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SPECIALIUJU UGDYMOSI POREIKIU TURINCIU_
MOKINIU SOCIALINIS DALYVAVIMAS INKLIUZINEJE
PRADINIO UGDYMO MOKYKLOJE

Marlina Marlina, Grahita Kusumastuti
Specialiojo ugdymo katedra, Negeri Padango universitetas, Indonezija

Anotacija

Straipsnyje analizuojamas specialiyjy ugydymosi poreikiy turin¢iy mokiniy socia-
linis dalyvavimas keturiais aspektais: draugystés, interakcijos, socialinés savivokos ir
bendramoksliy priémimo. Taip pat aptariamas jy socialinis dalyvavimas inkliuzinéje
mokykloje. Be to, apraSomuoju biidu analizuojami kiekybiniai santykiai tarp Siy ke-
turiy socialinio dalyvavimo aspekty. Duomenys buvo renkami i$ tiek turinc¢iy, tiek ir
neturinciy specialiujy ugdymosi poreikiy mokiniy, besimokanciy deSimtyje inkliuziniy
pradiniy mokykly Padange. Socialiné savivoka buvo tiriama trimis aspektais: vaiky
savivokos profilis, saves apibiidinimo klausimynas ir bendramoksliy socialinis priémi-
mas. Rezultatai parodé, kad dauguma specialiyjy ugdymosi poreikiy turin¢iy mokiniy
demonstruoja patenkinama socialinio dalyvavimo lygi. Kaip bebty, lyginant su jy ben-
dramoksliais (jprastos raidos mokiniais), yra labiau tikétina, kad jiems kyla sunkumy
socialiai dalyvauti, jie turi maZiau draugy ir jy draugysté ne tokia glaudi. Be to, jie
daugiau bendrauja su savo mokytoja (-u) ir yra maziau priimami specialiyjy ugdymosi
poreikiy neturin¢iy bendramoksliy, kuriy socialiné savivoka skiriasi.

Esminiai ZodZiai: socialinis dalyvavimas, specialiyjy ugdymosi poreikiy turintys mo-
kiniai, inkliuziné mokykla.

Jvadas

Ugdyti specialiyjy ugdymosi poreikiy turincius vaikus inkliuzinéje mokyklo-
je yra svarbus Indonezijos ugdymo sistemos uzdavinys. 2009 metais jis jvardi-
jamas Indonezijos Respublikos Svietimo ministerijos sgrase 70-uoju numeriu
(Nasional ir Indonesia, 2009), ir tai rodo, kad inkliuzinis ugdymas yra ugdymo
sistema, kuri suteikia lygias galimybes visiems specialiyju ugdymosi poreikiy
turintiems mokiniams, turintiems protinj potenciala prisijungti prie ugdymo
institucijy kartu su specialiyjy ugdymosi poreikiy neturinciaisiais. Tai neabe-
jotinai yra proverzis ugdymo paslaugy teikimo vaikams, turintiems specialiyjy
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ugdymosi poreikiy, srityje, igyvendinant inkliuzinj ugdyma ir suteikiant gali-
mybe biitu ugdomiems atsizvelgiant j jvairove ir biti nediskriminuojamiems.
Pastaryjy deSimties mety duomenys rodo, kad vis daugiau tévy renkasi uZre-
gistruoti savo specialiyjy ugdymosi poreikiy turincius vaikus j inkliuzines mo-
kyklas (Meynert, 2014). Jie dazZniau nurodé akademinius privalumus, nauda,
gaunamus vaikams lankant inkliuzine mokyklg (Dessemontet, Bless ir Morin,
2012). Pagrindinis motyvas, kodél tévai uzregistruoja Sios kategorijos vaikus
j iprastas mokyklas, yra tai, kad tokiu biidu siekiama pagerinti jy socialinius
jgtdZius (Harris, Pretti-Frontczak ir Brown, 2009).

[vairiis tarptautiniai moksliniai tyrimai jrodo, kad $i vaiky grupé automatis-
kai nepagerina draugystés su bendramoksliais (mokiniy be specialiyjy ugdy-
mosi poreikiy) kokybés (Petrina, Carter ir Stephenson, 2014). Specialiyjy ugdy-
mosi poreikiy turintys mokiniai, lankantys pradine inkliuzine mokyklg, patiria
socialiniy problemy rizika, nes jiems nepavyksta suprasti socialinés aplinkos
ir kyla sunkumy interpretuojant socialinj priémima j kity vaiky ratg (Marlina,
2017). Kai kurie tyrimai nustaté, kad vaikams, kuriems diagnozuotas autizmo
sutrikimas ir kurie turi elgsenos sutrikimy, kyla sunkumy mezgant santykius
su bendramoksliais, jie patiria rizika tapti izoliuotiems klaséje (Kasari, Locke,
Gulsrud ir Rotheram-Fuller, 2011); Kasari et al., 2011). Be to, neZymiy speci-
aliyjy ugdymosi poreikiy turintys vaikai demonstruoja didesnj nei jy bendra-
moksliy (mokiniy be specialiyjy ugdymosi poreikiy) socialinj nepasitenkinima
(Chung, Carter ir Sisco, 2012).

