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Anotacija

Straipsnyje pateikiama mokymosi sutrikimy turin¢iy mokiniy psichosocialiné
charakteristika. Taikyti kokybiniai duomeny rinkimo ir apdorojimo (interviu ir interviu
turinio analizé) ir kiekybiniai (sociometrinis tyrimas) metodai. ISskirtos ir apibuidintos
pozityvios ir negatyvios mokymosi sutrikimy turinio mokinio psichosocialinés
(emocinio pasitenkinimo / savijautos, savirealizacijos ir saviraiskos bei tarpasmeniniy
santykiy) charakteristikos. ISsiaiSkintas mokiniy, turin¢iy mokymosi sutrikima,
socialinis statusas klaséje, atskleisti bendraklasiy pasirinkimo motyvai.

Mokinio, turin¢io mokymosi sutrikimg, psichosocialinis portretas (pagal savijauta,
savirealizacijg ir tarpasmeniniy santykiy kokybe) nevienareikSmis, jame dera ir
pozityvios, ir negatyvios charakteristikos. Nustatytas pakankamai auks$tas mokymosi
sutrikimy turin¢iy mokiniy statusas klaséje. Teigiami ir neigiami bendraklasiy
pasirinkimai labiausiai siejasi su mokiniy, turin¢iy mokymosi sutrikimy, asmeninémis
savybémis ir priimtinu ar nepriimtinu jy elgesiu. Interviu turinio analizé leido atskleisti
veiksnius, lemiancius mokiniy, turin¢iy mokymosi sutrikimy, gera savijautg, saviraiska
bei tarpasmeninius santykius: mokiniy pozitriu tai yra draugiski santykiai klaséje, savo
stiprybiy mokantis pazinimas, geranoriSka klasés draugy parama ir pagalba, sékmé
ir jvertinimas ne mokymosi veikloje; tévy poziiiriu tai yra draugiski santykiai klaséje,
vaiko palaikymas, galimybé vaikui dalyvauti klasés ir mokyklos renginiuose, bireliy
lankymas; mokytojai akcentavo pozityvius veiksnius: geras mokyklos lankymas, noras
lankyti mokykla, draugiskas bendravimas su klasés draugais, noras atlikti skirtas
uzduotis, gebéjimas susikaupti, mokéjimas tvardytis susidirus su nesékme, noras
dalyvauti ir dalyvavimas klasés ar mokyklos renginiuose; specialistai minéjo pozityvius
vaiko ugdymosi psichologinius psichosocialinius veiksnius: vaiko pasitikéjima savimi,
bendraklasiy palaikyma, $ilta ir palaikantj mokytojo santykj su vaiku, galimybe vaikui
realizuoti savo pomeégius uzklasinéje veikloje. Probleminés sritys, iSryskéjusios
per interviu dalyviy apibidintus neigiamus psichosocialinius veiksnius, keliancius
mokiniui ir jo ugdytojams diskomforty, siejasi su daznais neigiamais emociniais
vaiko iSgyvenimais, susijusiais su mokykla (nepalankiis santykiai su bendraklasiais
ir mokytojais, patiriami mokymosi sunkumai, palaikymo ir pagalbos vaikui stoka),
mokinio elgesio charakteristikomis, trukdanciomis bendrauti, ir ypa¢ - nepakankama
savirealizacija ir saviraiskos stoka (menkas jsitraukimas j bendras klasés ar mokyklos
veiklas).

Esminiai Zodziai: mokymosi sutrikimai, psichosocialiné charakteristika.
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Jvadas

Mokiniy, turin¢iy specialiyjy ugdymosi poreikiy, grupiy nustatymo ir jy spe-
cialiyjy ugdymosi poreikiy skirstymo j lygius tvarkos aprase! mokymosi sutriki-
mai skirstomi j bendruosius, specifinius ir neverbalinius mokymosi sutrikimus.
Bendrieji mokymosi sutrikimai apibidinami kaip grupé sutrikimy, pasireis-
kian¢iy mokymosi pasiekimy atsilikimu i$ dviejy ir daugiau mokomuyjuy dalyky.
Sis atsilikimas tikétinas, kai asmens intelektiniai gebéjimai yra Zemi. Mokiniai,
turintys bendryjy mokymosi sutrikimy, pasiZymi jvairiais mokymosi sunku-
mais, be to, jie gali turéti ir gretutiniy sutrikimy: démesio, aktyvumo, emocijy ir
kt. Siy mokiniy gebéjimy, ypa¢ verbaliniy, formavimasis yra létas, daznai pana-
Sus j keleriais metais jaunesniy jprastos raidos vaiky.

Specifiniai mokymosi sutrikimai pasireiskia mazesniais skaitymo, rasymo ar
matematikos mokymosi pasiekimais nei tikétina pagal intelektinius gebéjimus
(kai IQ yra 80 ir aukstesnis) bei vaiko amziy atitinkantj ugdyma. Dél atskiry
pazinimo procesy neislavéjimo ar sutrikimo mokymosi pasiekimai neatitinka
bendryjy pasiekimy ir kompetencijy. Neverbaliniai mokymosi sutrikimai pasi-
reiSkia motoriniy jgiidziy stoka, sunkumais sprendziant neverbalines uzduotis
ir apdorojant vizualine erdvine informacija. Neverbaliniam mokymosi sutriki-
mui budingi mokymosi sunkumai (sunkiai sekasi rasyti, skaiciuoti, operuoti
abstrak¢iomis savokomis atliekant uzduotis, taciau skaitymo jgiidziai dazniau-
siai neatsilieka nuo bendraamziy), motoriniy jgiidziy stoka, vizualinés erdvinés
informacijos apdorojimo sunkumai, bendravimo sunkumai (negeba suprasti
neverbalinés komunikacijos, prisitaikymo prie naujy salygy sunkumai, sociali-
niy jgudziy stoka). Mokiniams, turintiems neverbalinj mokymosi sutrikimg, ba-
dinga tai, kad jy verbaliniai gebéjimai yra vidutiniai ar aukstesni nei vidutiniai,
verbalinis 1Q reikSmingai aukstesnis nei neverbalinis 1Q.

Pastarajj deSimtmetj Lietuvoje didelis démesys skiriamas mokiniy, besimo-
kanciy bendrojo ugdymo klasése, specialiyjy ugdymosi poreikiy vertinimo ir
ju tenkinimo tyrimams (AliSauskas, AliSauskiené, Milteniené, 2013; AliSauskas,
Alisauskiené, Gerulaitis, Kaffemaniené, Meliené, Milteniené, 2011; AliSauskas,
Alisauskiené, Kairiene, 2011; Alisauskas, Kaffemaniené, Meliené, Milteniene,
2011; Alisauskas, Alisauskiené, Gerulaitis, Meliené, Miltenieneg, §apelyté, 2007;
Milteniené, Mauriciene, 2010; AliSauskiené, AliSauskas, §apelyté, Milteniené,
Meliené, Gerulaitis, 2009; AliSauskas, Gerulaitis, Milteniené, 2011; Gudonis,
AliSauskas, Rusteika, 2011; ir kt.). Ankstesniuose tyrimuose konstatuota, kad
dominuoja neigiamas specialiyjy ugdymosi poreikiy turinc¢io mokinio vaizdi-
nys, vyrauja nepalankios vaiko, turin¢io mokymosi sutrikimy, charakteristikos,

1 LR $vietimo ir mokslo ministro, LR sveikatos apsaugos ministro ir LR socialinés apsaugos ir
darbo ministro 2011 m. liepos 13 d. jsakymas Nr. V-1265/V-685/A1-317 ,Dél mokiniy, turinciy
specialiyjy ugdymosi poreikiy, grupiy nustatymo ir jy specialiyju ugdymosi poreikiy skirstymo j
lygius tvarkos apraso patvirtinimo*

10



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2017 1 (36)

didinancios vaiko psichologinj diskomforta ir atskirtj mokykloje (AliSauskas, Di-
kidZi, Gerulaitis, 2005; Kaffemaniené, Ivoskute, 2005; Milteniené, 2004, 2005).

Lietuvoje atlikta mazai tyrimy, kuriuose analizuojami ugdytiniy, turinciy
mokymosi sutrikimy, ugdymosi ir psichosocialiniai veiksniai, nors $§i sritis yra
itin aktuali. Problematikos aktualuma liudija tai, kad mokiniai, turintys moky-
mosi sutrikimy, sudaro per trec¢dalj visy specialiyjy ugdymosi poreikiy turin-
¢iy mokiniy, besimokanciy Lietuvos mokykly bendrosiose klasése. 2015-2016
mokslo metais iS Lietuvos mokykly bendrosiose klasése besimokanciy visy
specialiyjy ugdymosi poreikiy turin¢iy mokiniy 33,4 proc. turéjo mokymosi
sutrikimy: 8,1 proc. - bendryjy, 8,5 proc. - specifiniy, 0,3 proc. - neverbaliniy
mokymosi sutrikimy ir 16,5 proc. - kompleksiniy sutrikimy, j kuriy sudétj jei-
na ir mokymosi sutrikimai. Mokiniy, turin¢iy mokymosi sutrikimy (bendryjy,
specifiniy ar neverbaliniy), mokymosi sunkumy pobidis ir priezastys skirtingi,
taCiau bendra tai, kad jie iSryskéja ugdymo procese, pradéjus vaikui mokytis.
Siuos sutrikimus sudétinga atpaZinti iki mokymosi mokykloje pradZios, nes
mokymosi sutrikimy turintiems vaikams nebudingi akivaizdiis mastymo ar
adaptyvaus elgesio sutrikimai. Dél to Siuos sutrikimus galima vadinti netikétais
(Fletcher, 2012). Ugdymo jstaigoje efektyviai veikianti pagalbos mokiniui sis-
tema, kaip teigia Waber (2010) ir kt., padeda mokiniui, turin¢iam mokymosi
sutrikimy, siekti ugdymosi pazangos. Teigiama, kad mokymosi sutrikimy turin-
tys mokiniai gali iSmokti daugiau, nei mes prognozuojame pagal jy galimybes,
jei mokydami atsizvelgsime j jy individualias veiklos tempo, démesio ir kitas
charakteristikas. Analizuojamos Siy mokiniy edukacinés charakteristikos, pa-
dedancios ir trukdancios jiems sékmingai ugdytis (Galvydyté, AliSauskas, 2016;
ir kt.). Pabréziama, kad svarbiausia yra gebéti tinkamai tenkinti Siy mokiniy
specialiuosius ugdymosi poreikius. Akcentuojamas palaikan¢ios mokymosi
aplinkos kiirimas, lankstus ugdymosi proceso organizavimas, siekiant moki-
niy, turinciy specialiyjy ugdymosi poreikiy, ugdymosi sékmés (Scanlon, 2013;
Wong, Graham ir kt., 2004; Morrison, Cosden, 1997; Waber, 2010; ir kt.). In-
kliuzinés praktikos jgyvendinimo sékmei svarbus mokyklos tolerantiskas po-
zitris j mokiniy skirtumus, gebéjimas lanksciai keisti vidaus politikg ir praktika,
bendradarbiavimas priimant sprendimus (AlisSauskas ir kt., 2011). Specialistai
teigiamai vertina savo Zinias ir pasirengima atpazinti bei tenkinti mokiniy indi-
vidualius mokymosi poreikius, kaip tobulinting sritj pripazjsta tévy Svietimg ir
konsultavimg (Milteniené, Meliené, Kairiene, 2013).

