- Zmoneés.] [Jisai ap-
ti, gali susivaldyti.] siverkia arba liudi,
arba jisai labai
linksmas btina.]
[Jis labai geras vai-
kas.]
Asis- [Juokus supranta.] [Jam greit nusibosta drau-
tenté gai.] [Jam labai nuobodu.]
[Praso tylos.]
Moki- |/[PieSiu. Namus.] [Daryti | [Nuobodu, nuobodu.] Ar tu | [Darysiu kq noriu.]
nys keramikos darbelius.] turi draugy? [Jokio.] [ZaidZiu su savo
[Dailé ir technologijos. broliu. Kuris yra
Man patinka... piesti ir geriausias mano
viskq lipdyti, Zmogeliukus brolis.]
i$ plastilino. Dar vazas.]
Ben- [Pas jj labai daug Siuksliy
drakla- ant stalo.]
siai [Man nelabai patiko su juo
sédét. Pripiesé man j knygqg.
As labai supykau.]

Antrasis sékmeés atvejis (SA 2). Berniukui 11 mety. Pirma klase lankeé spe-
cialiojoje ugdymo jstaigoje. Pastaruosius dvejus metus ugdomas bendrojo ug-
dymo mokyKloje. Klaséje mokosi 13 mokiniy, SeSiems i$ jy nustatyti specialieji
ugdymosi poreikiai: vienam - labai dideli, 5 mokiniams - vidutiniai specialieji
ugdymosi poreikiai. Klaséje dirba viena pedagogé, taciau daznai pagalbg teikia
mokyklos direktoré ir logopedé. Berniukas du kartus per savaite lanko logope-
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dines pratybas. Mokyklos logopedé teikia privacia intensyvesne (2 kartus per
savaite) logopedine ir specialigja pedagogine pagalba. Berniukas lanko dailés
terapijos bei hipoterapijos uzsiémimus, pradétas masazy kursas. Mokykloje ug-
domas pagal individualizuotg programa.

Psichologinio vertinimo iSvados. Berniukas bendrauja gestais, garsazodziais,
kontaktas su vertintoju pakankamai pilnavertis. Nurodymus vykdo selektyviai:
pasirenka jam patinkancias uzduotis, jas atlieka iki galo, taciau nedominancias
ignoruoja. Berniukas ganétinai gerai suvokia visuma i$ detaliy, jo geri erdvinio
mastymo gebéjimai. PrasSant atlikti jo nedominancias uzduotis, bando kartoti
vertintojo iStartus Zodzius, placiai Sypsosi, ziirédamas i psichologa, arba lau-
kia mamos palaikymo (dél geresnés vaiko emocinés biiklés leista mamai stebéti
vertinimg). Berniuko intelekto struktiira netolygi, kokybinés pazinimo, elgesio
ir komunikavimo bei savireguliacijos charakteristikos atitinka nepatikslinto in-
telekto sutrikimo pozymius. Zymis verbalinés raiskos sunkumai.

Stebétojo refleksija. Berniukas su Seima gyvena 3 kambariy bute, kambarj
dalijasi su broliu, ta¢iau ribos pavaizduotos gana ai$kiai. Seima beveik nenaudo-
ja vizualiniy aplinkos struktiiravimo priemoniy, iSskyrus veiklos seka praustis.
Laikas namuose struktiiruojamas nurodant dienotvarke. Berniukas laikg leisti
stengiasi kartu su Seimos nariais. Aktyviai naudojamas laikmatis, juostelé, ku-
rioje suZymétas laikas, kalendorius. Berniukui sudétinga suprasti laiko seka
(pvz.: vaZiuos pasiimti brolio i§ darZelio po 30 min.; mama gris po trijy dieny).
Kalbinamas ar klausiamas stengiasi atsakyti, tac¢iau jo kalbg gana sunku su-
prasti. Atsako dazniausiai vienu ZodZiu. Kalbédamas daug gestikuliuoja. Mégsta
Zaisti su planSetiniu kompiuteriu, juo skatinamas.

2 lentelé

Sékmeés atvejo (SA 2) asmeninio lygmens apibudinimas (interviu teiginiai)

.. . . Asmenybés
Dalyviai Galios Sunkumai y ]
bruozai
Mama [Gera atmintis, regimasis suvoki- | [Prastas girdimasis | [Ramus, be-

mas.] [Taisykliy laikymasis.] [Pa- |suvokimas, nege- |siSypsantis,
kankamas emocinis stabilumas.] | béjimas bendrauti |draugiskas

[Supranta Zodj ,reikia”] kalba, savarankis- | berniukas.]
kumo stoka.]
Klasés moky- |[Socialiai issivystes vaikas.] [Jis tiesiog nekalba | []is pyksta ir
toja [Puikiai orientuojasi aplinkoje.] | arba kalba sava dZiaugiasi
[Supranta Zodj ,reikia“] [ZaidZia |kalba.] taip pat.]

bendrus Zaidimus.]
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2 lentelés tesinys

Logopedé [Ir ta jo stiprybé - valia, as taip [Kalba. Suvokimas | []is labai
galvociau.] kalbos, sakyciau, siltas, mielas,
[Jis padaro iki galo. Atrodo, pa- vidutinis.] draugiskas
vargo, nebenori, bet padaro iki vaikas.]
galo.]

[Nebloga atmintis.] [Mokytoja
sake, jis gerai dainuoja. Ir taktq
musa gerai. Tiesa, pralavinom
siek tiek kalbq, kai issiaiskinom,
kad gali dainuoti.]

Treciasis sékmés atvejis (SA 3). Berniukas, 8 mety, lanko pirmg lavina-
majg klase specialiojoje ugdymo jstaigoje. Klaséje mokosi 7 mokiniai, kuriems
nustatyti dideli arba labai dideli specialieji ugdymosi poreikiai. Berniukui nu-
statyti labai dideli specialieji ugdymosi poreikiai. Klasés mokytoja - specialioji
pedagogé, dirba ir asistenté. Mokykloje du kartus per savaite berniukui teikia-
ma logopediné pagalba Tévai organizuoja intensyvy ugdyma po pamoky: logo-
pedinés pratybos 1 kartg per savaite; ergoterapijos uzsiémimai - 1 kartg per
savaite, berniukas pradéjo lankyti mintinio skai¢iavimo mokyklg - Menar. Mo-
kykloje ugdomas pagal individualizuotg programa.

Psichologinio vertinimo isvados. Berniukas naujoje aplinkoje prisitaiko pa-
laipsniui, kontaktas pasiZyméjo netolygumu. Pastebimas aktyvus pasipriesini-
mas situlomai veiklai, lydimas jvairiomis verbalinémis iSraiSkomis, taciau pa-
vyksta motyvuoti tikslinémis uzduotimis. Aktyvus pasiprieSinimas struktirai,
ypac¢ emocinés jtampos ar nuovargio fone. Berniukas darbingas tam tikrg laiko
tarpa, stebimi savireguliacijos sunkumai. Berniukui biidingas impulsyvumas,
emocijy raiSka stipri, daZnai reaguoja nepasitenkinimu. Intelekto struktiira ne-
tolygi, kokybinés paZinimo, elgesio ir komunikavimo charakteristikos atitinka
nepatikslinto intelekto sutrikimo poZymius, verbaliné raiSka apsunkinta.

Stebétojo refleksija. Berniukas su mama ir patéviu gyvena 3 kambariy bute,
turi savo kambarj. Namuose ypac gausu vizualiniy aplinkos struktiiravimo prie-
moniy: dienotvarké, veiklos sekos (tualete, vonioje). Aplinkoje daiktai suzymeéti
pagal paskirtj (Simo pakabas; Simo batai, riibai, Zaislai). Aktyviai naudojama pa-
sirinkimy juosta (suklijuojami simboliai, vaikas iSsirenka, pvz., vakarienés vari-
antai: sriuba, lazanija, sumustinis). Namy aplinkoje berniukas siekia buti tame
paciame kambaryje su tuo metu esanciais namuose zZmonémis. Siekia fizinio
kontakto (stebétojai gulasi ant keliy, pribéga, maigo ranka), ko nors paklausus
atsako maisSyta lietuviy ir angly kalba. Berniukas skatinamas socialinémis skati-
nimo priemonémis, Zaislais, kompiuteriniais zZaidimais.
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3 lentelé

Sékmés atvejo (SA 3) asmeninio lygmens apibudinimas (interviu teiginiai)

Dalyviai Galios Sunkumai Asmenybés bruozai

Mama [Jis mégsta skaicius.] [iprotis rékti], [su su- | [Padeda susitvarkyt
[Jis dalyvauja procese  |vokimu nekas] [Kai savo kambarij.] [Nebéra
sgmoningai, sédi suole, |kalbam, a$ jau matau, |to tokio agresyvumo.]
vykdo uzduotis, pagal |kad nesupranta, reikia
savo galimybes ben- konkreciai jo iSmoktom
drauja su vaikais.] frazém kalbét.][Daug
kq konkreciai reikia
iSmokt, nes viena, saky-
kim, mokam, o kita

jau nebeiseina.][Labai

daug pagalbos reikia,
struktiruot, numatyt.]
Klasés [Moka uZsispirti ir siek- | [Jam sunku bendrauti | [Po truputj prade-
mokytoja | ti savo tikslo.] [Bet visa- | su bendraamZiais, da dalintis.] [Liudngq
da padaro, ir skaito, ir | dalintis interesais.] drauggq prieina, paglos-
paraso, ir suskaiciuoja.] | [dalintis savo sau- to, geba biiti lankstus.]
gomais, tausojamais [Labai myli tévelius,
Zaislais.] [ISrankus senelius.] []is tikrai la-
maistui, labai stebi, bai nuostabus vaikas.]

kq valgo, nepatinka [labai jdomus]
muzika ar skleidZiamas

garsas.] [0 jo pyktis per
kelis kabinetus girdisi.]

