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Anotacija

Pagrindinis straipsnio tikslas buvo sukurti ir patvirtinti kiino kultiros dalyko pro-
gramos efektyvuma, siekiant pagerinti mokiniy nuostatas j regos negalia. Tyrime daly-
vavo 910 mokiniy nuo 9 iki 13 mety amziaus i$ Kastilijos-La Mancos (Castilla-La Man-
cha) regiono (Ispanija). Dalyviai imitavo regos negalig astuoniy kiino kultiros ugdymo
uzsiémimy metu Zaidybinio ir sportinio mokymosi aplinkoje. Be to, du kartus (iki ir
po intervencijos) jie atsaké j autoriy (2018) klausimyno klausimus, siekiant jvertinti
vaiky nuostatas j regos negalig bei vaiky nuostatas j integruota kiino kultiros ugdyma
pagal CAIPE-R (Block, 1995). Buvo atlikta aprasomoji ir lyginamoji analizé bei ANOVA.
Rezultatai rodo, kad buvo pasiektas reikSmingas poveikis mokiniy nuostatoms j regos
negalig. Dél Sios prieZasties ateityje $i programa galéty biiti taikoma jvairiose mokyklo-
se, nes jos efektyvumas jrodytas suformuotomis palankesnémis mokiniy nuostatomis
inkliuzijos atzvilgiu.

Esminiai zodziai: inkliuzija, integruotas ugdymas, regos negalia, adaptuotas kiino
kultiiros ugdymas, inkliuzinis / jtrauktj uZtikrinantis sportas.

Ivadas

Strategijoje ,Europa 2020“ (European Commission, 2010) Europos Sajunga
teigia kovojanti pries socialine atskirtj, tai iSskirdama kaip pagrindinj tiksla, sie-
kiant plétoti inovacijy programas, sukurtas tam, kad atliepty Zmoniy, turinciy
negalia, diskriminacija. Rios, Arraez, Bazalo, Enciso, Hueli, Jiménez ir kt. (2009)
apibrézia socialine inkliuzija kaip procesg, kurio metu socialinés atskirties ri-
zikos grupei priklausantys Zzmonés mato savo galimybiy pageréjimg, siekdami
tapti juos supancios visuomeneés dalyviais.

Siekiant Zmoniy, turin¢iy negalig, inkliuzijos, nuostatos vaidina svarby vaid-
menj (Conaster, Block ir Gansneder, 2002; Folsom-Meek ir Rizzo, 2002; Hodge,
Murata ir Kozyb, 2002). Be to, pastaruosius kelerius metais mokyklos aplinkoje
nejgaliy mokiniy, lankanciy jprastas Ispanijos mokyklas, skai¢ius iSaugo; moki-
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niai, turintys regos negalig, sudaro didZiausiag procentine dalj Siose mokyklose
integruoty mokiniy (Ministry of Education, Culture and Sport, 2014a ir 2014b).

Sis faktas rodo, kad esamos nuostatos bei informacijos ir jprastos raidos mo-
kiniy empatijos trikumas yra svarbiis ugdant vertybes mokykloje (Santana ir
Garoz, 2013). Sios nuostatos vaidina svarby vaidmenj nejgaliy asmeny inkliuzi-
jos atveju, ypa¢ mokyklos aplinkoje (Pérez-Tejero, Ocete, Ortega-Vila ir Coterdn,
2012; Kudlacek, 2006; Slininger, Sherril ir Jankowski, 2000).

Siuo atveju nuostatos apibréziamos kaip jsitikinimai ir jausmai, kurie i$
anksto nuteikia kiekvieng Zmogy atitinkamai pasielgti (Panagiotou, Evaggeli-
nou, Doulkeridou, Mouratidou ir Koidou, 2008). Gindamos negalios socialinj
modelj, tokios nuostatos néra vien tik apribojimy padarinys, bet patiria ir dide-
le socialiniy praktiky bei jsitikinimy, kurie atsiranda i$ informacijos trikumo,
jtaka (Brittain, 2004; Fitzgerald, 2006; Grenier, 2007).

Mokyklos kontekste nuostaty negaliy atzvilgiu svarba yra akcentuojama, nes
tai vienas i$ pagrindiniy veiksniy, jsiterpianciy i mokyklinés inkliuzijos proce-
sa (Kudlacek, 2006; Slininger, Sherrill ir Jankowski, 2000). Siuo laikotarpiu, kai
nuostaty negaliy atzvilgiu kiirimo procesas dar tebéra latentinis, programos,
kurios turéty pagerinti Sias nuostatas, yra ypac¢ naudingos (Barrett ir Randall,
2004; Pitre, Steward, Adams, Bedard ir Landry, 2007).

Pasak Aguado, Florez ir Alcedo (2004), atlikti tyrimai pirmiausia koncen-
truojami j mokiniy, neturinc¢iy negaliy, nuostaty nejgaliy bendramoksliy atzvil-
giu i$tyrima (Avramidis ir Norwich, 2000; Van-Reusen, Shoho ir Barker, 2000).

Mokiniy, neturinéiy negaliy, nuostatos taip pat yra grindZiamos jy turimo-
mis Ziniomis apie negalia, o tai yra tiesiogiai susije su jy patirtimis ir sociokul-
tirine aplinka, kurioje jie gyvena (Ison, Maclntyre, Rothery, Smithers-Sheedy,
Goldsmith, Parsonage ir Foy, 2010; Nowicki, 2006; Rillota ir Nettelbeck, 2007).
Palyginti daZnai socialiné atskirtis ir neigiamos nuostatos j Zmones, turinc¢ius
negalig, yra Ziniy trikumo rezultatas (Lindsay ir McPherson, 2012). Pastebé-
ta, kad jprastos raidos mokiniy Zinios ir supratingumas (Hunt, C., ir Hunt, B.,
2004) keiciasi taikant formuojamasias ugdymo programas (Aguado, Alcedo ir
Arias, 2008; Bausela, 2009; Lindsay ir Edwards, 2013).

Siy formuojamyjy programy pagrindinis rezultatas pasireiskia tendencijy
ir nuostaty negalios atzvilgiu pagerinimu, sumazinant atstimimg ir padidinant
inkliuzijos galimybes (Mpofu, 2003), tampant efektyviu psichologinés interven-
cijos budu (Aguado ir kt., 2008).

Formuojamosios ugdymo programos pateikia atsakyma j sudétingg sociali-
nés inkliuzijos procesa, taciau, siekiant efektyvumo, jy struktiira privalo buti
idealaus adekvaciy elementy susiejimo rezultatas, kuris yra biitinas siekiant
propaguoti ir akcentuoti teigiamus negalios aspektus, koncentruojantis j galias,
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o ne j ju trakuma (Estéver, Murgui, Moreno ir Musitu, 2007; Florez, Aguado ir
Alcedo, 2009; Garaigordobil ir Garcia de Galdeano, 2006). Nepaisant to, $is in-
tervencijos biidas néra daznai taikomas Ispanijoje (Aguado ir kt., 2008).

Yra jvairiy edukaciniy intervencijy, kuriomis siekiama pakeisti nuostatas
j negaliag mokyklos kontekste (Flower, Burns ir Bottsford-Miller, 2007; Gode-
au, Vignes, Sentenac, Ehlinger, Navarro, Grandjean ir Arnaud, 2010; Hutzler,
Fliess-Douer, Avraham, Reiter ir Talmor, 2007; Krahe ir Altwasser, 2006; Mar-
mon, Cohen ir Naon, 2007; Liu, Kudlacek ir Jesina, 2010; Reina, Lopez, Jiménez,
Garcifa-Calvo ir Hutzler, 2011; Xafopoulos, Kudlacek ir Evaggelinou, 2009) arba
rekreacinéje aplinkoje ((")zer, Baran, Aktop, Nalbant, Aglamis ir Hutzler, 2012;
Pérez-Tejero, Ocete, Ortega-Vila ir Coterdn, 2012).

Minétose programose kiino kultiiros dalykas gali tapti svarbesnis, kadangi
jo esmé potencialiai yra viena adekvaciausiy, siekiant jgyvendinti formuojama-
sias programas, kuriomis siekiama pakeisti nuostatas j Zzmones, turin¢ius nega-
lig, skiriant ypatingg démesj mokiniy empatijos ugdymui bendrajame Zaidimy
ir sporto veikly kontekste (Panagiotou ir kt., 2008), prisidedant prie nejgaliy
Zmoniy socialinés inkliuzijos (Evaggelinou, 2006).

Inkliuzinio ugdymo koncepcija turi buti akcentuojama per visos edukacineés
bendruomenés jtraukima j mokyklos kultiirg jai aktyviai dalyvaujant, per tapa-
tumg, grindziama paramos mokiniy jvairovei filosofija, ir pateikiant atsakymus
(Kugelmass, 2004).

Laikantis tokios koncepcijos ir teigiant, kad ugdymas yra galinga jéga, kuri
keicia nuostatas (Santana ir Garoz, 2013), ugdymas suprantamas kaip pamatas,
kuris turety laikyti formuojamas teigiamas nuostatas Zmoniy, turin¢iy negalig,
atzvilgiu (Shannon, Schoen ir Tansey, 2009) kiino kultiiros ugdymao srityje, ir tai
pasitarnaus siekiant Sio tikslo (Pérez-Tejero ir kt., 2012).

Kiino kultiiros ir sporto veikla (Felipe, Garoz, 2014) bei konkreciai formuo-
jamosios ugdymo programos, kuriomis siekiama pakeisti nuostatas j negalig
(Aguado ir kt., 2004), gali prisidéti prie Zmoniy, neturinc¢iy negaliy, nuostaty
negalios atZvilgiu teigiamo modifikavimo, iSsamiai pagrindZiant negalios buvi-
ma.

Remiantis iSdéstyta informacija, Sio tyrimo pagrindinis tikslas yra iSanali-
zuoti nuostatas regos negalig turin€iy asmeny atzvilgiu autonominés Kastili-
jos-La Mancos (Castilla-La Mancha) bendruomenés pradinio ugdymo treciojo
ciklo mokiniy imties situacijoje ir nustatyti, ar tos nuostatos keiciasi atlikus in-
tervencijos programa kiino kultiiros ugdymo srityje. IS to kyla trys pagrindiniai
uZdaviniai:

1. Identifikuoti ir apibiidinti nuostatas regos negalig turinc¢iy 9-13 mety am-

Ziaus moKkiniy, lankanciy pamokas autonominéje Kastilijos-La Mancos ben-

druomenéje (Ispanija), atzvilgiu.
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2. Sukurti ir praktiSkai taikyti intervencijos programa, siekiant per kiino kul-
tiiros ugdymo sritj pakeisti nuostatas j regos negalia.

3. Nustatyti ir pamatuoti galima pradinio ugdymo mokiniy (9-13 mety am-
Ziaus) nuostaty j regos negalig modifikavima, taikant ugdomajg programa
(trukmé - 8 pamokos).

MedZiaga ir metodas

Sis tyrimas traktuojamas Kkaip kiekybinis tyrimas, pasitelkiant kvazieksperi-
mentinius metodus, taikant tyrimga ir veiksma, i$ vienos pusés, bandant paversti
tyrimo procesg orientavimo vadovu ir, i$ kitos pusés, paimant duomenis is tikry
charakteristiky, siekiant parengti projektus, kurie biity adaptuoti realiame gy-
venime, ir iSspresti praktikoje labiausiai neatidéliotinas problemas.

Remiantis tuo, tyrimas buvo atliekamas 2014-2015 mokslo metais, laikantis
eksperimentinés metodologijos, kuri grindziama pasikartojanciais matavimais,
atliktais iki intervencijos, jos metu ir po jos.

Dalyviai

Tyrime dalyvavo mokiniai, kuriy amzius buvo nuo 9 iki 13 mety, registruoti
autonominéje Kastilijos-La Mancos bendruomenéje (Ispanija). Siekiant tyrimo
tikslo, buvo pasirinkta tikimybiné atsitiktiné imtis. Sios bendruomenés pradi-
nio ugdymo mokyklos buvo kvieciamos bendradarbiauti, ir tos, kurios labiau-
siai iSreiSké susidoméjima, dalyvavo tyrime.