Mokymosi sutrikimy / negaliy tyrimuose dominuoja mokymosi sunkumy
(skaitymo, rasymo, skaiCiavimo) prieZasciy, jy jveikimo problematika. Anali-
zuojami neuropsichologiniai ir kognityviniai Sio sutrikimo aspektai, analizuo-
jamos kognityvinés ir metakognityvinés mokymosi strategijos. MaZiau tyrimuy,
kuriuose analizuojamos $iy mokiniy psichologinés ir socialinés charakteris-
tikos (Baksiené, 2014; Idan, Margalit, 2014; ir kt.). Nurodoma, kad daugumai
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mokiniy, turin¢iy mokymosi sutrikimy, biidingas Zemesnis saves vertinimas ir
menkesni socialiniai jgtidziai (Barkauskiené, Skeryté-Kazlauskiené, 2010; Ske-
ryté-Kazlauskiené, Barkauskiené, Povilaitis, 2012; Kavale, Forness, 1996; ir kt.),
konstatuojama, kad mokiniams, turintiems mokymosi sutrikimy, buiidingi ne tik
akademiniy pasiekimy ir baziniy psichologiniy procesy triikkumai, bet ir emo-
cinés bei elgesio problemos (Wu, Willcutt, Escovar ir kt., 2014; Fitzer, Wilcox,
Carmichael ir kt., 2015; ir kt.). Tyréjai nurodo Siy mokiniy patiriama didesnj
streso ir nerimo lygj (Nelson, Harwood, 2011; Hen, Goroshit, 2014; ir kt.). Ana-
lizuojami mokiniy, turin¢iy mokymosi sutrikimy, emociniai sunkumai, jy rais-
ka, kaita, sgsajos su individualiais ir tarpasmeniniais veiksniais, atskleidziama,
kokie emociniai ir socialiniai sunkumai biidingi mokymosi sutrikimy turinciy
paaugliy raidai konkreciais laikotarpiais ir kaip jie kinta (Skeryté-Kazlauskiené,
2013; ir kt.).

Ugdytiniy, turin¢iy mokymosi sutrikimy, psichosocialinés situacijos, psicho-
socialiniy ugdymosi veiksniy analizé itin aktuali, nes $i mokiniy grupé sudaro
trecdalj visy mokiniy, turin¢iy SUP ir besimokanc¢iy bendrose klasése. Tikétina,
kad biitent Sios grupés ugdytiniy, kuriy mokymosi ir psichologiniai sunkumai
iSrySkéja mokymosi kontekste ir procese, palankaus ugdymosi istekliy paieska
susijusi su ugdymosi psichosocialiniais veiksniais. Todél jy analizé yra svarbi
siekiant $iy mokiniy geresnés ugdymosi ir saves realizavimo kokybés. Straips-
nyje skirtingy ugdymosi dalyviy poZitriu nagrinéjami mokiniy, turin¢iy moky-
mosi sutrikimy, psichosocialiniai veiksniai, padedantys arba trukdantys siekti
pazangos mokantis.

Tyrimo tikslas - atskleisti mokymosi sutrikimy turinc¢iy mokiniy psichoso-
cialines (savijautos, tarpasmeniniy santykiy, savirealizacijos) charakteristikas.
Kelti probleminiai klausimai: kokios yra mokymosi sutrikimy turincio vaiko
psichologinés ir bendravimo charakteristikos, padedancios ir trukdancios jam
sékmingai ugdytis? Kaip Siuos mokinius vertina bendraamziai, kokios $iy moki-
niy charakteristikos lemia palankius ir nepalankius pasirinkimus?

Tyrimo uZdaviniai:

1. ISskirti ir apibudinti pozityvias ir negatyvias mokymosi sutrikimy turincio
mokinio psichosocialines (emocinio pasitenkinimo / savijautos, savireali-
zacijos ir saviraiSkos bei tarpasmeniniy santykiy) charakteristikas.

2. ISsiaiskinti mokiniy, turin¢iy mokymosi sutrikima, socialinj statusa klaséje
ir atskleisti bendraklasiy pasirinkimy motyvus.

Tyrimo dalyviai, tyrimo metodologija ir metodai

Tyrime taikyti kokybiniai duomeny rinkimo ir apdorojimo (interviu ir inter-
viu turinio analizé) ir kiekybiniai (sociometrinis tyrimas) metodai.
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Siekiant atskleisti mokinio psichosocialine charakteristika taikyti interviu ir
interviu turinio analizé. Apklaustas 91 asmuo, kuriems garantuotas anonimis-
kumas. Siekiant jvairiapusio tyrimo objekto vertinimo, dalyviais pasirinkti ir
pagalbos gavéjai, ir teikéjai. Tikslinés imties principais pagal amziy (I-V klasé),
sutrikimg (mokymosi sutrikimai) ir ugdymosi vieta (X rajono mokyklos) atrink-
tiir tyrime dalyvavo 33 mokiniai, 23 jy tévai, 22 mokytojai, 13 Svietimo pagalbos
specialisty (specialieji pedagogai, logopedai, psichologai, socialiniai pedago-
gai). Taikytas pusiau struktiruotas interviu. Klausimy vaikams ir suaugusiems
tyrimo dalyviams turinys buvo i$ esmés toks pat; atsiZvelgiant j ugdymo dalyviy
vaidmenis, amzZiy bei patirtj, neZymiai skyreési klausimy formuluotés. Interviu
metu buvo pateikiami klausimai apie vaiko savijauta, tarpasmeninius santykius,
saviraiSkos ir savirealizacijos klaséje ar mokykloje galimybes. Interviu garsinis
jrasSymas atliktas pasinaudojus kompiuterine garso jraSymo priemone. Garso
jrasas buvo stenografuojamas. Duomenys apdoroti taikant interviu turinio ana-
lize. Remiantis moksline literatiira ir gauta empirine medZiaga, iSskirtos darbo
tiksla ir uzdavinius atspindincios kategorijos (3) ir subkategorijos (10).

Sociometriniame klasés tyrime dalyvavo 320 II-V klasiy mokiniy, i$ jy 33
mokymosi sutrikimy turintieji ir 287 jy bendraklasiai. Sociometriniu tyrimu
siekta iSsiaiskinti mokiniy, turin¢iy mokymosi sutrikima, statusg ir pasirinkimy
veiksnius. Atliktas mokinio statuso tyrimas klasése, kuriose mokosi mokymosi
sutrikimy turintys mokiniai. Pateikta sociometrinio tyrimo anketa, kurig buvo
prasoma uzpildyti. Kai kuriems tyrimo dalyviams buvo suteikta tyréjo, mokyto-
jo ar mokytojo padéjéjo pagalba (padedama perskaityti ir uzrasyti atsakymus).
Sociometrinio klasés tyrimo klausimai parinkti pagal tris vertinimo kriterijus:
mokymosi, laisvalaikio, paslapties. Mokiniams buvo uzduota 10 klausimy ir
praSoma pasirinkti nuo vieno iki trijy klasés draugy, su kuriais jie noréty da-
lyvauti jvardijamoje veikloje, ir kitus nuo vieno iki trijy klasés draugus, kuriy
nesirinkty dalyvaudami sitilomoje veikloje: mokymosi (Su kuo norétum / neno-
rétum sédéti viename suole? Kodél? Mokytoja paprase padéti atlikti uZduotj klasés
draugui. Kam padétum? Nepadétum? Kodél? Mokytojo skirtq uzduotj turite atlikti
dviese. Kq is klasés pasirinktum? Ko nesirinktum? Kodél?), laisvalaikio (Su kuriuo
klasés draugu norétum kartu praleisti visq dienq po pamoky? Su kuriuo neno-
rétum? Kodél? Kurj klasés draugq pasikviestum / nekviestum j savo gimtadienj?
Kodél? Kurj klasés draugq pasiimtum / neimtum | negyvenamgq salq? Kodél?), pa-
slapties (Kam i$ klasés draugy patikétum savo paslaptj? Kam is klasés draugy
nepatikétum savo paslapties? Kodél?). Klasés mokiniy praSoma trumpai paais-
kinti pasirinkimo motyva. Mokiniai pasirinkdami uzraso klasés draugo vardg ir
trumpai nurodo, kodél jj renkasi. Pagal gautg pasirinkimy skaiciy apskaiciuo-
jamas mokiniy statusas klaséje, iSskiriamos statusy kategorijos - lyderiai arba
Zvaigzdés, mégstami, priimtieji, nemégstami, bet priimti, izoliuotieji.
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Tyrimo rezultatai ir jy aptarimas
Interviu rezultatai

Remiantis gauta tyrimo medziaga iSskirtos trys darbo tikslg ir uzdavinius
atspindincios kategorijos: mokinio savijauta, savirealizacija ir tarpasmeniniai
santykiai. Sias kategorijas sudaro 10 subkategorijy, atskleidZian¢iy pozityvius
ir negatyvius vaiky ugdymosi psichosocialinius veiksnius (Zr. 1 lentele). Pagal
iSskirtas kategorijas ir subkategorijas analizuoti tyrimo dalyviy (mokiniy, jy
tévy, mokytojy ir Svietimo pagalbos specialisty) interviu teiginiai. Fiksuotas pa-
teikty teiginiy skaicius, analizuoti ugdymosi dalyviy pozicijy sutapimai ir skir-
tumai.