Dél Sios prieZasties kai kurie ekspertai jvertino socialinius inkliuzinio ugdy-
mo jgyvendinimo aspektus pasitelkdami tris konceptus: dalyvavima, integracija
ir inkliuzija (Koster, Pijl, Nakken ir Houten, 2010). Per keleta mety Koster ir kt.
(2010) isanalizavo 62 tarptautinius zurnalus, kad nustatyty inkliuzinio ugdy-
mo pradinéje mokykloje socialine dimensija. Socialinio dalyvavimo dimensija,
jgyvendinant inkliuzinj ugdyma, sudaro keturi aspektai: draugyste, interakcija,
savivoka ir bendramoksliy priémimas. Be to, tai atskleidZia socialinj specialiyjy
ugdymosi poreikiy turin¢iy bendramoksliy dalyvavima inkliuzinéje mokykloje.

Metodai
Tyrimo dizainas

Siame tyrime naudota kokybinio tyrimo prieiga, buvo vykdoma mokiniy ir
mokytojy apklausa. 1 lenteléje pateikiami jvertinti aspektai bei instrumentai ir
ju tipai, kuriuos naudojo mokiniai ir mokytojai ataskaitos apie save forma. Duo-
meny rinkimas vyko dviem etapais, kiekviename i$ jy buvo vertinami du socia-
linio dalyvavimo aspektai. Duomenys buvo surinkti naudojant du instrumentus,
po to jie buvo analizuojami, apibiidinami ir apibendrinami.
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1 lentelé

Tyrimo aspektai ir instrumentai

Aspektai Instrumentas
Draugysté Vienas kito jvardijimo sgveikos technika
Interakcija Stebéjimas prizitrint
Socialiné savivoka Socialinés savivokos klausimynas
Bendramoksliy priémimas Sociometriné matavimo skalé

Tyrimo subjektai

Sio tyrimo subjektai yra penktos klasés moKiniai, turintys ir neturintys spe-
cialiyjy ugdymosi poreikiy, besimokantys deSimtyje inkliuziniy pradiniy mo-
kykly Padange. Detalesné informacija pateikiama 2 lenteléje. Sios mokiniy ka-
tegorijos buvo pasirinktos todél, kad 1) Siame amziuje jie yra linke suvokti ir
suprasti jy santykiy pozicija ir 2) jie supranta, kaip jvardyti bendramokslius, su
kuriais draugauja, ir tai nurodyti vertinimo skaléje. Be to, $is tyrimas apima de-
Simties inkliuziniy mokykly mokinius, turinc¢ius specialiujy ugdymosi poreikiy.

2 lentelé
Padango pradinés mokyklos penktos klasés specialiyjy
ugdymosi poreikiy turin¢iy mokiniy skaiciai
Nr. Specialieji ugdymosi poreikiai Skaicius Procentai
1. |Mokymosi sutrikimai 23 30,67 %
2. |Nezymus autizmas 9 12 %
3. | Sulétéjes mokymasis 19 25,33 %
4. | Vidutinis autizmas 5 6,67 %
5. | Hiperaktyvumas 10 13,33 %
6. |Klausos sutrikimai 2 2,67 %
7. | Regéjimo sutrikimai 2 2,67 %
8. | Komunikacijos sutrikimai 5 6,67 %
I$ viso 75 100 %

Tyrimo instrumentai
Socialinés savivokos jvertinimas

Socialiné savivoka buvo vertinama Siais trimis aspektais: vaiky savivokos
profilis, saves apibtidinimo klausimynas ir bendramoksliy socialinis priémimas.
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Bendramoksliy priémimo jvertinimas

Bendramoksliy priémimas vertinamas atliekamas pasitelkiant sociometrine
technikg, kurig sudaro dvi dalys: jvardijimo procediira ir bendramoksliy reitin-
gavimas (Jiang ir Cillessen, 2005). Bendramoksliy reitingavimas buvo atlieka-
mas paprasius vaiky klaséje iSvardyti tris bendramokslius, kurie jiems labiausiai
patinka ir kurie labiausiai nepatinka. [vardijimo rezultatai buvo konvertuojami j
penkias bendramoksliy priémimo kategorijas: populiarus, kontroversiskas, vi-
dutinis, ignoruojamas ir atstumtas (Wentzel, 2005). Bendramoksliy priémimo
lygis buvo vertinamas popieriaus lape pazymint jvardijamus bendramokslius,
su kuriais draugaujama, skiriant Siam Zyméjimui 15 minuciy.

Draugysteés jvertinimas

Pasak Laursen, Bukowski, Aunola ir Nurmi (2007), draugysté jvertinama
mokiniams atliekant vienas Kkito jvardijimo veiksma.

