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Anotacija

Mokyklinés ,,chimery grupés* yra nauja pedagoginé realija, biidinga bendruomeniy,
linkusiy j deviantinius veiksmus, elgsenai. Skirtingos interpretacijos sieja Sias bendruo-
menes su problemiskais vaikais, jaunimo subkultiiromis, gatvés grupuotémis - ,chi-
mery grupés” galimai yra konceptuali jy projekcija. Bandoma perskaityti mokyklinés
»chimery grupés” kaip deviantiniu elgesiu pasizyminciy, taciau ne nusikaltéliy, vaiky ir
paaugliy bendruomenés pavadinima sociolingvistiniu poziiiriu; tokiu atveju susiduria-
ma su teisiniais terminais ir nusikalstamu elgesiu. ,Chimery grupiy“ nariai, pasizymin-
tys deviantiniu elgesiu, mokyklose imituoja kriminaliniy grupiy elgseng, skolindamiesi
pastaryjy elgsenos mechanizmus ir priemones bei sukurdami savitg elgsena, pasitelke
socialinius tinklus. Termino ,chimery grupé“ sociolingvistiniy konotacijy tyrimas su-
daro galimybe jvertinti pedagoginés bendruomenés pasirengima adekvaciai suvokti §j
reiskinj ir atitinkamai jj valdyti.

Esminiai ZodZiai: chimery grupé, institucijos bendruomené, elgsena, socialiniai ir
lingvistiniai parametrai, verdiktai, kalbéjimo aktas, performatyvus aktas, sékminga ko-
munikacija.

Jvadas

»,Chimery grupés” Bulgarijos mokyklose atsirado demokratinio virsmo lai-
kotarpiu, prasidéjusiu 1989 metais. Tai ne tik vertybiy kiirimo laikotarpis, bet
ir metas, kai imta pervertinti per daugelj mety Bulgarijos visuomenéje jsiga-
léjusias vertybes (Peteva, Filipova ir Toshev, 2011). Bulgarijos ugdymo erdve
tapo pokyciy, kuriems nebuvo pasirengusi, jkaite. Vaiky bendruomené faktiskai
liko be prieziiiros ir idealy. Atitolimas nuo mokyklos yra tiktai ilgalaikio daly-
je visuomenés vykstancio atitolimo nuo Seimos ir priezitiros stokos iSraiska.
Bulgarijos mokyklose susiformavo grupuotés, bendruomeneés ir kiti dariniai,
atkartojantys asocialiy suaugusiyjy elgesio modelius. Veikdamos netrukdomai,
anonimiskai ir masiskai, grupuotés sukiré pasiprieSinimo jvaizdj, daugiausia
siedamos savo veiklg su agresija, paty¢iomis ir smurtu mokykloje. Taciau net
ir Siuo metu yra ugdytojy, nenorinciy pripazinti $iy grupiy egzistavima: jie yra
jsitikine, kad tokiy grupiy veikla - vien mokyklos psichologo rupestis. Taciau
mokykly psichologai nesugeba nustatyti $iy grupiy individualiy ir kolektyviniy
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charakteristiky, nes grupéms biidingas eksponentinis augimas, naujy mokyklos
erdviy uZémimas, jskaitant ir virtualias erdves.

Mokykliniy ,,chimery grupiy“ sociopedagoginiai bruozai

Mokykliné ,chimery grupé“ yra nusikalstama grupé, suformuota pagal vi-
suomenés asocialiy, kriminaliniy grupiy modeli. Ji naudojasi tuo paciu sociali-
niu arsenalu, kuriuo naudojasi nelegaliis prekeiviai, sgvadautojai, prostituteés,
reketininkai, SantaZuotojai, prekybininkai, priskiriami potencialiai kriminoge-
ninei bendruomenei. Be to, vaiky ,chimery grupés“ yra kiirybiSkesnés ir kur kas
mobilesnés nei suaugusiyju. Taip yra dél to, kad vaikai yra jvalde virtualia erdve,
be kurios $iuolaikinis vaikas ar mokykla yra tiesiog nejsivaizduojami. Siy grupiy
chimerinj charakterj lemia galimybé iSlikti anonimiskiems ir transformuoti er-
dve j vie$aja, pasitelkiant $iy grupiy nariams reiSkiama pagarba, kuria salygoja
ju keliama baimé. Moksliniai Saltiniai teigia, kad ,chimery grupés” pirmg kartg
buvo paminétos Rusijoje XX a. devintojo deSimtmecio publikacijose, kartu su
perestroika. Poky¢iy laikotarpiu grupiniai nusikaltimai (jskaitant vaiky ir paau-
gliy nusikaltimus) tapo kur kas pavojingesni visuomenei ir kasdien pritraukda-
vo vis naujy nusikaltéliy (Enikeev, 1996).

Vakary mokslinéje literatiiroje jaunuoliy grupuociy problema analizuojama
deviacijos ir nusikalstamumo kontekste. Keletas moksliniy studijy pabrézia,
kad gatviy grupuotés formuoja paaugliy deviantinio elgesj, o esminis mecha-
nizmas, skatinantis jungtis prie jy, yra susijes su tuo, kad vaikai dél jy tapatumo
problemy ir socialinés bei psichosocialinés raidos jauciasi esantys menkesni uz
kitus visuomenés narius (Taylor, 2013; Klein 1995; Grant, Feimer 2007; Klein,
Maxon, 2006).

Per ,sunkiy vaiky“ problemos (Usheva, 1997) kontekstg galima tyrinéti pa-
augliy asocialaus elgesio mechanizmus, iskaitant blogus sprendimus, blogus
tikslus, bloga aplinka, deformuotas Seimos pedagogines funkcijas, konfliktg su
bendramoksliais ir blogo ugdymo poveikj.

Deviantinés normos pavertimas galios $altiniu yra dabar funkcionuojancios
teisinés sistemos neefektyvumo problemos dalis (Galabov, 1997).