Logopedé | [...pakankamai sava- [...nelabai bendrau- [DazZnai Sypsosi pries
rankiskas.] [Zino savo | jantis.] [Dar nelabai iskrésdamas kokiq is-
vardq ir pavarde.] orientuojasi, kokia daigq.] [Dazniausiai
Kalba maisyta su angly | pamoka, reikia pri- pavaisina klasés drau-

kalba, bet kalba.] [Ima- | minti.] [Kartais sunku | gus.] [Per savo garsine
si veiklos, jeigu jj sudo- | sukaupti démesj visam |israiskq labiau savo
mini, naudoji vaizdine |uZsiémimui.] [Nemégs- | nepasitenkinimq jprates
medZziagq.] [Geba atlikti | ta garsios muzikos.] reikst.] [Jam labai patin-

uzduotis iki galo, jeigu ka smulkus daik¢iukai.]
Zino, kiek jy turés atlik- [Moka manipuliuoti
ti.] [Pasistengia susit- Zmonémis.]
vardyt.]
Asistenté | [Daug angliskai sneka.] [ldomus vaikas.]

Interviu analizé rodo, kad pedagogu duotose charakteristikose vyrauja vai-
ko, turincio autizmo spektro sutrikima, galias ir teigiamus asmenybés bruozus
apibidinantys teiginiai. Kalbédamos apie pirmajj ugdytini, pedagogés nurodo
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21 teiginj apie vaiko galias ir 18 teiginiy apie sunkumus. Apie antrajj ugdytinj
pateikia 10 teiginiy apie jo galias ir 2 teiginius apie sunkumus, apie treciajj ug-
dytinj - 17 teiginiy apie galias ir 11 teiginiy apie sunkumus. Tyrime dalyvavu-
sios dvi mamos nurodo ir vaiko galias, ir patiriamus sunkumus, ta¢iau labiau
akcentuoja sunkumus: apie pirmajj ugdytinj nurodomi 7 teiginiai apie galias ir
10 teiginiy apie sunkumus, apie treciaji ugdytinj nurodomi 4 teiginiai apie ga-
lias ir 5 teiginiai apie sunkumus. Tik apie antrajj ugdytinj jo mama pateikia 7
teiginius apie galias ir 3 teiginius apie sunkumus. Tévy polinkj iSrySkinti vaiko
sunkumus paaiskina Myers, Mackintosh, Goin-Kochel (2009) teigdamos, jog té-
vai, auginantys vaika, turinti autizmo spektro sutrikima, kasdien patiria jtampa,
dél visuomenéje susiformavusiy autizmo spektro sutrikimo stereotipy jiems
bidingas menkas saves vertinimas Autorés mano, kad tokiu buduy, t. y. jvardijus
vaiko, turinCio autizmo spektro sutrikima, sunkumus, lyg pasidalijama kaltés
jausmu, kurj tévai jaucia dél vaiko negalios.

Galima pastebéti, jog visiems mokiniams organizuojamas intensyvus ugdy-
mas po pamoky, siekiama sukurti kuo palankesne aplinka vaiko visapusiskai
raidai, taCiau, tévy nuomone, vienas is$ svarbiausiy uzdaviniy - uztikrinti vaiko
emocinj stabiluma. [Norim, kad laimingas vaikas biity.] (SA 1, M). [Kazkaip la-
biausiai ir baisu, <..> emocijos, mokslai kaip mokslai, tiek jau to, aisku, darome
viskq, kq galime, bet emocijos, manau, svarbiausia, bent jau mums.] (SA 2, M).
[Man irgi yra labai svarbu, kad islaikytume jj maksimaliai patenkintq, nes jau
esam pridare klaidy.] (SA 3, M). Pedagogai ir pagalbg berniukams teikiantys spe-
cialistai taip pat teigé, jog mokiniy emociné biisena svarbi sékmingam ugdymui.

Apibendrinant ugdymo dalyviy interviu duomenis, matyti, kad tyrime da-
lyvavusiy vaiky charakteristikos ir jy ugdymosi situacijos yra individualios ir
unikalios. Ugdymo proceso dalyviai pastebi bei fiksuoja panasius ir skirtingus
vaiky asmenybés bruoZus, jy galias ir sunkumus, i$$ikius, kylan¢ius ugdymosi
procese. Skirtingos yra vaiky ugdymosi aplinkos (bendrojo ugdymo jstaiga ir
specialiojo ugdymo jstaiga) bei teikiama specialisty pagalba.

Séekmingq ugdymagsi lemiantys veiksniai

Vaiko, turinCio autizmo spektro sutrikimg, ugdymas laikomas sékmingu,
kada visi ugdymo dalyviai (vaikas, tévai, pedagogai, bendraklasiai) teigiamai
atsiliepia apie esamg ugdymo situacija (Emam, Farrel, 2009). Ta liudija visy in-
terviu dalyviy: vaiky (SA 1, SA 2, SA 3), jy mamy (M), klasés mokytojuy (KM),
logopedy (L), mokytoju padéjéju, asistenty (A), psichology (P) pasisakymai:
[Viskas mane dZiugina, dZiugina, kad mano vaikas dalyvauja, ne Siaip atsédi toj
klaséj. Jis dalyvauja procese sgqmoningai, jis sédi suole, vykdo uZduotis, pagal savo
galimybes bendrauja su vaikais, kas man labai patinka.](SA 3, M). [DZiugina drau-
gysté su vaiku, dZiugina vaiko ir mano, kaip mokytojos, abipusis rysys.] (SA 3, KM).
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[Man gerai. Smagu man.] (SA). [DZiugina tai, kad , kitoks" vaikas gauna ugdymaq
bendrojo lavinimo mokykloje, sutaria su mokytoja ir logopede.] (SA 2, M). [Net
neZinau. Labai dZiaugiuos.] (SA 2, KM). [..man &ia patinka. Pamokos jdomios.] (SA
1). [Noréjau pabit pas Danute.](SA 1). [Man dar labai patinka, kad pas visus yra
noras dirbti.] (SA 1, M).

Siekiant iSanalizuoti ugdymo proceso sékme lemiancius veiksnius, atlikta
ugdymo dalyviy interviu ir stebéjimo turinio analizé, kurios pagrindu iSskirti
tokie veiksniai: ugdymo dalyviy palankios vertybinés nuostatos ir draugiska ben-
druomeneé, individualizuotas ugdymas, ugdymo situacijos dalyviy bendravimas ir
bendradarbiavimas, bendraamZiy jtraukimas j ugdymo procesq.

Ugdymo situacijos dalyviy (tévy, pedagogy, bendraklasiy) palankios
vertybinés nuostatos ir draugiska bendruomené

Vienas i$ esminiy sékmingg vaiky, turin¢iy autizmo spektro sutrikimg, ug-
dyma lemianciy veiksniy yra pedagogy ir mokyklos bendruomenés palankios
nuostatos j vaikus, turincius autizmo spektro sutrikima (Manti ir kt., 2011; Par-
sons ir kt,, 2011 ir kt.). Tyrimy duomenys rodo, kad yra tiesioginis rysys tarp
pedagogo vertybiniy nuostaty ir sékmingai kuriamos vaiko, turinc¢io autizmo
spektro sutrikima, socioedukacinés aplinkos (de Boer ir kt., 2011; Sharma, Lo-
reman, Forlin, 2012), t. y. teigiamos pedagogy nuostatos tolygu sékmingam ug-
dymui. Pedagogo vertybinés nuostatos ypac priklauso nuo jo asmeniniy savybiy
bei profesinio pasirengimo ugdyti vaikus, turinc¢ius autizmo spektro sutrikima
(Sotto-Chodiman, Pooley, Cohen, Taylor, 2012).

Draugis$ka bendruomenés aplinkg ir palankias ugdymo dalyviy vertybines
nuostatas liudija interviu dalyviy pasisakymai: [Tikrai jie pripranta vienas prie
kito, nes ji priima tokj, koks jis yra. Ir jie net negalvoja, kad Cia sutrikimas, betar-
piskai priima; kas nepatinka - pasako.] (A). [Pas mus vaikai, mokytojai labai tole-
rantiski vaikams, kurie turi specialiyjy poreikiy. Jie jy nelepina, bet ir nesodina, ir
neZemina.] (P). [Labai dZiaugiuos, kad vaikai jj priemé.] (KM). [...Sita klasé dabar
jau tikrai su jais susigyvenusi] (L). [Jei jis verkia, tai mergaités paglosto. Gal dél
to, kad vaikai priéemé jj gerai. Man tie vaikai kaip savi. As jiems sakau, kad baruosi
dél to, kad man rupit.] (KM). [AS galvoju, kad mikroklimatas toks miisy mokyklos.]
(L). [Sudaromos geros sqlygos ir jauki aplinka, bendraujama, neisskiriama, kad
jaustysi pilnavertis bendruomenés narys.] (SA 3, A). [Kartais ateina, verkia ryte,
sako ,nenoriu j kykq’, reikia desimt minuciy su juo pakalbét, uzglostyt, kol jis nu-
rims, kol kaZkq pasitilai.] (SA 2, KM). [Svarbiausia vaikus mylét, sakyciau, daugiau
nieko nereikia.] (A). [Reikéty mokytojo, kuris noréty, kad toks vaikas pas jj biity,
kuris sakyty ,taip, as galiu, sutinku"] (P).

83



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2019 2 (40)

Vaiky, turinc¢iy autizmo spektro sutrikima, tévai pastebi pedagogy riipestj ir
draugisSka, priimancia aplinkg, skatinancig socialine bei akademine vaiko raida:
[Daroma, kad vaikas nesijausty ,kitoks’, bet btty lygiavertis ,,mokyklos pilietis‘]
(SA 2, M). [Man dar labai patinka, kad pas visus yra tas noras dirbti.] (M). [O ir visi
stengiasi jam padeéti, tai labiausiai ir dZiugina.] (SA 2, M).