Dél Sios prieZasties imtj sudaré 910 mokiniy (473 berniukai ir 437 mer-
gaités) i§ autonominés Kastilijos-La Mancos bendruomenés (Ispanija), kuriy
amzius buvo nuo 9 iki 13 mety (M=10,74; DT=0,775), pasiskirsciusiy po lygiai
15-oje skirtingy mokykly penkiose provincijose (trys mokyklos Albasetéje (Al-
bacete), trys Siudad Realyje (Ciudad Real), trys Kuenkoje (Cuenca), dvi Gvada-
lacharoje (Guadalajara) ir keturios Tolede (Toledo)), iSsidésciusiy tiek miesto,
tiek ir kaimiSkosiose vietovése (aStuonios mokyklos miestuose ir septynios kai-
miSkosiose vietovéese). Né vienas i$ $Siy mokiniy nebuvo anksciau turéjes kon-
takty su Zmonémis, turinciais regos negalig, kiino kultiiros ugdymo srityje.

Remiantis Kastilijos-La Mancos bendruomenés tarybos ugdymo skyriaus
pateiktais duomenimis, per 2013-2014 mokslo metus i$ viso 42 387 mokiniai
buvo uZregistruoti pradinio ugdymo treciajame cikle visame regione. Pasak Ro-
driguez Osuna (1991), pasirenkant imtj, gaunama 3,3 % imties paklaida. Tai
reiskia, kad Sis tyrimas pateikia patikimus duomenis apie regiono pradinio ug-
dymo treciojo ciklo mokinius apskritai.
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Dizainas ir procediira

Sis intervencijos modelis buvo taikomas 2014-2015 mokslo metais désto-
mo kurso metu, bendradarbiaujant su 15 kino kultiiros mokytoju, kurie taike
moKkymo intervencijg savo mokiniy atveju, pasinaudodami astuoniy uzsiémimy
formuojamaja programa keturiy savaiciy laikotarpiu (2 uZsiémimai per savai-
te). Sie mokytojai buvo i$ anksto apmokyti, jiems taip pat buvo duotas Mokyto-
jo vadovas, kuriame pateiktos visos instrukcijos ir metodologija, kurios reikéjo
laikytis, adaptuoty sporto priemoniy rinkinys, kurj sudaré jvairts kamuoliai su
garso signalais ir akiy kaukés, be to, jiems buvo suteikiama nuolatiné parama
mokiniy mokymo intervencijos metu.

Instrumentai

Atsizvelgiant j iSsikeltus tyrimo uzdavinius, siekiant surinkti informacijg, du
klausimynai apie nuostatas negalios atzvilgiu buvo naudojami renkant duome-
nis iki intervencijos, intervencijos metu ir po jos. Be to, intervencija buvo atlie-
kama mokymo padalinyje, kuriame sportas adaptuotas regos negalios atvejui
kiino kultiiros ugdymo, sukurto Sio tyrimo autoriy, srityje.

Buvo naudojami Sie klausimynai:

e Klausimynas (taikant Likerto skale), skirtas jvertinti mokiniy nuostatoms
regos negalios atzvilgiu“ (sudaryta autoriy, 2018), jtraukiantis teiginius ar
pastebéjimus apie Zmones, turincius negalig, j kuriuos atsakydami mokiniai
turéjo pasirinkti savo sutikimo ar nesutikimo lygmenj. Klausimynas apima
20 vienety, kuriuose yra trys maZesnés skalés (subskalés): lygios galimy-
bés, socialiniai santykiai bei visuomené ir regos negalia;

e ,Vaiky nuostatos integruoto kino kultiiros ugdymo atzvilgiu. Atnaujintas
variantas®, arba CAIPE-R (Block, 1995). Sio tyrimo instrumento tarpkultii-
riné adaptacija Ispanijos ir ispany kalbos atvejui buvo atlikta Sio straipsnio
autoriy (2016). Si skalé buvo naudojama ankstesniuose tyrimuose (Liu ir
kt., 2010; Panagiotou ir kt., 2008; Van Biesen, Busciglio ir Vanlandewijck,
2006), jvertinant jprastos raidos mokiniy nuostatas bendramoksliy, turin-
Ciy negalia, inkliuzijos kiino kultiiros ugdymo srityje atzvilgiu. Ja sudaro 14
vienety, kurie apima dvi mazesnes skales (subskales): ,Bendrosios nuosta-
tos“ir ,Specifinés su sportu susijusios nuostatos”.

Intervencijos programa: sporto mokymo vienetas, pritaikytas regos nega-
lios atvejui.

Pirma, intervencijos validavimas buvo atliktas, jkuriant eksperty komiteta.
Komiteto nariams buvo keliami tokie reikalavimai: maZiausiai deSimties mety
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mokytojavimo ir moksliniy tyrimy atlikimo patirtis bei daktaro laipsnis ugdy-
mo moksly srityje. Taip pat buvo stengiamasi jtraukti j bendradarbiavima kiino
kultiiros ugdymo profesionalus ir inkliuzinio ugdymo specialistus. Siuo tikslu
buvo jsteigtas keturiy eksperty komitetas, kurio nariai atitinka reikalavimus,
pagal kuriuos po du i$ jy turéty bent SeSeriy mety moksliniy tyrimy patirtj ati-
tinkamai kiino kultiiros ir specialiojo ugdymo srityse.

Komitety eksperty darbas buvo sukoncentruotas j mokymo programos ana-
lize i$ daugiadimensés perspektyvos, kuri vedé link pasitlyty veikly, uzdaviniy
ir mokymo(si) strategijy tyrimo, Siek tiek juos pakoreguojant ir patobulinant.
Tai padéjo parengti labiau struktiiruota programa.

Tokiu budu sukurto mokymo plano buvo laikomasi aStuoniy uZsiémimy
metu kiino kultiiros ugdymo srities mokymo padalinyje. Kiekvieno uZsiémimo
trukmé buvo penkiasdeSimt minuciy, orientuoty j siektinus uzZdavinius (nuos-
taty j regos negalig teigiamas modifikacijas), taikyting metodologija bei verti-
nima, aiskiai ir paprastai pateikiamg Mokytojo vadove, taip skatinant didesne
sklaida.

Sitlomi zaidimai ir sportiné veikla atliekami ant akiy uzsidéjus nepermato-
mas kaukes, kad mokiniai galéty susipazinti su regincio vedlio veiklos techni-
ka, vadovaudamiesi kitomis juslémis ir Zaisdami adaptuotus ar sportinius zai-
dimus, pavyzdziui, golbolg (aklyjy riedulj), arba atlikdami atletikos veiksmus,
suteikiant galimybe apytiksliai pajusti tai, su kuo nejgaliis Zmonés susiduria
visokiose situacijose, siekiant pajusti ju realybe ir pagilinti mokiniy supratima
apie galimybes, sunkumus ir klititis, su kuriais jie susiduria kasdien; viskas vyko
dinamiskai, Zaismingai ir teigiamai nusiteikus.

Nuostaty keitimo technologijos, naudojamos Sioje programoje, i$ esmeés yra
regos negalios imitavimas, tiesioginis ir netiesioginis informavimas apie Zmo-
nes, turincius regos negalig, bei debaty ir vadovaujamy grupiy diskusijy rengi-
mas, kas leidzia apsvarstyti didele verte ir efektyvuma, akcentuojamus jvairiy
autoriy (Hutzler, Zach y Gafni; 2005; Xafopoulos ir kt., 2009; Reina, Lopez, Jimé-
nez, Garcia-Calvo ir Hutzler, 2011). Dél to naudojamos aktyvios metodologijos,
kurios kognityviskai jtraukia mokinius.

Sia mokymo programa siekiama suteikti objektyvia ir realig informacija apie
regos negalig, kartu sustiprinant Zmoniy, turin¢iy negalig, gebéjimus.

Siekiant Sio tikslo, programa remiasi skirtingomis mokymo veiklomis, ku-
rios sukurtos tam, kad mokiniai tiesiogiai patirty regos negalig inkliuziniu bidu
kasdienése situacijose (Zr. 1 lentele), sportavimo ir Zaidimo metu, taikant Sias
veiklas:

1. Regincio vedlio veikly technikos mokymasis: éjimas, éjimas mazais Zingsne-
liais, lipimas laiptais ir atsisédimas.
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Veiklos, naudojantis neregio lazda.
Zaidimai, pasitelkiant garsinj-rankinj koordinavima.

[prastas sportas: golbolas.

v i ok W

Adaptuotas sportas: atletika.

Tokiu buidu Zinojimas to, kg patiria asmuo, turintis regos negalia, kasdienése
situacijose bei zaidybinése ar sportinése veiklose, yra skatinamas per kiino kul-
tiros ugdymo sritj, efektyviai skatinant sgmoninguma (Santana ir Garoz, 2003),
ir per motorikos situacijy imitavima.

1 lentelé

Formuojamosios ugdymo programos, siekiancios pakeisti nuostatas
Zmoniy, turin¢iy negalig, atZvilgiu, santrauka

UZsi-
emi- e ..
mo Ugdymo uZdaviniai Turinio santrauka
nr.
Naudojant klausimyng, pamatuoti Nuostaty regos negalios atzvil-
skirtingus kintamuosius, susijusius su| giu nustatymas, naudojant klau-
regos negalia. simynus.
1 Pasitelkti kitas jusles, esant regos su- Regincio vedlio technikos teori-
) trikimui, siekiant valdyti kiing erdvéje nis paaiskinimas.
ir laike. Laisvas praktinis regincio vedlio
ISmokti ir plétoti regincio vedlio éjimo| technikos mokymasis, mokantis
technika. poromis.
Zinoti ir plétoti regin¢io vedlio éjimo Regincio vedlio éjimo mazais
ir éjimo mazais zingsneliais technikas. zingsneliais technikos teorinis
Zinoti jprastas sporto $akas ir adap- paaiskinimas.
tuotus zaidimus, skirtus regos negalig | Laisvas praktinis regincio vedlio
2. turintiems Zmonémes. éjimo mazais zingsneliais tam
Pasitelkti kitas jusles, turint regos su-| tikru marsrutu technikos moky-
trikima, siekiant valdyti kiing erdvéje| masis.
ir laike, nukreipiant judesius saves Golbolas: Zaidimo paaiskinimas
link. ir praktinis mokymasis.
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1 lentelés tesinys

Zinoti ir plétoti regincio vedlio &jimo ir
lipimo laiptais technika.

Siekti progreso plétojant jprastas spor-
to Sakas ir adaptuotus Zaidimus, norint
lavinti kiino koordinacija ir orientacijg
erdvéje.

Pasitelkti kitas jusles, esant regos su-
trikimui, siekiant valdyti kiing erdvéje
ir laike, nukreipiant judesius saves ir
kity link.

Reginc¢io vedlio lipimo laiptais
technikos teorinis paaiSkinimas.
Laisvas praktinis regincio vedlio
lipimo laiptais ir éjimo maZzais
Zingsneliais tam tikru marsrutu
technikos mokymasis.
PraktiSkas mokymasis Zaidimuy,
kurie integruoja rungtyniavima
ir sensorinj suvokimg, esant re-
gos sutrikimui.

Zinoti ir plétoti regincio vedlio bendra-
ja ir atsisédimo technika.

Zinoti adaptuotus Zzaidimus, skirtus
kino koordinacijai ir orientacijai la-
vinti.

Pasitelkti kitas jusles, esant regos su-
trikimui.

Regincio vedlio atsisédimo tech-
nikos teorinis paaiSkinimas.
Laisvas praktinis regincio vedlio
lipimo laiptais ir éjimo maZzais
Zingsneliais tam tikru marsrutu
ir kédziy naudojimo technikos
mokymasis.

Golbolo ir panaS$iy zaidimy prak-
tinis mokymasis.

Zinoti jvairius jprastus ir adaptuotus
Zaidimus, kuriuos regos negalig turin-
tys asmenys gali Zaisti.

Zinoti adaptuotus Zaidimus, siekiant
lavinti kiino koordinacijg ir orientaci-
ja.

Pasitelkti kitas jusles, esant regos su-
trikimui.

Zinreti filmuota medZiaga apie
olimpinius atletus, turinc¢ius ne-
galig, ir diskutuoti apie tai.

Zaisti koordinacijos erdvéje ir
laike lavinimo zZaidimus ir kitus
panasios struktiros zaidimus.

Siekti progreso kontroliuojant regin-
¢io vedlio veiksmy technika.

Siekti progreso zaidZiant jprastus
sporto zaidimus, skirtus zmonéms, tu-
rintiems regos negalia.

Pasitelkti kitas jusles, esant regos ne-
galiai, norint paciam orientuotis er-
dvéje.