Socialinés interakcijos vertinimas

Stebéjimo technikos yra taikomos siekiant jvertinti interakcijg tarp mokiniy,
turin¢iy specialiyju ugdymosi poreikiy, ir ju bendramoksliy (Blatchford, Bas-
sett ir Brown, 2005). Démesys kreipiamas j 30-ies minuciy laikotarpiu klaséje
vykstanciy interakcijy tarp mokiniy, turinéiy specialiyjy ugdymosi poreikiy, ir
ju bendramoksliy skaic¢iy. Suskai¢iuojamas bendras interakcijy tarp specialiy-
ju ugdymosi poreikiy turin¢iy mokiniy ir mokytojos (-o) bei tarp jy ir bendra-
moksliy skaicius. Socialinés interakcijos stebéjimas vyko ivairiose situacijose
mokymosi ir pertrauky mety, fiksuojamos buvo tiek teigiamos, tiek ir neigia-
mos interakcijos (Hamilton, 2005). Stebétojai buvo Specialiojo ugdymo kate-
dros trys paskutinio semestro studentai, kurie lanké edukaciniy tyrimy kursus
ir buvo iSmokyti atlikti stebéjima. Po instruktavimo buvo nustatytas susitari-
mas tarp stebétojuy, atsizvelgiant j tris dalykus pagal Cohen Kappa (Wongpaka-
ran, Wongpakaran, Wedding ir Gwet, 2013): (1) jsitikinti, ar yra interakcija tarp
specialiyjy ugdymosi poreikiy turinc¢iy vaiky ir ju bendramoksliy, (2) inicijuoti
ar priimti interakcijg bei (3) nustatyti, ar yra interakcija, ar jos néra tarp Siy
vaiky ir jy mokytojos (-0).

Rezultatai

Remiantis surinktais duomenimis, gauti Sie rezultatai:

Socialineé savivoka

Socialinés savivokos balai skaiCiuojami remiantis klausimyno rezultatais
nuo 6 iki 24. Specialiyjy ugdymosi poreikiy turin¢iy ar neturin¢iy mokiniy so-

112



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2019 1 (39)

cialiné savivoka penktoje klaséje yra tokia pat; papildomi rezultatai pateikiami
3 lenteléje.

3 lentele
Specialiyjy ugdymosi poreikiy turinciy ar neturinc¢iy
mokiniy socialiné savivoka
Tyrimo subjektai Socialinés savivokos balai

Specialiyjy ugdymosi poreikiy turintys mokinai 17,2 (SD =4,0) N=75
Specialiyjy ugdymosi poreikiy neturintys mokiniai |17,5 (SD = 4,2) N=145

Bendramoksliy priémimas

Bendramoksliy, turinc¢iy specialiyjy ugdymosi poreikiy, priémimo lygis pa-
tenka j ignoruojamuyjy ir atstumtyjy kategorija. Kaip bebity, kai kurie Sios ka-
tegorijos mokiniai taip pat buvo bendramoksliy jvardyti ir tarp populiariyjy.
Bendramoksliy priémimo kategorijy procentiné dalis vaiky, turinc¢iy specialiyjy
ugdymosi poreikiy, atveju pateikiama 4 lenteléje.

4 lentelé

Bendramoksliy priémimo kategorijy procentiné iSraiska

Nr. Kategorijos DaZznumas | Procentai
1. |Populiarus 3 04,00 %
2. | Kontroversiskas 5 06,67 %
3. | Vidutiniskai kontroversiskas, populiarus 9 12,00 %
4. |Ignoruojamas 21 28,00 %
5. | Atstumtas 37 49,33 %

75 100 %

4 lentelé rodo, kad dauguma dauguma specialiyjy ugdymosi poreikiy turin-
¢iy mokiniy reitinguojami jy bendramoksliy kaip ignoruojamieji ir atstumtieji.
Kaip bebiity, i$ lyties perspektyvos zvelgiant, berniukai buvo priskiriami prie juy
labiau nei mergaités.

Draugysté

Vienas kito jvardijimo draugais duomenys gaunami analizuojant draugystés
nurodymo rezultatus. Be to, identifikuojami pogrupiai ir socialiniai vaidmenys
klaséje. Draugysté apibréziama kaip abipusis santykis, kuriame du vaikai pa-
sirenka geriausia drauga (-e) (Frostad ir Pijl, 2007). Sie duomenys suskirstyti
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j penkias grupes: 1 tipas: jokio abipusio rySio néra, specialiuju ugdymosi po-
reikiy turintys mokiniai yra izoliuoti; 2 tipas: abipusis rySys yra; 3 tipas: du
specialiyjy ugdymosi poreikiy turintys mokiniai abipusiskai draugauja su kitais
bendramoksliais; 5 tipas: daugiau kaip 50 % mokiniy, turinéiy specialiyjy ugdy-
mosi poreikiy, yra uZmezge abipuse draugyste.

5 lentelé

Specialiyjy ugdymosi poreikiy turin¢iy mokiniy draugysté

Tyrimo objektas 5 : ?ocialinis (.ialyvavim.'fls :
1 tipas 2 tipas | 3tipas | 4 tipas 5 tipas
otk tarintyemar | 75|19 | 7 |3 |6 | 40
pore t (2533%) | (933%)| (4%) | (8%) |(53,33%)
Interakcija

Specialiyjy ugdymosi poreikiy turin¢iy mokiniy socialiné interakcija buvo
stebima skaiciuojant specialiyjy ugdymosi poreikiy turin¢iy mokiniy interakci-
jos su bendramoksliais ir mokytojais kartus. Tolesnés analizés metu buvo lygi-
namos mokiniy, turinéiy ir neturinéiy negaliy, grupés. Sios analizés rezultatai
parodé, kad specialiyju ugdymosi poreikiy turintys mokiniai buvo linke sagvei-
kauti su bendramoksliais, kuriy charakteristikos panasios x. Rezultatas matyti
6 lenteléje.