Individualizuotas ugdymas

Vaiko individualumo paZinimas. Klasés pedagogai, specialistai ir vaiko tévai
jvairiais bldais stengiasi paZzinti vaiko, turin€io autizmo spektro sutrikimg,
individualuma. Analizuojami vertinimo dokumentai, testai, anketos, taciau
kartais abejojama juose pateikiamos informacijos apie vaikg nauda: [Nes mums
tas diagnozes paraso, bet man kartais ta diagnozé nieko nesako.] (SA 2, KM). [Juk
tie aprasymai is buvusiy mokykly ar vertinimy nieko realiai apie vaikq nepasako.]
(SA 3, KM). Kaip vieng i$ vaiko pazinimo biidy pedagogai jvardijo stebéjimq: [AS
stebédavau jj, nueidavau ir j jo grupe pasiZiiret, kaip jis dirba.] (SA 1, L). [Sédi ir
Ziuri j tq vaikq ir is nuojautos dirbi.] (SA 2, KM). Stebiu vaikq ir sprendZiu.] (SA 3,
KM). [...pirmas valandas stebéjau klaséj.] (SA 2, L). Pokalbis su vaiku, turinciu
autizmo spektro sutrikima, ir jo tévais taip pat pripazjstamas svarbiu vaiko in-
dividualumo paZinimo budu: [Nes tada jau kalbameés su tévais, koks tas vaikas,
kad Zinotume, kaip <..>] (SA 1, P). [Dailés terapijq vedu, nes per jq tikrai labai
daug dalyky apie pacius vaikus suZinau. Piesiam, po to kalbamés. Ne tiek piesiam,
kiek as juos analizuoju.] (SA 1, P). [Jeigu jisai labai daug sneka, tai vélgi rodo su-
sirtipinimgq, kas vyksta, ko jis ¢ia susirtipino, kas yra. Na ir klausiam, kq tu dabar
galvoji? Ko tu nori?] (SA 1, P). Analizuojant ugdymo dalyviy interviu paaiskéjo,
jog stengiamasi iSsiaiskinti ne tik akademiniy Ziniy lygj ar sutrikimui budingas
charakteristikas, bet démesys kreipiamas ir j vaiko, turincio autizmo spektro
sutrikima, galias, pomégius, asmenines savybes ir poreikius: [Pradéjo gilintis j tai,
kq vaikas mégsta.] (SA 3, M). [Kiekvienq i$ jy priimu kaip unikaly, individualiq
asmenybe, turinciq savitumo.] (SA 3, KM).

Vaiko ugdymo individualizavimas. Kaip teigia McKenzie (2008), stiprybémis
ir pomégiais grindziamas ugdymo turinys Zymiai geriau jsisavinamas. Ugdymo
dalyviai ypatinga démesj skiria vaiko, turin¢io autizmo spektro sutrikima, ug-
dymo individualizavimui, remdamiesi jo galiomis bei pomeégiais: [<..> naudoji
tokiq vaizdine medZiagq, kuri jam yra priimtina ir aktuali.] (SA 2, L). [Pradéjom
gilintis j tai, kq vaikas mégsta, ir viskq gristi tuo, o jis mégsta skaicius, ir viskq
darém per skaicius.] (SA 3, M]. [Svarbiausia, turbiit, jsiklausyti j mokinio poreikius
ir nespausti stipriai, sudominti vaikq.] (SA 2, KM). [Turi jis pas mane kabinete to-
kiy smulkmeny j déZute prikises. Jam labai patinka smulkiis daikciukai. Tai randu
kokj Zaisliukq ir vis jkisu. Tai dabar, kai matau, kad kazkas ne taip, sakau, Zinok,
déZutéj yra naujiena. Jis bent jau pasistengia susitvardyt. Nugaliu smalsumu.] (SA
3, L). [ Manau, reikia individualiai Ziturét.] (KM).
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Mokykloje ir namuose ugdymo procesas organizuojamas lanksciai, atsizvel-
giant j individualias vaiko galimybes: [<..> mokykloj Zitirima lanksciai.] (SA 3,
M). [Jeigu jis pasako ,ne, dabar negaliu’, tai neuZtvirtinti, o sakyti: ,,Palauk, kada
tu galeési, tada pradék.”] (SA 1, L). [Jam kyla pyktis, kai reikia rasyt su parkeriu,
tai jisai raso su kompiuteriu.] (SA 3, M). Pedagogams svarbi mokinio asmeniné
pazanga: [Sakom, vis tiek paZanga didZiulé tokiam vaikui.] (SA 3, L). [DZiugina,
kai pamatai, kad vaikas Zengé nedidelj Zingsnelj pirmyn.] (SA 2, L). [...kreipti dé-
mesj j vaiko poreikius ir maZais Zingsniukais siekti uzsibréZty minimaliy tiksly.]
(SA 3, L.) [Labiausiai dZiugina padaryta jy paZanga, net ir minimali, pvz., rasyti
nuo eilutés krasto iki eilutés galo, palaukti savo eilés skaitant.] (SA 3, L). [...kartais
akivaizdZiy ir greity pokyciy nebiina. Viskas palaipsniui.] (SA 3, KM).

Tyrimo dalyviy i§sakytos mintys ir stebéjimo medZziaga rodo, kad vaiko ug-
dymas remiasi individualia vaiko charakteristika. Kaip teigia Waltz (2002), ide-
aly, jei vaiko, turincio autizmo spektro sutrikimg, mokytoja biity ta, kuri taiko
veiksmingus mokymo metodus, bity riipestinga, bet svarbiausia, puikiai iSma-
nyty individualius vaiko poreikius.

Ugdymo dalyviy bendravimas ir bendradarbiavimas

Ugdymo dalyviy interviu turinio analizé atskleidé jy orientavimasi j bendra-
vimg ir bendradarbiavima: [Man atrodo, kad be miisy bendradarbiavimo nieko
nebity. Vienas lauke ne karys. Su mama tikrai nuoSirdZiai bendraujam. Taria-
mes, kalbameés, diskutuojam. Ji supranta mano galimybes, mato, kad as stengiuosi,
daug ko nemoku, bet mokausi. Mama taip pat ne visagalé. Taip ir dirbam.] (SA
2, KM). Pedagogy, specialisty ir tévy bendravimas glaudus ir nenutriikstamas:
[Bendraujam, tai susiskambinam, mes vos ne kiekvienq dienq susitinkam, pakal-
bam, kaip kq.] (SA 2, L). [Man tas yra labai svarbu ir visiem turéty biiti svarbu, kad
mes, jei yra kazkas, sakytume, snekétume ir bendrautume.] (SA 3, M). [Su klasés
mokytoja bendraujam labai daug telefonu, internetu.] (SA 3, M). [Mano pareiga
juos informuoti ne tik bédai istikus, bet ir pasidZiaugti, pasidalinti savo laime ir
pasiekimais.] (SA 3, KM). Teiginiy analizé parodé, kad pedagogai ir tévai vieni ki-
tus pripazjsta lygiaverciais, bendro tikslo siekianciais partneriais: [Tévai daznai
pataria, kq daryt, arba pasitariam kartu.] (SA 1, KM). [Daug pataria mama, nes
kartais tikrai neZinai nuo kurio galo griebtis.] (SA 2, KM). [Bet mokytoja skambina
ir tariasi, pasidZiaugia ir pasidalina, kas sunku, paklausia, kq galéciau pasitilyt.]
(SA 3, M). [Visi vieningi, draugiskai nusiteike, dirba bendro tikslo link.] (SA 3 KM).
[Man, galbiit, tai nauja situacija, o téveliams seniai atrastas btidas, kaip pasielgti,
kq pasakyti.] (SA 3, KM). [Kartu ieskome sprendimy j iskilusius sunkumus.] (SA
2, M). Svarbus sékmingo bendradarbiavimo bruozas - pasidalijimas atsakomy-
be ir pareigomis: [AS daugiau akademiniais reikalais <...> su elgesiu daugiausiai
asistente.] (SA 1, KM). [Tada jau turéjom kq veikt, bet psichologé sulipdé santy-
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kius.] (SA 1, KM). [AS paimu juos i$ autobuso ir atvedu j klase.] (A). [Daugiausiai
mokytoja pati tvarkosi, as kol kas jai padedu daugiau su priemoném, jei reikia.]
(SA 3, A). [Su tévais aptariame, kokias problemas jie mato vaiko kalboje, elge-
syje, ko jie tikisi is uZsiémimy, iSsikeliame bendrus tikslus.] (SA 3, L). Ugdydami
vaikus, turincius autizmo spektro sutrikimg, ugdymo situacijos dalyviai dirba
kaip komanda: [Svarbiausia, kad visi darbuotumémeés kaip komanda.] (SA 3, KM).
[...mes susitinkam kartq per ménesj, visi su vaiku dirbantys.] (SA 1, KM). [Mes su
mokytoja daug kalbamés ir su asistente, <..> su jom daug dirbam.] (P). [Po to
susirinkimuose detaliau pasikalbam.] (SA 1, P). [Man patinka, kad jeigu kyla klau-
simy, mokytoja konsultuojasi su psichologe.] (SA 1, M). [Man patinka, kad moky-
tojos nesijaucia visaZinés ir konsultuojasi su specialistais.] (SA 1, M). [Isivaizduoju,
kad toks ugdymas jmanomas tik bendradarbiaujant abiem puséms - mokyklai
ir téevams.] (SA 2, M). Nors nemazai tyrimy rodo, kad pedagogai vis dar nelin-
ke itraukti tévy, kaip lygiaverciy partneriy, j vaiko ugdymo procesg (AliSauskas
ir kt., 2011; AliSauskas, 2019; ir kt.), Siame tyrime analizuojamy sékmingo ug-
dymo atvejy dalyviai pabrézia bendradarbiavimo svarba. Tyrime dalyvavusios
klasés mokytojos ir specialistés pabrézia Seimos liikesc¢iy svarba. Vaika, turintj
autizmo spektro sutrikimg, stengiamasi ugdyti pagal sistema: vaikas - Seima -
mokykla (Jureviciené, 2012): [Pirma klausiu, kas tévams aktualiausia. Noriu su-
prasti jy poZitirj, yra visokiy, vieniems rezultatai ypac svarbis, kiti labiau vaiko
savijautq akcentuoja.] (SA 1, KM). [Pirmiausia reikia i$siaiskinti liikescius visy. Jei
kas nors tikesis per daug, gali nusivilti ir nesijaus laimingas.] (SA 3, KM).

Interviu dalyviai nurodé, jog pedagogy ir tévy bendradarbiavimas leidZia vi-
sose aplinkose (namai, mokykla) uztikrinti ugdymo testinumgq, nuosekly vie-
nody ugdymo strategijy taikymg, kurio svarbg pabrézia uZsienio ir Lietuvos
autoriai (Gevorgianiené, Rasc¢epkina, 2014; Koegel, L. K., Koegel, R. L, Frea, Hop-
kins, 2003). Pedagogés rengia ir teikia papildoma medziagg ugdymui namuose,
ne tik kasdieniams namy darbams, bet ir vasarai. Uzduotys skiriamos remiantis
vaiko galiomis ir pomeégiais, siekiant ugdyti sritis, kuriose vaikas patiria sunku-
muy.