Plétoti kiino padéties erdvéje ir lai-
ke struktiirg, siejant tai su sgveika su
objektais judant.

Zaisti zaidimus ir sportinius Zai-
dimus, kurie integruoja erdvine
ir laiko planavimo struktiirg,
segmento ir objekto koordinaci-
ja, rungtyniavimo ir kity pagrin-
diniy motoriniy jgudziy praktinj
lavinima.
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1 lentelés tesinys

e Siekti progreso kontroliuojant regin- Zaisti Zaidimus ir sportinius Zai-

Cio vedlio veiksmy technika. dimus, kurie integruoja erdvés
e Siekti progreso Zaidziant jprastus zai- ir laiko struktiirg, segmento ir
dimus, skirtus zmonéms, turintiems objekto koordinacijg, rungtynia-
regos negalia. vimo ir kity pagrindiniy motori-

7. |e Pasitelkti kitas jusles, esant regos niy jgidziy praktinj lavinima.
negaliai, siekiant paciam orientuotis|e Golbolo cempionatas.
aplinkoje.

e Plétoti kiino padéties erdvéje ir lai-
ke struktira, siejant tai su sgveika su

objektais judant.
e Pamatuoti skirtingus kintamuosius,|e Nuostaty regos negalios atzvil-
8. susijusius su regos negalia, naudojant| giu nustatymas, naudojant klau-
klausimyna. simynus.

Duomeny analizé

Duomenys analizuoti du kartus, t. y. prieS jgyvendinant mokymo programa
ir po jos (pirmo ir paskutinio uzsiémimo ugdymo vienete metu). Buvo naudotos
dvi kiekybinés skalés - jose mokiniai nurodé savo sutikimo ar nesutikimo su
skirtingais teiginiais lygmeni.

Pradedant nuo to momento, duomenys suvesti j statistinés analizés progra-
ma SPSS ir buvo atlikta aprasomoji (pagrindiniy tendencijy nustatymas) bei ti-
riamoji analizés. Po to buvo atliktas hipotezés t kontrasto pavyzdziy (ANOVA)
lyginamasis tyrimas ir susijusi kintamyjy analizé.

Sie testai buvo atlikti atskirai, i§ vienos pusés, imant duomenis kaip analizés
instrumentus iki intervencijos, ir, i$ kitos pusés, imant duomenis po interven-
cijos. Siekiant atlikti analize ir padaryti iSvadas, duomenys buvo surinkti pa-
gal maZesnes skales (subskales), kurios apima analizés instrumentus. Taip pat
buvo atlikta analizé lyties atzvilgiu, siekiant patikrinti, ar yra reikSmingy skir-
tumy. Po to buvo apskaiciuotas skirtumas tarp kiekvieno vieneto vidurkiy iki
intervencijos ir po jos.

Rezultatai

Instrumentai duomenims rinkti buvo naudojami dviem skirtingais interven-
cijos momentais: prie$ pradedant intervencijg ir jai pasibaigus.

Pirma, atlikus Stjudento t sklaidos tarp skirtingy situacijy, apimanciy visa
imtj, analize, buvo patvirtinta, kad nebuvo reikSmingy skirtumy tarp skirtingy
mokiniy grupiy, nepaisant miesto, lyties ar mokyklos. Tai jrodo, kad jy nuostaty
regos negalios atzvilgiu lygmuo buvo tas pats.
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Klausimyny aprasomosios analizés biidu buvo patvirtintas skirtumas tarp
duomeny, gauty atlikus matavimg iki intervencijos ir po jos. Taikydami ANO-
VA analize pasikartojantiems matavimams atlikti, akivaizdZiai nustatéme, kad
yra skirtumas tarp skirtingy subskaliy vidurkiy ir kad antroji yra palankesné,
kas jrodo, jog nuostatos j regos negalig turincius Zmones pageréjo. 2 lenteléje
pateikiama informacija apie subskales, susijusias su nuostaty kaita, kuri buvo
nustatyta surinkus klausimyny duomenis. Siuo atzvilgiu, kaip matyti 3 lenteléje,
1 subskalé yra susijusi su ,Lygiomis galimybémis“; 2 subskalé su ,Socialiniais
santykiais“; 3 subskalé su ,Visuomene ir regos negalia“

2 lentelé
Statistiné ir aprasomoji analizé iki intervencijos ir po jos.
Instrumentas: ,Klausimynas, skirtas nustatyti mokiniy nuostatoms
negaliy atzZvilgiu“

Sub- Mo- Sub- Mo-
skalé Vnt. [men-| N X De skalé Vnt. |men-| N X | DE
tas tas
3 Iki | 910 | 2,34 | 1,18 11 Iki [910]3,59(0,80
Po |888 2,79 | 1,19 Po |888]3,60|0,82
4 Iki | 910 | 2,44 | 1,17 13 Iki [910|3,55|0,84
Po |888|273| 1,13 Po |888]|3,53|0,85
6 Iki | 910 | 3,10 | 1,14 2 15 Iki [910] 3,60 (0,86
Po |888|3,47| 0,85 Po |888|3,57|0,89
7 Iki | 910 2,98 | 1,19 18 Iki [910]3,86 0,55
1 Po | 888 3,36 | 0,96 Po |888]3,80|0,63
8 Iki | 910 | 3,25 | 1,03 20 Iki [910]3,67 0,82
Po | 888 3,43 | 0,94 Po |888]3,63|0,87
14 Iki | 910 | 2,59 | 1,23 1 Iki [910]3,04 (1,03
Po | 888 3,03 1,12 Po |888]3,04|1,07
16 Iki | 910|297 | 1,16 9 Iki [910]3,25(1,02
Po | 888 3,33 | 0,98 Po |888]3,23|1,04
17 Iki | 910 | 2,94 | 1,13 3 5 Iki |910]3,49|0,87
Po | 888 3,18 | 1,06 Po |888]3,54|0,89
9 Iki | 910 | 3,58 | 0,86 12 Iki |910]2,70|1,24
2 Po | 888 3,65| 0,79 Po [888292|1,20
10 Iki | 910 | 3,55 | 0,88 19 Iki |910]3,27|0,98
Po | 888 3,63| 0,81 Po |888]3,27|1,00

[Ssamesné analizé rodo, kad skirtingy subskaliy matavimo duomenys skir-
tingai varijuoja gretinant duomenis iki intervencijos ir po jos. Taigi galima pa-
tvirtinti, kad reikSmingiausi pokyciai atsirado 1 subskaléje ,Lygios galimybés*;
tai matyti 3 lenteléje.
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3 lentelé
Duomeny iki intervencijos ir po jos statistiné ir apra§omoji
analizé, sugrupavus pagal skales.
Instrumentas: , Klausimynas, skirtas nustatyti mokiniy nuostatoms
negaliy atzvilgiu“

Subskalé Momentas N Vidurkis DE

1:,Lygios galimybés” Lki 910 2,82 1,15
Po 888 3,16 1,02

e i 1ki 910 3,62 0,80

2: ,Socialiniai santykiai Po s 3.63 0.80
3:,Visuomené ir regos negalia“ fli 910 3,15 1,02
Po 888 3,2 1,04

Be to, 4 ir 5 lentelése pateikiami skirtingi rodikliai, gauti surinkus duome-
nis iki intervencijos ir po jos, naudojant klausimyna CAIPE-R (Block, 1995),
susije su subskalémis ,Bendrosios nuostatos“ ir ,Specifinés nuostatos sporto
atzvilgiu“ Galima patvirtinti, kad reikSmingiausi pokyciai nustatyti 1 subskaléje
,Bendrosios nuostatos*.

4 lentelé

Duomeny iki intervencijos ir po jos statistiné ir apraSomoji analizé.

Instrumentas: CAIPE-R

Sub- Mo- Sub- Mo-

skalé Vnt. | men-| N X | DE skalé Vnt. {men-| N X | DE
tas tas

3 Iki | 829 | 3,55|0,64 9 Iki |829]3,74]0,56

Po | 791 |3,52]0,62 Po |7913,65|0,66

4 Iki | 829 11,97 1,03 10 Iki |829]3,09|0,92

Po | 791 |2,10|1,08 Po |7913,23]0,92

5 Iki | 829 [3,39]0,78 11 Iki |829]3,54(0,74

1 Po | 791 3,39|0,75 2 Po |791|3,53|0,75

6 Iki | 829 |3,43]0,74 12 Iki |829]2,86]|1,05

Po | 791 |3,51|0,67 Po |791|2,83|1,10

7 Iki | 829 [2,90]1,12 13 Iki |829]3,64(0,73

Po | 791 |3,01|0,99 Po |7913,56(0,80

8 Iki | 829 |3,81]0,47 14 Iki [829]2,73|1,03

Po | 791 3,80|0,51 Po |791(2,80|1,04
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5 lentelé
Duomeny iki intervencijos ir po jos statistiné ir apraSomoji analizé,
sugrupavus pagal subskales. Instrumentas: CAIPE-R

Subskalé Momentas N Vidurkis DE

1: ,Bendrosios nuostatos” tki 829 3,17 0.79
? Po 791 3,22 0,77
2: ,Specifinés nuostatos sporto atzvilgiu“ tki 829 3,26 0,83
Po 791 3,26 0,87

Atsizvelgiant j skirtumus pagal lytis, ANOVA vienakrypté analizé neparo-
dé jokiy skirtumy tarp berniuky ir mergaiciy nuostaty skirtingose duomeny
grupése. Atlikus pasikartojanc¢iy matavimy duomeny analize po intervencijos,
jokio reikSmingai didesnio poveikio imtyje nebuvo nustatyta nei berniuky, nei
mergaiciy atveju, turint omenyje skirtumus pagal lytis. Tai rodo, kad programa
vienodai daro poveikij tiek berniuky, tiek ir mergaiciy nuostatoms (p>0,05), ka-
dangi tai yra koedukaciné formuojamoji ugdymo programa.

Tas pats faktas buvo nustatytas, tiriant skirtumg tarp poveikio programos
dalyviams, kurie gyvena kaimiskosiose vietovése ar mieste. Nebuvo jokiy reiks-
mingy skirtumy, susijusiy su miesty dydziu ir matavimais iki intervencijos ir
po jos.

Diskusija

Sio tyrimo tikslas buvo sukurti formuojamaja ugdymo programa, siekiant
modifikuoti mokiniy, neturinéiy negaliy, nuostatas regos negalios atZvilgiu. Sis
planas sukurtas taip, kad jo bity laikomasi aStuoniy kiino kultiiros ugdymo sri-
ties uzsiémimy metu, pritaikius jj autonominéje Kastilijos-La Mancos bendruo-
menéje (Ispanija). Siekiant apskaiciuoti pasitlyto plano efektyvumg, mokiniy
nuostatos buvo pamatuotos pries jgyvendinant formuojamajg ugdymo progra-
ma ir po jos, naudojant du klausimynus.

Gauti duomenys liudija formuojamosios ugdymo programos teigiama po-
veikj, nes ji reikSmingai koreguoja klaidingg suvokima apie Zmones, turincius
regos negalig. Si informacija taip pat skatina mokinius biiti jautresnius regos
negalios atzvilgiu.

Tokiu budu tai taip pat patvirtina Pedersen ir Geer (2008) ar Grenier ir Ke-
arns (2012) teiginius apie butinybe jvesti didaktinius eksperimentavimo su
negalia vienetus j kiino kultiros ugdymo programas, remiantis ta nauda, ku-
rig tokios strategijos duoda. Jie taip pat leidZia mokiniams pamatyti nejgaliy
Zzmoniy skirtumus ir galimybes bei tuo paciu metu sustiprina mokiniy, turinciy
specialiyjy ugdymo(si) poreikiy, inkliuzija.
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Gauti rezultatai meta i$$0kj French (1992) teiginiui, kad negaliy imitavimas
iSkreipia suvokimg, suformuotg tam tikros socialinés grupés atzvilgiu. Kiippers
(2007) ar Burgstahler ir Doe (2004) taip pat iSreiSké panaSia pozicija. Laikoma-
si nuomoneés, kad atitinkamas orientavimas ir negaliy imitavimo dizainas gali
keisti neigiamus ir neteisingus stereotipus, turint omenyje, kad Zmoniy turima
nuomoneé apie asmenis, turinc¢ius negalia, pageréja ir priartéja prie realybés.