6 lentelé

Specialiyjy ugdymosi poreikiy turiné¢iy ir neturin¢iy mokiniy interakcija

Inicijuojantys inte- | Priimantys inte- Interakeija su
Tyrimo subjektai rakcija su bendra- | rakcija su bendra- .
. . . . mokytoja (-u)
moksliais moksliais

Specialiyjy ugdymosi |10,7 (SD=8,3) 7,1 (SD=5,2) 8,8 (SD=9,7)
poreikiy turintys mo- |N =75 N=75 N=75
kiniai
Specialiyjy ugdymosi |14,7 (SD=9,6) 11,0 (SD=6,4) 3,1 (SD=3,7)
poreikiy neturintys N=145 N=145 N= 45
mokiniai

Specialiyjy ugdymosi poreikiy turintys mokiniai sgveikauja su bendramoks-
liais maziau (vidurkis = 10,7, SD = 8,3) nei tie, kurie specialiyjy ugdymosi porei-
kiy neturi (vidurkis = 14,7, SD = 9,6). Sis skirtumas yra reik§mingas, kai t (114)
= 2,39, p < 0,02. Nustatyty interakcijy skaicius taip pat skiriasi, nes specialiy-
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ju ugdymosi poreikiy turintys mokiniai saveikavo maziau (vidurkis = 7,1, SD =
5,2), lyginant su specialiujy ugdymosi poreikiy neturinciaisiais (vidurkis = 11,0,
SD = 6,4; t (114) = 3,6, p < 0,00). Be to, specialiujy ugdymosi poreikiy turin-
tys mokiniai demonstruoja reikSmingg interakcija su mokytoja (-u), lyginant su
specialiyjy ugdymosi poreikiy neturinc¢iais mokiniais (vidurkis = 3,1, SD = 3,7;
t(116) =4,2,p < 0,00).

Diskusija

Sis tyrimas analizuoja inkliuziniy pradiniy mokykly penkty klasiy mokiniy,
turinciy arba neturinciy specialiyjy ugdymosi poreikiy, socialinj dalyvavimgq. Be
to, tai yra susije su anksciau tyrinétais keturiais socialinio dalyvavimo aspek-
tais, kas taip pat rodo, kad mokiniy, turinciy specialiyjy ugdymosi poreikiy, pa-
détis yra maziau palanki. Draugystés tarp Siy dviejy grupiy lygis neatskleidé jo-
kiy reikSmingy skirtumuy. Be to, specialiyjy ugdymosi poreikiy turin¢iy mokiniy
socialiné interakcija yra menkesné su bendramoksliais nei su mokytojais. Sio
tyrimo rezultatai yra traktuojami neigiamai, nes jy interakcija su mokytojais yra
vertingesné nei su bendramoksliais.

Sio tyrimo rezultatai parodé, kad specialiyjy ugdymosi poreikiy turintiems
mokiniams sunkiau sekasi pelnyti bendramoksliy pripazinimg. Bendramoksliy
priémimo lygis yra reikSmingai Zemesnis nei mokiniy, neturinciy specialiyjy
ugdymosi poreikiy. Panasiai ir mokiniy socialiné percepcija nesiskiria abiejose
grupése. Tyrimai, kuriuos atliko Koster ir kt. (2010), taip pat rodo, kad specia-
liyjy ugdymosi poreikiy turintys mokiniai yra linke turéti aukstg socialine savi-
voka. Kai kurie tyrimai taip pat atskleidzia, kad kai kuriy i$ $iy mokiniy savivo-
ka yra iSkreipta, turint omenyje galimg saliSkg saves vertinima (Pijl ir Frostad,
2010).

Sio tyrimo rezultatai rodo, kad specialiyjy ugdymosi poreikiy turinciy vaiky
socialinis dalyvavimas yra reikSmingai menkesnis nei ty, kurie neturi specialiy-
ju ugdymosi poreikiy. Be to, teigiama (Marlina, 2014), kad mokymosi negaliag
turin¢iy mokiniy socialiniai jgudziai, pavyzdziui, pagalbos prasymas, disku-
tavimas, nurodymy vykdymas, klausimy uzdavimas ir pasitaisymas, yra linke
biti prasti. Pristatomo tyrimo rezultaty pasekmeés reiskia tai, kad mokiniai tu-
rés socialiniy problemy ateityje (Best ir Best, 2013). Si mokiniy kategorija yra
apmgstoma socialinés interakcijos metu, apsaugant juos nuo neigiamo poveikio,
kylancio dél jy Zemo priémimo bendramoksliy rate (Semrud-Clikeman, 2007).
Specialiyjy ugdymosi poreikiy turin¢iy mokiniy socialiniai jgtidziai pagerinami
taikant intervencija per bendramokslius (angl. Peer-Mediated Intervention, PMI)
(Marlina, 2014). Marlina (2014) teigia, kad jrodyta, jog intervencija per ben-
dramokslius yra veiksminga siekiant pagerinti inkliuzines pradines mokyklas
lankanc¢iy mokiniy, turin¢iy mokymosi sunkumuy, socialinius jgtidZius: prasyma
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padéti, pagalbos suteikima, diskutavima, klausimy uZzdavima ir pasitaisyma. Be
to, teigiama (Marlina, 2017), kad socialiniai jgiidZiai yra gerinami taikant saves
valdymo strategija, kuri yra veiksmingas budas, naudojamas siekiant pradéti
pokalbj, Zaidima ir iSlaikyti interakcijg vaiky, kuriems nustatytas autizmas.