Svarbus ugdymo dalyviy interviu ir stebéjimo turinio analizéje iSryskéjes
ugdymosi sékmés veiksnys - bendraklasiy jtraukimas j ugdymo procesq. At-
wood (2013) teigimu, bendraamZiy aktyvus jsitraukimas j ugdymo procesa lygu
akademinei ir socialinei sékmei. Tyrime dalyvavusiy pedagogiy teiginiai rodo,
kad bendraklasiai ripinasi ir globoja vaikus, turin¢ius autizmo spektro sutriki-
ma. Klasés mokytojos j ugdymo procesg jtraukia bendraklasius, kurie savano-
riskai jiems padeda, bendrauja mokykloje ir uz jos riby. Bendraklasiai aktyviai
dalyvauja ugdymo procese ir pagalba teikia ne tik mokiniui, bet ir mokytojams.
Dviem atvejais (SA 1 ir SA 2) bendraklasiai noriai padeda vaikams, turintiems
autizmo spektro sutrikimg, ir juos saugo nuo aplinkiniy nepalankaus elgesio:
[Jei jis verkia, tai mergaités paglosto.] (SA 2, KM). [Vaikams kartais pasakau, jiis
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dabar jj priziiri. Klase tvarkyti reikia, surikiuoti visus, kai kur nors einam.] (SA 1,
B). [Reikia padéti daugiausiai L. Mes padedam D. (asistentei veZimélj stumti).] (SA
1, B). [Labai dZiaugiuosi ir bendraklasiais, kurie rupinasi, saugo jj nuo patyciy,
neleidZia skriausti kitiems vaikams. Mano vaikas gali su visa klase dalyvauti ne
tik ugdymo, bet ir uZklasinéje veikloje.] (SA 2, M). Buidamas draugiskame jprastos
raidos bendraamziy kolektyve, vaikas, turintis autizmo spektro sutrikima, gali
jaustis pilnaverciu bendruomenés nariu: [Nes Sita klasé dabar jau tikrai su jais
susigyvenusi.] (SA 2, KM). [Labai dZiaugiuos, kad vaikai jj priemé.] (SA 2, KM).
[Miisy su vyru siekis ir buvo, kad vaikas kuo daugiau laiko praleisty tarp bendra-
amZiy, norisi, kad jis su kitais vaikais kaZkaip bendrauty.] (SA 2, M). [Vaikai labai
draugiski.] (SA 1, KM). [Mikroklimatas toks miisy mokyklos, klasés vaikai, moky-
tojai laiko kaip savq, kaip tokj pat, neisskiria vaikai, kad ten kaZko nemoki, ar kq.
Kaip tik jie padeda, kartais biina, kad berniukas kaZkq pasako, o as nesupratau,
tai jie net patys isvercia.] (SA 2, KM). Svarbu, kad jprastos raidos vaikams, besi-
mokantiems su sunkumy patirianciu vaiku, buty formuojamas palankus poZit-
ris j vaika, turintj negalia: [Vaikams, kai jo nebuvo klaséj, iSaiskinau. Jie manes
klausé, kas jam yra. AS vaikams sakiau, neZinau, kas jam yra, jis tiesiog nekalba, jis
viskq supranta, jis pats, matot, nori kalbét, jis kalba sava kalba. Bet, sakau, jeigu
jiis jam padeésit, jei jus ji iSklausysit, jei perklausit, kai jis kaZko praso, tai patys
suprasit ji.] (SA 2, KM). [Dél to, kad jie nattraliai priima tq vaikq. Ir jiems, galbiit,
net nereikia sakyti, kai pradeda su juo kontaktuoti, mato, kad kaZkas netvarkoj,
tai mes galim pasakyt, kad jam nepatinka, pvz., triukSmas, arba jam nepatinka,
kad tu labai arti prie jo prieini.] (SA 1, L). Visais analizuojamais atvejais peda-
gogés skatina bendraklasiy bendravima per pamokas ir po pamoky: [Jei grupéj
daro kazkq, klijuoja ar kazkgq, jis patepa teptuku, vaikai padeda jam, priklijuoja.]
(SA 2 L). [Socialiai aktyvus ir su vaikais bendrauja, nori dirbti grupéje, vaikai jj
labai greitai perprato.] (SA 2, L). [Man labai patinka, kad mokytoja skatina klasés
draugus, o jie labai mielai padeda atlikti kai kurias uZduotis, globoja jj, kol yra
mokykloje ar mokyklos kieme, lauke, visuomet palydi jj namo, kartais, jei véluoju
ji pasitikti, palaukia.] (SA 2, M). [Mokomés draugauti, paprasau paguosti, nura-
minti litidng draugq, prieina paglosto.] (SA 3, KM).

ISvados

1. Vaiky, turin¢iy autizmo spektro sutrikimg, charakteristikos ir jy ugdymo-
si situacijos yra individualios ir unikalios. Ugdymo proceso dalyviai (tévai,
pedagogai, logopedai, psichologai, asistentai, bendraklasiai) nurodo ir pa-
nasius, ir skirtingus ty paciy vaiky bruozus bei poreikius. Vaiky, turinciy
autizmo spektro sutrikima, charakteristiky unikalumas ir pozymiy raiskos
individualumas suponuoja ugdymo individualizavimo svarba.
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2. Sékmés atvejy analizeé atskleidé, kad vaiky, turinciy autizmo spektro sutri-
kima, ugdymosi sékme, ugdymo proceso dalyviy nuomone, lemia Sie veiks-
niai: palankios ugdytojy vertybinés nuostatos ir draugiSka mokyklos ben-
druomené, vaiko individualumo pazinimas ir vaiko galiomis bei pomégiais
gristas individualizuotas ugdymas, ugdymo dalyviy bendradarbiavimas sie-
kiant bendry ugdymo tiksly, bendraklasiy jtraukimas ir jy aktyvus dalyva-
vimas ugdymo procese.
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VAIKU, TURINCIU AUTIZMO SPEKTRO SUTRIKIMA,
UGDYMOSI SEKME LEMIANTYS VEIKSNIAI
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Santrauka

Didéjant vaiky, turinciy autizmo spektro sutrikima, skaiciui, vis aktualesnis
tampa Siy vaiky ugdymas. Siekiant atskleisti vaiky, turinc¢iy autizmo spektro
sutrikima, sékmingg ugdyma lemiancius veiksnius, buvo atlikta teoriné autiz-
mo spektro sutrikimo sampratos analizé, akcentuojant vaiky, turinciy autizmo
spektro sutrikima, heterogeniskumga, vaiko galiy, jo jgidZiy bei pomégiy pazini-
mo svarbg, siekiant maksimaliai tenkinti individualius vaiko poreikius. Atlikta
kokybiné 3 sékmés atvejy analizé. Remiantis ekosisteminiu pozitriu, sékmés
atvejai buvo analizuojami per situacijos dalyviy saveikas. Tyrimo dalyviai ap-
Klausti i$ dalies struktiiruoto interviu metodu, atliktas vaiky stebéjimas mo-
kykloje bei namuose. Straipsnyje aptariamas vaiky, turinc¢iy autizmo spektro
sutrikima, charakteristiky ir ugdymosi situacijy individualumas ir unikalumas.
Ugdymo proceso dalyviai (tévai, pedagogai, logopedai, psichologai, asistentai,
bendraklasiai) nurodo ir panasius, ir skirtingus to paties vaiko bruozus ir porei-
kius. Vaiky, turinciy autizmo spektro sutrikimg, charakteristiky unikalumas ir
pozymiy raiskos individualumas suponuoja ugdymo individualizavimo svarba.
Tyrimo rezultaty analizé parodé, kad vaiky, turinciy autizmo spektro sutrikima,
ugdymosi sékme lemia palankios ugdytojy vertybinés nuostatos ir draugiska
mokyklos bendruomené, vaiko individualumo pazinimas ir vaiko galiomis bei
pomeégiais gristas individualizuotas ugdymas, ugdymo dalyviy bendradarbiavi-
mas siekiant bendry ugdymo tiksly, bendraklasiy jtraukimas ir jy aktyvus daly-
vavimas ugdymo procese.

Autoriaus el. pastas susirasinéjimui: algirdas.alisauskas@su.lt
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Abstract

In the paper, the favourable factors of the successful education of children with
autism spectrum disorders have been analysed. The study confirms the uniqueness of
the characteristics of children with autism spectrum disorders and their educational
situations. Participants in the educational process - parents, teachers, speech
therapists, psychologists, assistants, and classmates indicate both similar and different
characteristics and needs of the same child. The uniqueness of the characteristics
and individuality of the expression of peculiarities in children with autism spectrum
disorders presupposes the importance of individualization of education. The study
showed that educational success is determined by the favorable values and attitudes
of the educators and friendly school community, as well as good knowledge of the child
individuality, individualized education to address child’s needs and interests and to
ensure his/her active participation. The collaboration of all educational participants,
including the teacher, the child, the parents as well as the classmates has been found as
one of successful educational factors.

Keywords: autism spectrum disorder, case study, successful education, participants
of the education.

Introduction

Research problematics and relevance. As the number of children with
autism spectrum disorder increases (Blumberg, Bramlett, & Kogan et al. 2013;
Walton, 2014), early, systematic, continuous, and goal-directed education for
this group of children is becoming increasingly important (Dawson et al., 2009;
Jordan, 2008; McMahon, 2012).

Psychosocial characteristics and educational opportunities of individuals
with autism spectrum disorder are most often analyzed with emphasis on
problem areas specific to autism spectrum disorder (Bellini & McConnell,
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2010). There is a predominant number of studies on the education of children
with autism spectrum disorder and the effectiveness of strategies implemented,
deficiencies in the organization of the educational process are analyzed (Forlin
& Chambers, 2011; Greenstein, 2014), the aim of some studies is to justify the
choice of educational setting (inclusive or special) (Mesibov & Shea, 1996; Jor-
dan, 2008). In Lithuania, the concept of early childhood autism and peculiarities
of education are analyzed (Mikulénaité & Ulevicitté, 2004), expression of social
skills of a person with autism spectrum disorder (Jurevi¢iené & Sostakiené,
2014), aspects of teaching and therapies are discussed (Aleksiené, 2009).
Success situations and factors that ensure successful education of children with
autism spectrum disorders are poorly analyzed.

The object of the research: the education success factors of children with
autism spectrum disorder.