Skirtingy teisiniy sistemy saveika bei konfliktas tarp ju gali paskatinti de-
viantinio elgesio atsiradimg. Deviantiné norma yra netiesiogiai susijusi su
Zmogaus tapatumu: deviantiné asmenybé jauciasi atstumta visuomenés, nes
jai nepavyksta tinkamai adaptuotis. Dél Sios priezasties kiekviena tapatybé yra
aktuali; ir ne tik asmuo priklauso nuo grupés, bet ir grupé priklauso nuo indivi-
do elgesio. Deviacijos neigiamai konotuotas apibrézimas, kurj suformavo visuo-
mené, susijes su elgsena apskritai, bet ne su atskirais veiksmais, pazeidimais ar
delinkvencija.
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Mokyklinés ,chimery grupés” yra nauja mokyklose dominuojanti galia; dar
blogiau - ji tampa ,gério“ modeliu. Prisijungimo prie Siy grupiy ir jy palikimo
mechanizmai néra iStyrinéti, taCiau Sias grupes sudaro tikrai ne nevykéliai.
DaZnai pasitaiko, kad grupiy nariai yra puikis mokiniai ir (ar) turtingy Seimy
vaikai: prisijungdami prie tokiy grupiy, jie siekia ne tik patirti jaudulj, demons-
truojama kino filmuose, bet ir iSbandyti kity asmeny valdymo formas. ,,Chimery
grupé“yra lyg fantomas: mokykloje apie jg kalbama paslapcia, bet jos arogantis-
ka galia demonstruojama ir juntama visur, kur tik grupé gali pasiekti. ,Chimery
grupés” egzistuoja visur - tai néra gety ar bendrojo lavinimo mokykly privile-
gija.

,Chimery grupés“ dazniausiai veikia tik vienoje mokykloje, taciau jy lokalu-
mas téra iliuzija, nes Sios grupés nuolatos jsismelkia j vis naujas mokyklos er-
dves. Manipuliacija per socialinius tinklus sudaro galimybe sukurti paralelinius
pasaulius ir uzkariauti vis naujas jtakos teritorijas.

Daznai ,chimery grupiy“ elgsenos atsakas yra jy ,chimerinés dvasios* iSrais-
ka, susijusi su adaptacija naujoje kultiiroje ar socialinéje aplinkoje. Viena i$ , chi-
mery dvasios” savybiy yra akcentuacijos. Tai néra nei klasikiniai psichopatijos
atvejai, nei normalis psichologiniai reiSkiniai (Leonhard, 1968).

,Chimery grupés” iSpaZzjsta kitokia vertybiy sistema: toje sistemoje domi-
nuoja neformalus santykiai. Grupés narius vienija bendri interesai, nuostatos ir
lukesciai. Nukrypimas nuo normos nepriimtinas: ,chimery grupése“ reikalavi-
mams paklistama be jokiy komentary ar diskusijy. UZ bet kokj bandyma indi-
vidualizuoti veiklg baudziama - taip kiti nariai dar labiau integruojami j grupe.
Tai sukuria konfliktg tarp ,,chimery grupiy®, juy nariy ir socialinés bei edukacinés
mokyklos aplinkos. Dél to dauguma tokiy grupiy nariy mokykloje nepritampa,
ju elgesyje atsiranda kriminalinio elgesio uZuomazgy, susiklosto antrinés kri-
minogeninés rizikos situacija.

»,Chimery grupés” keicia paaugliy tapatybe, jtvirtindamos elgsenos modelj,
nulemiantj dalyviy socialinj likimg. Sukuriama netgi nauja subkultiira, kuri san-
tykinai yra visapusiska ir tvari. Paaugliy deviacinis elgesys mokykloje sudaro
prielaidas sukurti naujus vaidmenis, pvz., egzekutoriaus, aukos, pastarosios
daZnai patiria patycias, agresijg ir smurtg. Vaiky auky iSgyvenama nuolatiné
baimé pavercia juos kankiniais. Néra didesnio pazeminimo kaip vaiko nieki-
nimas, nes vaikas negali apsiginti. ,Chimery grupés” mokyklose daznai néra
vertinamos kaip smurtautojy ir agresoriy grupés, dazniausiai apie jas i$ viso
stengiamasi nekalbéti.

Kaip atsakas j ,chimery grupiy“ konsolidavimasi, mokyklose randasi ir naujy
pasiprieSinimo tokioms grupéms formuy, kurias profesionaltis pedagogai turéty
iSnaudoti kaip galimybe iSspresti problema.
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»Chimery grupiy” tyrinéjimy sociopedagoginés problemos

Socialinéje pedagogikoje (Stefanova, 2014), kai kalbama apie jaunuolius,
pasiZymincius deviaciniu elgesiu, dazniausiai vartojami terminai ,deviacija“ ir
»delinkvencija“ Teigiama, kad deviacija yra asocialus elgesys, siejamas su mora-
lés normy pazeidimais, o delinkvencija - asocialus elgesys, siejamas su teisiniy
normy pazeidimais. Abejais vaiky ir paaugliy deviantinio elgesio atvejais biti-
na resocializacija - kaip sociopedagoginé korekcija. Svarbiausias dalykas tokiu
atveju yra pedagoginé veikla, daranti jtaka vaiko socialiniam elgesiui. Toks vai-
ky elgesys turéty biti ne koreguojamas, bet transformuojamas, taikant pedago-
ginj poveiki ir sagveika (Gospodinov, 2010).

Si mintis atskiria korekcinj veiksma, kurj numato resocializacija, ir eduka-
cines veiklas, susijusias su Zzmogaus elgsenos ir asmenybés transformavimu.
Pedagogikoje sgaveikos tarp suaugusiyjy ir vaiky atsiranda vertybiy ir jy forma-
vimo pakartotinio jvertinimo lygmeniu.

Keletas moksliniy tyrimy susieja socialinius veiksnius, lemiancius asocialy
elgesj, asmenybés psichologinj pamata ir galimybes daryti edukacinj poveiki.
Sisteminé prieiga sudaryty salygas kur kas iSsamiau jvertinti paauglio, vis dar
neuztikrinto dél savo gyvenimo kelio pasirinkimo, asmenybe.

Mokykly ,chimerinés grupés” yra klano, kaip nusikalstamy grupuociy, dva-
sios iSraiska, budinga postmoderniajam laikotarpiui. Priklausymas klanui yra
bandymas sustiprinti kolektyvinj , mes*, nes tiek grupés, tiek ir klano tapatybés
yra archetipy, siekiamybiy ar totemy ,,objektyvioji dvasia“, sulaukianti stipraus
pasiprieSinimo dél Zmogaus individualumo monadinés prigimties (Mafezoli,
2011). Nepaisant universalios Siuolaikinio klano dvasios, savojo ,a$" saugoji-
mas jvairiose socialinése situacijose yra gyvybiskai svarbus. Sia prasme moky-
kloje asocialiai besielgiantiems vaikams ir paaugliams taikomos pedagoginés
strategijos ir technologijos privalo buti ne tik individualiai orientuotos, bet ir
individualiai jtvirtintos.

»,Chimerinés grupés” yra naujos socialinés ir pedagoginés situacijos Bulgari-
jos mokyklose dalis. Siuo metu mokyklose vis dar vyksta demokratiniai poky-
¢iai ir socialiné transformacija. Tokias grupes biitina gerai iStirti ir paZinti, kad
ju egzistavimo prieZastys ir neigiamas poveikis vaikams ir mokyklos bendruo-
menei blity panaikintas ar apribotas.