1 lentelé

Psichosocialiniy charakteristiky kategorijos ir subkategorijos

Kategorijos Subkategorijos
Teigiami iSgyvenimai, susije su mokyklos lankymu

Savijaut
. Neigiami iSgyvenimai, susije su mokyklos lankymu

Turi draugy klaséje
Neturi draugy klaséje

Palaikomas bendraklasiy

Nepalaikomas bendraklasiy

Elgesys / savybés, padedantys bendrauti

Elgesys / savybés, trukdantys bendrauti

Aktyvus dalyvavimas klasés ar mokyklos gyvenime
Nedalyvavimas klasés ar mokyklos gyvenime

Tarpasmeniniai santykiai

Savirealizacija

Mokiniy, turin¢iy mokymosi sutrikimy, interviu turinys pateikiamas 2 len-
teléje.
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2 lentelé

MoKkiniy interviu rezultatai

Tei-
Kate- " giniy Teiginiy pavyzdziai
gorijos SUbR A eoaise skai- (kalba netaisyta)
cius
Teigiami iSgyvenimai, Visi klaséj draugauja; linksma, gera; gali-
susije sumokyklos lan- | 136 |ma paZaist su draugais.
. kymu
Savi- S - . — — —
jauta Neigiami iSgyvenimai, Nepatinka eiti, noriu miego; mokykloj vai-
susije su mokyklos lan- 50 kai rékia, cypia; kartais rékauja per pamo-
kymu kq; pirmadieniais nenoriu, nes biina daug
lietuviy (aut. - lietuviy kalbos pamoky).
Turi draugy klaséje Lauke su draugais einame gaudyniy, slépy-
88 | niy; daugiausiai su draugais $neku; turiu
geriausiq draugq klaséj.
Neturi draugy klaséje Yra tokiy vaiky, kurie nekalba su manim;
3 kad daugiau su manim, kad draugauty; liii-
dna, kai néra draugy, su kuo bliti.
Tarpa- |Palaikomas bendrakla- Padeda, kai btina sunku per lietuviy; kai
sme- siy 60 | bunu liudna, tiesiog pralinksmina; kai kas
niniai nors musa (aut. - uzstoja, apgina).
santy- |Nepalaikomas bendra- 3 Dazniausiai nepadeda.
kiai klasiy
Elgesys / savybés, pa- Nu kartais, jeigu kazkq reikty padéti ten,
dedantys bendrauti namy darby ar kq; esu linksma; pasakyti,
71 B S A .
kokig uzduotj, kai negirdi; kai mane uZner-
vina, nieko nedarau (aut. - valdosi).
Elgesys / savybeés, truk- 2 Labai pikta; as kitoks, kitos tautybeés.
dantys bendrauti
Aktyvus  dalyvavimas UZ renginius atsakinga visokiausius, as -
klasés ar mokyklos gy- antra padéjéja; papraso ir dar savo noru
venime dalyvauju; noriu dalyvauti; kai jie musas,
218 |nu turiu iSskirti juos; pasipuoses einu; ma-
tematika - ten noriu biit geriausias; lankau
Savire- sokiy burelj ir kvadratq; uz aerobikos fiestq
aliza- medalj turiu; uz ,Drgsus, stipris, vikrus"
cija Nedalyvavimas Kklasés AS$ nebuvau tenais; nenoriu dainuoti; jeigu
ar mokyklos gyvenime kg mokytoja pasako, tq ir darau; kai biina
92 uzduotys, nemégstu; saskiy varZybose

(aut. - noréjo dalyvauti renginyje, bet jo
nekvieté); vienas su kompu pazaidZiu, pa-
biinu.
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Mokiniy interviu charakteristikose i§samiausiai apibtdinami savijauta ir
savirealizacija. Dominuoja pozityvios savijautos charakteristikos: teigiami is-
gyvenimai, susije su mokyklos lankymu, draugiski santykiai su bendraamziais,
ju palaikymas, aktyvus mokiniy, turin¢iy mokymosi sutrikimy, dalyvavimas
klasés ar mokyklos gyvenime, saviraiSkos galimybés ir juy realizavimas. Teigi-
niy apie teigiamus, dZiugius iSgyvenimus, susijusius su mokyklos lankymu, yra
beveik tris kartus daugiau nei neigiamy iSgyvenimy. Vaikai mini gerg nuotaika,
norg eiti i mokykla, draugiska klase, gerus klasés draugus, gera mokytoja, au-
klétoja. Kalbédami apie neigiamus iSgyvenimus, mokiniai pateikia informacijos
apie nedraugiskus kai kuriuos klasés vaikus, patyc¢ias. Mokiniai nurodo turintys
draugy, jauciantys juy palaikyma. Teiginiai apie draugy neturéjima ir palaikymo
stoka itin reti (6 i$ 148) ir traktuotini kaip iSimtys. Savirealizacijos, saviraiskos
galimybes teigiamai vertina dauguma apklausty mokiniy, tac¢iau per 40 proc.
teiginiy iliustruoja saves realizavimo sunkumus ir menka mokiniy jsitraukima j
klasés ar mokyklos gyvenima.

Tévy interviu turinio analizé parodé, kad tévai i$ esmés palankiai vertina vai-
ko psichosocialine situacijg, dominuoja pozityvis vertinimai (zr. 3 lentele).

3 lentele
Tévy interviu rezultatai
Tei-
gléiitii)s Subkategorijos E;{I:lq Teiginiy pavyzdziai
Cius
Teigiami iSgyvenimai, Gerai jauciasi; pareina kitgsyk su nuotaika;
susije su mokyklos 98 |noriai eina, patenkintas grjZo; santykiai
lankymu geri; puikiai.
Savi- Neigiami iSgyvenimai, Pasipyksta; paskriaudZia, devintokas, de-
jauta | susije su mokyklos simtokas tai pastiumé, tai kq pasaké; mo-
lankymu 33 kinasi, bet nelabai iseina; saké, kad vienas
toks berniukas musasi; tai verkia (eilérascio
negaléjo ismokt).
Turi draugy klaséje 49 Draugy tai turi; j namus ateina po pamoky;
turi draugy ratq; bendrauja, sutaria;
Neturi draugy klaséje, Ne visi gal mokiniai, tie klasiokai priima jj;
Tarpa- | . . .. . . VI . .
silpni rysiai 12 |daugiau vieniSesnis; jis gal daugiau su jau-
sr.n(.e-. nesniais.
— Palaikomas bendra- Vieni kitiems padeda technologijy pamoko-
santy- , .
Kiai Kklasiy 14 |se; saké, kad padeda pamokas daryt; gal su
sédinciu draugu.
Nepalaikomas bendra- 7 Pats stengiasi viskq daryt; klasiokai nelabai
klasiy uzstoja; jisai gédinasi, nepraso.
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3 lentelés tesinys

Tarpa- |Elgesys / savybés, pa- 47 Nueis, paklaus, padarys, padés; labai drau-
sme- dedantys bendrauti giskas; geranoriskas labai; uZ save pastoves.
niniai | Elgesys / savybés, Uzsispyres; labai uZdaras ir létas; jautrus
santy- |trukdantys bendrauti 33 |labai.
kiai
Aktyvus dalyvavimas Buvo uz gerq elgesj, kad stengiasi mokin-
klasés ar mokyklos gy- tis du diplomai; labai dalyvauja; stengiasi
venime 149 |visur; tiek piesimas, tiek dalyvavimas ir Zo-
dziy musiai, ir kengtiros; sporto varZybose
Savire- medaliai.
aliza- | Nedalyvavimas klasés Nelanko (bureliy); lietuviy jam yra sunku,
cija ar mokyklos gyvenime todél ir nedalyvauja niekur; nenori; su btire-
60 liais klitina tas dalykas, laikas netinka - gel-
tonas autobusiukas nevaZiuoja j misy puse,
reikia prie keleivinio prisiderint; sako, kad
eisiu, bet taip ir neina (j burelj).

Daugiausia teiginiy tévai pateiké apibiidindami vaiky savijautg ir savireali-
zacija, teigiamus iSgyvenimus, susijusius su mokyklos lankymu, aktyvy dalyva-
vima klasés ar mokyklos gyvenime. Visais atvejai dominuoja pozityvis vertini-
mai, jy yra tris kartus daugiau nei negatyviy. Teigiamus vaiky iSgyvenimus tévai
iliustruoja teiginiais apie norq eiti j mokykla, gerg auklétoja, mokytoja, gera vai-
ko nuotaika paréjus i§ mokyklos. Neigiamus iSgyvenimus iliustruoja vaiko ne-
noru eiti i mokyklg, klasés mokiniy pasiSaipymais, uzdaru vaiko bidu, atsiradu-
siomis baimémis, kai kuriy dalyky nemégimu, tingéjimu, konfliktais su vaikais,
vyresniy mokiniy paty¢iomis, vaiko jautrumu, mokymosi sunkumais, pernelyg
dideliu mokytojy reiklumu. Aktyvy vaiky dalyvavima klasés ar mokyklos gy-
venime tévai sieja su daznu dalyvavimu ir vaiko noru dalyvauti uzklasiniuose
renginiuose, gautais apdovanojimais.