The aim of the research is to reveal the determining factors of successful
education of children with autism spectrum disorders by analyzing the
experiences of those involved in the educational process.

Research objectives:

e To reveal the individuality and uniqueness of the characteristics and
educational situations of children with autism spectrum disorders.

e To single out and describe the factors of successful education of students
with autism spectrum disorder.

Research method

A qualitative research method - case study - was used to reveal educational
success factors. Based on the ecosystem approach (Bronfenbrenner, 1992) and
the principles of child-oriented education (Saleebey (2000) cit. Jureviliené,
2012), focusing on interactions between the child, educators, parents and
of those involved in the educational process, the aim is to substantiate the
effectiveness of educational cooperation (Jureviciené, 2012). The method used
- case study - was determined by the stated research objective - to identify
the factors determining educational success based on the experiences of the
participants.

In order to analyze the successful education of children with autism spectrum
disorder, the question was asked on an online forum where parents of children
with autism spectrum disorder share their experiences. The question is as
follows: Do you think your child’s education is successful? Then other details
relevant for the research were discussed with parents, who provided the reply
on the forum: the child is diagnosed with autism spectrum disorder; the child
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is a primary school student attending general or special education setting.
Consequently 3 cases are under analysis (with the given code names - Success
Case (SC) and the corresponding number):

1. The first Success Case (SC 1) - The educational situation first grade
student at a city general education school (SA1)

2. Second Success Case (SC 2) - The educational situation of a third-grade
student at a district general education school.

3. The third case of success (SC 3) is the educational situation of a first-
grade student at special education school, class for lower functioning
students with SEN.

In order to understand the process of successful education and to analyze the
experiences of the research participants, a systematic method of information
gathering was used - case analysis (3 cases), and data for case analysis was
collected through document study, research (focus group) and observation of
the child in the educational process (observation).

The data was processed, analyzed and interpreted using content analysis.
Analyzing the content of the speeches, discussions, and observation, meaning-
related statements were searched for, which were then grouped and categorized.
Factors determining success of the education of children with autism spectrum
disorder were highlighted after obtaining comprehensive information.

Research participants

A number of authors (Fraser, 2005; Jones, 2007; Moyes, 2003) state that
the most important participants in the process of education implementation
are the classroom teacher, parents, teacher’s aide, and classmates. During
the first interview with the mothers, they were asked to draw an ecological
map of the child (the aim being to identify the main participants in the
educational situation). Although the ecosystem model spans 5 levels (personal,
microsystem, mesosystem, exosystem, macrosystem), the most important
levels in this study are those of direct interaction: the personal level - in this
case, the individual characteristics of the child with autism spectrum disorder,
the abilities and difficulties, and the child’s direct contact with those in other
levels of the ecosystem; microsystem - the immediate environment of a child
with autism spectrum disorder. Within this study, those are: relatives (parents,
grandparents); educators (classroom teacher, speech therapist, special
education teacher,; psychologist, etc.), classmates.

In analyzing cases of successful education, it was chosen to communicate
and collect data from one of the parents, who is best aware of the current
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educational situation of the child. In this case, the mothers of boys with autism
spectrum disorder (all with a university degree).

Other research participants are educators and professionals working with a
child with autism spectrum disorder who have a university degree in education.

The concept of autism spectrum disorder

Autism Spectrum Disorders include relatively similar disorders characte-
rized by three domains - social interaction, language and communication,
and behavior (Fredericson, Jones, & Lang, 2010). The term is used to describe
disorders characteristic of social interaction difficulties, verbal and non-verbal
communication, observation of stereotypical behavior, limited range of hobbies
and activities engaged (Wing, 1996; Levy, Mandel, & Schultz, 2009).

The concept of autism spectrum disorder has radically changed (Kenny,
Hattersley, Buckleyetal. 2015; Rutter,2011): from Kanner’s (1943) characteriza-
tion (autistic, that is, cold, detached, mentally retarded, schizophrenic) to a
contemporary concept (life-long) a developmental disorder characterized by
difficulties in social communication and behavior (Pennington et al. 2014).

One of the reasons for the difficulty in identification of autism spectrum
disorderand findingthe appropriate strategies for education is the heterogeneity
of individuals with autism spectrum disorder (Kenny et al., 2015; Geschwind
& Levitt, 2007; Happe, Ronald, & Plomin, 2006). Even in the main areas
characteristic for autism spectrum disorder, expression varies not only in the
complexity but also in specific expression, such as one person’s stereotypical
behavior manifests like fluttering, dizziness, jumping, etc., for the other person,
the need for rituals manifests in daily routine, sequencing of items, use of
objects only in some way, etc.) (Pelphrey, Shultz, Hudac, & Wyk, 2011). Lord et
al. (2012) used standardized diagnostic tests for over 2,000 individuals (4 to
18 years) with autism spectrum disorder and analyzed the results and could
not discern clear indicators that would suggest that the data are consistent
with childhood autism or Asperger’s syndrome. According to the researchers,
the data obtained during the study particularly highlights the heterogeneity of
persons with this disability.

Another important aspect is that individuals with autism spectrum disorder
exhibit dynamics in symptom manifestation. The analysis by Howlin, Savage,
Moss, et al. (2014) of skill dynamics during 40 years has shown that sometimes
a person with autism spectrum disorder loses some or all of their acquired
skills over time. In some cases, the causes are clear (epilepsy, other neurological
conditions), but some participants of the study also regress in their skill because
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of stress. The authors emphasize the importance of continuity in the educational
process and repetition of skills acquired (Howlin et al., 2014).

Although signs of autism spectrum disorder are manifested in different ways
(Anagnostou, Zwaigenbaum, Szatmari et al., 2014), the main areas of concern
are: social interaction, language and communication, stereotyped behavior and
limited interests.

Individuals with autism spectrum disorder are characterized by qualitative
deficits in social interaction, which are sometimes perceived as reluctance to
communicate (Kemp, Petriwskyj, Shakespeare-Finch, & Thorpe, 2013). Children
with autism spectrum disorder are more likely to play alone, lack empathy, have
difficulties in following socially acceptable behaviors. Bernard et al. (2000)
suggest that children with autism spectrum disorder are significantly more
likely than others with disabilities to be excluded from their peers and subject to
bullying because of difficulties in social interaction (Humphrey & Symes, 2013).

All children with autism spectrum disorders have language and
communication difficulties, but their expression is different. Some children
with autism spectrum disorders do not speak, while others do, but do not use
language as a means of communication (IvoSkuviené & Balcitunaité, 2002). Major
difficulties in language and communication (Charman, Pellicano, & Peacey, 2011;
Lal & Sanghvi, 2015): understanding of verbal/non-verbal information, use of
non-verbal communication (mimicry, gestures, eye contact, body position);
atypical language expression (strange timbre or intonation, abnormally slow
or fast speaking, voice monotony); echolalia; poor vocabulary (dominant
noun or verb lexicon, superficially abundant vocabulary, especially in the area
of interest); difficulty in initiating and maintaining conversation, propensity
to speak to a single person); difficulty in understanding language (complex
instructions, figurative meaning). In discussing the characteristics of autism
spectrum disorder,; stereotypical behavior and limited interests and sensory
issues are mentioned. Characteristic manifestations of strange behavior and
atypical responses to sensory stimuli: hypersensitivity and/or hyposensitivity
(Dovydaitiené, Vaitiekuté, & Nasvytiené, 2013; Lane & Bishop, 2014; Tarassoli
& Baron-Cohen, 2012). For children with autism spectrum disorders, self-
regulation is a major challenge due to sensory, motor, and cognitive impairment.
It is through stereotypical movements, self-stimulation, or the need to follow a
routine that results in atypical reactions (Atwood, 2013).

Autism spectrum disorders are in many cases comorbid with ADHD, anxiety,
mood swings, and characteristic of a distinctive psychoeducational profile of
autism with uneven development of cognitive functions (Baron-Cohen, 2011;
Lai, Lombardo, & Baron-Cohen, 2014).
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The strengths of a person with autism spectrum disorder are: perception of
visual information (attention to detail, good orientation in space), good memory
(especially in the area of interest), tendency to follow a pattern (punctuality)
(Armstrong, 2012). Courchesne, Meilleur, Poulin-Lord, and others (2015)
indicate that the majority of barely speaking or non-verbal children with autism
spectrum disorder are underestimated in the development of their intellectual
power in the educational process. Their situation is particularly aggravated
by their untapped strengths: perception of visual information, adherence
to structure and rules, and areas of interest are classified as difficulties. The
purposeful use of the strengths of a person with autism spectrum disorder
in the educational process is particularly conducive to self-confidence. As
reported by Morewood et al. (2011), a student with autism spectrum disorder
can be aleader in a group when preparing a presentation of a topic of particular
interest to them. In a study of strengths-based assessment (SBA) of persons
with autism spectrum disorder, Carter, Boehm, Biggs, et al. (2015) found that
these individuals were characterized by a stubbornness to do the activity and
determined to complete it. These qualities can help in the learning process, help
to overcome academic challenges and to achieve the goal.

An important feature of individuals with autism spectrum disorder is their
uniqueness. Understanding the individual characteristics (strengths, difficulties,
personal characteristics and needs) of children with autism spectrum disorderis
an important step in the educational process, helping to choose the appropriate
education strategy.

The successful education of children with autism spectrum disorder is
determined not by the educational setting (institution type) of the child being
educated (in a general or special education institution), but by the way education
is organized (Starr, Foy, Cramer, & Singh (2006). lovannone, Dunlap, Huber, &
Kincaid (2003) conducted research meta-analysis and identified 6 key principles
for the successful organization of education for children with autism spectrum
disorders: systematic and consistent application of strategies; individualized
support; use of structure in the educational environment, strengths based
teaching content and materials allowing to overcome challenges in social
communication and challenging behavior, positive behavior change strategies,
and collaboration between those involved in the education process.

Other authors consider the process of educating children with autism
spectrum disorders to be successful when it is organized in accordance with
inclusive education (Hess, Morrier, Heflin, & Ivey, 2008; Jordan, 2008). Mitchell
(2005) identifies teacher’s readiness and the adaptation of the environment
before the student even enters the classroom as very important principles in the
organization of the educational process. When evaluating educational success
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in general, responsibility is often shifted to two participants in the educational
process - the successful performance of the educator is illustrated by the
student’s academic achievement. However, the organization of a successful
educational process in children with autism spectrum disorder should be
“measured” by taking account of a child’s social competencies (Stitchter,
0’Connor, Herzog, et al., 2012) or the emotional state of a child with autism
spectrum disorder.