,Chimery grupés®, kaip kriminalinés grupuoteés, bendruomenés ar subkulti-
ros, egzistuojancios mokyklose, turi biidingy, tvariy sociopedagoginiy bruozy,
apimanciy naujas regresuojancias vertybiy sistemas, akcentuacijas, nesékmin-
ga edukacine adaptacija, agresija ir kriminogeninj potenciala.

Sios sociopedagoginés mokyklose veikian¢iy ,chimery grupiy“ problemos
yra skirtingos prigimties, todél yra daug galimybiy jas spresti, turint omenyje ir

156



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2017 1 (36)

vaiky, paaugliy asocialy elgesi, ir asmenybés psichologinj pagrinda bei potenci-
alias galimybes daryti poveikj tokiai grupei.

Kalbinés elgsenos socialinés konotacijos ,,chimery grupés“ atveju
(empirinis tyrimas)

Tyrimu siekiama iSanalizuoti kalbinés elgsenos socialine konotacija ,,chime-
ry grupés” atveju, turint omenyje kalbos atlikimo (kalbéjimo) bida, testuojant
kalbinés elgsenos socialiniy konotacijy idéja sociolingvistiniame kontekste. Ti-
riama mokiniy, mokytojy ir specialisty kalbéjimo praktika vartojant terming
»chimery grupé®, jskaitant ir kalbéjimo performatyvumo bida. Analizuojamos
kalbinés bendruomenés komunikacijos sékmé apibrézia mastymo strategijas,
susijusias su vertybémis. Sie apibréZimai, patrauklumas, paZadai ir grasinimai
nusakomi ,,chimery grupés” terminu kaip vertybiy tipai ir elgsenos nuostatos.

Empirinio tyrimo metodologinis pagrindas remiasi Siomis teorijomis:

e J]. Austino kalbéjimo akto teorija. Studijoje ,Kaip Zodziai padaro daiktus”
(How Words Do Things, 1962) ]. Austinas iSskiria tris kalbéjimo aktus: (1) ak-
tai, apriboti paties kalbéjimo, - lokucija; (2) ilokucija - kalbéjimo aktai, eg-
zistuojantys kalbéjimo metu; (3) veiksmas, atliekamas sakant, — kalbéjimo
performatyvumo aktas. Siuo atveju tyrimo objektas yra performatyviis pa-
sakymai mokykloje. Performatyvumas svarbus kaip dalyviy tradicinio mas-
tymo budas. Pasak ]. Austino, kalbétojas gali pasitelkti performatyvius pa-
sakymus tam, kad iSreiksty sprendimg (verdiktg), daryty jtaka ar demons-
truoty galia, jsipareigoty arba deklaruoty jsipareigojimy intencija, sutikty
su pozitriu ar ekspresyviai jj iSreiksty, paaiskinty priezastis, argumentuoty
ar komunikuoty aprasomuoju biidu (Austin, 1962). Performatyvis pasaky-
mai ir performatyvus termino ,chimery grupé“ vartojimas suteiks mums
aiSky analizuojamo fenomeno ir jo socialiniy projekcijy lingvistinj vaizda.

e Komunikacijos sékmeés teorija - socialinés srities subjekty perlokucinis
efektas kalbinéje komunikacijoje ir kalbéjimo praktikoje, kuriuos iSplétojo
savo darbuose mokslininkai (Dijk, 1977; Bilmes, 1986; Habermas, 1999; Pa-
gin, 2008), pasiremdami ]. Austino teorija ir atsizvelgdami j tai, koks yra kal-
béjimo aktas - veikla ar veiksmas, kokia vyrauja jsigaléjusi tvarka, pasireis-
kia reakcijos, t. y. erdvé atgyja per komunikacija (Mangancheva, 2012). Si
moksliné studija remiasi mokykloje vykstanciy kalbéjimo praktiky ,perlo-
kucinio efekto” idéja ir iSplecia ,chimery grupiy“ samprata performatyvaus
vartojimo prasme. Tyrimu nesiekiama pateikti komunikuojanciy asmeny
apibendrinimy ar interpretaciju, nesiekiama pateikti ir bendry mastymo
schemy, bet bandoma suklasifikuoti pedagogy mastymo vertybiy sistema ir
ju gebéjima ar negebéjima pasiekti sutarima per kalbg ir jos vie$g vartosena.
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Siuo atveju performatyviis kalbéjimo aktai yra institucinés prigimties — dél
to jie mums yra svarbiis. Sis tyrimas nesiejamas su jokia kita performatyvu-
mo Kklasifikacija. Klasifikuojant performatyvius pasakymus bulgary kalba,
remiamasi Bulgarijos kalbininky (Jereva, 2011) pasiekimais.

Analizuojami Sie aspektai: verdiktinis modalumas - vertinimas, nuomoneé ar
pritarimas; praktikuojamasis modalumas - liepimas, patvirtinimas, komanda;
ekspresyvusis modalumas - atsiprasymas, sveikinimas, pagyrimas, maldavi-
mas; jsipareigojamasis modalumas - paZzadas, grasinimas, atsakomybés prisi-
émimas; aiSkinamasis modalumas - as atsakau, jrodau, pripazjstu, iliustruoju,
manau.

Sis tyrimas reik§mingas $iais aspektais:

e ,chimery grupés” kaip savokos jtraukimas | institucine performatyvia
vartoseng;

e komunikacinés sékmés paieska - komunikuojanciyjy, t. y. mokiniy, mo-
kytojy, mokyklos konsultanty, perlokucinis efektas;

e kalbéjimo bendruomeniy konsolidavimas mokyklose ir jy viesojoje kal-
binéje erdvéje;
e kalbinés elgsenos socialinés konotacijos.

Tyrimo tikslas - iStirti performatyvaus kalbéjimo aktg mokykloje, atkrei-
piant démesj i ,chimery grupe” kaip j savoka dalyviy komunikacinés sékmés
(perlokucinio efekto) kontekste. Pagrindiniai tyrimo uzdaviniai:

1. Termino ,mokykliné chimery grupé” analizé sociolingvistiniu aspektu.

2. Instituciniy bendruomeniy performatyviy kalbéjimo akty analizé termi-
no ,mokykliné chimery grupé“ vartosenos aspektu.

3. Pedagoginés bendruomeneés kalbinés elgsenos perlokucinio efekto ana-
lizé termino ,mokykliné chimery grupé“ vartosenos aspektu.