Mokytoju interviu analizé atskleidé pozityvy vaiky psichosocialiniy charak-
teristiky vertinima (Zr. 4 lentele).
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4 lentelé
Mokytojy interviu rezultatai
Kate- 'l:en_-
. .. giniy S g
gori- | Subkategorijos oKkai- Teiginiy pavyzdZiai
jos ..
Cius
Teigiami mokinio Neblogas lankymas; nusiskundimy is mamos pu-
iSgyvenimai, su- sés, kad vaikas nenoréty j mokyklg, tikrai, kad ne;
» 131 S - . ; o
sije su mokyklos klaséje jokios atskirties néra, susidraugave, jokio
Savi- |lankymu atskyrimo.
jauta | Neigiami moki- Siek tiek kartais apsipyksta; jisai iesko galimybeés,
nio iSgyvenimai, 51 kad galéty neateiti; komforto ypatingo nejaucia;
susije su moky- blogai jautési dél to, kad labai blogai sekasi moks-
klos lankymu lai.
Turi draugy Kkla- 137 Turi draugy; niekada néra isskirtas, niekada néra
séje paliktas; neatstumtas; labai gerai sekasi bendrauti.
: Su pana$aus likimo ir dar su jaunesniais gal; néra
Neturi draugy . . ; iy v
o 41 |intensyvaus bendravimo; mégsta pabiiti nuosaly,
klaséje T ;
kad jo niekas neliesty.
Palaikomas ben- Kaip ir visiems vaikams, jeigu reikia; daugiau per
. 102 . . . y
Tarpa draklasiy tuos projektus; skolina flomasterius ar ten klijus.
P Nelabai tie vaikai tryksta noru padéti; mato ir kiti
sme- oo P . ; .
o . vaikai ir atskiria dél to (nesusitvarkes ateina); kai
niniai | Nepalaikomas . . ey ...
. 27 |pradeda netinkamai elgtis, jZeidZianciai kalbéti,
santy- |bendraklasiy .. . . . R .
Kiai negraziai kalbéti, tada klasés reakcija btina prie-
siska.
Elgesys / savy- Tyli labai; mandagus toks vaikas, gerq turi Zvilgsnj;
bés, padedantys 200 |jeigu kam kur reikia, neatsisako padéti niekada.
bendrauti
Elgesys / savy- Yra pazZeidZiamas, jautrus; nesugeba paprasyti pa-
bés, trukdantys 125 |galbos ir nesugeba jos priimti; netinkamai elgiasi
bendrauti - jZeidZianciai, negraZiai kalba.
Buvo kalédiné sventé ir vaidino, nors jam kalbét
Aktyvus dalyva- L. e g ..
. . sunkiai sekas, bet jisai deklamuoja ir visiskai niekas
vimas klasés ar S e . ; S L
mokvklos ovve- 277 |neiis jo juokiasi; Sitas pareigas rinkosi pacios, kélé
nimey &y rankas; klasés vadovo pagalbininkas; lanko futbo-
Savire- lg, vaZinéja j sporto mokyklq; sportas pirmoj vietoj.
aliza- Iniciatyvos jinai nerodanti; nér to aktyvumo ir nér
cija . to noro, uzsidegimo; daznai j ekskursijas nevaziuo-
Nedalyvavimas . P X . O .
. ja; daZnai atsisako dalyvauti vien dél finansiniy
klasés ar moky- 186 L ) L - .
Klos gyvenime problemy; vaidmuo jos yra atitinkamai tiek, kiek
jinai geba, jeigu kokia viktorina, tai jinai lieka Ziii-
rove ten; jokio pomégio, nieko néra.
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Mokytoju pateiktoje psichosocialinéje charakteristikoje, skirtingai nei vaiky
ir tévy, yra daugiau teiginiy tarpasmeniniy santykiy kategorijoje apie draugis-
kus santykius klaséje. Mokytojai labiau atskleidZia vaiky tarpusavio santykius
klaséje ir bendravimo charakteristikas, matyt, dél to, kad gali daZniau vaikus
stebéti klaséje bendraujancius su bendraklasiais, turi patirties atskleisti ir jver-
tinti jy santykius ir elgesj. Aktyvy dalyvavima klasés ar mokyklos gyvenime
apibudina teiginiais apie norg dalyvauti ir dalyvavima renginiuose. Nors pagal
visas mokytojy pateiktas charakteristikas dominuoja pozityviis teiginiai, taciau
mokytojai, labiau nei mokiniai ir jy tévai, linke kritiSkiau vertinti mokiniy el-
gesio ir savirealizacijos charakteristikas: apie 40 proc. nurodyty $iy mokiniy
charakteristiky iliustruoja elgesij / savybes, trukdancius bendrauti, ir tiek pat -
savirealizacijos sunkumus.

Specialistai (specialieji pedagogai, logopedai, psichologai, socialiniai peda-
gogai) pateiké daugiau pozityviy teiginiy pagal visas vaiko charakteristikas (Zr.
5 lentele). Taciau jie, kaip ir mokytojai, kritisSkiau vertina mokiniy elgesj ir savi-
realizacija: tre¢dalj nurodyty teiginiy sudaro charakteristikos, iliustruojancios
elgesj / savybes, trukdancius bendrauti; beveik pusé teiginiy apie savirealizaci-
ja iliustruoja mokiniy savirealizacijos ir saviraiSkos sunkumus.

5 lentelée
Specialisty interviu rezultatai
Katt.e- - Teiginiy P 9.0
gori- Subkategorijos skaicius Teiginiy pavyzdziai
jos
Teigiami iSgyveni- As niekada nepastebéjau, kad kompleksuoty,
mai, susije su moky- 139 |drgsiai sako; ji jauciasi gerai, drgsiai; jisai ne-
Savi klos lankymu sakydavo, kad j mokyklq nenori eiti.
j;l;/tl; Neigiami iSgyveni- Pykstasi tarpusavyje, nesutaria; is mokytojos
mai, susije su moky- 53 pusés spaudimas yra, rékimas, barimas; daz-
klos lankymu nai matydavau verkiantj; atsiranda baimeés,
nenoras eiti j klase.
Turi draugy klaséje Bendrauja, niekas jo neatstumia; néra tokiy,
kad pasisaipyty ar dar kazkg; turi draugy
113 L iy e
Tarpa- klaséje; su mergaitém bendrauja, ZaidZia; ne-
sme- girdéjau incidenty.
niniai | Neturi draugy kla- 35 Konkreciai vieno draugo tikrai neturi; klaséj
santy- |séje neturi draugy; toks vienisius.
kiai Palaikomas bendra- Gali dirbti grupéje ir lyderiauti grupéje; tylus
klasiy 65 tas pritarimas jai biina; teko matyti - paais-
kino.
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5 lentelé tesinys

Nepalaikomas ben- 19 Jq retai palaiko; daZnai ant jos ir pyksta; daz-

T draklasiy niausiai is jo saiposi.

Srz;rga- Elgesys / savybés, Draugiskas, nuoSirdus vaikas; jeigu neturi ko,

niniai padedantys ben- 163 |duoda rasiklj ar kq; drgsus, bendraujantis, ne-

santy- drauti konfliktiskas.

Kiai Elgesys / savybés, Pasityciot is kito; nemokéjo dalintis, nemo-
trukdantys ben- 91 kéjo Zaisti; jisai yra mikc¢iojantis, tai jisai kuo
drauti maZziau snekes.

Aktyvus dalyvavi- Budi ir nori budéti; bendruose renginiuose
mas klasés ar moky- dalyvauja; jisai dalyvavo su klase, pirmas
klos gyvenime 188 |net atéjo, kad nepavéluoty; labai jsitraukes
, I sportine veiklg; tai labai giria, labai paten-
Savi- . - ; X
) kinta va biitent juo (treneré).
reali- , PR P
.. | Nedalyvavimas Menkai iniciatyvus, jj reikia jtraukti j veiklg;

zacija i e I v. X
klasés ar mokyklos jis iSeis, jam nereikia; nepasakyciau, kad nori;
gyvenime 169 tiesiog kantrybés neuZtenka isbiiti joje ir veik-

ti joje; kai kokie tai jvykiai ji suerzina ir jisai
meta ir iseina.

Sociometrinio tyrimo rezultatai

Nustatyta, kad 14 (42 proc.) mokymosi sutrikimy turiné¢iy mokiniy pateko j
klaséje mégstamy mokiniy grupe, vienas mokinys tapo priimtuoju, daugiau nei
pusé - 17 (52 proc.) mokymosi sutrikimy turin¢iy mokiniy buvo nemégstami,
bet priimti, vienas pateko j atstumtyjy grupe.

Teigiamy ir neigiamy pasirinkimy argumentai padeda atskleisti klasés mo-
kiniy vertybes, bendrg kultiirg, priimant sprendimus dél bendravimo su moky-
mosi sutrikimy turinc¢iu mokiniu. Klasés mokiniy pasirinkimo argumentai at-
skleidzia, kokie charakterio bruozai lemia teigiamus pasirinkimus, kokie - nei-
giamus. Dominuojantis mégstamy mokiniy teigiamy pasirinkimy argumentas
mokymosi ir laisvalaikio srityje - draugiSkumas, gerumas, draugiski santykiai
(Zr. 6 lentele). Svarbu paminéti, kad bendraklasiai supranta Siy mokiniy moky-
mosi sunkumus ir pagalbos poreikj: net 23 atvejais tai 1émeé teigiamus pasirin-
kimus (nemoka / nesupranta - 10 atvejy ir sunkiai sekasi mokytis - 13 atveju).
Daznas neigiamy pasirinkimy argumentas tiek mokymosi, tiek laisvalaikio sri-
tyje - netinkamas, nedraugiskas elgesys. Mokymosi srityje nenorima bendrauti
ir dél menkesniy pasiekimy (nemoka, nesupranta), taciau bendraklasiams svar-
besni yra socialiniai jgtidZiai.
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6 lentelé
Bendraklasiy nurodomi mégstamy mokiniy pasirinkimy argumentai

Sritys Teigiamy pasirinkimy Neigiamy pasirinkimy
argumentai (skaicius) argumentai (skaicius)
Mokymosi | Draugas, draugiskas (35) Musasi (5)
Sunkiai sekasi mokytis, nemoka, ne- | Nemoka ar nesupranta (5)
supranta (23) Nepatinka (4)
Geras (13) Prasivardziuoja (3)
Padeda (10) Nepadeda (2)
Linksmas (8) Nesistengia (2)
Nusizitri (2)
Nenori, nepriima pagalbos (2)
Laisvalaikio |Draugas, draugiskas (33) Netinkamai elgtysi (5)
Linksmas, smagus (22) Nepatinka (5)
Geras (8) Nebendrauju, nedraugas (4)
Musasi, prasivardziuoja (5)
Nebendrauty (3)
Paslapties | NeiSduoda (12) ISduos (5)
ISpasakos, neissaugos (5)
Nepasitikiu, nepatikimas (4)

Nemégstamy, bet priimty mokiniy teigiamy pasirinkimy argumentas moky-
mosi srityje daZniausiai yra jy mokymosi sunkumai ir bendraklasiy supratimas
apie pagalbos poreikj, draugiskas bendravimas ir rysiai (Zr. 7 lentele). Laisvalai-
kio srityje renkantis svarbu bendravimas, draugiSkumas. Neigiamus Siy vaiky
pasirinkimus tiek mokymaosi, tiek laisvalaikio srityse bendraklasiai dazniausiai
argumentavo emociniu nesuderinamumu (nepatinka, negeras, nebendrauju),
netinkamu jy elgesiu (trukdo, musasi, uZsiima kita veikla), mokymosi sunkumais
ir menkesniais mokymosi pasiekimais (nemoka, blogai mokosi, nesupranta, ne-
galvoja ir kt.), pastangy stoka (nesistengia, nedaro, nusiZiiri). Galima manyti,
kad pastarosios dvi neigiamy pasirinkimy teiginiy grupés (menki mokymosi
pasiekimai ir mokymosi sunkumai bei pastangy stoka) bendraklasiy gali buti
perimtos i$ pedagogy vertinimy, kuriuos mokiniai nuolat girdi apie klaséje be-
simokancius mokinius, turin¢ius mokymosi sutrikimy.
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7 lentelé
Bendraklasiy nurodomi nemégstamuy, bet priimty mokiniy
pasirinkimy argumentai