This study examines the successful education of children with autism
spectrum disorder in an ecosystem approach (Bronfenbrenner, 2001),
which focuses on child development in interaction, where the child and his/
her behavior are viewed as an individual in a particular socioeducational
environment and emerging problem situations are analyzed within the
systematic interaction (child-parents; child-educators; parents-educators;
child-parents-educators). The study of the phenomenon from an ecosystem
perspective requires the identification of the participants of the system (in
this case, the educational process), the phenomenon is analyzed through the
interaction of the participants of the system.

It can be stated that educating children with autism spectrum disorders in
both special and inclusive contexts is challenging due to the lack of universal,
child-friendly education strategies and ways to organize the education process.
The uniqueness of education is primarily due to the heterogeneity of children
with autism spectrum disorder and vast variety of educational strategies and
approaches used. According to Humphrey and Symes (2013), as there are many
signs of autism and there is the same amount of ways to overcome them.

Research results and analysis

Description of characteristics and educational situations of children
with autism spectrum disorder

For a deeper understanding of each case, the educational situation of each
child with autism spectrum disorder is provided in detail.

First case of success (SC-1). The boy, 8, attends first grade at a general
education school. There is a total of 26 students in the classroom, two of whom
have special educational needs (high and very high). There is a classroom
teacher and assistant in the classroom. Once a week the boy attends speech
therapy classes, art therapy classes (led by a psychologist). At the parents’
initiative, the boy also attends private speech therapist and special education
teacher’s classes, and the family consults with an Applied Behavior Analysis
therapist who provides psychological counseling to the boy on a weekly basis. It
is recommended to follow the adapted Lithuanian language learning program.
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Conclusions of the psychological evaluation: in a new environment, the boy
feels safe, although he gets used to it gradually. Has an active interest in toys,
a symbolic game, and a keen interest in the functional properties of objects.
The boy is estranged, does not seek to communicate actively with the adult,
weak and fading eye contact. Available for productive contact, fulfills the tasks
given, but does not imply interest in them, the focus on the activity is short.
The boy understands and follows simple household instructions but barely
understands the more abstract spoken instructions. Language is grammatically
incorrect, often answers the questions in echolalia. The results of developmental
assessment studies indicate that the boy’s cognitive abilities are uneven and
linguistic and auditory perception cannot be evaluated due to lack of speech

Reflection of the observer. The boy and his family live in a private house and
has his own room. When you enter the room, you see things scattered around,
messy bed, and many board games on the ground. The room has a visual schedule
on the wall, with plenty of visual aids in the house: sequence of activities in
the bathroom and toilet. In the kitchen, the boy has his own notebook, which
records the recipes and the cooking process (separate steps on different stripes
of paper). The boy’s room is divided into zones where he is supposed to sleep
(next to the bed, there is the sequence of actions for making the bed), dressing
up area (the chair where the order of clothes to put on is shown), studying (at
the desk where homework is done, card WORK). According to the observer,
favorable conditions for the development of the child’s independence skill were
created.

At home, the boy communicates little and tends to spend time in his room.
Usually the contact is initiated by the mother, the boy initiates contact when he
comes to ask for food or drink. The child is not interested in the observer. The
boy sometimes responds but if he does not understand what is being asked,
stays silent, or when his mother rephrases the question, answers. A close
relationship between the child and his mother is noted. The boy loves drawing
(lots of drawings on the walls) and playing board games.

Table 1 presents the child’s personality traits, his strengths, and the difficul-
ties that were indicated by all participants of educational situation.
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Table 1

Success Case (SA-1) Personal Level Description (Interview Statements)

Partici- Strengths Difficulties Personality traits
pants
Mother |[Memory, perhaps.] [does not have anything [He’s obedient
[... he is very gifted in to do during breaks, does enough, tries to
mathematics] [time is | not know how to approach |listen.] [Now he’s
very important to him.] | children] [makes it harder starting to talk
for him to adapt socially] back. For example,
[he gets tired of having a no, I don’t want to.]
lot of kids in that class.] [he is very honest,
[He’s angry about routine he doesn’t fight.]
changes] [He doesn’t want | [... really wants to
to go to school, he says, I'm | play] [doesn’t like to
bored at school, I don’t have | tidy up. Lives messy.
friends, I don’t have anything | Overall, the chaos
to do there.] [In spring, “the |ofthings around
batteries run out”. He’s tired | him.] [Likes going
and doesn’t want anything | shopping, loves to
anymore.] [And in the eat.]
classroom, when he’s not
told directly, he doesn’t hear
what is being told.] [And the
hardest part of school with
motivation and he doesn’t
know how to communicate
with other at all.]
Class- [He counts very well.] | [Now tired, his last year’s [Good kid, stubborn
room [And when he starts teacher said that last year but good, we
teacher |drawing, mom barely |it was the same.] [Doing understand each
keeps up with buying | nothing.] [l read the passage, | other.] [Often goes
enough of paper.] [His |and he starts to murmur into his world and
drawings are very nice, | under his nose, I feel sorry thinks, it would
interesting ones with | that he doesn’t understand | be interesting to
imagination] [Has a what he is saying.] [Now find out what he is
very good memory.| he can’t hear anything.] thinking about.] [He
[Punctual like a clock.] |[It’s hard for him to focus].  |tries to be active in
[Trying to joke, I ask [Somehow, he doesn’t even life.]
him something, and he |turn to me during the
repeats and smiles.] lesson.]
[So far we haven’t used
visual schedule. Mom
says they use it at home
and it works for them.]
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Continued Table 1

Speech |[Compliance with the | [Friends tire him out quickly, | [He is sincere, polite,
thera- rules, and with all the | things gets bored quickly.] he started to be
pist focus on the reward, [Only he has underdeveloped |lazy in spring.] [He
he hear nothing what’s |language] [it’s harder for is like in his own
happening around.] him to understand abstract |world, but we all
concepts.] [He’s clumsy, his | are different.]
motor coordination is slow,
walks like a teddy walks]
[Doesn’t tolerate noise,
crawls under the table .|

Psycho- |[A very communicative |[Tired of monotonous [He’s stubborn, in a

logist child, a fair child.] activities, often needs good sense, creative,
[Clearly expressing his | changing of activities.] energetic and quick,
thoughts, feelings.] [I | [He has minimal contact with | and is fun, just like
understand that he children.] [No spontaneous |all people.] [He’s
understands a lot of communication yet.] either overwhelmed
verbal language] [...] or sad, or he’s very
can sit down, hold happy.]
himself together] [he’s a very good

kid.]

Tea- [understands jokes] [he gets tired of friends fast]

cher’s [he is really bored][asks for

aide the silence]

Student |/l draw. Home.] [l like |[boring, boring] Do you have | [l will do whatever
ceramics] [Arts and friends? [No.] I want][I play with
crafts. I like ... drawing my brother. He is my
and making small best brother.]
people figurines of
modelling clay. I also
like making vases]

Peers [He has a lot of trash on the

table.]

[1 didn’t like sitting with him.
He drew in my book. I am
very mad]

The second success case (SC 2). The boy is 11 years old. Attended the
first grade in a special education institution. For the last two years he has been
attending a general education school. There are 13 students in the classroom,
six of whom have special educational needs (SEN): one for very high educational
needs, and 5 students for medium SEN. There is one teacher in the classroom,
but often the school principal and the speech therapist provide help. The boy
attends speech therapy classes twice a week. School speech therapist provides

103



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2019 2 (40)

private intensive (2 times a week) speech therapy and special pedagogical
assistance. The boy attends art therapy and hypotherapy classes, and massage.
At school, education is based on an individualized program.

Conclusions of the psychological evaluation: The boy communicates with
gestures, words, contact with the assessor is quite effective. Instructions are
executed selectively: he chooses tasks that he likes, does them to the end, but
ignores those which are not interesting. The boy has a good grasp of the details,
good spatial thinking abilities. When asked to do tasks that are not of interest to
him, he tries to repeat the words spoken by the assessor, smiles broadly, looks
at the psychologist, or waits for the mother’s support (for the better emotional
state of the child the mother is allowed to observe the assessment). The boy’s
intellectual structure is uneven, and the qualitative characteristics of cognition,
behavior, and communication and self-regulation correspond to those of
unspecified intellectual disability. Significant difficulties in verbal expression.

Reflection of the observer. The boy and his family live in a 3-room apartment,
sharing a room with his brother, but the boundaries are clear. The family
hardly uses visual aids to structure the environment except for the sequence
of activities to wash. The time at home is structured using a schedule. The boy
tries to spend time with family members. Timer and calendar are actively used.
It is difficult for the boy to understand the time sequence (e.g.: it will take 30
minutes to pick up a brother from the nursery; the mother will return in three
days). When asked the boy tries to answer, but his language is quite difficult to
understand. Answers usually in one word. When talking gesticulates a lot. Likes
to play with the tablet and it serves as a reward..

Table 2

Success Case (SA-2) Personal Level Description (Interview Statements)

Partici- Strengths Difficulties Persor.lallty
pants traits
Mother [Good memory, visual Poor perception of Calm, smiles a
perception] [compliance with heard information, lot, friendly boy.

the rules] [sufficient emotional |inability to
stability] [understands the word |communicate, lack of

“you have to’’] self help skills.
Classroom | [Socially sophisticated child] [He simply doesn’t [he expresses
teacher [very good with orientation in speak or speaks in his |sadness and
the environment] [understands |own language.] joy in the same
the word ‘need’] [plays games in way.]
a group]
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Continued Table 2

Speech [And his strength is the will, | Language. [He is a very
therapist |would think so.] Comprehension of the | warm, kind and
[He makes it to the end. Looks language is average. | friendly child]
tired, doesn’t want to, but makes
it to the end.]

[A good memory.] [The teacher
said, he sings well. And has a
good sense of beat. True, we
improved a little on his speaking
when we found out he could

sing.]

The third case of success (SC 3). The boy, 8, attends first grade in a special
education institution. There are 7 students in the classroom with high or very
high special educational needs. The boy has high special educational needs.
Class teacher - special education teacher, the teacher has an assistant too.
The boy has speech therapy classes twice a week at school. Parents provide
with an intensive after-school education: speech therapy classes once a week;
occupational therapy classes - once a week, the boy started attending a
private mental arithmetic school - Menar. At school, education is based on an
individualized program.