Inkliuzinio ugdymo plétra ir diegimas jvairiuose regionuose kelia klausimy
akademinéms ir neakademinéms tarnyboms. Specialiyjy ugdymosi poreikiy tu-
rin¢iy mokiniy ugdymo ir mokymosi kokybés gerinimas inkliuzinése mokyklo-
se kelia i$suikj mokykloms apsvarstyti socialines paslaugas. Analizé parodé, kad
néra reikSmingo skirtumo tarp vaiky, turinciy ir neturinc¢iy specialiyjy ugdymo-
si poreikiy, atsizvelgiant j keturis socialinio dalyvavimo aspektus. Be to, tai gali
nulemti mazas vaiky skaicius kai kuriuose pogrupiuose. Kaip bebiity, didesnés
imties pasirinkimas bty taip pat sudétingas, nes daugumoje pradiniy inkliu-
ziniy mokykly tik keletas mokiniy, turinc¢iy specialiyju ugdymosi poreikiy, yra
jtraukiami. Sio tyrimo rezultatai yra svarbiis, nes specialiyjy ugdymosi poreikiy
mokiniai maziau socialiai dalyvauja kartu su bendramoksliais. Socialinis daly-
vavimas yra svarbi inkliuzinio ugdymo jgyvendinimo dalis, nes jo reikia visy
vaiky kasdieniame gyvenime.

ISvada

Rezultatai parodé, kad dauguma mokiniy, turinciy specialiyjy ugdymosi
poreikiy, pademonstravo patenkinamg socialinio dalyvavimo lygj; kaip bebu-
ty, lyginant su normaliais bendramoksliais, jiems tai yra sunku. Apibendrinant
galima teigti, kad Sie vaikai turi maziau draugy, draugysté biina maZziau glaudi,
lyginant su bendramoksliais. Be to, jie yra linke maziau sgveikauti su maziau
bendramoksliy, daugiau saveikauti su mokytojais ir jie yra maZiau priimami
jprastos raidos bendramoksliy. Dar pastebétina, kad néra reikSmingo skirtumo
tarp specialiujy ugdymosi poreikiy turinéiy vaiky ir ju neturinc¢iy bendramoks-
liy socialinio dalyvavimo.
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SPECIALIUJY UGDYMOSI POREIKIU TURINCIY MOKINIU SOCIALINIS
DALYVAVIMAS INKLIUZINEJE PRADINIO UGDYMO MOKYKLOJE

Marlina Marlina, Grahita Kusumastuti
Specialiojo ugdymo katedra, Negeri Padango universitetas, Indonezija

Santrauka

Specialiyjy ugdymosi poreikiy turintys mokiniai, lankantys pradine inkliu-
zine mokyklg, patiria socialiniy problemuy rizika, nes jiems nepavyksta suprasti
socialinés aplinkos ir kyla sunkumy interpretuojant socialinj priémima j Kity
vaiky ratg (Marlina, 2017). Kai kurie tyrimai nustaté, kad vaikams, kuriems
diagnozuotas autizmo sutrikimas ir kurie turi elgsenos sutrikimy, kyla sunku-
my mezgant santykius su bendramoksliais, jie patiria rizika tapti izoliuotiems
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klaséje (Kasari, Locke, Gulsrud ir Rotheram-Fuller (2011; Kasari ir kt. (2011).
Straipsnyje analizuojamas specialiyjy ugdymosi poreikiy turinc¢iy mokiniy so-
cialinis dalyvavimas keturiais aspektais: draugystes, interakcijos, socialinés sa-
vivokos ir bendramoksliy priémimo. Taip pat aptariamas ju socialinis dalyvavi-
mas inkliuzinéje mokykloje. Be to, apraSomuoju budu analizuojami kiekybiniai
santykiai tarp Siy keturiy socialinio dalyvavimo aspekty.

Tyrimo rezultaty analizé atskleidé, kad mokiniai, turintys specialiyjy ug-
dymosi poreikiy, labiau yra linke bendrauti su panasiais j save vaikais. Tyrimo
rezultatai parodeé, kad specialiyjy ugdymosi poreikiy turintiems mokiniams
sunkiau sekasi pelnyti bendramoksliy pripazinima. Bendramoksliy priémimo
lygis yra reikSmingai Zemesnis nei mokiniy, neturinciy specialiyjy ugdymosi
poreikiy. Panasiai ir mokiniy socialiné percepcija nesiskiria abiejose grupése.
Tyrimai, kuriuos atliko Koster ir kt. (2010), taip pat rodo, kad specialiyjy ugdy-
mosi poreikiy turintys mokiniai yra linke turéti auksta socialine savivoka. Sio
tyrimo rezultatai rodo, kad specialiyjy ugdymosi poreikiy turin¢iy vaiky soci-
alinis dalyvavimas yra reikSmingai menkesnis nei ty, kurie neturi specialiyjy
ugdymosi poreikiy. Analizé parodé, kad néra reikSmingo skirtumo tarp vaiky,
turindiy ir neturinciy specialiyjy ugdymosi poreikiy, atsizvelgiant j keturis so-
cialinio dalyvavimo aspektus. Be to, tai gali nulemti maZzas vaiky skaicius kai
kuriuose pogrupiuose. Sio tyrimo rezultatai yra svarbiis, nes specialiyjy ugdy-
mosi poveikiy mokiniai maziau socialiai dalyvauja kartu su bendramoksliais.
Socialinis dalyvavimas yra svarbi inkliuzinio ugdymo jgyvendinimo dalis, nes jo
reikia visy vaiky kasdieniame gyvenime.