Teigiamuy pasirinkimy Neigiamuy pasirinkimy
argumentai (skaicius) argumentai (skaicius)
Mokymosi | Sunkiau mokosi, nemoka (22) | Nepatinka (47)

Draugas, draugiskas (18) Trukdo (45)

Reikia pagalbos, jprasta pa- | Nesistengia, nedaro (44)

Sritys

déti (7) Nemoka, blogai mokosi (38)
Padeda (5) Musasi (30)
Geras (4) Nusizitri, nusiraso (22)

Negeras, blogas (16)

Nebendrauju, ne draugas, nesutariu (15)
Nedraugiskas (elgesys) (14)

Nepadeda (10)

Per pamokas uzsiima kita veikla (9)
Nesupranta, negalvoja (8)

Laisvalai- |Draugas, draugiskas (10) Nepatinka (71)

kio Bendrauju, sutariam (4) Ne draugas, nebendraujam, nesutariu (65)
Geras (3) Skirtingi interesai (36)
Vaisingas (2) Agresyvus elgesys (28)

Netinkamai elgtysi, nedrausmingas (24)
Nelinksmas (19)

Negeras, blogas (17)

Nedraugiskas elgesys (16)
Nebendrauja, nemoka bendrauti (9)
Nesirupina savimi, netvarkingas (7)
Paslapties |Draugas (3) NeiSsaugoty (34)

[Sduoty, pasakyty (32)

Nepasitikiu, nepatikimas (11)
Nepatinka (7)

ISvados

1. Mokinio, turin¢io mokymosi sutrikimg, psichosocialinis portretas (pagal
savijauta, savirealizacija ir tarpasmeniniy santykiy kokybe) yra neviena-
reikSmis, jame dera ir pozityvios, ir negatyvios charakteristikos. Tiek patys
mokiniai, tiek kiti ugdymo proceso dalyviai (mokytojai, specialistai, tévai)
Zymiai daZniau nurodo pozityvias charakteristikas (asmenines, bendravi-
mo, savirealizacijos ir kt.). Tai paneigia ankstesniy tyrimy iSvadas, kad api-
budinant specialiyjy ugdymosi poreikiy turintj (taip pat ir mokymosi sutri-
kimy turintj) mokinj dominuoja neigiamos charakteristikos, jtvirtinancios
»visokeriopai nesékmingo“ vaiko jvaizdi.
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Sociometriniu tyrimu nustatytas pakankamai aukstas mokymosi sutrikimy
turin¢iy mokiniy statusas klaséje: keturi i§ deSimties patenka j mégstamy
mokiniy grupe, daugiau nei pusé néra mégstami, bet priimami. Teigiami ir
neigiami bendraklasiy pasirinkimai labiausiai siejasi su mokiniy, turinciy
mokymosi sutrikimy, asmeninémis savybémis ir priimtinu ar nepriimtinu
ju elgesiu. Mégstamy mokiniy statusg turinciuosius bendraklasiai dazniau-
siai rinkosi dél jy teigiamy asmeniniy savybiy (draugiSkumo, linksmumao,
gerumo, polinkio padéti) ir dél smagiai kartu leidziamo laiko. Daznas (an-
tras pagal daZznuma) mégstamy ar priimty mokiniy teigiamy pasirinkimy
argumentas buvo mokymosi sutrikimy turin¢iy mokiniy mokymosi sun-
kumai ir bendraklasiy supratimas apie pagalbos jiems poreikj. Tai liudija
jautrig ir palankig vaikui psichologine aplinka, bendraklasiy empatiSkuma
ir egzistuojancius (nors dar nedominuojancius) tarpusavio santykius, grijs-
tus tolerancija ir atidumu kitoniSkumui. Ir mégstamy, ir priimtyjy statusa
gavusiy mokymosi sutrikimy turin¢iy mokiniy dazniausi bendraklasiy nu-
rodomi neigiamy pasirinkimy argumentai - psichologinis (emocinis) ne-
suderinamumas, netinkamas $iy mokiniy elgesys, ju patiriami mokymosi
sunkumai ir menkesni mokymosi pasiekimai bei pastangy stoka.

Interviu turinio analizé atskleidé veiksnius, lemiancius mokiniy, turinciy
mokymosi sutrikimy, gerg savijauta, saviraiS$kg ir tarpasmeninius santy-
kius: mokiniy poZilriu tai yra draugiski santykiai klaséje, savo stiprybiy
mokantis pazinimas, geranoriska klasés draugy parama ir pagalba, sékmé
ir jvertinimas ne mokymosi veikloje; tévy pozitriu tai yra draugiski santy-
kiai klaséje, vaiko palaikymas, galimybé vaikui dalyvauti klasés ar mokyklos
renginiuose, bureliy lankymas; mokytojai akcentuoja pozityvius veiksnius:
gerg mokyklos lankyma,norg lankyti mokykla, draugiska bendravimg su
klasés draugais, norg atlikti skirtas uzduotis, gebéjima susikaupti, mokeé-
jimg tvardytis susidirus su nesékme, norg dalyvauti ir dalyvavima klasés
ar mokyklos renginiuose; specialistai mini pozityvius vaiko ugdymosi psi-
chologinius psichosocialinius veiksnius: vaiko pasitikéjima savimi, mokinj
palaikancius bendraklasius, $iltg ir palaikantj mokytojo santykj su vaiku,
galimybe vaikui realizuoti savo pomégius uzklasinéje veikloje.

Problemineés sritys, iSryskéjusios per interviu dalyviy apibidintus neigia-
mus psichologinius veiksnius, kelianc¢ius mokiniui ir jo ugdytojams diskom-
forta, siejasi su gana daZnais neigiamais emociniais vaiko i§gyvenimais, su-
sijusiais su mokykla (nepalankis santykiai su bendraklasiais ir mokytojais,
patiriami mokymosi sunkumai, palaikymo ir pagalbos vaikui stoka), moki-
nio elgesio charakteristikomis, trukdanc¢iomis bendrauti, ir ypac¢ su nepa-
kankama savirealizacija ir saviraiSkos stoka (menku jsitraukimu i bendras
klasés ar mokyklos veiklas). Tai liudija poreikj kurti mokykloje aplinkas ir
salygas, leidzian¢ias mokymosi sutrikimy turin¢iam mokiniui geriau save
realizuoti ne tik mokomojoje veikloje, bet ypac uzklasinéje ir uzmokykli-
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néje veiklose, skatinti mokinj jose dalyvauti, padéti atrasti ir realizuoti tam
tinkamus jo gebéjimus, palaikyti mokinj ir demonstruoti pasitikéjima juo.
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MOKINIY, TURINCIY MOKYMOSI SUTRIKIMU, PSICHOSOCIALINE
CHARAKTERISTIKA

Algirdas Alisauskas, Jelena Galvydyte

Santrauka

Straipsnyje pateikiama mokymosi sutrikimy turinc¢iy mokiniy psichosocia-
liné charakteristika. Taikyti kokybiniai duomeny rinkimo ir apdorojimo (inter-
viu ir interviu turinio analizé) ir kiekybiniai (sociometrinis tyrimas) metodai.
ISskirtos ir apibudintos pozityvios ir negatyvios mokymosi sutrikimy turinc¢io
mokinio psichosocialinés (emocinio pasitenkinimo / savijautos, saviraiskos bei
tarpasmeniniy santykiy) charakteristikos. ISanalizuotas mokiniy, turin¢iy mo-
kymosi sutrikimg, socialinis statusas klaséje, atskleisti bendraklasiy pasirinki-
mo argumentai.

Mokinio, turin¢io mokymosi sutrikimg, psichosocialinis portretas (pagal
savijauta, savirealizacijg ir tarpasmeniniy santykiy kokybe) nevienareik$mis,
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jame dera ir pozityvios, ir negatyvios charakteristikos. Nustatytas pakankamai
aukstas mokymosi sutrikimy turinc¢iy mokiniy statusas klaséje. Teigiami ir nei-
giami bendraklasiy pasirinkimai labiausiai siejasi su mokiniy, turiné¢iy moky-
mosi sutrikimy, asmeninémis savybémis ir priimtinu ar nepriimtinu jy elgesiu.
Interviu turinio analizé leido atskleisti veiksnius, lemiancius mokiniy, turinéiy
mokymosi sutrikimy, gera savijauta, saviraiska bei tarpasmeninius santykius:
mokiniy poZilriu tai yra draugiski santykiai klaséje, savo stiprybiy mokantis
pazinimas, geranoriSka klasés draugy parama ir pagalba, sékmé ir jvertinimas
ne mokymosi veikloje; tévy poziiriu tai yra draugiski santykiai klaséje, vaiko
palaikymas, galimybé vaikui dalyvauti klasés ir mokyklos renginiuose, bireliy
lankymas; mokytojai akcentavo pozityvius veiksnius: noras lankyti mokykla,
draugiSkas bendravimas su klasés draugais, noras atlikti skirtas uZduotis, mo-
kéjimas tvardytis susidiirus su nesékme, noras dalyvauti ir dalyvavimas klasés
ar mokyklos renginiuose; specialistai minéjo pozityvius vaiko ugdymosi psi-
chosocialinius veiksnius: vaiko pasitikéjima savimi, bendraklasiy palaikyma,
Silta ir palaikantj mokytojo santykj su vaiku, galimybe vaikui realizuoti savo
pomeégius uzklasinéje veikloje. Probleminés sritys, iSryskéjusios per interviu
dalyviy apibiidintus neigiamus psichosocialinius veiksnius, kelian¢ius mokiniui
ir jo ugdytojams diskomfortg, siejasi su daznais neigiamais emociniais vaiko is-
gyvenimais, susijusiais su mokykla (nepalankis santykiai su bendraklasiais ir
mokytojais, patiriami mokymosi sunkumai, palaikymo ir pagalbos vaikui sto-
ka), mokinio elgesio charakteristikomis, trukdanc¢iomis bendrauti, ir ypac - ne-
pakankama savirealizacija ir saviraiSkos stoka (menkas jsitraukimas j bendras
klasés ar mokyklos veiklas).
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PSYCHOSOCIAL CHARACTERISTIC OF STUDENTS
WITH LEARNING DISABILITIES
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Annotation

The article describes the psychosocial characteristics of students with learning
disabilities. Qualitative data collection and processing (interview and interview content
analysis) and quantitative (socio-metric research) methods have been applied. Positive
and negative psychosocial (emotional self-satisfaction/feeling, self-actualisation and
self-expression and inter- personal relations) characteristics of a student with learning
disabilities have been distinguished and defined. The social status of these students
has been ascertained within the class and the motives of the classmates in their choices
have been revealed.