Conclusions of the psychological assessment: the boy adjusts gradually in
the new environment; the contact with the assessor was fading and uneven.
Active resistance to the proposed activity is observed, accompanied by a
variety of verbal expressions, but manages to be motivated by targeted tasks.
Active resistance to structure, especially against the backdrop of emotional
strain or fatigue. The boy can work for some time, and the difficulties of self-
regulation are observed. The boy can be characterized as impulsive, strongly
expressed emotions and often reacting with dissatisfaction. The structure of
the intellect is uneven, the qualitative characteristics of cognition, behavior and
communication correspond to the signs of unspecified intellectual disability,
and verbal expressive abilities are minimal.

Reflection of the observer. The boy lives with his mother and stepfather in
a 3-room apartment and has his own room. At home, the visual environment
structure aids are used: daily schedule, activity sequences (toilet, bathroom). In
the environment, objects are labeled for their intended purpose (Simas’ hanger;
Simas’ shoes, clothes, toys). Active use of the selection platform (symbols are
displayed, the child chooses, e.g.: dinner options: soup, lasagna, sandwich).
At home, the boy tries to be in the same room with the people in the house.
Seeks physical contact (climbs on observer’s lap, running up to, touches hands),
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replies in mixed Lithuanian and English languages when asked a question.
Social rewards, toys, computer games work for the boy’s motivation.

Table 3

Success Case (SA-3) Personal Level Description (Interview Statements)

Partici- Strengths Difficulties Personality traits
pants
Mother |[likes numbers] [He [habit of screaming], [helps to clean his
participates in the [perception not so room] [he is not that
process consciously, sits |good], [when we speak, [ | aggressive any more]
by his desk, performs already see that he does
tasks, communicates not understand, one has
with children to the best | to specifically use his
of his abilities] learned phrases] [many
things need to be learned
specifically because one,
let’s say, he can do and
the other skill is just gone]
[needs a lot of assistance,
everything has to be
structured, predictable]
Class- [he determined and [He has a hard time [Little by little
room goal oriented] [but he communicating with his | starts sharing] [he
teacher |always completes tasks, |peers, sharing interests.] |pats a sad friend,
he can read, write and | [Sharing his toys, he can be flexible]
count] protects his toys.] [heis a |[Loves his parents,
picky eater, dislikes music |grandparents] [he
or sounds] [And his anger |really is a wonderful
is heard through several | kid.] [Very fun and
classrooms]. interesting]
Speech | /.. self-sufficient] [Knows | [... not very [often smiles before
therapist | his name and surname.] |communicative] [doesn’t |doing something
[speaks English, but know what lesson he has |silly] [usually
at least he can speak] at the moment, needs shares snacks with
[takes action if he is reminding] [Sometimes his classmates]
interested, uses visuals] |it’s hard to focus on the [expresses his
[Can complete tasks if | whole activity.] [doesn’t |dissatisfaction by
he knows how many of | like loud music] screaming][He likes
them he has to do] [try small things] [Knows
to keep himself together] how to manipulate
people]
Assistant | [Speaks mostly in [Interesting kid]
English]
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The analysis of the interview statements shows that the characteristics
given by educators are dominated by statements describing the strengths and
positive personality traits of a child with autism spectrum disorder. Regarding
the first student, educators make 21 statements about the child’s strengths and
18 statements about difficulties. The educators of the second student make 10
statements abouthis strengths and 2 statements about difficulties, the educators
of the third student make 17 statements about his strengths and 11 statements
about difficulties. The two mothers in the study report both the child’s strengths
and the difficulties they encounter, but emphasize the difficulties more: 7
statements about the strengths and 10 statements about the difficulties for
the first learner, 4 statements about the strengths and 5 statements about the
difficulties. Only the mother of the second student gives 7 statements about
his strengths and 3 about difficulties. Myers, Mackintosh, Goin-Kochel (2009)
explain parents’ tendency to highlight their child’s difficulties by stating that
parents raising a child with autism spectrum disorders are subject to daily
stress and have low self-esteem due to stereotypes in the autism community, i.e.
naming the difficulties of a child with autism spectrum disorder is like sharing
the feeling of guilt parents feel about a child’s disability.

It can be noted that intensive after-school education is organized for all three
boys, the aim is to create the most favorable environment for the child’s full
development, but one of the most important tasks for parents is to ensure the
child’s emotional stability: [We want our child to be happy.] (SA 1, M); [Somehow,
the scariest part is, ... emotions, learning let it be, and of course we do everything
we can, but emotions I think are most important, at least to us.] (SA 2, M); [It is
also very important to me that he was as happy as he can, as we have already
made a lot of mistakes] (SA 3, M). Educators and professionals also claim that the
student’s emotional state is important for successful learning.

Summarizing the data of the interviews of the all involved in the education
of children with autism spectrum disorder, it can be noted the characteristics
of the children who participated in the study and their educational situations
are individual and unique. Participants of the educational process notice and
record similar and different personality traits of children, their strengths and
difficulties, challenges arising in the educational process. Different educational
environments for children (general education institution and special education
institution) and the provision of specialist assistance.

Determining factors of successful education.

The education of a child with an autism spectrum disorder is considered
successful when all participants (child, parents, educators, classmates)
positively refer to the current educational situation (Emam & Farrel, 2009).
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This is evidenced by the statements of all interviewees: children (SA 1, SA 2, SA
3), their mothers (M), classroom teachers (KM), speech therapists (L), teaching
aides (A), psychologists (P): [Everything makes me happy, happy that my child
is actively participating in the activities, not just sitting in that classroom.
He participates in the process consciously, sits by his desk, performs tasks,
communicates with children to the best of his ability, which I really enjoy.] (SA 3,
M). [I am happy about the friendship with the child, happy relationship between
the child and me as a teacher] (SA 3, KM). [I'm fine. It’s fun for me] (SA 2.). [It is
gratifying that a “different” child is educated at a general education school, has
good relationships with his teacher and speech therapist.] (SA 2, M). [l don’t even
know. I'm very happy] (SA 2, KM). [...I like here. Lessons are interesting] (SA 1.)
[1 wanted to stay with Danute] (SA 1.). [I really like that everyone has a desire to
work] (SA 1, M).

In order to analyze the determinants of the success of the educational process,
the content analysis of interviews with the participants and the observation was
conducted. Based on the results of content analysis, the factors of successful
education of children with autism spectrum disorders are as follows: positive
attitudes of education participants and friendly community; individualized
education; communication and collaboration between education participants;
involvement of peers in the education process.

Positive attitudes of education participants (parents, teachers, peers)
and friendly community.

One of the key factors in the successful education of children with autism
spectrum disorder is the positive attitude of educators and the school
community towards children with autism spectrum disorder (Manti et al. 2011;
Parsons et al. 2011). Research suggests that there is a direct link between
educator’s values and the socioeducational environment of a child with autism
spectrum disorder (de Boer et al. 2011; Sharma, Loreman, Forlin, 2012), i.e.
positive attitude of educators equals successful education. The educator’s value
preferences are particularly dependent on his or her personal characteristics
and professional readiness to educate children with autism spectrum disorders
(Sotto-Chodiman, Pooley, Cohen, & Taylor, 2012).

The friendly community environment and the positive values of the
participants are evidenced by the statements of the interviewers: [They really
get used to each other. Because he is accepted as he is. And they do not even think
that he has some kind of disorder here, they accept immediately; those who do
not like - just say so] (A). [Children, teachers are very tolerant of children with
special needs. They do not spoil them, nor do they humiliate them.] (P) / [l am very
glad that the children have accepted him] (KM /) [... this class is really living in
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harmony with each other now] (L) / [If he cries, girls pat him. Maybe because the
kids accepted him well. To me, those kids are as my own. I tell them, I'm sometimes
angry because I'm worried about them.] (KM) / [l think the microclimate is
like this in our school] (L). [Provides with good conditions and a comfortable
environment, good communication, feeling a full member of the community] (SA
3, A) / [Occasionally comes up, cries in the morning, says “I don’t want to go to
school’; takes ten minutes to calm down, distract or you offer something] (SA 2,
KM). [Most importantly you need to love the kids, I'd say you don’t need anything
more] (A). [It takes a teacher who wants to have such a child at his classroom, who
would say, yes I can, I agree] (P).

Parents of children with autism spectrum disorder see the concern of
educators, they also see the friendly, welcoming environment that promotes the
social and academic development of the child. [Making a child not feel “different”
but being the equivalent of “school citizen”] (SA 2, M) / [ really like that everyone
has that desire to work.] (M). [Oh, and everyone tries to help him, that’s the most
joyful thing] (SA 2, M).

Individualised education

Cognition of child’s individuality. Classroom teachers, professionals, and the
child’s parents try to understand the individuality of a child with autism spectrum
disorders in many ways. Assessment documents, tests, questionnaires
are analyzed in order to get information about the child, but sometimes the
usefulness of the information about the child is questionable: [Because we write
those diagnoses, but sometimes the diagnosis tells me nothing] (SA 2, KM) / [after
all, descriptions from former schools or assessments don’t really say much about
the child.] (SA 3, KM). As one of the ways of knowing a student, the educators
indicated - observation: [I watched him, went and looked at how he is and the
way he works in his group] (SA 1, L). [you just sit and look at that child and work
based on your intuition.] (SA 2, KM). I observe the child and decide.] (SA 3, KM).
[... I observed him during his first hours in the classroom] (SA 2, L). Conversation
with a child with autism spectrum disorder and his parents is also identified
as an important way of knowing the child’s individuality. [Because then we are
already talking to the parents how the child is, so that we may know what to do and
how...] (SA 1, P). [l do art therapy because I really get to know a lot about children.
Drawing, then talking. Not so much the drawing itself, I analyze kids] (SA 1, P). [if
he talks a lot, then again, it shows his concern about what’s going on, what he’s
worried about here. I ask then, Well, what do you think now? What do you want?]
(SA 1, P). Interviews with educational participants revealed that efforts are being
made to find out not only the level of academic knowledge or characteristics of
the disorder, but also the strengths, hobbies, personal characteristics, and needs
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of the child with autism spectrum disorder: [they started looking into what his
hobbies are, what he likes] (SA 3, M). [1 accept each of them as a unique, individual
personality with a distinctive character traits.] (SA 3, KM).