Sio tyrimo metu apklausta 90 vidurinio ugdymo mokykly mokiniy, 45 moky-
tojai ir 15 mokyklos konsultanty. Jy buvo prasoma jvertinti pozitrj j mokyklose
esancias grupuotes, vartojant kodinj Zodj ,,chimery grupé” ir taikant skale nuo
1 iki 5. Apibendrinti rezultatai pateikiami lenteléje.
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Lentelé

»Chimery grupés“

performatyvi kalbi- M(.)k.l ] Mo.k}.’ ) Konsu.l- Analizé
. niai tojai | tantai
né vartosena

Mokyklos ,chimery Verdiktinis modalumas - verti-

grupé“ yra vaiky ir nimas, nuomoneé ar pritarimas.

paaugliy kriminaliné Tiek mokytojai, tiek mokiniai nu-

grupuoté, besivado- rodé tq patj verdiktinio modalumo

vgqjanti ié. SUagi| 43 proc. |49 proc. |23 proc. (nuom.c?né' ir vert.finimas) p r_oce.'n;

siyjy kriminalinio tq, susijusj su ,chimery grupémis

pasaulio pasiskolintu performatyvios vartosenos aspek-

elgsenos modeliu. tu. Atrodo, kad sis raiskos moda-
lumas néra pakankamas kalbinis
prioritetas.

Mokyklos ,chimery Praktikuojamasis modalu-

grupé“ privalo tureé- mas - liepimas, patvirtinimas,

ti fiksuota vieta, jos komanda.

veikla yra ribota ir, jei »,Chimery grupiy” performaty-

jmanoma, eliminuota vaus praktikuojamojo modalumo

kaip kriminalinio el- atveju neatrodo, kad jj palaiko

gesio tipas. mokytojai, mokiniai ir konsultan-

4 proc. |9 proc. |12 proc. |tai (maZiau kaip 10 proc., i$skyrus

konsultantus). Remiantis tokiais
atsakymais galima teigti, kad ti-
kimasi, jog kaZkas kitas priims
sprendimgq ir prisiims atsakomybe
uz veikly, susijusiy su mokyklose
veikianciomis grupémis, vykdy-
ma.

UzZkirskime kelig Ekspresyvusis modalumas - at-

»chimery grupéms” sipraSymas, sveikinimas, pagyri-

veikti kaip mokykly mas, maldavimas.

grupuotéms ir pasa- Performatyvusis ekspresyvus mo-

linkime jy piktavalis- dalumas (maldavimas) ,chimery

ka jtaka! 9 proc. |2proc. |2proc. |grupés” atveju nesulaukia biitino

kalba isreiksto palaikymo is visy
trijy apklausty grupiy. Akivaizdu,
kad pakylétas ir apgailétinas kal-
béjimas néra populiarus, kai kal-
bama apie grupuotes.
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Lentelés tesinys

Mokykly  ,chimery Isipareigojamasis modalu-
grupiy”, kaip krimi- mas - pazadas, grasinimas, atsa-
naliniy organizacijy, komybés prisiémimas.

auky yra daugiau, nei Isipareigojamasis modalumas yra
tikétasi, tacCiau kan- kaip gija, atsakomybés prisiémi-
trybé turi ribas. 36 proc. | 28 proc. | 53 proc. | mas, kuriam pritarimq isreiské 50

proc. konsultanty, 36 proc. moki-
niy ir 28 proc. mokytojy. Rezulta-
tai rodo veiksmy, orientuoty j gru-
puotes, ryZztingumgq net ir kalbiniu

lygmeniu.

Mokykly ,chimery Aiskinamasis modalumas - as
grupés“ yra naujai atsakau, jrodau, pripazjstu, ilius-
atsirades fenomenas, truoju, manau.

susijes su paaugliy, Performatyviy pasakymy aiski-
kurie naudoja smur- namasis modalumas, siejamas su
ta, agresija ir spau- ,Chimery grupémis” kaip prielai-
dimg, nusikalstamu |8 proc. |12 proc.|10 proc. |da, panaSiai pasiskirsté kalbiniy
elgesiu. bendruomeniy apklausty asmeny

imtyse. Tai rodo, kad respondentai
mokyklos grupuociy bijo arba jas
gerbia. Matyti, kad nejmanoma
konsoliduoti Siy kalbiniy bendruo-
meniy.

Empiriniu lygmeniu ,,chimery grupés“ termino tyrimas institucinio perfor-
matyvaus kalbéjimo aspektu sudaro galimybe kalbéti apie dalyviy galimybe
komunikacijos metu pasiekti komunikacine sékme (perlokucinis efektas) - mo-
kiniy, mokytojy ir konsultanty atveju. Kalbines bendruomenes konsoliduoja
performatyvis pasakymai, interpretuojant ,,chimery grupés* terming visais mi-
neétais atvejais, bet visy pirma jsipareigojamojo modalumo atveju (grasinimas
ir atsakomybé), paskui verdiktinio modalumo (vertinimas, nuomoné) ir kitais
modalumo atvejais, kurie pasiskirsto po lygiai. Performatyviis pasakymai, ap-
imantys sgvoka ,chimery grupé®, yra vertybiy sistemos ir mastymo vertybiy
tvarkos dalis, ne tik atsakinga uz bendraujanciy asmeny sutarimg arba nesuta-
rimg, bet ir iSreiSkianti skirtingo laipsnio pasirengima veikti. Dominuoja jsipar-
eigojamasis ir verdiktinis modalumas, t. y. mokyklos reguliavimas, primetantis
nuomones ir vertinima ir tuo paciu metu parengiantis biitinus dalyviy kalbos ir
kalbéjimo elgsenos pokycius.
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ISvados:

1. Termino ,mokyklos chimery grupé“ kaip sociolingvistinés sagvokos analizé
yra neiSnaudota erdvé atliekant realaus mokykloje vykstancio reiskinio
ekspertinj vertinima ir susijusi su deviantiniu mokiniy elgesiu.

2. Instituciniy bendruomeniy performatyvaus kalbéjimo akty tyrimas anali-
zuojant sgvoka ,mokyklos chimery grupé“ jvertina pedagoginés bendruo-
meneés pasirengimg adekvaciai suvokti Sj fenomeng ir atitinkamai veikti
realioje socialinéje aplinkoje. Verdiktinio ir jsipareigojamojo modalumo
aspekty dominavimas, t. y. komentarai, vertinimai, grasinimai, yra pedago-
ginés bendruomenés pasirengimo iSraiska veikti pries ,,chimery grupe*“

3. Pedagoginés bendruomenés kalbinés elgsenos perlokustinio efekto tyrimas
analizuojant terming ,mokyklos chimery grupé” turéty pademonstruoti
skirtingg bendruomenés nariy vertybiy suvokima ir vertinima. Toks ver-
tinimas daZniausiai susijes su mokyklos institucijos verdiktais ir ,chimery
grupés®, kaip nepriimtino reiskinio, identifikavimu.