Atvirkstiné inkliuzija, skatinanti mokiniy integracija j kontroline eksperi-
mentavimo su negaliomis situacija (Nixon, 2007), tampa akivaizdi Siame tyri-
me, kur pademonstruojama, kad Sio pedagoginio veiksmo sugrjzimas yra reiks-
mingai pozityvus, turint omenyje ir mokinio motoriniy jgidziy lavinima, kas
kitu atveju nevykty. Siuo tyrimu teikiamas pasiiilymas yra potencialus, siekiant
labiau stimuliuoti mokinius, turincius ar neturincius negaliy, lyginant su labiau
instrukcinémis metodologijomis, kadangi jis pastato visg klase ar grupe j tg patj
gebéjimy lygmeni.

Be to, Sio tyrimo metu gauti rezultatai paremia kitus tyrimus, kurie patvirti-
no teigiamg zaidimo poveikj veiksniams, susijusiems su protine branda (McCu-
ne ir Zanes, 2001), empatija ir socialinés sgveikos strategijomis (Garaigordobil,
2008), pozityvia socialine elgsena (Fall, Navelski ir Welch, 2002; Seider, 2002)
bei padidéjusiu bendradarbiavimu ir grupés integracija (Carlson, 1999), adap-
tacija ir socialinés sgveikos galimybémis (Beilinson, 2003).

Vienas i$ elementy, kurie nustatyti kaip efektyvesni plétojant Sig patirtj, yra
sporto pasitelkimas siekiant perduoti vertybes ir turinj (Hartmann, Sullivan ir
Nelson, 2012; Martinez, Cepero, Collado, Padial, Pérez ir Palomares, 2014). Tuo
pat metu mokiniams pasitloma vidiné motyvacija, kuri tampa artima, siekiant
uzsibrézty tiksly ir ugdymo kompetencijy, suteikiant galimybe pakoreguoti ste-
reotipus, kuriuos mokiniai turi susidare apie Zmones, turincius negalig (McKay,
Block ir Park, 2015; Grenier, Collins, Wright ir Kearns, 2014).

Negaliy imitavimas taikomas kaip eksperimentinis jrankis (Leo ir Goodwin,
2014). Anksciau tokie autoriai kaip Jackson (2003) ar Peterson ir Quarstein
(2001) atliko negalios imitavimo tyrimus ir gavo teigiamus rezultatus, ta¢iau
nenaudojo zaidimy ir sportavimo kaip struktiiriniy elementy, suteikianciy tokia
patirtj. Sio turinio naudojimas yra suprantamas kaip vienas geriausiy, ka galima
adaptuoti, siekiant koreguoti stereotipus, susidarytus apie nejgalius Zmones.

PrieStaraujama, kad tokio tipo formuojamasis dizainas sudaro galimybe su-
vokimo apie socialiniy grupiy homogeniskuma stigmatizacijai mazéti, kaip kad
teigé Aguado ir kt. (2008) ar Mpofu (2003). Negaliy neturintiems Zmonéms,
norint iSgyventi Siy grupiy patiriama realybe, reikia leisti dalyviams koreguoti
savo suvokimg apie Zmones, turincius negalia, kuriy realybé buvo nepaZinta iki
to momento. Be to, Cabecinhas ir Amancio (1999) tai patvirtina, kad skirtin-
gu grupiy nariai save suvokia kitaip nei kiti toje pacioje grupéje esantys nariai.
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Tam, kad paZintume socialinés grupés realybe ir potencialg, leiskime kitiems
suprasti konkrecios grupés nariy jvairove.

Lygiai taip pat turi buiti akcentuota butinybé pedagoginiam personalui ati-
tinkamai specializuotis negaliy ir ugdymo srityse (Mendoza, 2009; Rios, 2005),
pasitelkiant pedagoginio personalo rengimg ir tyrimg, edukologijos déstytojus,
visus socialinius veikéjus ir formuotojus, siekiant suteikti daugiau reikSmés Siai
specializacijai, kadangi tie mokytojai vaidins pagrindinj vaidmenj teisingai nau-
dojant imitavimo strategijas. Jie taip pat jgyvendina programas, siekiant page-
rinti nuostatas ir suvokima apie jvairiy gebéjimy pasaulj.

Mokytoju ugdymas yra labai svarbus, nes jis padés pamatus atitinkamai pe-
dagoginei intervencijai, kuria, be abejonés, lems skirtingi ugdymo reglamentai.
IS tiesy per pastaruosius kelerius metus Salyse, tokiose kaip Jungtinés Ameri-
kos Valstijos, Italija, Airija, Japonija, Piety Koréja ar Ispanija, greta daugelio kity
klausimy buvo linkstama kreipti démesj j nejgaliy mokiniy integracija (USDE,
2008; Meegan ir MacPhail, 2006; Sato ir Hodge, 2009; Camerini, 2011; MEHR,
2007; Rios, 2005), be kity tiksly, siekiant numatyty tiksly, tad mokytojai turi
nepakankamai iStekliy, norint propaguoti besimokanciyjy, turinciy negalig, re-
alig inkliuzijg (Konza, 2008; Rios, 2005).

Mokytojy ugdymas yra vienas i$ pamatiniy dalyky, kurie daro jtaka siekiant
Sio tikslo. Ivairis tyréjai tiek pradinio, tiek vidurinio ugdymo srityse jrodo, kad
didelé dalis kino kultiiros mokytojy netraktuoja jvairovés taip, kaip tai nuro-
dyta dabartiniame Svietimo jstatyme (Obrusnikova, 2008), neskaitant dideliy
sunkumy, susijusiy su ugdymo negalios situacijoje iStekliais (Rios, 2005).

Manoma, kad pirminis rengimas, kuris suteikiamas mokytojams, yra nepa-
kankamas Siuo klausimu, nes i§ esmés mokytojai néra pakankamai parengiami,
kad atliepty mokiniy ugdymo(si) paramos poreikius, ir studijy kursai turéty
apimti tokius aspektus kaip metodologiné ar didaktiné intervencija (Mendoza,
2009; Rios, 2005). Edukologijos ar kity fakultety studijy programose, susiju-
siose su pedagogika, mokymo moduliai, skirti inkliuziniam ugdymui, yra pasi-
renkamieji arba jy yra mazuma. Norint sukurti auksciausios kokybés inkliuzine
mokyklg, mokytojy ugdymo moduliai, susije su metodologija ir adaptuota ugdy-
mo informacija, turi biiti privalomi universiteto studentams.

Suvokimo strategiju nebuvimas praktikoje priver¢ia mokytoja buti abejinga
ir demotyvuota savo misijos atZvilgiu. Vienas i$ didZiausia mokytojy susirtpi-
nimg kelianc¢iy dalyky yra tai, kad jie turi sukurti inkliuzine aplinkg, ir nauja-
sis klasés organizavimas daro poveiki mokiniams (Block ir Zeman, 1996). Dél
Sios prieZasties ne tik pirminis mokytojy rengimas yra aktualus, bet ne maziau
svarbus yra ir jy testinis ugdymas, siekiant pageréjimo (kursai baigus bakalauro
studijas bei magistrantiiros studijos).
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Sio tyrimo metu gauti rezultatai atitinka mokslinius tyrimus, kuriuos atliko
Rios (2003), pabréZdamas, kad uZsiémimai, kuriy metu mokiniai sédi nejgaliojo
veZimeélyje, ir tiesioginis eksperimentavimas su negalia yra kur kas reikSmin-
gesni nei teoriniai uzsiémimai apie $ias kliiitis. Siuo klausimu tyrimas pakartoja
autoriy jzvalgas dél patirties, kuri sukelia tg patj veiksma Zmonéms, turintiems
negalig, arba imituoja tai Zmoniy be negalios atveju.

Manoma, kad tiesioginis eksperimentavimas suteikia mokiniams gebéjima
jdeti reflektavimo pastangy apmastant veiksma, jgyjant teorinio turinio asi-
miliacija kur kas efektyvesniu biidu, suteikiant mokytojui biitinybe adaptuoti
uzduotis pagal grupés charakteristikas, imituojat negalig (McKay ir kt., 2015).
Buvo patvirtinta, kad jautruma didinantys ir motorikg lavinantys Zaidimai yra
svarbiis mokytojo pagalbininkai, siekiant iSsikelto tikslo (Rios, 2003; Rios ir
Paya, 2001).

Idiegiant tiesioginj praktinj eksperimentavimg didaktiniuose vienetuose,
jmanoma pasiekti, kad mokiniai pradéty traktuoti negalig turinius Zmones
kaip jy paciy bendruomeneés dalj, Sios praktikos déka gauty socialinés paramos
iS ty, kurie kartu dalyvauja Siame procese (Place ir Hodge, 2001), ir taip pat
koreguoty savo klaidingg suvokimg apie Siuos Zmones. Yra Zinoma, kad sunku
pakeisti Zmoniy susiformuotus stereotipus (Myers, 2010), kurie labiau atitolina
nuo realybés, turint omenyje jy turimas Zinias apie ja (Steele, 1997).

Neabejotinai informacija, kurig Zmonés gauna apie negalig, nulemia jos su-
vokimg (De Ponga, Egea, Navarro, Ochandorena ir Recalde, 1997). Manoma, kad
mokytojai turéty pasiiilyti mokiniams geriausia ir realiausia patirtj, susijusia su
negalia (Rios, 2005), bandydami suteikti iSskirtine svarba inkliuzinei mokyklai
(Arnaiz, 2003).

Siekiant Sio tikslo, patvirtinta kiino kultiiros ugdymo srities vaidmens svarba
turi modifikuoti ir pagerinti nuostatas Zmoniy, turinciy negalig, atzvilgiu (Pana-
giotou ir kt., 2008), propaguojant Sios grupés socialine inkliuzija (Evaggelinou,
2006; Pérez-Tejero ir kt., 2012; Felipe ir Garoz, 2014).

ISvados

Sis intervencijos modelis, pateiktas pasitelkiant formuojamaja ugdymo pro-
gramag, yra efektyvus ir iSsamus mokomojo turinio dizainas, siekiant modifikuo-
ti ir pagerinti penkty ir SesSty klasiy mokiniy (9-13 mety amziaus) nuostatas
Zmoniy, turinciy regos negalig, atzvilgiu. Jo teigiama jtaka jrodyta moksleiviy i3
jvairiy socioekonominiy aplinky autonominés Kastilijos-La Mancos bendruo-
meneés atveju, tiek berniuky, tiek ir mergaiciy imtyse, taip pat tiek kaimiSkyjy
vietoviy, tiek ir miesto teritorijose.
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Siekiama jrodyti ugdymo, kaip testinio ir nuolatinio proceso, svarbg Zmo-
niy gyvenime nuo gimimo iki senatvés, taip pat akcentuojant svarby vaidme-
nj nuolatinio Ziniy igijimo ir brandos procese, kuris atsako i prisitaikymo prie
aplinkos klausimus. Pradinis ugdymas prisideda prie suaugusiujy, kurie turéty
sugebéti ugdyti(s) kritiSka ir palaikantj sgmoninguma, ugdymo, priimant Zmo-
niy jvairove ir prisidedant prie bet kokiy Zmoniy maksimalios integracijos.

Dél to teigiama, kad kiino kultiiros ugdymo srities charakteristika sudaro ga-
limybes jgyvendinti originalius ir integruotus ugdymo pasiillymus, padidinant
mokytojams suteikiamy galimybiy jvairove. Sia prasme mokytojy rengimas yra
labai svarbus, siekiant suformuoti visuomene, kurioje vyrauty pozityvios ver-
tybés, kuri integruoja visus Zmones, nepaisant jy jvairiy gebéjimy. Tokiu budu
manoma, kad yra biitina ugdymo profesionalams ugdyti(s) aukstesnj reflektyvy
ir kritinj sgmoningumg, kuris jgalina praktiskai taikyti formuojamagsias ugdymo
programas, kurios atliepia socialines problemas, darancias poveikj Zmonéms,
turintiems negalia.

Tolesnéje tyrimo perspektyvoje gali biiti siekiama jvertinti Siame tyrime pri-
statytos formuojamosios ugdymo programos efektyvuma kitose Salyse ir skir-
tingose aplinkose (pavyzdziui, rekreacinéje aplinkoje). Taigi Sio tyrimo rezulta-
tai skatina plétoti skirtingas mokymo programas, kurios lems mokiniy suvoki-
ma apie kitas negalias. Sio tyrimo ir kity biisimy tyrimy déka skirtingas ugdymo
programy dizainas bus jgyvendinamas mokyklose ir mokslo bendruomenése,
padedant sukurti labiau iSsilavinusia ir doresne visuomene, pasiZymincig tei-
giamomis vertybemis, kur kiekvienas Zmogus turi vieta.