Individualized education. According to McKenzie (2008), the curriculum
based on strengths and hobbies is learned more easily. Educators pay particular
attention to individualizing the education of a child with autism spectrum
disorder based on their strengths and hobbies: [..] use visual material that
is acceptable and relevant to them.] (SA 2, L). [we started to delve deeper into
what the child likes and base everything on it, and he likes numbers and we did
everything through numbers] (SA 3, M]., KM.) [He has stuff in my office stuffed
into a box. He likes little objects. I find a toy and I put them there. Now that I see
something wrong, I say, you know, there is something new in the box. At least he
tries to hold himself together for a while. | win him over through his curiosity.] (SA
3, L) [1 think every child needs to be considered individually] (KM).

The school and home education process is organized in a flexible way,
taking into account the individual abilities of the child: [...] the school is flexible.]
(SA 3, M). [If he says ‘no, I can’t do it now, they say ‘wait, and start when you
can’] (SA 1: L). [he gets angry when he needs to write with a pen, he writes on a
computer] (SA 3, M). The personal progress of the student is important for the
educators [we say, the progress is still huge for such a child (SA 3, L). [Delighted
to see that the child has made a small step forward] (SA 2, L) ... to pay attention to
the child’s needs and to achieve the minimum goals in small steps.] (SA 3, L) / [we
are delighted with their progress, even minimal, such as writing from one edge of
a line to the end, wait for their reading turn] (SA 3, L). [... sometimes there are no
obvious and immediate changes. Everything changes gradually.] (SA 3, KM ..)

The ideas and observations of the participants indicate that the child’s
education is based on the individual characteristics of the child. According to
Waltz (2002), ideally, the teacher of a child with autism spectrum disorder
should be one who employs effective teaching methods, is caring but, above all,
is well aware of the individual needs of the child.

Communication and cooperation between the participants

The analysis of the content of the interviews with everyone involved in the
education process revealed their focus on communication and collaboration:
[It seems to me that without our cooperation there would be nothing. One in the
field is not a warrior. I have a really warm relationship with the mother of my
student. We talk, talk, debate. She understands my abilities, sees me struggling,
sees me doing all I can, I don’t know much still, but I'm learning. Mom doesn’t
have super powers either. That’s how we work.] (SA 2, KM). Communication
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between educators, professionals and parents is intense and continuous: [We
communicate, we call each other, we meet every day, talk about everything.] (SA
2, L). [This is very important to me and it should be important for all of us that if
there is something on our minds, we would say, talk and communicate] (SA 3, M),
[1 talk to the class teacher a lot via phone, internet] (SA 3, M), [It is my duty not
only to inform them in times of trouble, but also to express and share about their
happiness and achievements] (SA 3, KM). Statement analysis has shown that
educators and parents recognize each other as equal, partners with the same
goal: [Parents often give advice on what to do or consult or we decide together]
(SA 1, KM), [Mothers advise you sometimes because you really don’t know where
to turn.] (SA 2, KM), [But the teacher calls and talks, shares what’s good and hard,
asks what I can suggest.] (SA 3 M), [all as one, friendly, working toward a common
goal] ( SA 3 KM) / [For me, maybe this is a new situation and parents have found
the solution long ago, so 1 ask what they do and do what they say.] (SA 3 KM),
[Together we are looking for solutions to the difficulties we face] (SA 2, M). An
important feature of successful collaboration is the sharing of responsibilities:
[I work more with academics, and the assistant works on his behavior ...] (SA 1,
KM), [Then we had things to do, but the psychologist glued the relationship back
together] (SA 1, KM), [I take them from the bus and bring them to the classroom.]
(A), [Mostly the teacher works on everything in the classroom on her own, I help
her with the materials if needs.] (SA 3 A), [We discuss with parents what problems
they see in the with the language of a child, in the behavior, what they expect
from the classroom, in setting common goals.] (SA 3, L). In educating children
with autism spectrum disorder, participants in the educational setting work as
a team: [Most importantly, we all work as a team.] (SA 3, KM), [... we meet once
a month, everyone working with the child.] (SA 1, KM), [We talk to the teacher
a lot and we also talk to the assistant, <..> we work a lot with him] (P), [Then
we talk in more detail in the meetings.] (SA 1, P), [questions arise, the teacher
consults with a psychologist] (SA 1, M), [ like that teachers do not feel omnipotent
and consult with specialists.] (SA 1, M), [l imagine that such education is possible
only through the cooperation of both sides - the school and the parents.] (SA 2.M).
Although a number of studies show that educators are still reluctant to involve
parents as equal partners in the child’s education process (AliSauskas et al.
2011, Alisauskas 2019), The participants in this study highlight the importance
of collaboration. The teachers and practitioners in the study emphasized the
importance of family expectations. The child with autism spectrum disorder is
being educated in the system: child - family - school (Jureviciené, 2012): [First
I ask what is most important to parents. | want to understand their point of view,
there are different things, for some of them academic achievements are very
important, others are more about the child’s well-being] (SA 1, KM), [First of all
we have to find out the expectations of everyone. If you expect too much, you may
be disappointed and not happy.] (SA 3, KM).
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Interviewees indicated that collaboration between educators and
parents allows continuity of education in all contexts (home, school),
consistent application of same education strategies, is emphasized by foreign
and Lithuanian authors (Gevorgianiené & RaSCepkina, 2014; Koegel, Koegel,
Frea, & Hopkins, 2003). Educators prepare and provide additional materials
for learning at home, not only as daily homework, but also for summer. Tasks
are assigned based on the child’s strengths and hobbies to develop areas of
difficulty.

The inclusion of classmates in the educational process is an important
determining factor of the educational process. According to Atwood (2013), peer
involvement in the educational process equals academic and social success. The
statements of the educators who participated in the study show that classmates
care for children with autism spectrum disorder. Classroom teachers engage
classmates in the educational process who are eager to help them, communicate
within and outside the school. Classmates are actively involved in the educational
process and provide support not only to the student but also to the teachers.
In two cases (SA 1 and SA 2), classmates were willing to help children with
autism spectrum disorder and protect them from adverse behaviors: [If he cries,
girls pat] (SA 2, KM), [sometimes I tell kids you are my assistants. And they are
happy in their hearts.] (SA 2, KM), [When we go somewhere, D. now looks after
him. The classroom needs to be organized, everyone needs to be in check when
we go somewhere] (SA 1, B), [L is who helps the most. We help Danute to push the
wheelchair.) (SA 1, B), [l am very happy when classmates protect him from bullies,
My child can take part in not only educational but also extracurricular activities
with the whole class] (SA 2, M). Being in a friendly peer group, a child with autism
spectrum disorder can feel full member of the community: [Because this class
is really getting along with them now] (SA 2, KM), [l am very happy that the kids
have accepted him] (SA 2, KM), [my husband and I have been striving our child
to spend as much time as he can among peers, we want him to somehow interact
with other kids] (SA 2, M), [Kids are very friendly] (SA 1, KM), [The microclimate
is like our school, classroom children, teachers consider them same, children
do not see that there is something different. They help, sometimes the boy says
something, and I didn’t understand, they even translated it to me.] (SA 2, KM).
It is important that typically developing children develop a positive attitude
towards a child with disability: [I explained to the rest of the class when those
kids were absent. They asked me what'’s up with them. I told the kids I don’t know
what he is like, he just doesn’t speak, he understands everything, he most probably
wants to talk, he speaks his own language. But, I say, if you help him, if you listen
to him, if you listen to him when he asks for something, you will understand him
yourself.] (SA 2, KM), [Because they naturally accept that child. And maybe we do
not even need to say anything and when they start interacting with him, they see
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that something went wrong, we can say that he does not like, for example, noise,
or he doesn'’t like that you get very close to him] (SA 1, L). In all cases analyzed,
educators encourage classmates to communicate during and after class: [If they
work on a group work, need to glue something or anything, they help each other
out] (SA 2 L), [socially active and interacts with other children, wants to work in a
group [SA 2 L], [I really like that the teacher encourages classmates and they are
very happy to help with some assignments, to look after him while he is at school
or in the school yard, outdoors, sometimes, if I'm late, wait for me with him] (SA
2, M), [we are learning to make friends, I ask him to comfort friend if he or she is
sad] (SA 3, KM.).

Conclusions

1. The characteristics of children with autism spectrum disorders and their
educational situations are individual and unique. Participants in the
educational process (parents, teachers, speech therapists, psychologists,
assistants, classmates) indicate both similar and different characteristics
and needs of the same children. The uniqueness of the characteristics and
individuality of the expression of peculiarities in children with autism
spectrum disorders presupposes the importance of individualization of
education.

2. The analysis of success cases revealed that the educational success of
children with autism spectrum disorders, according to the participants
of the educational process, is determined by the following factors:
favorable values of educators and friendly school community, knowledge
of child’s individuality and individualized education based on child’s
powers the involvement of classmates and their active participation in
the educational process in pursuit of common educational goals.
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Summary

As the number of children with autism spectrum disorder increases, the
education of these children is becoming increasingly important. In order to
identify the factors of successful education of children with autism spectrum
disorder, a theoretical analysis of the concept of autism spectrum disorder was
conducted, emphasizing the heterogeneity of children with autism spectrum
disorder and the importance of acknowledgment of their cognitive and social
skills and interests. The methodology of qualitative research and ecosystem
approach has been used for case studies of 3 children with autism spectrum
disorders successful education. The education success factors have been
analysed through the interaction among all educational participants. The
research data has been collected via semi-structured interviews and child’s
observation at school and at home.

The study confirms the uniqueness of the characteristics of children with
autism spectrum disorders and their educational situations. Participants in
the educational process - parents, teachers, speech therapists, psychologists,
assistants, and classmates indicate both similar and different characteristics and
needs of the same child. The uniqueness of the characteristics and individuality
of the expression of peculiarities in children with autism spectrum disorders
presupposes the importance of individualization of education.

In the paper, the favourable factors of the successful education of children
with autism spectrum disorders have been analysed. The study showed that
educational success is determined by the favorable values and attitudes of
the educators and friendly school community, as well as good knowledge of
the child individuality, individualized education to address child’s needs and
interests and to ensure his/her active participation. The collaboration of all
educational participants, including the teacher, the child, the parents as well as
the classmates has been found as one of successful educational factors.
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