Rezultatai parodé, kad dauguma mokiniy, turinéiy specialiyjy ugdymosi po-
reikiy, pademonstravo patenkinamg socialinio dalyvavimo lygj; kaip bebtty, ly-
ginant su normaliais bendramoksliais, jiems tai yra sunku. Apibendrinant teig-
tina, kad Sie vaikai turi maZiau draugy, draugysté biina maziau glaudi, lyginant
su bendramoksliais. Be to, jie yra linke maZziau saveikauti su maziau bendra-
moksliy, daugiau sgveikauti su mokytojais ir jie yra maZiau priimami norma-
lios raidos bendramoksliy. Dar pastebétina, kad néra reikSmingo skirtumo tarp
specialiyjy ugdymosi poreikiy turinciy vaiky ir jy neturinc¢iy bendramoksliy
socialinio dalyvavimo.
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Abstract

This article examines the social participation of students with special educational
needs (SEN) in four aspects, namely friendship, interaction, social self-perception
and peer acceptance. It also discusses their social participation in an inclusive school.
Furthermore, the research descriptively analyses the quantitative relationship among
these four aspects of social participation. The data was collected from students with
and without SEN in ten inclusive elementary schools located in Padang. The social self-
perception was measured in three aspects, namely Self-Perception Profile for Children,
Self-Description Questionnaire and Social Acceptance of Peers. The results show
that the majority of students with SEN have a satisfying level of social participation.
However, when comparing with their peers (regular students), they are more likely to
have difficulties in social participation, with fewer friends and less cohesive friendship.
Also, they interact more with their teacher and are less accepted by their normal peers
whose social self-perception differs. However, there are no significant differences in
social participation in both groups.

Keywords: social participation, students with special educational needs, inclusive
school.

Introduction

Educating children with special educational needs (SEN) in inclusive schools
is an important objective of the educational system in Indonesia. It is listed in
the Ministry of National Education of the Republic of Indonesia Number 70 for
Year 2009 (Nasional & Indonesia, 2009), which states that inclusive education
is an educational system which gives equal opportunity to all SEN students with
the intelligence potential to join the education institutions along with those
without SEN. It is certainly a breakthrough in educational services for children
with SEN by implemented inclusive education and providing the opportunity to
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be educated concerning diversity and non-discriminated. The data in the last
ten years shows that more parents prefer registering their children with SEN in
inclusive schools (Meynert, 2014). They often stated the academic advantages
as positive benefits from the placement of their children in inclusive schools
(Dessemontet, Bless, & Morin, 2012). The main motive why parents register
this category of children into the regular school is to allow them to increase
their social skills (Harris, Pretti-Frontczak & Brown, 2009).

Various international research prove that these sets of children do not
automatically increase the quality of friendship with their peers (students
without SEN) (Petrina, Carter & Stephenson, 2014). Students with SEN who are
in an elementary inclusive school face the risk of social problems owing to their
failure in understanding the social environment and difficulty in interpreting
the social initiation of other children (M Marlina, 2017). Some studies found
that children who were diagnosed with autistic disorder and those with the
behavioural disorder had a problem in building relationships with peers and
faced the risk of becoming isolated in classrooms (Kasari, Locke, Gulsrud &
Rotheram-Fuller, 2011); (Kasari et al., 2011). Also, children with mild SEN show
social discontent higher than that of their peers (students without SEN) (Chung,
Carter & Sisco, 2012).

Therefore, some experts assessed the social aspects of inclusive education
implementation in three concepts, namely participation, integration and
inclusion (Koster, Pijl, Nakken, & Houten, 2010). Over the years, Koster et al.
(2010) have beenreviewing 62 international published journals to determine the
social dimension of inclusive education in elementary schools. The dimensions
of social participation in the implementation of inclusive education consist of
four aspects, namely friendship, interaction, self-perception and the acceptance
of peers. Also, it reveals the social participation among fellow children with SEN
in inclusive schools.

Methods
Research Design

This study used a qualitative research approach and was conducted by
surveying while giving instructions to students and teachers. The aspects
measured by the instrument and the type of instruments utilised by the students
are described in Table 1 with that of teachers given in the form of self-report.
The data was collected in two rounds, and in each of them two aspects of social
participation were assessed. The data collected was based on two instruments,
then it was analysed, described and concluded.
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Table 1
Aspects and instruments of the research
Aspects Instrument
Friendship Nomination reciprocity technique
Interaction Guided observation
Social self-perception Social Self-Perception questionnaire
Acceptance of peers Sociometric rating scale

The Subject of the Research

Fifth grade students with SEN and those without SEN in ten inclusive
elementary schools, located in Padang are the subject of this research. More
information is presented in Table 1. These categories of students were utilised
because 1) at this age they tend to perceive and understand the position of
their relationship, and 2) they understand how to fill in a nomination and the
scale of the assessment. Also, this study involves students with SEN in ten
inclusive schools with the details of the needs as follows:

Table 2
The number of Students with SEN in grade V
Elementary School Padang
No. Special Educational Needs Amount Percentage

1. Learning disability 23 30.67%
2. Mild autism 9 12%

3. Slow learner 19 25.33%
4. Moderate autism 5 6.67%
5. Hyperactivity 10 13.33%
6. Students with hearing impairment 2 2.67%
7. Low vision 2 2.67%
8. Communication disorders 5 6.67%

Amount 75 100%

Research Instruments
Assessment of Social Self-Perception

The social self-perception was measured with the following three aspects,
namely the Self-Perception Profile for Children, Self-Description Questionnaire
and Social Acceptance of Peers.
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Assessment of Peer Acceptance

Acceptance of peers is measured by a sociometric technique which is
classified into two, namely nomination procedure and rating of peers (Jiang
& Cillessen, 2005). The rating of peers is carried out by asking all children in
the class to list three classmates they like the most and those they do not like
the most. The results of the nominations were converted into five categories of
peer acceptance, namely popular, controversial, average, neglected and rejected
(Wentzel, 2005). The level of peer acceptance is conducted by marking the sheet
of nominations of peers on a piece of paper with a 15 minutes timeframe.

Assessment of Friendship

According to Laursen, Bukowski, Aunola & Nurmi (2007), friendship is
measured by the reciprocal nomination conducted by students.

Assessment of Social Interaction

Observation techniques are used to measure the interaction between
students with SEN and their peers (Blatchford, Bassett & Brown, 2005). It
focuses on the number of interaction between children with SEN and their peers
in a class for 30 minutes. The calculations are the total interaction between
children with SEN and a teacher, and the number of interactions with their
peers. Social interaction observations were conducted in various situations
during learning and break time, either positively or negatively (Hamilton,
2005). Three students of the final semester in the Department of SEN with
courses in Educational Research and have been trained to make observations
were observers in the study. After training, the agreement between observers
was determined by calculating the three aspects according to Cohen’s Kappa
(Wongpakaran, Wongpakaran, Wedding & Gwet, 2013) as follows: (1) ascertain
if there is an interaction between children with SEN and their peers, (2) initiate
or receive interaction, and (3) determine if there is interaction or no interaction
between these children and their teacher.

Results

Based on the collected data, the results obtained are as follows:

Social Self-Perception

The score of social self-perception is calculated grounding on the
questionnaire results with a score ranging from 6-24. Social self-perception of
students with or without SEN in the fifth grade is the same, additional results
are presented in Table 3.
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Table 3

Social Self-perception of students with special educational needs and
students without special educational needs

Research Subjects Social Self-perceptions score
Students with Special Educational Needs 17.2(SD=4.0)n=75
students without special educational needs 17.5 (SD =4.2) n = 145

Peer Acceptance

The level of peer acceptance of students with SEN is in the neglected and
rejected category. However, some of this category of students also earned
popular nomination among their peers. The percentage of peer acceptance
categories in children with SEN is presented in Table 4.

Table 4
The percentage of peer acceptance categories
No. Categories Frequency | Percentage
1 Popular 3 4.00
2 Controversial 5 6.67
3 Average controversial popular 9 12.00
4 Neglected 21 28.00
5 Rejected 37 49.33
75 100

Table 4 shows that the majority of peer acceptance rates in children with SEN
are neglected and rejected. However, when viewed from a gender perspective,
boys were more in number than girls.

Friendship

Data of reciprocity friendship nomination are conducted by analysing the
results of friendship nomination. Furthermore, the subgroups and social roles in
the classroom were identified. Friendship is defined as a reciprocal relationship
in which two children chose their best friend (Frostad & Pijl, 2007). Its data was
categorised into five groups, namely: Type 1, with no reciprocity relationship, in
which students with SEN are isolated; Type 2, there is a reciprocal relationship;
Type 3, comprises two students with SEN having reciprocity friendship with
other peers; Type 5, more than 50% of students with SEN have reciprocity
friendship.
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Table 5
Friendship of students with special educational needs
Social participation
R h subj
esearch subject X Type 1 Type2 |Type3 | Type4 | Type5
Students with special 75 19 7 3 6 40
educational needs (25.33%) | (9.33%) | (4%) (8%) | (53.33%)

Interaction

The social interaction of students with SEN was carried out by counting
the number of total interactions with peers and teachers. The analysis was
continued by comparing the groups of students with and without SEN. The
results of the analysis shows that students with SEN tend to interact with their
peers with similar characteristics. The result is seen in Table 6.

Table 6

Interaction of students with special educational needs and
students without special educational needs

. Starting interac- | Accepting interac- | Interaction with
Research subject . . o .
tion with peers tion with peers teacher
Students with special |10.7 (SD = 8.3) 7.1 (SD=5.2) 8.8 (SD=9.7)
eduacational needs |[n=75 n=75 n=75
it‘é‘iiear;t: dvl\ﬁtt;t(i)(l)lrtlal 147 (SD=9.6)  |11.0 (SD = 6.4) 3.1 (SD = 3.7)
e n=145 n=145 n=145

Students with SEN interact with their peersless (mean = 10.7, SD = 8.3) than
those without SEN (mean = 14.7, SD = 9.6). The difference is significant with t
(114) = 2.39, p < 0.02. Furthermore, the numbers of received interactions are
also different, as those with SEN were less interactive (mean = 7.1, SD = 5.2)
compared to those students without SEN (mean = 11.0, SD = 6.4; t (114) = 3.6,
p < 0.00). In addition, students with SEN significantly have interaction with the
teacher more than with students without SEN (mean = 3.1, SD = 3.7; t (116) =
4.2,p <0.00).