Perspektyva

Taikant $ig formuojamagjg ugdymo programa, buvo bandoma prisidéti prie
Svietimo bendruomenés poreikio naujoms zinioms, naudojant kiino kultiiros
ugdyma kaip baze, suteikiancia daug gery galimybiy apskritai, ir konkrety eks-
perimentavimg su negaliomis. Manoma, kad mokymas, kurj gauna mokiniai pir-
maisiais savo gyvenimo metais, yra realios inkliuzijos Zmoniy, turin¢iy negalia,
visuomenéje aktualus veiksnys, bandant nuosekliai sukurti sgmoningumo pa-
matg, kuris lems esamas sékmés galimybes. Taigi Cia pristatytas darbas buvo
efektyvus, siekiant vos per astuonis edukacinius uzsiémimus modifikuoti mo-
kiniy nuostatas. Manome, kad kiekvieno kiino kultiiros dalyko programa turéty
jtraukti bent vieng didaktinj vienetg per metus, norint pasiekti tokj patj tiksla
kaip ir Siame tyrime.
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KUNO KULTUROS DALYKO PROGRAMOS STRUKTURA IR EFEKTYVUMAS,
SIEKIANT PAKEISTI NUOSTATAS ] ZMONES, TURINCIUS REGOS NEGALIA

David Cordente Mesas, Sixto Gonzalez Villora, Onofre Contreras Jordan
Kastilijos-La Mancos universitetas, Ispanija

Santrauka

Strategijoje ,Europa 2020“ (European Commission, 2010) Europos Sajunga
teigia kovojanti pries socialine atskirtj, tai iSskirdama kaip pagrindinj tiksla, sie-
kiant plétoti inovacijy programas, sukurtas tam, kad atliepty Zmoniy, turinciy
negalia, diskriminacijg. Mokyklos kontekste nuostaty negaliy atZvilgiu svarba
yra akcentuojama, nes tai vienas i$ pagrindiniy veiksniy, jsiterpianciy j mokykli-
nés inkliuzijos procesa (Kudlacek, 2006; Slininger, Sherrill ir Jankowski, 2000).
Siuo laikotarpiu, kai nuostaty negaliy atZvilgiu kiirimo procesas dar tebéra la-
tentinis, programos, kurios turéty pagerinti Sias nuostatas, yra ypa¢ naudingos
(Barrett ir Randall, 2004; Pitre, Steward, Adams, Bedard ir Landry, 2007).

Sio tyrimo pagrindinis tikslas yra ianalizuoti nuostatas regos negalig turin-
Ciy asmeny atzvilgiu autonominés Kastilijos-La Mancos (Castilla-La Mancha)
bendruomenés pradinio ugdymo treciojo ciklo mokiniy imties situacijoje ir nu-
statyti, ar tos nuostatos keiciasi atlikus intervencijos programa kino kultiiros
ugdymo srityje. IS to kyla trys pagrindiniai uzdaviniai:

1. Identifikuoti ir apibiidinti nuostatas regos negalig turinc¢iy 9-13 mety am-
ziaus mokiniy, lankanciy pamokas autonominéje Kastilijos-La Mancos ben-
druomenéje (Ispanija), atzvilgiu.

2. Sukurti ir praktiSkai taikyti intervencijos programa, siekiant per kiino kul-
tiiros ugdymo sritj pakeisti nuostatas j regos negalia.

3. Nustatyti ir pamatuoti galimg pradinio ugdymo mokiniy (9-13 mety am-
Ziaus) nuostaty j regos negalig modifikavima, taikant ugdomajg programa
(trukmeé - 8 pamokos).

Sis tyrimas traktuojamas Kkaip kiekybinis tyrimas, pasitelkiant kvazieksperi-
mentinius metodus, taikant tyrima ir veiksmg, i$ vienos pusés, bandant paversti
tyrimo procesg orientavimo vadovu ir, i$ kitos pusés, paimant duomenis i3 tik-
ry charakteristiky, siekiant parengti projektus, kurie biity adaptuoti realiame
gyvenime, ir iSspresti praktikoje labiausiai neatidéliotinas problemas. Tyrime
dalyvavo mokiniai, kuriy amzius buvo nuo 9 iki 13 mety, registruoti autono-
minéje Kastilijos-La Mancos bendruomenéje (Ispanija). Siekiant tyrimo tikslo,
buvo pasirinkta tikimybiné atsitiktiné imtis. Sios bendruomenés pradinio ugdy-
mo mokyklos buvo kvie¢iamos bendradarbiauti, ir tos, kurios labiausiai isreiske
susidoméjima, dalyvavo tyrime. Dél Sios priezasties imtj sudaré 910 mokiniy
(473 berniukai ir 437 mergaités) i§ autonominés Kastilijos-La Mancos bendruo-
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menés (Ispanija), kuriy amZius buvo nuo 9 iki 13 mety (M=10,74; DT=0,775).
Jie pasiskirste po lygiai 15-oje skirtingy mokykly penkiose provincijose (trys
mokyklos Albasetéje (Albacete), trys Siudad Realyje (Ciudad Real), trys Kuen-
koje (Cuenca), dvi Gvadalacharoje (Guadalajara) ir keturios Tolede (Toledo));
mokyklos iSsidésciusios tiek miesto, tiek ir kaimiskosiose vietovése (astuonios
mokyklos miestuose ir septynios kaimiskosiose vietovése). Né vienas i$ Siy mo-
kiniy nebuvo anksciau turéjes kontakty su Zmoneémis, turinciais regos negalig,
kino kultiros ugdymo srityje.

Sis intervencijos modelis buvo taikomas 2014-2015 mokslo metais désto-
mo kurso metu, bendradarbiaujant su 15 kiino kultiros mokytojy, kurie taiké
mokymo intervencija savo mokiniy atveju, pasinaudodami astuoniy uZsiémimy
formuojamaja ugdymo programa keturiy savaiciy laikotarpiu (2 uZsiémimai
per savaite). Sie mokytojai buvo i§ anksto apmokyti, jiems taip pat buvo duotas
Mokytojo vadovas, kuriame pateiktos visos instrukcijos ir metodologija, kurios
reikéjo laikytis, adaptuoty sporto priemoniy rinkinys, kurj sudaré jvairus ka-
muoliai su garso signalais ir akiy kaukés, be to, jiems buvo suteikiama nuolatiné
parama mokiniy mokymo intervencijos metu.

Atsizvelgiant j iSsikeltus tyrimo uzdavinius, siekiant surinkti informacijg, du
klausimynai apie nuostatas negalios atzvilgiu buvo naudojami renkant duome-
nis iki intervencijos, intervencijos metu ir po jos. Be to, intervencija buvo atlie-
kama mokymo padalinyje, kuriame sportas adaptuotas regos negalios atvejui
kiino kultiiros ugdymo, sukurto Sio tyrimo autoriy, srityje.

Buvo naudojami Sie klausimynai:

e Klausimynas (taikant Likerto skale), skirtas jvertinti mokiniy nuostatoms
regos negalios atzvilgiu“ (sudaryta autoriy, 2018), jtraukiantis teiginius ar
pastebéjimus apie Zmones, turincius negalig, | kuriuos atsakydami mokiniai
turéjo pasirinkti savo sutikimo ar nesutikimo lygmenj. Klausimynas apima
20 vienety, kuriuose yra trys maZesnés skalés (subskalés): lygios galimy-
bés, socialiniai santykiai bei visuomené ir regos negalia;

e ,Vaiky nuostatos integruoto kino kultiiros ugdymo atzvilgiu. Atnaujintas
variantas®, arba CAIPE-R (Block, 1995). Sio tyrimo instrumento tarpkulti-
riné adaptacija Ispanijos ir ispany kalbos atvejui buvo atlikta Sio straipsnio
autoriy (2016). Si skalé buvo naudojama ankstesniuose tyrimuose (Liu ir
kt., 2010; Panagiotou ir kt., 2008; Van Biesen, Busciglio ir Vanlandewijck,
2006), jvertinant jprastos raidos mokiniy nuostatas bendramoksliy, turin-
¢iy negalia, inkliuzijos kiino kultiiros ugdymo srityje atzvilgiu. Ja sudaro 14
vienety, kurie apima dvi maZesnes skales (subskales): ,Bendrosios nuosta-
tos“ir ,Specifinés su sportu susijusios nuostatos”.
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Duomenys analizuoti du kartus, t. y. prie§ jgyvendinant mokymo programa
ir po jos (pirmo ir paskutinio uzsiémimo ugdymo vienete metu). Pradedant nuo
to momento, duomenys suvesti i statistinés analizés programa SPSS ir atlik-
tos apraSomoji (pagrindiniy tendencijy nustatymas) ir tiriamoji analizés. Po to
buvo atliktas hipotezés t kontrasto pavyzdziy (ANOVA) lyginamasis tyrimas ir
susijusi kintamuyjy analizé.

Pirma, atlikus Stjudento t sklaidos tarp skirtingy situacijy, apimanciy visa
imtj, analize, buvo patvirtinta, kad nebuvo reikSmingy skirtumy tarp skirtingy
mokiniy grupiy, nepaisant miesto, lyties ar mokyklos; tai jrodo, kad jy nuostaty
regos negalios atzvilgiu lygmuo buvo tas pats.

Klausimyny aprasomosios analizés budu buvo patvirtintas skirtumas tarp
duomeny, gauty atlikus matavima iki intervencijos ir po jos. Taikydami ANOVA
analize pasikartojantiems matavimams atlikti, akivaizdZiai nustatéme, kad yra
skirtumas tarp skirtingy subskaliy vidurkiy ir kad antroji yra palankesné, kas
jrodo, jog nuostatos j regos negalia turin¢ius Zmones pageréjo.

Galima teigti, kad pagrindiniai skirtumai identifikuoti tokiose subskaléje 1
»Lygios galimybés” (autoriy sudarytame (2018) klausimyne, skirtame jvertinti
moksleiviy nuostatoms asmenuy, turinciy regos negalig, atzvilgiu), ir subskaléje
1 ,Bendrosios nuostatos” (“Vaiky nuostatos j integruota kiino kultiros ugdyma“
klausimyne (Block, 1995)).

Atsizvelgiant j skirtumus pagal lytis, ANOVA vienakrypté analizé neparo-
dé jokiy skirtumy tarp berniuky ir mergaiciy nuostaty skirtingose duomeny
grupeése. Atlikus pasikartojan¢iy matavimy duomeny analize po intervencijos,
jokio reikSmingai didesnio poveikio imtyje nebuvo nustatyta nei berniuky, nei
mergaiciy atveju, turint omenyje skirtumus pagal lytis. Tai rodo, kad programa
vienodai daro poveikj tiek berniuky, tiek ir mergaiciy nuostatoms (p>,05), ka-
dangi tai yra koedukaciné formuojamoji ugdymo programa.

Apibendrinant galima teigti, kad intervencijos modelis, pateiktas pasitelkiant
formuojamajq ugdymo programa, yra efektyvus ir iSsamus mokomojo turinio
dizainas, siekiant modifikuoti ir pagerinti penkty ir Sesty klasiy mokiniy (9-13
mety amzZiaus) nuostatas Zmoniy, turin¢iy regos negalig, atzvilgiu. Jo teigiama
jtaka jrodyta moksleiviy iS$ ivairiy socioekonominiy aplinky autonominéje Kas-
tilijos-La Manc¢os bendruomenés atveju, tiek berniuky, tiek ir mergaiciy imtyse,
taip pat tiek kaimiSkyjy vietoviy, tiek ir miesto teritorijose.

Autorius susirasinéjimui: David Cordente Mesas,
el. pastas davidcordente@gmail.com
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Abstract

The main goal of this study was to design, and confirm the efficiency of, a formative
Physical Education program with the purpose of improving schoolchildren’s attitudes
towards people who have a visual impairment. The participants were 910 students aged
9 to 13 years old from the region of Castilla-La Mancha (Spain). Participants simulated
visual impairment during eight Physical Education sessions within the context of play
and a sports-based learning environment. They completed an attitudinal questionnaire
both pre and post the intervention. The author’s (2018) aim was to evaluate children’s
attitudes toward both visual impairment and integrated Physical Education CAIPE-R
(Block, 1995). Both a descriptive and comparative analyses, as well as ANOVA, were
conducted. The results indicated a significant improvement in children’s attitudes
toward those with visual impairment. Therefore, this program would be efficacious
when applied in schools in the future in order to promote a better attitude toward
inclusion.