A psychosocial portrait (according to feeling well, self- actualisation, and the quality
of interpersonal relationship) of a student with learning disabilities is ambiguous,
reconciling both positive and negative characteristics. In the class, a relatively high
status of students with learning disabilities has been identified. Positive and negative
classmate’s choices mostly related to personal qualities and acceptable or unacceptable
behaviour of the students with learning disabilities. An analysis of interview content
revealed the factors determining self-esteem, self-expression, and interpersonal
relationships of students with learning disabilities.

Keywords: learning disabilities, psychosocial characteristics.

Introduction

In the description of the procedure for identifying groups of pupils with
special educational needs and the division of their special educational needs
into the levels?!, the learning disabilities are divided into general, specific, and
non-verbal learning disabilities. General learning disabilities are described as
a group of disorders that manifest themselves as backwardness in learning

t Order of the Minister of Education and Science of the Republic of Lithuania, the Minister of
Health of the Republic of Lithuania, and the Minister of Social Security and Labour of 13" July,
2011 order No. V-1265 / V-685 / A1-317 “On the Approval of the Description of the Procedure for
the Identification of Groups of Children with Special Educational Needs and the Division of Their
Special Educational Needs into Levels”.
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outcomes of two or more subjects. This lagging behind is likely when a person’s
intellectual abilities are low. Students with general learning disabilities are
characterised as having various learning difficulties and can also have such
related disorders as attention deficit, be lacking in activity and emotions, and
similar. The formation of these students’ abilities, especially verbal ones, is slow
and often relates to several years below the child’s chronological age.

Specific learning disabilities are evidenced in slower learning, writing, or
mathematical achievements than would usually be expected according to their
intellectual abilities (when IQ is 80 or higher) and education appropriate to
the child’s age. Due to a disorder or undeveloped separate cognitive processes,
learning achievements do not correspond to general achievements and
competences. Non-verbal learning disabilities are displays in a lack of efferent
skills, difficulties in dealing with non-verbal tasks, as well as the processing of
visual spatial information. Non-verbal learning disabilities are characterised
by learning difficulties (difficulties in writing, counting, and running abstract
concepts while performing tasks, but reading skills are usually level with peers)
There will be a lack of motor skills, difficulties in processing visual information,
communication difficulties (failure to understand non-verbal communication,
difficulties in adapting to new situations and a lack of social skills). Students
with non-verbal learning disabilities are characterised by their average or
higher than average verbal abilities and significantly higher verbal than non-
verbal IQs.

In the last decade, Lithuania has given attention to studies estimating ways of
meeting the special educational needs of children learning in general education
classes (Alisauskas., Alisauskiene. & Milteniene., 2013; Alisauskas, Alisauskiene,
Gerulaitis, Kaffemaniene, Meliene, & Milteniene, 2011; Alisauskas, Alisauskiene,
& Kairiene, 2011; Alisauskas, Kaffemaniene, Meliene, & Milteniene, 2011;
AliSsauskas, Alisauskiené, Gerulaitis, Meliene, Milteniene, & Sapelyte, 2007;
Milteniene & Mauriciene, 2010; Alisauskiene, Alisauskas, Sapelyte, Milteniene,
Meliene, & Gerulaitis, 2009; Alisauskas, Gerulaitis, & Milteniene, 2011; Gudonis,
Alisauskas, & Rusteika, 2011 and etc.). In previous studies, it was found that
the negative image of pupils with special educational needs dominates, the
characteristics of the disadvantaged child with learning disabilities prevail,
which increases the child’s psychological discomfort and school exclusion
(Alisauskas, Dikidzi, & Gerulaitis, 2005; Kaffemaniene & Ivoskute, 2005; Milte-
niene, 2004; 2005).

Few studies in Lithuania analyse the educational and psychosocial factors of
learners with learning disabilities, although this area is particularly relevant.
The relevance of the problem is evidenced by the fact that students with learning
disabilities account for one third of all pupils with special educational needs
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who study in general classes in Lithuanian schools. In the 2015-2016 academic
year, 33.4% of all pupils with special educational needs who attended general
classes in Lithuanian schools had learning disabilities: 8.1% general, 8.5 percent
specific, 0.3% non-verbal learning disabilities, and 16.5% complex disorders,
including learning disabilities. The nature and causes of learning difficulties of
students with learning disabilities (general, specific or non-verbal) are different.
However, the fact is that they are revealed in the educational process when the
child begins to study. It is difficult to recognise these disorders before beginning
school, as obvious thinking or adaptive behaviour disorders are not common
among the children with learning disabilities. As a result, these disorders can
be called unexpected (Fletcher, 2012). According to Waber (2010), etc.,, an
effectively operating school-based student assistance system helps a learner
with learning disabilities to achieve educational progress.

It has been argued that students with learning disabilities can learn more
than we anticipate according to their potential, if we take into account their
individual pace, attention, and other characteristics whilst teaching them. The
educational characteristics which help and hinder their successful development
have been analysed (Galvydyte & Alisauskas, 2016, etc.). The emphasis is on
the ability to adequately meet the special educational needs of these students.
Emphasisisplaced onthe developmentofasupportive learning environmentand
the flexible organisation of the educational process for their success (Scanlon,
2013; Wong, Graham et al., 2004; Morrison & Cosden, 1997; Waber, 2010, etc.).
At school, a tolerant attitude towards students’ differences, an ability to change
internal policies and practices to be more flexible, and cooperation in decision-
making are important for the success of inclusive practice (Alisauskas et al.,
2011). Specialists positively value their knowledge and readiness to recognise
and meet the individual learning needs of pupils, parental education and
consulting are recognised as the areas for improvement (Milteniene, Meliene,
& Kairiene, 2013).

In studies about learning disabilities and other disabilities, the reasons for
learningdifficulties (reading, writing, computing) and the problem of overcoming
them have been dominant. Neuropsychological and cognitive aspects of this
disorder have been analysed as well as cognitive and metacognitive learning
strategies. There are fewer studies analysing the psychological and social
characteristics of such students (Baksiene, 2014; Idan & Margalit, 2014, etc.). It
is stated, that the majority of pupils with learning disabilities are characterised
by lower self-satisfaction and lower social skills (Barkauskiene & Skeryte-
Kazlauskiene, 2010; Skeryte-Kazlauskiene, Barkauskiene, & Povilaitis, 2012;
Kavale & Forness, 1996, etc.) It is further stated that students with learning
disabilities are characterised, not only by the disadvantages of academic
achievements and basic psychological processes, but also by emotional and
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behavioural problems (Wu, Willcutt, Escovar, et al. 2014; Fitzer, Wilcox,
Carmichael et al,, 2015, etc.). Researchers point to a higher degree of stress
and anxiety experienced by these students (Nelson & Harwood, 2011; Hen &
Goroshit, 2014, and others). The emotional difficulties, their expression, change
and their interactions with the individual and interpersonal factors of students
with learning disabilities have been analysed. The emotional and social
difficulties, typical of the development of adolescents with learning disabilities
in particular periods and the ways they change have been revealed (Skeryte-
Kazlauskiene, 2013, etc.).

The analysis of psychosocial learning factors of students with learning
disabilities is of particular relevance because this group of students accounts for
one third of all pupils with SEN who study in general classes. It is probable that
the search for favourable educational resources is related to the psychosocial
factors of education in this particular group of pupils, whose learning and
psychological difficulties are evident in the context and process of learning.
Therefore, their analysis is important in order to improve the quality of their
education and self-realisation. (Editor’s note.. It is possible to use the term
‘self-actualisation’ here if the authors agree. The article analyses psychosocial
factors helping or hindering the students with learning disabilities from the
perspective of different educational participants.

The aim ofthe research hasbeen to reveal the psychosocial (self-confidence,
interpersonal relationships, self-actualisation characteristics of students with
learning disabilities. Problematic issues: What are the psychological and
communication characteristics of children with learning disabilities that hinder
or help them to be educated successfully? How are these students treated
by their peers and what are the characteristics determining favourable and
unfavourable choices?

The objectives of the research:

1. To ascertain and describe positive and negative psychosocial (emotional,
selfactualisation, self-confidence/satisfaction, self-expression, and inter-
personal relationships) characteristics of the student with learning disabi-
lities

2. To distinguish the social status of children with learning disabilities in the
class and reveal classmates’ motives for their choices.

The participants of the research, methodology, and methods

Qualitative data collection and processing (interview and interview content
analysis) and quantitative (socio-metric research) methods have been used in
the research.
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In order to reveal the child's psychosocial characteristics, interview and
interview content analysis have been used. Anonymity has been guaranteed
to 91 individuals. In pursuance of a versatile research target estimation, both
help-providers and recipients have been selected to participate in the research.
For purposeful sampling according to their age (15%-5 year students), disorder
(learning disabilities) and their education location (X district school) 33 stu-
dents, 23 parents, 22 teachers, and 13 education assistance specialists (special
educators, speech therapists, and social educators) have been selected. Semi-
structured interviews have been applied. Question content for children and
adults were essentially identical. However, taking into account persons’ age and
experience the formultions of questions slightly differed. Interview questions
about a child’s self-satisfaction, interpersonal relationships, self-expression
and self-actualisation opportunities in the class/ at school were included in the
questionnaire. A computerised recording system was used for audio interview
recording. Data was processed applying interview content analysis. Based on
the literary sources and empirical material obtained, categories (3) and sub-
categories (10) reflecting objectives and tasks were identified.

Three hundred and twenty 2™-5% year students, 33 of whom have learning
disabilities and 287 had not, participated in socio-metric class research. This
aimed to ascertain the status and factors of choices for students with learning
disabilities. The research about student’s status in the classes where students
with learning disabilities are educated has been accomplished. A socio-metric
research survey has been completed. Some participants received assistance
from the teacher-assistant or the teacher in order to read questions and record
the answers. Socio-metric research questions were chosen according to the
evaluation criteria: learning, free time, secret. Ten questions were asked where
students had to choose from one to three classmates with whom they would
gladly participate in an activity and other students (from one to three) who wo-
uld not be chosen for activities: in the area of learning (Whom would you like/
dislike to sit with at a desk? Why? The teacher asks you to help the classmate
with a task. Whom would you help/ not help? Why? You have to perform a task
together with a classmate. Whom would you choose/ not choose? Why?). in
the area of free time (Which student would you like to/ not like to be with all
day after school? Why? Which classmate would you invite/ not invite to your
birthday? Why? Which classmate would you take/ not take to an uninhabited
island? Why?). In the area of secrets (Whom in the class would you tell/ not tell
your secret? Why?). Classmates have been asked to explain briefly the motives
for their choices. They write the chosen names and briefly indicate why they
choose them. According to the number of choices, the status of students has
been revealed, the categories distinguished- leaders or stars, beloved, accepted,
unloved, but accepted, isolated.
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The results and consideration of the research
Interview results

With reference to the research material obtained, three categories reflec-
ting the research aim and objectives have been identified: the self-satisfaction/
confidence of the student, self- actualisation, and interpersonal relationships.
These three categories are comprised of 10 sub-categories revealing the po-
sitive and negative psychosocial educational factors of the children (table 1).
The analysis was conducted according to the categories and sub-categories and
interview statements of the members (schoolchildren, their parents, teachers,
and education assistance professionals). The number of the statements has
been recorded and the congruencies and differences of the education members’
positions have been analysed.