Discussion

This study examines the social participation of students with/ without SEN
in the fifth grade of inclusive elementary schools. Furthermore, it refers to four
aspects of social participation previously examined, which also indicates that
the condition of students with SEN is less favourable. The level of friendship
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between the two groups showed no significant differences. Also, the social
interaction of students with SEN is lesser than interaction with their peers
compared to their teachers. The findings of this study are viewed negatively
because their interaction with teachers is more valuable than with peers.

The results of this study show that students with SEN are less fortunate
in gaining the acceptance of their peers. The level of acceptance by peers is
significantly lower than those of students without SEN. Similarly, the social
self-perception of students has no differences between the two groups. The
research carried out by Koster et al., 2010, also shows that students with SEN
tend to have high social self-perception. Some research also indicates that some
of these students showed self-perception distorted, although there is a possible
bias in the self-assessment (Pijl & Frostad, 2010).

The results of this study show that the social participation of children with
SEN is significantly less than those without SEN. Furthermore, Marlina Marlina
(2014) stated that social skills of students with learning disability, such as
asking for help, discussing, following orders, asking questions and making self-
corrections, tend to be low. The consequences of the results of this study is
that students will have social problems in the future (Best & Best, 2013). This
category of students is considered during social participation by protecting
them from the negative effects of low-level peers acceptance (Semrud-Clikeman,
2007). Social skills of students with SEN are increased by Peer-Mediated
Intervention (PMI) (Marlina Marlina, 2014). Marlina Marlina (2014) stated that
Peer-Mediated Intervention (PMI) is proven to be effective in improving social
skills, such as asking for help, giving help, discussing, asking questions and
self-correcting, in students with learning disabilities in inclusive elementary
schools. Also, Marlina Marlina (2017) stated that social skills are improved by
using the strategy of self-management which is an effective way used to start
a conversation, game and maintaining the interaction of children with autism.

The development of inclusive education and its implementation in different
regions gives considerations to academic and non-academic services. Increasing
the quality of education and learning for students with SEN in inclusive schools
give a challenge for schools to consider social services. The analysis shows that
there is no significant difference between children with SEN and those without
SEN in four aspects of social participation. Furthermore, this may be a result ofa
low number of children in some sub-groups. However, choosing a larger sample
is also difficult because in most primary inclusive schools only few students
with SEN are included. The results of this study are important because students
with SEN have less social participation with their peers. Social participation
is an important part of the inclusive education implementation because it is
needed in everyday life for all children.
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Conclusion

The results show that the majority of students with SEN have a satisfactory
level of social participation; however, when compared with normal peers, they
find it difficult. In general, these sets of children have fewer numbers of friends
with less cohesive friendship than their peers. Also, they tend to interact with
fewer peers less, interact more with teachers, and are less accepted by peers
with normal condition. Furthermore, there is no significant difference in social
participation of children with SEN and normal peers.
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Summary

Students with special educational needs who are in elementary inclusive
school face the risk of social problems owing to their failure in understanding
the social environment and difficulty in interpreting the social initiation of
other children (M Marlina, 2017). Some studies found that children who are
diagnosed with autistic disorder and those with the behavioral disorder have a
problem in building relationships with peers and face the risk of becoming iso-
lated in classrooms (Kasari, Locke, Gulsrud, & Rotheram-Fuller, 2011); (Kasari
et al, 2011). This article examines the social participation of students with SEN
in four aspects, namely friendship, interaction, social self-perception, and peers
acceptance. It also discusses their social participation in an inclusive school.
Furthermore, the research descriptively analyzes the quantitative relationship
between these four aspects of social participation.

The results of the analysis showed that students with SEN tend to interact
with their peers with similar characteristics. The results of this study showed
that students with SEN are less fortunate in gaining the acceptance of their
peers. The level of acceptance by peers is significantly lower than those of
students without SEN. Similarly, the social self-perception of students has no
differences between the two groups. Research carried out by Koster etal., 2010,
also shows that students with SEN tend to have high social self-perception. The
results of this study showed that the social participation of children with SEN
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is significantly less than those without SEN. The analysis showed that there is
no significant difference between children with SEN and those without SEN in
four aspects of social participation. Furthermore, this may be as a result of a low
number of children in some sub-groups. The results of this study are important
because students with SEN have less social participation with their peers. Social
participation is an important part of the inclusive education implementation
because it is needed in everyday life for all children.

It can be concluded that the majority of students with SEN have satisfactory
levels of social participation, however, when compared to normal peers, they
feel difficult. In general, these children have fewer friends with less cohesive
friendships than their peers. In addition, they tend to interact with peers who
are less, interact more with teachers, and are less accepted by peers with
normal conditions. In addition, there were no significant differences in social
participation in children with SEN and normal peers.
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