Keywords: Inclusion, education of integration, visual impairment, adapted physical
education, inclusive sport.

Introduction

The European Union, through Strategy 2020 (European Commission, 2010),
establishes fighting against social exclusion as a main goal, seeking to develop
innovation programs designed to face discrimination towards disabled people.
Rios, Arraez, Bazalo, Enciso, Hueli, Jiménez etal. (2009) define social inclusion as
the process by which people under risk of social exclusion see the improvement
of their possibilities to be participants of the society around them.

Societal attitudes play an important role in promoting the inclusion of
disabled people (Conaster, Block and Gansneder, 2002; Folsom-Meek and
Rizzo, 2002; Hodge, Murata and Kozyb, 2002). In the last few years the number
of disabled students attending regular schools in Spain has increased, where
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students with visual impairment represent the highest percentage of integration
(Ministry of Education, Culture and Sport, 2014a and 2014b). It follows that a
lack of education and empathy of non-disabled pupils within integrated schools
will impact on the scholarship of the integrated disabled children (Santana and
Garoz, 2013). These attitudes play a main role in the inclusion of people with
disabilities, especially in this school environment (Pérez-Tejero, Ocete, Ortega-
Vila and Coterdn, 2012; Kudlacek, 2006; Slininger, Sherril and Jankowski, 2000).

In this regard, attitudes are defined as a collection of beliefs, feelings and
values that predispose each person’s behaviour (Panagiotou, Evaggelinou,
Doulkeridou, Mouratidou and Koidou, 2008). Defending the social model of
disability, these attitudes are not exclusively the result of limitations, but have
also a strong influence from social practices and beliefs as a result of the lack of
information (Brittain, 2004; Fitzgerald, 2006; Grenier, 2007).

In the school context, the importance of attitudes towards disability are
emphasised, as they are a major factor intervening in the process of school
inclusion (Kudlacek, 2006; Slininger, Sherrill and Jankowski, 2000). It is in this
period when the process of creating attitudes toward disabilities is still latent
and programs to improve these attitudes are especially beneficial (Barrett and
Randall, 2004; Pitre, Steward, Adams, Bedard and Landry, 2007).

According to Aguado, Flérez and Alcedo (2004), existing research has focused
first and foremost in the study of student’s attitudes without disabilities toward
their partners with disabilities (Avramidis and Norwich, 2000; Van-Reusen,
Shoho and Barker, 2000).

Attitudes of students without disabilities are also strongly based on
the knowledge they have about disability, which is directly related to their
experiences and socio-cultural environment in where they live (Ison, MacIntyre,
Rothery, Smithers-Sheedy, Goldsmith, Parsonage and Foy, 2010; Nowicki, 2006;
Rillota and Nettelbeck, 2007). Very often, social exclusion and negative attitudes
towards disabled people are the result of a lack of knowledge (Lindsay and
McPherson, 2012). It is noted that the need to improve non-disabled students’
knowledge (Hunt and Hunt, 2004) is through the development of formative
programs that intervene and raise awareness (Aguado, Alcedo and Arias, 2008;
Bausela, 2009; Lindsay and Edwards, 2013).

The main effect of these formative programs is the improvement of tendencies
and attitudes toward disability by decreasing rejection and increasing inclusion
possibilities (Mpofu, 2003), being an efficient type of psychological intervention
(Aguado et al., 2008).

Formative programs offer an answer to the complex process of social
inclusion, but their design, in order to be efficient, must be as a result of the
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promotion of affirmation and highlighting the positive aspects of disability
focusing on the abilities and not on the lack of them (Estéver, Murgui, Moreno
and Musitu, 2007; Flérez, Aguado and Alcedo, 2009; Garaigordobil and Garcia
de Galdeano, 2006). However, this kind of intervention is not usually employed
in Spain (Aguado et al.,, 2008).

Various educational interventions that change attitudes toward disability
have been carried out within the school context (Flower, Burns and Bottsford-
Miller, 2007; Godeau, Vignes, Sentenac, Ehlinger, Navarro, Grandjean and
Arnaud, 2010; Hutzler, Fliess-Douer, Avraham, Reiter and Talmor, 2007; Krahe
and Altwasser, 2006; Marmon, Cohen and Naon, 2007; Liu, Kudlacek and Jesina,
2010; Reina, Loépez, Jiménez, Garcia-Calvo and Hutzler, 2011; Xafopoulos,
Kudlacek and Evaggelinou, 2009), or in recreational environments (Ozer,
Baran, Aktop, Nalbant, Aglamis and Hutzler, 2012; Pérez-Tejero, Ocete, Ortega-
Vila and Coterédn, 2012).

In the above-mentioned programs, the Physical Education subject can
become more prominent as its nature is potentially one of the most adequate
to carry out formative programs aimed at changing attitudes toward disabled
people. It plays an important role in encouraging student empathy through the
common context of games and sports (Panagiotou et al., 2008), contributing to
social inclusion of disabled people (Evaggelinou, 2006).

The concept of Inclusive Education must be highlighted through active
participation and involve all the educational community within the identity and
culture of the school. This identity will be based on the philosophy of supporting
student diversity (Kugelmass, 2004).

Starting from this concept and recognising that education is a powerful force
for changing attitudes (Santana and Garoz, 2013), education is understood to
be the base from whence the promotion of positive attitudes towards disabled
people should be built (Shannon, Schoen and Tansey, 2009). The medium of
Physical Education will promote work to attain this goal (Pérez-Tejero et al,,
2012).

The physical activity of sport (Felipe and Garoz, 2014), and more specifically,
formative programs to change attitudes towards disability (Aguado et al., 2004),
can contribute to positively modify the attitudes of people without disabilities.

Concurrent with the above information, the main objective in this research is
to analyse attitudes towards visually impaired people amongst students in the
third cycle of Primary Education in the Autonomous Community of Castilla-La
Mancha. Also to measure whether these attitudes change after participating in
an intervention program in the Physical Education area. As a result, three main
objectives are considered:
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1. To identify and describe attitudes towards visual impairment of students
aged 9 to 13 years’ old who attend classes in the Autonomous Community
of Castilla-La Mancha (Spain).

2. Todesign, and putinto practice, an intervention program to change attitudes
towards visual impairment within the Physical Education area.

3. To know, and measure, the possible modification of attitudes towards visual
impairment of Primary Education students (9-13 years old) through an
educational program (length: 8 lessons).

Material and Method

This research is enshrined as a quantitative investigation using quasi-
experimental methods, resorting to investigation-action, trying on the one hand,
to turn the research process into an orientation guide, and on the other hand,
to take data from real characteristics to prepare research projects adapted to
reality and to solve the most immediate problems of practice.

On this basis, the research was carried out during 2014/2015 following
an experimental methodology based on the design of repeated pre-test-
intervention-post-test measures.

Participants

This research was conducted with students aged 9 to 13 years old, registered
in the Autonomous Community of Castilla-La Mancha (Spain). A probability
survey was conducted. Calls for collaboration from Primary Education schools
in the Community were made, and those participating were more interested in
the research.

Therefore, the sample was 910 students (473 boys and 437 girls) from the
Autonomous Community of Castilla-La Mancha (Spain), aged 9 to 13 years
old (M=10.74; DT=0.775), distributed equitably in the five provinces in 15
different schools (three in Albacete, three in Ciudad Real, three in Cuenca, two
in Guadalajara and four in Toledo); located in urban areas as well as in country
areas (eight schools in urban areas and seven in country areas). None of these
students had had previous contact with people with visual impairment in the
Physical Education area.

According to the data provided by the Education Department of the
Community Council of Castilla-La Mancha, during the course 2013/2014, a total
of 42,387 students were registered in the third cycle of Primary Education in
the region. According to Rodriguez Osuna, (1991), taking the selected sample
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for this research, we obtained a sampling error of 3.3%. This means that this
study provides reliable data about the total number of students in the third
cycle of Primary Education in the region.

Design and Procedure

This intervention model was carried out during the 2014/2015 course
thanks to the collaboration of 15 Physical Education teachers who carried out
the teaching intervention with their pupils, through a formative program of
eight teaching sessions during four weeks (2 sessions per week). These teachers
were taught in advance and they were also given a Teacher’s Guide with all the
instructions and methodology to be taken into account, a set of adapted sports
material composed of different audible balls and masks, as well continuous
support during this teaching intervention with their pupils.

Instruments

Taking into account the objectives of this research, to compile information,
two questionnaires about attitudes toward disability were used during the
pre-test data collection, as well as during the post-test one. Furthermore, the
intervention was carried out through a teaching unit of sport adapted to visual
impairment in the area of Physical Education, designed by the authors of this
research.

The following questionnaires were used:

e The “Questionnaire to evaluate schoolchildren’s attitude toward visual
impairment” (AUTHOR, 2018): is a Likert scale to evaluate attitudes toward
visually impaired people, including statements or observations about
disabled people about whom the pupil answering has to choose their level
of agreement or disagreement. It is composed of 20 items which incorporate
three sub-scales: equal opportunities, social relations and society and visual
impairment.

e “Children’s Attitudes Toward Integrated Physical Education-Revised” or
CAIPE-R (Block, 1995). Specifically, a transcultural adaptation to Spain and
the Spanish language was made (AUTHOR, 2016). This scale has been used
in previous research (Liu et al., 2010; Panagiotou et al.,, 2008; Van Biesen,
Busciglio and Vanlandewijck, 2006), measuring the attitudes of pupils
without disability toward the inclusion of disabled partners in the area of
Physical Education. It is composed of 14 items which incorporate two sub-
scales: “General attitudes” and “Specific sport attitudes”.
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Intervention program: Teaching unit of sport adapted to visual
impairment

First of all, a validation of the intervention was made through the scrutiny
of a committee of experts. The following aspects were established in this
committee: a minimum of ten years of teaching and investigative experience
and a doctorate in Education. Likewise, an effort was made to include the
collaboration of Physical Education professionals, as well as, Inclusive Education
ones. The committee was established by four experts who comply with the
requirements, two of them having at least a six-year period of investigation in
Physical Education and Special Education respectively.

The work of the committee of experts was focused on analysing the teaching
program from a multi-dimensional perspective which led to study the activities
suggested, the objectives and teaching-learning strategies set out, making
small corrections and improvements which helped to make a more structured
program.

In this way, the designed teaching plan is supported in a teaching unit of
the Physical Education area of eight sessions, each one of fifty minutes of
duration, which collects the objectives to be achieved (the positive modification
of attitudes toward visual impairment), the methodology to be followed, and
the evaluation, presented in a clear and easy way in a Teacher’s Guide, thereby
enabling a greater dissemination.

Games and sports suggested are carried out using masks that lack the sense
of sight, so schoolchildren can become familiar with the guiding technique and
use other senses to steer, and to play adapted and common sports like Goalball
or adapted athletics. This offers an approximation to the feelings that disabled
people have in all kinds of situations, in order to experience their reality and to
enhance their comprehension toward the possibilities, difficulties and barriers
they encounter every day; all in a dynamic, playful and positive way.

The techniques of attitudinal change used in this program are basically the
simulation of the visual impairment, the direct and indirect information about
visually impaired people, as well as carrying out debates and guided discussion
groups, considering the great value and efficiency that various authors give to
this aspect (Hutzler, Zach y Gafni; 2005; Xafopoulos et al., 2009; Reina, Lépez,
Jiménez, Garcia-Calvo and Hutzler, 2011). Therefore, active methodologies
involving the students cognitively are used.

This teaching program aims to give objective and realistic information about
visual impairment, reinforcing the capacity of disabled people at the same time.

To this end, this program is based on different teaching activities designed
to experience visual impairment first hand in an inclusive way in everyday
situations (see table 1), sports and games, through:
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1. learning activities of the sighted guide technique: walking, taking narrow
steps, climbing stairs and sitting down;

activities using a cane;
audio-manual coordination games;

common sport: Goalball and

vk W

adapted sport: athletics

In this way, the knowledge that a visual impaired person has in everyday
situations as well as in the play-sport aspect is promoted through the Physical
Education area, raising awareness efficiently (Santana and Garoz, 2003) and
also through the simulation of motor situations.