Table 1
Categories and Sub-categories of Psychosocial Characteristics

Categories Sub-categories
Positive experiences concerning the attendance of school

Self-satisfaction - : -
Negative experiences concerning attendance of school

Has got friends at school

Hasn’t got any friends at school
Interpersonal re- |Supported by classmates

lationship Not supported by classmates
Behaviour/features helping to communicate
Behaviour/features hindering communication
Active participation in class/ school life
Abstention from class school life

Self-actualisation

The content of the interview with students having learning disabilities has
been shown in table 2.
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Table 2
Student's interview results
Num-
Catego- . ber of Example of statements
. Sub-categories
ries state- (language uncorrected)
ments
Positive expe- All are friendly in the class; it's fun; It's good.
riences about 136 | You can play with friends.
school attendance
Self-sat- - - ;
isfaction Negative expe- Don't like to go, want to sleep; children shout at
riences about 50 school, scream; sometimes during the lessons;
school attendance don't like Mondays, too many Lithuanian les-
sons.
Has got friends in Outside with friends we play “hide and seek” or
the class 88 | “barley- break”; mostly talk with friends; have
the best friend in the class.
Hasn‘t got friends There are such children who do not speak to me;
in the class 3 so more with me, so they could pal up; it's sad
when there are no friends, nobody to be with.
Supported by the Help me with Lithuanian when it's hard. Cheer
Inter- classmates 60 me up when I'm sad; when somebody beets me
personal (auth. they defend.
relation- | Unsupported by 3 Usually do not help.
ship the classmates
Behaviour/fea- Well, sometimes, if help is needed, with home-
tures helping to 71 work or so; I'm cheerful; help with the task
communicate when they don't hear; If they make me nervous,
I don't do anything; (auth. keeps her temper).
Behaviour/fea- Very fierce; I'm different, different nationality.
tures hindering 2
communication
Active partici- Responsible for different events, I'm the sec-
pation in class/ ond assistant; I participate voluntarily as well;
school life when they fight, well, I need to separate them;
218 |come spruced up; Maths- here [ want to be the
best; I attend groups of dance and square game;
Self- ac- h dal o “
) ave a medal for aerobics fiesta; for “Brave,
tualisa- Strong, and Quick”
tion g
Abstention from I wasn't here; don't want to sing; if the teacher
class school life tell, I do; I don't like when there are tasks; at the
92 | checkers contest (auth. wanted to participate,

but wasn't invited); play alone with the com-
puter, just hang out.
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Self-satisfaction and self- actualisation are mostly raised in the interview
with students. Positive self-satisfaction characteristics dominate: positive
experiences attending school, friendly relationship with peers, their support,
active participation in class/school life of students with learning disabilities,
self-expression opportunities and their realisation. There are three times more
statements about positive, gleeful experiences about school attendance than
statements about negative experiences. Children mention good moods, a desire
to go to school, a friendly class, nice classmates, a nice teacher, and form master.
While talking about negative experiences, children give information about
unfriendly classmates and bullying. Children indicate the friends they have and
the support they feel from them. Their statements about not having friends
and a lack of support are eminently rare (6 out of 148 statements) and are
considered to be exceptions. Self-realisation and self-expression opportunities
are positively evaluated by the majority of interviewees. However, more than
40 per cent of statements illustrate self-realisation difficulties and a lack of
involvement in the class/ school life.

The content analysis of the interview with parents has shown that parents,
basically, approvingly estimated the psychosocial situation of the child and
positive evaluations prevail (table 3).

Table 3
Parents‘ Interview Results
Num-
Catego- . ber of Example of statements
. Sub-categories
ries state- (language uncorrected)
ments
Positive experiences Feels well; comes back in a good mood some-
about school atten- 98 |times; wants to go, came satisfied; good rela-
Self-sat- | dance tionship; fantastic.
isfac- Negative experi- Sometimes at odds; a ninth-former bullies
tion ences about school 33 him, sometimes tenth-former, says some-
attendance thing; learns, but is on a losing streak; one
boy bullies; he cried (could not learn a poem).
Has got friends in Has got friends, comes home after lessons, has
Inter- |the class 49 | gota circle of friends; communicates, goes on
person- well with.
alrela- |Hasn't got friends in Not all of the students, probably, but class-
tionship | the class 12 mates accept him; more lonely; more with
younger ones.
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Continued Table 3

Supported by the Help each other during technology lessons; he
classmates 14  |said they help with homework; maybe, with
the one they share the desk.
Unsupported by the Tries to do everything himself; classmates do
Inter- 7 . .
classmates not stand up for; He doesn't ask, he’s shy.
person- Behaviour/features He'll go, ask, do, help; he's very friendly; help-
al rela- i ; .
. .| helping to commu- 47 | ful really; will stand up for himself.
tionship | .
nicate
Behaviour/features Stubborn, really; Very reserved and slow; very
hindering communi- 33 |sensitive.
cation
Active participation For a good behaviour, because he tries to
in class/ school life learn, two diplomas; participates a lot; at-
149 |tempts everywhere; drawing as well as par-
ticipation, word fights, kangaroos, and sports
Self competition medals.
aleiz;-al:e- Abstention from Does not attend (groups); Lithuanian lan-
tion class school life guage is hard, so he does not participate, does
not want; this subject always hinders him,
60 |time does not suit- the yellow buss does not
go to our direction, we need to chime in with
the public bus; says he will go (to the coterie),
but he won't.

Mostly parents submitted statements describing their children‘s self-
satisfaction and self- actualisation, positive experiences while attending
the school, and active participation in class/school life. In all cases, positive
estimations dominate: there are three times more positive than negative
experiences. Positive experiences of children have been illustrated by statements
about expressing a desire to go to school, having a good form teacher and
being in a good mood after school. Negative ones have been illustrated by an
unwillingness to attend school, sneering at children at school, a child having a
reserved personality, fears arisen, a dislike of a subject, laziness, conflicts with
other children, bullying, sensitivity of the child, learning difficulties, and too
much pressure from teachers. Parents connect active children’s participation at
class/school life with frequent participation and a willingness to participate in
extra-curricular activities and awards received.

The analysis of the teacher’s interview revealed a positive evaluation of the
psychosocial characteristics of the children (table 4).
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Table 4
The results of the teacher’s interviews
Num-
Cat_ego- Sub-c_atego- ber of Example of statements
ries ries state-
ments
Positive expe- 131 |Not bad attendance; really no complaints from
riences about mother about unwillingness of the child to go to
school atten- school; no exclusion in the class, no deprivation,
Self-satis- | dance all friendly.
faction Negative expe- 51 |Sometimes fall out; looks for opportunities not
riences about to come; does not feel any comfort; felt bad that
school atten- studies did not go well.
dance
Has got friends| 137 |Has got friends; never deprived, never left; he is
in the class not estranged; good at communicating.
Hasn‘t got 41 | With the ones of similar destiny and, maybe,
friends in the younger; there is no intensive communication;
class likes to be on the side, so nobody could touch him.
Supported by 102 |If needed, as for all the kids; more during these
the classmates projects; lends felt-tips or glue.
Unsupported 27 | Does not sparkle with the willingness to help; oth-
Interper- |by the class- er also see, so exclude for that reason (comes un-
sonal re- |mates tidy); when behaves wrongly, speaks rude, swears,
lationship then the class reaction is adverse.
Behaviour/ 200 | Very quiet; a very polite child, has got a nice look;
featur if someone needs, always helps.
es helping to
communicate
Behaviour/ 125 |Isvery vulnerable; cannot ask for help and accept
features hin- it; behaves wrongly- is rude and impolite.
dering com-
munication
Active par- 277 |There was a Christmas event and he performed,
ticipation in even when it is hard for him to speak, but he can
class/ school tell poems by heart and nobody laughs; they chose
life the duties by themselves, rose hands; the helpmate
, of the form teacher; plays football, goes to sports
Self-reali- ; .
tion club, sport is the first place.
za Abstention 186 | Does not show initiative; there is no such activity,
from class passion; often does not go to excursions; mostly
school life because of financial problems refuses to partici-
pate; her role is according to her skills: if there is a
quiz, she id only a spectator; no hobbies, nothing.
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In the psychosocial analysis given by the teachers, unlike children and their
parents, there are more statements about friendly relationships in the class
within the interpersonal relationship category. Teachers reveal more of the
interpersonal relationships in the class and communication characteristics,
probably, because of the possibility to watch children communicating with other
classmates in the class and having more experience in detection and evaluation
of their relationship and behaviour. They describe active participation in the
class/school life with the help of statements about willingness to participate and
participation in events. Although according to all the characteristics submitted,
positive statements dominate. Teachers tend to evaluate students’ behaviour
and self- actualisation characteristics more critically than their parents: about
40 per cent of the characteristics of these students illustrate behaviour/
features hindering communication and the same percentage- self- actualisation
difficulties.

Professionals (special educators, speech therapists, psychologists,
social educators) submitted more positive statements according to all the
characteristics of the child (table 5). However, they, similarly to teachers,
estimate children‘s behaviour and self- actualisation more critically; a third of all
statements belong to characteristics illustrating behaviour/ features hindering
communication; approximately half of the statements about self-actualisation
illustrate difficulties of self- actualisation and self-expression.