Institucijy kalbiniy bendruomeniy tyrimas sgvokos ,chimery grupé“ kon-
tekste suteikia galimybe suvokti kalbinés elgsenos mokykloje socialines konotaci-
jas. Veikdamos grupuotés diegia naujg kalba, taigi ir naujg pasaulj, o Sio pasaulio
tyrinéjimas pateikia iSsamesnj vaizda to, kaip Zodziai ,padaro” daiktus. ,,Chime-
ry grupeés” yra ne tik naujas edukacinis reiskinys, bet ir naujas kalbinis reiskinys
mokyklos, kaip institucijos, vieSojoje erdvéje. Kalbinés charakteristikos (etike-
tés) yra tiesiausias kelias j reiSkinio esme ir patj jo tyrima, o galimybé patikrinti
pasirengima veikti ir pasiprieSinti bendruomenéms, kurias vienija kalba, ir jy
galiai ir yra ,buties tiesos namai“ (M. Heideggeris).
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MOKYKLINIU ,,CHIMERY GRUPIU“ SOCIOLINGVISTINE KONOTACIJA
Nikolay Tsankov, Veska Guyviiska

Santrauka

Mokyklinés ,chimery grupés“ yra nauja pedagoginé realija, budinga ben-
druomeniy, linkusiy j deviantinius veiksmus, elgsenai. Skirtingos interpretaci-
jos sieja Sias bendruomenes su problemiskais vaikais, jaunimo subkultiromis,
gatvés grupuotémis - ,chimery grupés” galimai yra konceptuali jy projekcija.

,Chimery grupés“ Bulgarijos mokyklose atsirado demokratinio virsmo lai-
kotarpiu, prasidéjusiu 1989 metais. Tai ne tik vertybiy kirimo laikotarpis, bet
ir metas, kai imta pervertinti per daugelj mety Bulgarijos visuomenéje jsiga-
léjusias vertybes (Peteva, Filipova ir Toshev, 2011). Bulgarijos ugdymo erdve
tapo pokyciy, kuriems nebuvo pasirengusi, jkaite. Vaiky bendruomené faktiskai
liko be prieziiiros ir idealy. Atitolimas nuo mokyklos yra tiktai ilgalaikio daly-
je visuomenés vykstancio atitolimo nuo Seimos ir priezitiros stokos iSraiska.
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Bulgarijos mokyklose susiformavo grupuotés, bendruomenés ir kiti dariniai,
atkartojantys asocialiy suaugusiyjy elgesio modelius. Veikdamos netrukdomai,
anonimiskai ir masiskai, grupuotés sukiré pasiprieSinimo jvaizdj, daugiausia
siedamos savo veiklg su agresija, paty¢iomis ir smurtu mokykloje. Ta¢iau net
ir Siuo metu yra ugdytojy, nenorinciy pripazinti Siy grupiy egzistavima: jie yra
jsitikine, kad tokiy grupiy veikla - vien mokyklos psichologo ripestis. Taciau
mokykly psichologai nesugeba nustatyti Siy grupiy individualiy ir kolektyviniy
charakteristiky, nes grupéms biidingas eksponentinis augimas, naujy mokyklos
erdviy uZémimas, jskaitant ir virtualias erdves.

Tyrimu siekiama iSanalizuoti kalbinés elgsenos socialine konotacijg ,chime-
ry grupés” atveju, turint omenyje kalbos atlikimo (kalbéjimo) buda, testuojant
kalbinés elgsenos socialiniy konotacijy idéja sociolingvistiniame kontekste. Ti-
riama mokiniy, mokytojuy ir specialisty kalbéjimo praktika vartojant terming
»chimery grupé®, jskaitant ir kalbéjimo performatyvumo btida. Analizuojamos
kalbinés bendruomenés komunikacijos sékmé apibrézia mastymo strategijas,
susijusias su vertybémis. Sie apibréZimai, patrauklumas, pazadai ir grasinimai
nusakomi ,chimery grupés” terminu kaip vertybiy tipai ir elgsenos nuostatos.
Analizuojami Sie aspektai: verdiktinis modalumas - vertinimas, nuomoné ar
pritarimas; praktikuojamasis modalumas - liepimas, patvirtinimas, komanda;
ekspresyvusis modalumas - atsiprasymas, sveikinimas, pagyrimas, maldavi-
mas; jsipareigojamasis modalumas - pazadas, grasinimas, atsakomybés prisi-
émimas; aiSkinamasis modalumas - as atsakau, jrodau, pripazjstu, iliustruoju,
manau. Sio tyrimo metu apklausta 90 vidurinio ugdymo mokykly mokiniy, 45
mokytojai ir 15 mokyklos konsultanty. Jy buvo prasoma jvertinti poziiirj j mo-
kyklose esancias grupuotes, vartojant kodinj Zodj ,chimery grupé” ir taikant
skale nuo 1 iki 5.

Apibendrinant, galima teigti, kad Termino ,mokyklos chimery grupé“ kaip
sociolingvistinés sagvokos analizé yra neiSnaudota erdvé atliekant realaus mo-
kykloje vykstancio reiSkinio ekspertinj vertinimg ir susijusi su deviantiniu
mokiniy elgesiu. Instituciniy bendruomeniy performatyvaus kalbéjimo akty
tyrimas analizuojant sgvoka ,mokyklos chimery grupé“ jvertina pedagoginés
bendruomenés pasirengima adekvaciai suvokti §j fenomena ir atitinkamai veik-
ti realioje socialinéje aplinkoje. Verdiktinio ir jsipareigojamojo modalumo as-
pekty dominavimas, t. y. komentarai, vertinimai, grasinimai, yra pedagoginés
bendruomenés pasirengimo israiSka veikti pries ,chimery grupe®. Pedagoginés
bendruomenés kalbinés elgsenos perlokustinio efekto tyrimas analizuojant ter-
ming ,mokyklos chimery grupé“ turéty pademonstruoti skirtingg bendruome-
nés nariy vertybiy suvokima ir vertinima. Toks vertinimas daZniausiai susijes
su mokyklos institucijos verdiktais ir ,chimery grupés®, kaip nepriimtino reis-
kinio, identifikavimu
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SOCIOLINGUISTIC CONNOTATION OF THE TERM
“CHIMERIC GROUPS” IN SCHOOL

Nikolay Tsankov, Veska Guyviiska
South-West University ,Neofit Rilski“, Blagoevgrad, Bulgaria

Abstract

Chimeric groups at school are a new pedagogical reality observed in the behaviour
of communities prone to deviant activities. The different interpretations link
these communities to difficult children, youth subcultures, and street gangs while
chimeric groups are a possible conceptual projection of them. We are attempting at
a sociolinguistic reading of the term “chimeric group at school” as a community of
children and adolescents with deviant behaviour but not juvenile offenders, which
makes us face legal terms and delinquent behaviour. A chimeric group of dealers, pimps,
prostitutes and other subjects with deviant behaviour at school imitates the behaviour
of criminal groups in society, borrowing mechanisms and means and also creating their
own ones through social networks. Studying the sociolinguistic connotations of the
term “chimeric group” allows for an estimation of the preparedness of the pedagogical
community to adequately perceive this phenomenon and deal with it accordingly.