Table 1
Summary of the Formative Program to change attitudes
toward disabled people
Ses-
sion . R
Num- Educational objectives Summary of contents
ber

To measure, through the questionnaire, Measurement of attitudes
different variables related to visual toward visual impairment
impairment. through the questionnaires.

1 To use other senses, lacking sight, to Theoretical explanation of
steer the body in a spatial-time way. the sighted guide technique.
To learn and develop the sighted guide Free practice of the sighted
technique to walk. guide technique in couples.
To know and develop the sighted guide Theoretical explanation of
technique to walk and take narrow the sighted guide technique
steps. to take narrow steps.

2 To know common sports and adapted Free practice of the sighted
games for visual impaired people. guide technique in routes
To use other senses, lacking sight, to using narrow steps.
steer the body in a spatial-time way Goalball: explanation of the
toward oneself. game and practice.
To know and develop the sighted guide Theoretical explanation of
technique to walk and climb stairs. the sighted guide technique
To progress in the development of to climb stairs.
common sports and adapted games to Free practice of the sighted

3 work the coordination and orientation guide technique in routes
of the body in the space. with stairs and narrow steps.
To use other senses, lacking sight, to Practice games which
steer the body in a spatial-time way integrate the race and
toward oneself and the rest of the sensory perception lacking
people. the sight sense.
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Continued Table 1

To know and develop the sighted guide
technique in general and to sit down.
To know adapted games to work the
coordination and orientation of the
body.

To use other senses, lacking the sight
sense.

Theoretical explanation of
the sighted guide technique
to sit down.

Free practice of the sighted
guide technique in routes
with stairs and narrow steps
and chairs.

Goalball and propioceptive
games practice.

To know different games and sports,
common and adapted, which visually
impaired people can play.

To know adapted games to work the
coordination and orientation of the
body.

To use other senses, lacking the sight
sense

To watch videos about

Olympic athletes with
disabilities and debate after
the viewing.
To play spatial-temporal
coordination games and
propioceptive structure
games.

To progress in the control of the sighted
guide technique.

To progress playing common sports of
people with visual impairment.

To use other senses, lacking the

sight sense to orient oneself in the
environment.

To develop the spatial-temporal
structure of the body in connection with
objects in movement.

To play games and sports
which integrate a spatial-
temporal structure, segment-
object coordination, practice
of races and other basic
motor abilities.

To progress in the control of the sighted
guide technique.

To progress playing common sports of
people with visual impairment.

To use other senses, lacking the

sight sense to orient oneself in the
environment.

To develop the spatial-temporal
structure of the body in connection with
objects in movement.

To play games and sports
which integrate a spatial-
temporal structure, segment-
object coordination, practice
racing and other basic motor
abilities.

Goalball championship.

To measure, through the questionnaire,
different variables related to visual
impairment.

Measurement of attitudes
toward visual impairment
through the questionnaires.
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Data Analysis

The data collection was carried out twice, before and after carrying out
the teaching program (first and last session of the educational unit). Two
quantitative scales are used in which students show their level of agreement or
disagreement with different statements.

From that moment, the data is entered in the program of statistical analysis
SPSS and the descriptive (measurement of central tendencies) and exploratory
analysis are made. Then, a comparative study of the samples is made of
contrasting hypotheses (ANOVA), as well as a co-relational analysis of the
variables being studied.

These tests are carried out separately taking, on the one hand, the data
obtained pre-intervention as the instruments to analyse, and, on the other hand,
the data post-intervention. To facilitate the analysis and conclusions, items
were gathered in relation to the sub-scales which composed the instruments of
analysis. An analysis by gender was also made to check if there were significant
differences. Subsequently, the percentage of variation between the averages of
each item was also calculated in pre-test and post-test measures.

Results

The instruments to collect data were used in two different moments of the
intervention: right before the intervention and after it.

Firstly, after carrying out the analysis of Student’s t distribution among the
different situations which composed our total sample, it was confirmed that
there were no significant differences between the different groups of students,
regardless of their town, gender or school, which proves that they have the
same level of attitudes toward visual impairment.

For the descriptive analysis of the questionnaires, it was confirmed that
between the pre-intervention and the post-intervention measurements. Using
an ANOVA analysis of repeated measurements, it was clear that the difference
of the averages of the different sub-scales was favourable in the second one,
proving the improvement of the attitudes toward people with visual impairment.
In table number 2, reference to the sub-scales relating to the change of the
attitudes collected in the questionnaire can be observed. To this respect, and as
it can be seen in table 3, it is pointed out that sub-scale 1 corresponds to “Equal
Opportunity”; sub-scale 2 to “Social relations”; and sub-scale 3 to “Society and
Visual Impairment”.
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Table 2

Statistic and descriptive Pre and Post. Instrument: Questionnaire about

schoolchildren’s attitudes toward disabilities

Sub-scale Item Moment N X DE
3 PRE 910 2.34 1.18
POST 888 2.79 1.19

4 PRE 910 2.44 1.17
POST 888 2.73 1.13

6 PRE 910 3.10 1.14
POST 888 3.47 .85

7 PRE 910 2.98 1.19
1 POST 888 3.36 .96
8 PRE 910 3.25 1.03
POST 888 3.43 .94

14 PRE 910 2.59 1.23
POST 888 3.03 1.12

16 PRE 910 2.97 1.16
POST 888 3.33 .98

17 PRE 910 2.94 1.13
POST 888 3.18 1.06

9 PRE 910 3.58 .86
POST 888 3.65 .79

10 PRE 910 3.55 .88
POST 888 3.63 .81

11 PRE 910 3.59 .80
POST 888 3.60 .82

9 13 PRE 910 3.55 .84
POST 888 3.53 .85

15 PRE 910 3.60 .86
POST 888 3.57 .89

18 PRE 910 3.86 .55
POST 888 3.80 .63

20 PRE 910 3.67 .82
POST 888 3.63 .87

1 PRE 910 3.04 1.03
POST 888 3.04 1.07

) PRE 910 3.25 1.02
POST 888 3.23 1.04

3 5 PRE 910 3.49 .87
POST 888 3.54 .89

12 PRE 910 2.70 1.24
POST 888 2.92 1.20

19 PRE 910 3.27 .98
POST 888 3.27 1.00
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As a result of a more detailed analysis, it can be observed that the different
subscales vary differently in their post-intervention measurements in relation
with the pre-intervention ones. Thus, it can be affirmed that the most significant
changes occurred in sub-scale 1: “Equal Opportunity”, as it can be observed in
Table 3.

Table 3
Statistical and descriptive Pre and Post responses grouped by scales.
Instrument: Questionnaire about schoolchildren’s attitudes toward

disability
Sub-scale Moment N Average DE
L “Baual Oosortunity” PRE 910 2.82 1.15
+ rquatpportinity POST 888 3.16 1.02
PRE 910 3.62 0.80
2: “Social Relations”

Social Relations POST 888 3.63 0.80
PRE 910 315 1.02

: “ : : l I : n
3: “Society and Visual Impairment POST 383 32 104

Furthermore, in Tables 4 and Table 5, the different indicators compiled
during the data collection pre and post intervention through the questionnaire
CAIPE-R (Block, 1995) can be observed, considering the sub-scales “General
Attitudes” and “Specific Sport Attitudes”. It can be affirmed that the most
significant changes occurred in sub-scale 1: “General Attitudes”.

Table 4
Statistical and Descriptive. Pre and Post. Instrument: CAIPE-R
SS:;;; Item |Moment| N | X | DE Sscual:e Item Xe(;t N | X | DE
3 PRE 829 |3.55| .64 9 PRE [829(3.74| .56
POST |791|3.52| .62 POST |[791|3.65]| .66
4 PRE 8291197 | 1.03 10 PRE |829|3.09| .92
POST |791|2.10| 1.08 POST |791|3.23| .92
5 PRE 829 13.39| .78 11 PRE [829|3.54| .74
1 POST |791(3.39| .75 9 POST [791|3.53| .75
6 PRE 829 13.43| .74 12 PRE [829|2.86|1.05
POST |791|3.51| .67 POST |791|2.83|1.10
7 PRE 8291290| 1.12 13 PRE |829|3.64| .73
POST |791|3.01| .99 POST |[791|3.56| .80
8 PRE 829 13.81| .47 14 PRE |829|2.73|1.03
POST |791(3.80| .51 POST |791|2.80]|1.04
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Table 5
Statistical and Descriptive Pre and Post grouped by sub-scales.
Instrument: CAIPE-R

Sub-Scale Moment N Average DE

,, . ” PRE 829 3.17 0.79
1: “General Attitudes POST 791 3.22 0.77
,, . . » PRE 829 3.26 0.83
2: “Specific Sport Attitudes POST 291 3.26 0.87

According to the differences by gender, the ANOVA one-way analysis did
not show any differences in the attitudes of boys and girls in the different
data collections. After the analysis of repeated measures carried out after the
intervention, no significantly higher effects in the sample were found in neither
boys nor girls, in respect with the difference of gender. Thus, it is shown that
the program affects boys’ and girls’ attitudes equally (p>.05), the formative
program being completely co-educational.

The same fact occurred with reference to the difference of effect in the
participants of the program who live in country or urban areas. There were no
significant differences related to the size of the residence town, and neither in
the pre-intervention or post-intervention measures.

Discussion

The objective of this study was to design a formative plan in order to modify
attitudes of schoolchildren without disabilities toward visual impairment. This
plan is designed to be taught through eight sessions in the Physical Education
area, having been already implemented in the Autonomous Community of
Castilla-La Mancha (Spain). In order to quantify the efficiency of the proposal,
schoolchildren’s attitudes were measured before and after the formative plan
through two questionnaires.

Data obtained evidenced a positive influence of the formative program,
as it corrects significantly the erroneous perception about people with
visual impairment. This information is also encouraging in order to sensitise
schoolchildren with respect to visual impairment.

In this way, it also reinforces what Pedersen and Geer (2008) or Grenier
and Kearns (2012) stated about the necessity of introducing didactic units
of disability experimentation in the Physical Education curriculum based
on the benefits these strategies bring. They also allow schoolchildren to see
the differences and possibilities of disabled children, at the same time, they
strengthen the inclusion of students with a specific need of educational support.
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These results challenge what French (1992) defended stating that the
simulation of disabilities distorts the perception built about a determinate
social group. Kiippers (2007) or Burgstahler and Doe (2004) expressed later
on the same position. It is supported that the appropriate orientation and the
design of disability simulations can remove and/or correct negative and unjust
stereotypes, demonstrating that the idea people have about disabled people
improves.

Reverse inclusion, which promotes the integration of the pupil in a controlled
situation of disability experimentation (Nixon, 2007), becomes evident in
this research, where it is shown that the return of this pedagogic action is
significantly positive, obtaining also the development of motor skills by the
students that otherwise would not had been developed. The proposal offered
in this study has the potential to be stimulating for students with or without
disability alike, in comparison with more instructive methodologies, as it places
the whole group-class at the same level of ability.

Furthermore, results drawn from this research support other research which
has confirmed the positive effects of the game in factors related to intellectual
maturity (McCune and Zanes, 2001), to empathy and social interaction
strategies (Garaigordobil, 2008), to positive social conduct (Fall, Navelski
and Welch, 2002; Seider, 2002), and to the increase of cooperation conduct,
and group integration (Carlson, 1999), and adaptation and social interaction
abilities (Beilinson, 2003).

One of the elements, which was observed as more efficient during this
experience, is the use of sport in the transmission of values and contents
(Hartmann, Sullivan and Nelson, 2012; Martinez, Cepero, Collado, Padial,
Pérez and Palomares, 2014). At the same time, an intrinsic motivation is
offered to the students, which becomes allied to achieve the objectives and
education competencies, giving the opportunity to correct the stereotypes that
schoolchildren have regarding disabled people (McKay, Block and Park, 2015;
Grenier, Collins, Wright and Kearns, 2014).

The simulation of disability is used as an experiential tool (Leo and Goodwin,
2014). Previously, authors like Jackson (2003) or Peterson and Quarstein
(2001) conducted studies on the simulation of disabilities obtaining positive
results but without using games and sport as the structuring element of the
experience. The use of these contents is understood as one of the best that can
adapt to the objective of correcting stereotypes about people with disabilities.