Table 5
Interview results of the professionals
Catego- . Number
ries Sub-categories | of state- Example of statements
ments
Positive experi- I have never noticed him to be shy, he is
ences about school 139 brave; she feels well, brave; he would not
attendance say that he does not want to go to school.
Self-satis- | Negative experienc- They argue amongst themselves,, do not
faction es about school at- get well; there is a pressure from the
tendance 58 teacher, shouting, scolding; I would often
see him cry; some fears appear, unwilling-
ness to go to school;
Has got friends in Communicated, nobody excludes him;
the class there is no one to sneer at him or some-
Interper- 113 | thing; has got friends in the class; commu-
sonal rela- nicates with girls in the class, plays; never
tionship heard of an incident.
Hasn't got friends in 35 There is no particular single friend; no
the class friends in the class; he is a loner.
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Continued Table 5

Supported by the Can work in a group and lead there; the
classmates 65 approval of hers is very silent; saw once-
explained.
Unsupported by the 19 Rarely they support her; very often cross
Interper- |classmates with her; is often sneered at.
sonal rela- | Behaviour/features A friendly, ingenious child; if do not have
tionship  |helping to commu-| 163 |anything, they give a pen or something;
nicate brave, communicative, not feuding.
Behaviour/features Sneers at others, couldn’t share or play;
hindering commu- 91 he’s a stutterer so he would speak less.
nication
Active participation Is on watch and wants to be on watch;
in class/ school life participates in general events; participat-
188 ed with the class, came first even, so he
wouldn’t be late; very much into sports ac-
Self-reali- ti\{i;iis; (the coach) is praising a lot, happy
zation . Wit (f)r'. — . .
Abstention from Lacks initiative, needs to be involved into
class school life activities; he will leave, he doesn’t need;
169 |wouldn’t say he wants; he lacks patience
to be there and work there; some events
annoy him and he leaves and goes out.

Socio-metric research results

It is estimated, that 14 (42 per cent) of students with learning disabilities
belong to a “beloved” group in the class, one student became “accepted”, more
than half of the students with learning disabilities -17 (52 per cent) became
unpopular, yetaccepted, and one gotinto the group characterised as “estranged”.

Positive and negative choices in arguments help to reveal the values of
the students in the class and general culture whilst making decisions about
communicating with students with learning disabilities. The arguments about
the choices of students in the class revealed which characteristic features
determine positive choices and which negative. The dominating argument for
positive choices of “beloved” children in the field of studying and entertainment
is friendliness, kindness, and having a friendly relationship (table 6).
Importantly, classmates understand the learning difficulties and need for
helping such students. Twenty three cases were determined by positive choices
(cannot/does not understand - 10 cases, and does not fare well - 13 cases). A
frequent negative choice argument, in the fields of studying and entertainment,
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is unacceptable and unfriendly behaviour. In the field of studying there is an
unwillingness to communicate because of the inferior achievements of the
child, (cannot/does not understand). However, social skills are more important
for classmates.

Table 6
Arguments for choosing “beloved” classmates
Fields Arguments/ number for Arguments/ number for negative
positive choices choices
Studying | Friend/ friendly/35 Fights/5
Does not succeed in studies, |Cannot/does not understand/5
cannot/does not under- Not liked /4
stand/23 Calls names/3
Good/13 Does not help/2
Helpful/10 Does not male any effort/2
Cheerful/8 Copies/2
Does not want/ does not accept any
help/2
Entertain- |Friend, friendly/ 33 Would behave unacceptably/ 5
ment Cheerful, funny/22 Does not like/5
nice/ 8 Does not communicate/ not a friend/ 4
Fights, calls names/ 5
Would not communicate/ 3
Secret Does not betray/ 12 Would betray/ 5
Would tell, would not keep/ 5
Do not trust/ unreliable/ 4

The positive arguments for choosing unloved, but accepted students, in the
field of studying are most often their learning difficulties and the understanding
of classmates about the demand for help as well as friendly communication
and cooperation (table 7). In the field of entertainment, communication and
friendly features are important for choices. Negative choices of these children
in the fields of studying and entertainment are usually the reason for emotional
incompatibility (do not like, not good, do not communicate), unacceptable
behaviour (bothers, fights, engages in different activities), learning difficulties
and inferior learning achievements (cannot, studies bad, does not understand,
does not think, etc.), lack of endeavour (does not put effort, does not do, copies).
We can assume that the later 2 statements of negative choice groups (inferior
learning achievements and learning difficulties and lack of endeavour) could be
linked to teacher evaluations of the students with learning difficulties, being
overheard by the students in the class.
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Table 7
Indicated arguments for choosing beloved/ accepted students by the
Classmates
. Arguments/ number for pos- Arguments/ number for negative
Fields - . .
itive choices choices
Studying | Harder to learn or cannot Do not like /47
learn/ 22 disturbs /45
Friend/ friendly/ 18 does not put effort/does not do/ 44
Needs help/it is usual to help/ |bad learning/ 38
7 Fights 30
Helps/ 5 Copies/ cheats/ 22
Good/ 4 Not good/ bad /16
Do not communicate/ not a friend/ do
not get on well/ 15
Not friendly/ (behaviour) /14
Does not help /10
Engaged in other activities during les-
sons/ 9
Does not understand/ does not think/ 8
Enter- Friend/ friendly /10 Do notlike/ 71
tainment | Communicate/ get on well Not a friend/do not communicate/do not
with/ 4 get on well/ 65
Good/ 3 Different interests/ 36
Hospitable/ 2 Aggressive behaviour/ 28
Would behave unacceptably/ undisci-
plined/ 24
Not cheerful/ 19
Not good/ bad/ 17
Not friendly behaviour / 16
Does not communicate/ does not know
how to communicate/ 9
Does not care for themselves/ untidy/ 7
Secret Friend/ 3 Would not keep/ 34
Would betray, tell/ 32
Do not trust/ unreliable/ 11
Do not like/ 7
Conclusions

1. The psychosocial portrait of the child with learning disabilities (according
to the quality of self- satisfaction, self- actualisation, and interpersonal
relations) is ambiguous matching positive and negative characteristics.
Students as well as educational participants (teachers, professionals,
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parents) more often indicate positive characteristics (personal, commu-
nicational, self- actualisation and etc.). This negates the previous research
conclusions, that negative characteristics, consolidating the term “overall
unsuccessful” as a child image, dominate while describing a student with
special educational needs (as well as learning difficulties).

Socio-metric research has revealed a relatively high status of students with
learning disabilities in the class: four out of ten get into group of beloveds,
more than a half are not beloved, but accepted. Positive and negative
choices of classmates mostly related to personal features and acceptable or
unacceptable behaviour of students with learning disabilities. Classmates
mostly chose students with beloved status because of their positive personal
features: friendliness, cheerfulness, tendency to help and spend a nice time
together. Very frequent (second choice) arguments for positive choices of
beloved or acceptable students has been learning difficulties of the students
and the classmates’ understanding of demand for help of such students. This
testifies to a sensitive and favourable psychological environment for the
child, empathy, and existing (not dominating) interpersonal relationships
based on tolerance and paying heed to otherness. The most frequent
negative classmates’ choices of arguments for students with learning
disabilities with beloved and accepted status- psychological/ emotional
incompatibility, unacceptable behaviour of such students, their learning
difficulties and inferior learning achievements as well as lack of endeavour.

The content analysis of the interview revealed factors determining
self-satisfaction, self-expression, self-actualisation, and interpersonal
relationships of students with learning disabilities. From the students’
point of view these are: friendly relationships in the class, recognition of
their strengths, support and help from friends, success and appreciation
in non-school activities And from the parents’point of view - friendly
relationships in the class, the support of the child, opportunities for the
child to participate in events and attendance in groups. Teachers stress
positive factors as good school attendance, friendly communication with
classmates, the desire to perform tasks, the ability to concentrate, the
ability to exercise control when encountering a problem, a willingness to
participate in the class/school events. The professionals stress is based on
the positive educational psychological psychosocial factors of the child: the
self-confidence of the child, supportive classmates, warm and supportive
relationship of the teacher towards the child and opportunities for the child
to participate in extra curricular activities.

Interview participants revealed the problematic fields of negative
psychological factors that enhanced discomfort towards the students and
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educators and related to school (unfavourable relationship with classmates
and teachers, learning difficulties, the lack of support and help for the
child), the characteristics of the student hindering communication and
especially scarce self- actualisation and self- satisfaction (little involvement
in class/school events). This certifies the demand to create environments
and conditions for the better self- actualisation of students with learning
disabilities not only in the learning activities, but especially in extra-
curricular and non-school activities, motivate the student to participate in
them and help to find out and actualise the skills by supporting the student
and placing confidence in them.
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PSYCHOSOCIAL CHARACTERISTIC OF STUDENTS WITH
LEARNING DISABILITIES

Algirdas Alisauskas, Jelena Galvydyte

Summary

The article describes the psychosocial characteristics of students with
learning disabilities. Qualitative data collection and processing (interview
and interview content analysis) and quantitative (socio-metric research)
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methods have been applied. Positive and negative psychosocial (emotional
self-satisfaction/feeling, self-actualisation and self-expression and inter-
personal relations) characteristics of a student with learning disabilities have
been distinguished and defined. The social status of these students has been
ascertained within the class and the motives of the classmates in their choices
have been revealed.

A psychosocial portrait (according to feeling well, self-actualisation, and the
quality of interpersonal relationship) of a student with learning disabilities is
ambiguous, reconciling both positive and negative characteristics. In the class, a
relatively high status of students with learning disabilities has been identified.
Positive and negative classmate’s choices mostly related to personal qualities and
acceptable or unacceptable behaviour of the students with learning disabilities.
An analysis of interview content revealed the factors determining self-esteem,
self-expression, and interpersonal relationships of students with learning
disabilities. From the point of view of pupils, this is a friendly relationship in
the classroom, it recognises strengths while in the process of learning, the
benevolent support and assistance of classmates, and success and evaluation
in non-learning activities. From the parents’ point of view, these are friendly
relationships in the classroom, during child support, and the opportunity for
the child to attend class/school events and groups. Teachers emphasise such
positive factors as: good school attendance, friendly communication with
classmates, willingness to perform tasks, ability to concentrate, ability to cope
with failures, the attendance of and willingness to attend class/ school events.
The specialists mentioned positive psychosocial factors of a child’s education to
be: the child’s self-confidence, support from classmates, warm and supporting
teacher relationships with the child, and the opportunity for the child to
realise their interests in extra-curricular activities. The problematic areas that
have emerged from the negative psychosocial factors that are described in
interviewing participants as discomforting for the learner and their educators
are related to the child’s frequent negative emotional feelings associated with
the school (unfavourable relationships with classmates and teachers, learning
difficulties, lack of assistance and support for the child), characteristics of
the student’s behaviour interfering with communication, and, in particular,
insufficient self-actualisation and lack of self-expression (poor involvement in
general class/school activities).
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