Keywords: chimeric group, institutional community, behaviour, social and linguistic
parameters, verdicts, speech acts, performative act, successful communication.

Introduction

“Chimeric groups” in Bulgarian schools appeared in the period of democratic
transition that Bulgaria has been going through since 1989. This is the time of
creation, but also the time of separation with values that had been affirmed
for years in Bulgarian society (Peteva, Filipova, & Toshev, 2011). Bulgarian
educational space has become a hostage to changes it is not ready for. The
children’s community is virtually devoid of monitoring and ideals. Alienation
from school is only a manifestation of the alienation of families and a lack of
care on the part of society in the long run. Bulgarian schools gave rise to gangs,
formations and communities that emulate the patterns of behaviour of adults
displaying antisocial behaviour. Undisturbed, given their anonymity and mass
character, they have created their resistant characteristics, mainly related to
aggression, bullying and violence in school. Even nowadays, some educators do
not want to acknowledge their existence and believe they are the responsibility
of the school psychologist. The school psychologist, however, is unable to make
their individual or collective profile, given the exponential growth of these
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groups and the constant conquering of new spaces in schools, including the
virtual one.

Socio-pedagogical features of the chimeric group in school

A chimeric group at school is a criminal group, built on the model of
antisocial, criminal groups in society. It has the same social arsenal of dealers,
pimps, prostitutes, racketeers, bosses, blackmailers and traders as a potentially
criminal community. Moreover, child chimeric groups are more creative than
those of adults, and also much more mobile. This is because children hold the
key to cyberspace without which the modern child or school are inconceivable.
The “chimeric” character of these groups is defined by the opportunity to be
anonymous as well as the possibility to transform anonymous space into public
ones through the respect others have for its members due to the fear they
impose. In scientific knowledge, chimeric groups are first mentioned in Russian
literature in the 1980s together with the “perestroika” syndrome. In periods of
transition group crimes (including those of children and adolescents) become
more dangerous to society and attract new offenders daily (Enikeev, 1996).

In Western literature the problem of gangs of juveniles is seen in the context
of deviation and delinquency. It is stressed in several studies how street gangs
are the basis for deviant behaviour in adolescents and the main mechanism for
joining them is related to the extent to which children feel inferior to others,
to their identity problems and to the deviations in their socio-psychosocial
development (Taylor, 2013; Klein 1995; Grant & Feimer 2007; Klein & Maxon,
20006).

In the context of “the problem of difficult children” (Usheva, 1997), we can
investigate the mechanisms of antisocial behaviour in teenagers, including “bad
decisions, bad goals, bad environment; deformed pedagogical functions of the
family; conflict with their peers and a mechanism of bad educational impact”.

The turning of the deviant norm in a source of power is a part of the problem
of the “ineffectiveness of the now-functioning legal system” (Galabov, 1997).

The interaction of different legal systems, and the conflict between them can
become a prerequisite for deviant behaviour to emerge. The deviant norm is
indirectly linked to the problem of human identity in the sense that the deviant
personality involves rejection by the community because it is maladaptive.
Thus, each identity is relevant and not only the person is dependent on the
group, but also the group is dependent on the behaviour of the individual. The
negative definition for deviation imposed by the community, however, is related
to the behaviour as a whole but not to separate acts, violations or delinquencies.
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“Chimeric groups” in school are the new school power; they are in charge and
it is the ‘bad’ that serves as a model for the ‘good’. The mechanisms of entering
and leaving those groups are not studied but they are definitely not made of
outsiders. The members of those groups are often excellent students and/or
come from wealthy families; their goals by entering the group is not only to feel
the thrill they see in the movies but to also exercise forms of control over others.
The ‘Chimeric group’ is like a phantom; at school it is spoken of in secret but
its arrogant power can be felt and is demonstrated everywhere the group can
reach. Chimeric groups are omnipresent, and are not a privilege of the ghettos
or mainstream schools.

Chimeric groups operate mostly within one school only. Their locality,
however, is only an illusion because they take over new spaces at school by
the hour. Manipulation through social networks allows these groups to create
parallel worlds and conquer new territories of influence.

Often behavioural responses in “chimeric groups” are an expression of
their “chimeric psyche” related to the adaptation to new cultural or social
environments. One of the peculiarities of the chimeric psyche are the
“accentuations”. They are not classic cases of psychopathy but are not normal
psychological phenomena either (Leonhard, 1968).

Chimeric groups profess a different “value system” with mostly informal
relations. They consolidate on the basis of common interests, attitudes
and expectations. In “chimeric groups” derogations from the norm are not
acceptable and are part of requirements which are not subject to any comment
or discussion. Any attempt towards individualisation of performance is
punished in order to continuously enhance the integration of other members
into the group. This creates conditions for conflicts of chimeric groups and their
members with the social and educational environment at school. The result for
many of these students is a school dis-adaptation, disintegration and the start
of criminal behaviour which unlocks the possibility for secondary criminal risk.

Chimeric groups change the identity of the adolescent, establishing a pattern
of behaviour that determines the social fate of the participants. They also create
a new subculture that is relatively comprehensive and is maintained as such
over time. Adolescents’ deviant behaviour in school creates both “executioners”
and victim subjects who experience the consequences of bullying, aggression
and violence. The constant frustration felt by the child- victims at school every
day, the fear they experience, turns them into martyrs. There is no worse
humiliation than that of a child because the child has neither the strength nor
the foundations of an established personality to find security within one’s
self. The “chimeric group” of the offenders and aggressors is unnamable and
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indefinable, placed beyond the discursive practices in schools, which should be
carefully studied.

Together with the consolidation of chimeric groups in the school, new forms
of resistance against them will emerge. This is a pedagogical reserve, which
should be used by pedagogical professionals as a prospect to solve a problem
of this nature.

Socio-pedagogical problems in the study of chimeric groups at
school

Social pedagogy (Stefanova, 2014) prefers to make use of terms such as
“deviation” and “delinquency” when referring to adolescents with deviant
behaviour. Most often it is assumed that “deviation” is a type of anti-social
behaviour associated with violatin the “moral norms”. Delinquency is antisocial
behaviour linked to the offense and violation of legal norms. With both types of
deviant behaviour, in children and adolescents, re-socialization is needed as a
socio-pedagogical corrective. Pedagogical activities should be in the foreground,
however, since “deviant” behaviour implies interference in the social behaviour
acts of the child. This behavioru should be not corrected but transformed by
pedagogical influences and interactions “(Gospodinov, 2010).