It is contrasted that this kind of formative design allows for the waning of
the stigmatisation of perception about social groups homogeneity as Aguado et
al. (2008) or Mpofu (2003) stated. Living the reality that these groups face by
non-disabled people, allows the participants to correct their perception about
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disabled people, whose reality was unknown until that moment. In addition, as
Cabecinhas and Amancio (1999) confirmed that members of different groups
perceive themselves more different among them than members of the same
group. To know the reality and potential of a social group allows no-integrants
of that group to understand their diversity.

Equally, it is necessary for staff to have an adequate knowledge about
disability (Mendoza, 2009; Rios, 2005), appealing to training and research of
the teaching staff, the Faculties of Education, to all social agents and formatives
to increase the prominence of this specialisation. Because these teachers are
going to play the leading role in the correct use of the strategies of simulation.
They can also carry out programs to improve the attitudes and awareness about
the world of the differently able.

This teacher training is important as it will lay the foundations of an
appropriate pedagogic intervention that, without a doubt, will be determined by
the different sets of regulations about education. In fact, over the last few years
in countries like the United States, Italy, Ireland, Japan, South Korea or Spain,
among many others, the focus has tended to be on the integration of students
with disabilities (USDE, 2008; Meegan & MacPhail, 2006; Sato & Hodge, 2009;
Camerini, 2011; MEHR, 2007; Rios, 2005) rather than on the ability of their co-
learners to resource the real inclusion of learners with disability (Konza, 2008;
Rios, 2005).

Teacher training is one more of the pillars that influence the attainment of
this objective. Different research, both in Primary and Secondary Education,
prove that a high percentage of Physical Education teachers do not consider
diversity as it is shown in the current Law of Education (Obrusnikova, 2008),
other than to find serious difficulties regarding the resources in educational
training on disability (Rios, 2005).

It is considered that the initial training offered to teachers is insufficient in
this matter, being shown that, in general, teachers do not have enough training
to meet the specific educational needs of students, and that training courses
should cover aspects such as methodology and didactic intervention (Mendoza
2009; Rios, 2005). In the syllabus of Faculties of Education or other Faculties
related to Pedagogy, teaching modules about inclusive education are optional
and in the minority. In order to have a top-quality inclusive school, teacher
training modules related to methodology and adapted educational information
need to be compulsory for university students.

The absence of practical awareness strategies places the teacher in an
apathetic and demotivated position toward this mission. One of the main
concerns for teachers is in the creation of an inclusive environment and the
effect this new class organisation will have on the students (Block and Zeman,
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1996). Thus, not only the initial training of the teachers is relevant, but also the
continuous training of teachers needs to improve (postgraduate courses and
master’s degrees).

Results obtained in this research are consistent with the research of Rios
(2003) that highlighting a session where students sit in a wheelchair and
experiment firsthand the effects of the disability. This is much more significant
than a theoretical session about those barriers. In this task, the research seconds
the author to experiences that bring the same action to people with disability, or
that simulate it, with people without disability, as well as exclusively to people
with disability or that simulate it.

It is considered that experimentation first-hand provides the students
with the ability to make a reflective effort about the action, obtaining the
assimilation of a theoretical content in a much more efficient way. Thus causing
the necessity for the teacher to adapt the tasks according to the characteristics
of the group who simulate disability (McKay et al., 2015). It has been confirmed
that sensitiser motor games are an ally of the teacher in achieving this goal
(Rios, 2003; Rios and Pay4, 2001).

With the practice of experimenting didactic units first-hand, it is possible to
get the students to consider people with disability as part of their own society,
and to obtain social provisions from those involved (Place and Hodge, 2001),
whilst also correcting the erroneous perception of received ability or lack of it.
It is known that it is difficult to change embedded stereotypes, (Myers, 2010),
despite the fact that they are unreal. (Steele, 1997).

There is no doubt that the information people receive about a disability
determines its perception (De Ponga, Egea, Navarro, Ochandorena and Recalde,
1997). It is considered that teachers should offer their students the best and
most realistic experience about disability (Rios, 2005), in promoting the
inclusive school (Arnaiz, 2003).

To this end, the important role of Physical Education is confirmed in the
modification and improvement of attitudes towards people with disability
(Panagiotou et al., 2008), promoting social inclusion in this group (Evaggelinou,
2006; Pérez-Tejero et al., 2012; Felipe and Garoz, 2014).

Conclusion

The model of intervention proposed through a formative plan is an efficient
and comprehensive curricular design to modify and improve attitudes that
pupils of the fifth and sixth grade of primary education (9-13 years old) have
towards people with visual impairment. Its positive influence is proven in
students from different socio-economic environments in the Autonomous
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Community of Castilla-La Mancha, both in boys and girls, and from country and
urban environments.

It is attended to prove the importance that Education has in peoples’ lives as
a continuous and permanent process, from birth and throughout life, playing
a leading role in the constant acquisition and maturing of knowledge as an
answer to the adaptation to the environment. Primary Education contributes to
train adults who should be able to develop a critical and supportive conscience
accepting peoples’ diversity and contributing to the maximal integration of any
person.

Therefore, it is affirmed that the characteristics relating to the area of
Physical Education have, allowed for the carrying out of original and integration
educational proposals, increasing the range of possibilities teachers have.
Training of the teachers in this sense is vital to constitute a society full of positive
values which integrates all people regardless of their different abilities. Thus, it
is considered as necessary that the professionals of Education develop a higher
reflexive-critical conscience, which allows putting into practice formative
programs that respond to the social problems affecting people with disability.

The purpose of the research was to assess the efficiency of the formative
program presented in this study in other countries and in different environments
(for example, in the recreational environment). In this way, results of this
study encourage the development of different syllabuses which influence the
perception schoolchildren have about disabilities. With this study and the ones
which will be carried out in the future, different syllabus designs will be brought
to the school and scientific communities, helping to create a more educated and
upright society with positive values where each and every human being has a
place of worth.

Perspective

This formative program has made a small contribution to the educational
community, using as a base the great possibilities that Physical Education
offers, in general, and the theme of disabilities, in particular. It is considered
that a relevant factor for the real inclusion in society of disabled children is
the training that students get during their first years of life. This will build on
the base of a conscience which will determine possibilities of success to this
respect. Thus, the work herein presented has been effective, achieving, in just
eight educational sessions, the modification of attitudes amongst the students.
We consider that every Physical Education syllabus should include annually at
least one didactic unit with the same objective achieved here.
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THE DESIGN AND EFFICIENCY OF A PHYSICAL EDUCATION PROGRAM
TO PROMOTE ATTITUDINAL CHANGES TOWARDS PEOPLE
WITH VISUAL IMPAIRMENTS

David Cordente Mesas, Sixto Gonzalez Villora, Onofre Contreras Jordan
Universidad de Castilla-La Mancha, Spain

Summary

The European Union, through Strategy 2020 (European Commission,
2010), establishes fighting against social exclusion as a main goal, seeking to
develop innovation programs designed to face discrimination towards disabled
people. In the school context, the importance of attitudes towards disability
are emphasised, as they are a major factor intervening in the process of school
inclusion (Kudlacek, 2006; Slininger, Sherrill and Jankowski, 2000). It is in this
period when the process of creating attitudes toward disabilities is still latent
and programs to improve these attitudes are especially beneficial (Barrett and
Randall, 2004; Pitre, Steward, Adams, Bedard and Landry, 2007).

The main objective in this research is to analyse attitudes towards visually
impaired people amongst students in the third cycle of Primary Education in the
Autonomous Community of Castilla-La Mancha. Also to measure whether these
attitudes change after participating in an intervention program in the Physical
Education area. As a result, three main objectives are considered:

1. To identify and describe attitudes towards visual impairment of students
aged 9 to 13 years’ old who attend classes in the Autonomous Community
of Castilla-La Mancha (Spain).

2. Todesign,and putinto practice, an intervention program to change attitudes
towards visual impairment within the Physical Education area.

3. To know, and measure, the possible modification of attitudes towards visual
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impairment of Primary Education students (9-13 years old) through an
educational program (length: 8 lessons).

This research was conducted following an experimental methodology based
on the design of repeated pre-test-intervention-post-test measures. Calls for
collaboration from Primary Education schools in the Community were made,
and those participating were more interested in the research. It is enshrined
as a quantitative investigation using quasi-experimental methods, resorting to
investigation-action, trying on the one hand, to turn the research process into an
orientation guide, and on the other hand, to take data from real characteristics
to prepare research projects adapted to reality and to solve the most immediate
problems of practice.

Therefore, the sample was 910 students (473 boys and 437 girls) from the
Autonomous Community of Castilla-La Mancha (Spain), aged 9 to 13 years
old (M=10.74; DT=0.775), distributed equitably in the five provinces in 15
different schools (three in Albacete, three in Ciudad Real, three in Cuenca, two
in Guadalajara and four in Toledo); located in urban areas as well as in country
areas (eight schools in urban areas and seven in country areas). None of these
students had had previous contact with people with visual impairment in the
Physical Education area.

This intervention model was carried out during the 2014/2015 course
thanks to the collaboration of 15 Physical Education teachers who carried out
the teaching intervention with their pupils, through a formative program of
eight teaching sessions during four weeks (2 sessions per week). These teachers
were taught in advance and they were also given a Teacher’s Guide with all the
instructions and methodology to be taken into account, a set of adapted sports
material composed of different audible balls and masks, as well continuous
support during this teaching intervention with their pupils.

Taking into account the objectives of this research, to compile information,
two questionnaires about attitudes toward disability were used during the
pre-test data collection, as well as during the post-test one. Furthermore, the
intervention was carried out through a teaching unit of sport adapted to visual
impairment in the area of Physical Education, designed by the authors of this
research.

The following questionnaires were used:

e The “Questionnaire to evaluate schoolchildren’s attitude toward visual
impairment” (AUTHOR, 2018): is a Likert scale to evaluate attitudes toward
visually impaired people, including statements or observations about
disabled people about whom the pupil answering has to choose their level
of agreement or disagreement. It is composed of 20 items which incorporate
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three sub-scales: equal opportunities, social relations and society and visual
impairment.

e “Children’s Attitudes Toward Integrated Physical Education-Revised” or
CAIPE-R (Block, 1995). Specifically, a transcultural adaptation to Spain and
the Spanish language was made (AUTHOR, 2016). This scale has been used
in previous research (Liu et al., 2010; Panagiotou et al., 2008; Van Biesen,
Busciglio and Vanlandewijck, 2006), measuring the attitudes of pupils
without disability toward the inclusion of disabled partners in the area of
Physical Education. It is composed of 14 items which incorporate two sub-
scales: “General attitudes” and “Specific sport attitudes”.

The data collection was carried out twice, before and after carrying out the
teaching program (first and last session of the educational unit). From that
moment, the data is entered in the program of statistical analysis SPSS and
the descriptive (measurement of central tendencies) and exploratory analysis
are made. Then, a comparative study of the samples is made of contrasting
hypotheses (ANOVA), as well as a co-relational analysis of the variables being
studied.

Firstly, after carrying out the analysis of Student’s t distribution among the
different situations which composed our total sample, it was confirmed that
there were no significant differences between the different groups of students,
regardless of their town, gender or school, which proves that they have the
same level of attitudes toward visual impairment.

For the descriptive analysis of the questionnaires, it was confirmed that
between the pre-intervention and the post-intervention measurements, using
an ANOVA analysis of repeated measurements, it was clear that the difference
of the averages of the different sub-scales was favourable in the second one,
proving the improvement of the attitudes toward people with visual impairment.

Thus, it can be affirmed that the most significant changes occurred in sub-
scale 1: “Equal Opportunity”, of the “Questionnaire to evaluate schoolchildren’s
attitude toward visual impairment” (Author, 2018), and in the sub-scale 1:
“General Attitudes” of the “Children’s Attitudes Toward Integrated Physical
Education-Revised” (Block, 1995).

According to the differences by gender, the ANOVA one-way analysis did
not show any differences in the attitudes of boys and girls in the different
data collections. After the analysis of repeated measures carried out after the
intervention, no significantly higher effects in the sample were found in neither
boys nor girls, in respect with the difference of gender. Thus, it is shown that
the program affects boys’ and girls’ attitudes equally (p>.05), the formative
program being completely co-educational.
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In conclusion, the model of intervention proposed through a formative plan
is an efficient and comprehensive curricular design to modify and improve
attitudes that pupils of the fifth and sixth grade of primary education (9-13
years old) have towards people with visual impairment. Its positive influence
is proven in students from different socio-economic environments in the
Autonomous Community of Castilla-La Mancha, both in boys and girls, and from
country and urban environments.
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