This idea makes a distinction between “corrective action” imposed by “re-
socialisation” and “educational activity” related to the transformation of human
behaviour and personality. In pedagogy, the occurrence of interactions between
adults and children is at the level of values and their formation or revaluation
as such.

Fewstudies bringtogether social factors of antisocial behaviour, psychological
foundations of the personality and the possibilities for educational impact.
A systematic approach would allow a much more accurate assessment of the
personality of the adolescent, who is still uncertain about her/his direction in
life.

Chimeric groups at school are an expression of a clan spirit characteristic
of the postmodern time. Clan-belonging is an attempt to strengthen the
collective “we” as far as both group and clan identities are “objectively psyche”
of archetypes, aspirations, fantasies, or totems which meet strong resistance in
the monad nature of human individuality “(Mafezoli, 2011). Regardless of the
universal clan spirit of the time we live in, protecting the ‘I’ in different social
situations is life-saving. In this sense, pedagogical strategies and technologies
applied to children and adolescents with antisocial behaviour in school must
not just be “individually-oriented” but also “individually-affirming.”
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Chimeric groups are part of a new social and pedagogical situation in
Bulgarian schools that is still in the process of democratic change and social
transformation. As such, they must be well studied and familiar so that the
reasons for their existence and the negative effects on children and the school
community may be removed or restricted.

Chimeric groups as criminal groups, communities and subcultures in school
have their own sustainable socio-pedagogical features which include a new
regressed values system, accentuations, educational disadaptation, aggression
and criminogenic potential.

The socio-pedagogical issues of chimeric groups at school are of a different
nature and thus there are different possibilities for solutions bearing in mind
both the anti-social behaviour of children and adolescents and the psychological
foundations of personality and potential possibilities to influence the group.

Social connotations of linguistic behaviour regarding the term
“chimeric group” (empirical survey)

The study focuses on the social connotations of language behaviour
regarding the term “chimeric group” as it is included in the performative mode
of language (speech) use by testing the idea of social connotations of language
behaviour in the context of sociolinguistics. The study examines the speech
practices of students, teachers and professionals regarding the term “chimeric
group” included in the performative mode of use. The communicative success of
the speech community determines the value-related thinking strategies. These
definitions, appeals, promises and threats include the term “chimeric group” in
value types and behavioural attitudes.

The methodological basis of the empirical research includes:

e Austin’s theory of speech acts. In “How words do things” (1962), ]. Austin
distinguishes among three kinds of speech acts: (1) those limited to speaking
itself-locution; (2)illocution-speechactsthatconsistofdoing (when) saying;
(3) an action is performed by (through) saying - performative speech acts.
The object of study in the case are the “performative utterances” at school.
It is the performative that is important as a type of conventional thinking
of the participants. According to Austin (1962), one can use performative
utterances to exercise judgement- “verdicative”, exert influence or exercise
power “exercitive”, assume obligation or declare intention ‘commissive’,
adopt attitude or express feeling “behabitive”, clarify reasons, argument or
communication ‘expositive’ (Austin, 1962). Performative utterances and a
performative mode of use of the term “chimeric group” will give us a clear
linguistic picture of the studied phenomenon and its social projections.
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e The theory of communicative success comes to life - “perlocutionary effect”
in speech communication and speech practices of the entities in the social
sphere, as developed in the writings of Dijk 1977, Bilmes 1986, Habermas
1999, Pagin 2008, and building on Austin’s theory with respect to “how
specific a speech act is. There is an activity or action happening in it,
conventions are involved, and reactions are manifest, i.e. the space comes
to life because of the communication” (Mangancheva, 2012). The study
relies on the idea of “perlocutionary effect” on speech practices in school
and on the occasion of extending the notion of the “chimeric group” in the
performative mode of use. The study does not seek common references and
interpretations of the communicators or general schemes of thinking but
aims to classify the value orders of thinking in pedagogical specialists and the
ability or inability to reach consensus through language and its public use.
In this case, the performative speech acts are institutional in origin, and this
is what makes them important to us. This study does not relate to any other
classifications of the performatives. The indicators use the achievements of
Bulgarian linguists (Jereva, 2011), to classify the performative utterances in
the Bulgarian language.

They include: verdictive modality - evaluation, opinion or approval; exer-
citive modality - order justification command; behabitive modality - apology,
congratulation, praise, invocation; commissive modality - a promise, threat, ta-
king responsibility; expositive modality - I answer, I prove, [ admit, I illustrate,
[ assume.

The study went all the way in the

e inclusion of the “chimerical group” as a concept in the “performative mode” of
institutional use;

e search for communicative success - “perlocutionary effect” of the commu-
nicators: students, teachers, school counselors;

e consolidation of the speech communities in the school institution and its public
linguistic space;

e social connotations of linguistic behaviour.

The aim of the study is to research into performative speech act in the scho-
ol institution with respect to the “chimeric group” as a concept in the context
of communicative success (perlocutionary effect) of the participants. The main
objectives of the study include:

1. Analysis of the term “chimeric group at school” as a sociolinguistic one;

2. Analysis of speech acts of institutional communities in performative acts
through the term “chimeric group at school”;
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3. Analysis of the perlucationary effect of the linguistic behaviour of the
pedagogical community through the term “chimeric group at school”.

Within the framework of the survey, 90 students in the secondary level from
various schools, 45 teachers and 15 school counselors were asked to evaluate
their attitude towards gangs at school, using the code name “Chimeric group”
and a scale from 1 to 5. The results are summarised in Table 1.

Table 1
,,Chlmerlc. group M | gy | Tea- |Coun- .
performative mode of Analysis
S dents | chers |selors
linguistic use
A “chimeric group“ at verdictive modality - evaluation,
school is a criminal opinion or approval
group of children and Teachers and students both have the
adolescents which fol- same percentages regarding ver-
lows the behavioural 43% |49% |23% dict'ive modality (opinion and. eva'I-
pattern borrowed from uation) with repsect to chimeric
the criminal world of groups in the performative mode.
adults. This modality of expression seems
to be given insufficient linguistic
priority
The “chimeric group” at exercitive modality - order, justi-
school must be located, fication, command;
its activities restricted Putting the chimeric group in per-
and if possible eliminat- formative mode of exercitive modal-
ed as a type of a criminal ity as justification does not seem to
behaviour. be supported by teachers, students
4% 9% 12% |and counselors- less than 10 % (ex-
cept for the counselors). Such a re-
sponse suggests the expectation that
someone else has to make a decision
and take responsibility for the ex-
ecution of activities related to the
gangs at school.
Let's prevent “chime- behabitive modality - apology,
ric groups” from acting congratulation, praise, invocation
like gangs in school and The Behabitive modality of the per-
remove their malicious formative expression (invocation)
influence! 9% 20 20 Wit'h. the ‘chimeric group’ does not
receive the necessary speech support
in the three surveyed groups. It is ob-
vious that the high and low pathet-
ic speaking is not popular when it
comes to dealing with gangs
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Continued Table 1

Victims of “chimeric
groups” at school as a
type of criminal organ-
isation are more than

commissive modality - a prom-
ise, threat, taking responsibility;
Commissive modality as a threat
and taking responsibility relates to

one would expect but|{36% [28% [53% |over 50 % of the counselors, 36% of
eventually everyone has the students and 28 % of the teach-
limits to their patience. ers. The results show the decisive-
ness to counteract gangs even at a
linguistic level
"Chimeric groups” at expositive modality - | answer, |
school are a newly prove, I admit, I illustrate, I assume
emerged phenomenon Expositive modality of performative
linked to the criminal utterances linked to the chimeric
behaviour of adoles- group in the quality of assumption
cents who bring with 8% 12% |10% |is also distributed evenly among

the surveyed speech communitie.s
It shows that the respondents have
fear or respect for gangs in schools.
It also shows an impossibility to con-
solidate speech communities

them violence, aggres-
sion and suppression

On the empirical level the study of the term “chimeric group” in the mode of
use in institutional performative speech acts allows us to talk about the possibility
for the participants in communication to achieve communicative success (perlo-
cutionary effect) - students, teachers and counselors. Linguistic (speech) commu-
nities consolidate in terms of “performative utterances”, interpreting the term
“chimeric group” in all the statements but primarily in the “commissive modali-
ty“ (“threat” and “responsibility”); followed by verdictive modality (evaluation,
opinion), and equally in all other modalities. In this case “performative utteran-
ces”, which include the notion that the “chimeric group” are part of the system
of values and value order of thinking that bring not only agreement or disagre-
ement to the communicators, but also expressed a varying degrees of readiness
to act. The dominance of “commissive” and “verdictive”, i.e. of the regulations
of the school to impose “opinions” and “evaluations” is present and at the same
time to prepare the necessary changes in language and speech behaviour of the
participants.

In conclusion:

1. The analysis of the concept of the “chemic group in school” as a sociolin-
guistic concept is a reserve for expert evaluation of a real phenomenon at
school and is related to deviant behaviour.
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2. The studying of the speech acts of institutional communities in the perfor-
mative mode of use through the concept of “chimeric group in school” as-
sesses the readiness of the pedagogical community to adequately perceive
the concept and act accordingly in real social environments. The dominati-
on of the verdicatives and commissives i.e. the comments, assessments and
threats is an expression of the pedagogic community’s preparedness to act
against the chimeric group

3. The studying of the perlocutionary effect of the linguistic behaviour of the
pedagogic community through the term “chimeric group” should show the
varying intensity of value assessment within the community. These assess-
ments are, however, mainly related to the verdicatives of the school institu-
tion and the identification of the chimeric group as unacceptable.

The study of linguistic communities within institutions in the context of the
notion of “chimeric group” provides the opportunity to realise social connotations
of linguistic behaviour in school. Gangs, however, bring a new language, hence, a
new world and the exploration of this world will provide a more complete pic-
ture “of how words do things”. Chimericagroups are not only a new educational
phenomenon, but also a new language phenomenon in the public space of the
school institution. Language tags are the surest way to the existing fundaments
of a phenomenon, including research, and the chance to test the preparedness
for action and opposition to communities united by language and its power to
be “the home of the truth and being” (M. Heidegger).
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SOCIOLINGUISTIC CONNOTATION OF THE TERM
“CHIMERIC GROUPS” IN SCHOOL

Nikolay Tsankov, Veska Guyviiska

Summary

Chimeric groups at school are a new pedagogical reality observed in the
behaviour of communities prone to deviant activities. The different interpreta-
tions link these communities to difficult children, youth subcultures, and street
gangs while chimeric groups are a possible conceptual projection of them.

“Chimeric groups” in Bulgarian schools appeared in the period of democratic
transition that Bulgaria has been going through since 1989. This is the time of
creation, but also the time of separation with values that had been affirmed for
years in Bulgarian society (Peteva, Filipova & Toshev, 2011). Bulgarian educati-
onal space has become a hostage to changes it is not ready for. The children’s
community is virtually devoid of monitoring and ideals. Alienation from school
is only a manifestation of the alienation of families and a lack of care on the
part of society in the long run. Bulgarian schools gave rise to gangs, formations
and communities that emulate the patterns of behaviour of adults displaying
antisocial behaviour. Undisturbed, given their anonymity and mass character,
they have created their resistant characteristics, mainly related to aggression,
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bullying and violence in school. Even nowadays, some educators do not want
to acknowledge their existence and believe they are the responsibility of the
school psychologist. The school psychologist, however, is unable to make their
individual or collective profile, given the exponential growth of these groups
and the constant conquering of new spaces in schools, including the virtual one.

The study focuses on the social connotations of language behaviour regar-
ding the term “chimeric group” as it is included in the performative mode of
language (speech) use by testing the idea of social connotations of language
behaviour in the context of sociolinguistics. The study examines the speech
practices of students, teachers and professionals regarding the term “chimeric
group” included in the performative mode of use. The communicative success of
the speech community determines the value-related thinking strategies. These
definitions, appeals, promises and threats include the term “chimeric group” in
value types and behavioural attitudes. Within the framework of the survey, 90
students in the secondary level from various schools, 45 teachers and 15 school
counselors were asked to evaluate their attitude towards gangs at school, using
the code name “Chimeric group” and a scale from 1 to 5.

In conclusions, the analysis of the concept of the “chemic group in school”
as a sociolinguistic concept is a reserve for expert evaluation of a real pheno-
menon at school and is related to deviant behaviour. The studying of the speech
acts of institutional communities in the performative mode of use through the
concept of “chimeric group in school” assesses the readiness of the pedagogical
community to adequately perceive the concept and act accordingly in real so-
cial environments. The domination of the verdicatives and commissives i.e. the
comments, assessments and threats is an expression of the pedagogic commu-
nity’s preparedness to act against the chimeric group. The studying of the perlo-
cutionary effect of the linguistic behaviour of the pedagogic community through
the term “chimeric group” should show the varying intensity of value assess-
ment within the community. These assessments are, however, mainly related to
the verdicatives of the school institution and the identification of the chimeric
group as unacceptable.
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