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Anotacija

Straipsnyje bandoma analizuoti inkliuzinio ugdymo diegima Rumunijoje: pateikia-
ma statistiniy duomeny ir apraSoma, kokiy veiksmy buvo imtasi pereinant nuo segre-
gacijos principu pagrijstos ugdymo sistemos mokykloje prie inkliuzijos principais grin-
dziamos sistemos. Démesys kreipiamas i mokytojus ir mokytojy pirminio rengimo pro-
gramas. Mokytojy pirminis rengimas Rumunijoje remiasi prielaida, kad, siekiant jdiegti
inkliuzinio ugdymo sistema, tokiy mokytojuy rengimo poreikis yra labai didelis. Koky-
biniu tyrimu buvo siekiama pateikti specialisty nuomone dél inkliuzinio ugdymo mo-
kytojuy rengimo politikos prioritety, atkreipiamas démesys j tokiy specialisty rengimo,
privalomo kiekvienam inkliuzinj ugdyma taikanc¢iam mokytojui, sistemos idiegimo sa-
lygas ir aspektus, susijusius su mokytojy rengimo proceso reformavimu nacionaliniu
lygmeniu.

Esminiai ZodZiai: inkliuzinis ugdymas, pirminis mokytojy rengimas, mokytojy kom-
petencijos, jvairové, Rumunija.

Jvadas

Pasitelkus inkliuzinj ugdyma galima ieSkoti biidy, leidzianciy transformuoti
ugdymo sistemas ir siekti, kad mokyklos galéty pasalinti barjerus, trukdancius
visiems mokiniams biiti aktyviems ir visiskai jsitraukusiems j ugdymosi proce-
sa. Vienas i$ svarbiausiy inkliuzinio ugdymo aspekty apibréziamas labai jvai-
riai, nusakant ir iSskirtinuma, ir jvairove, kaip visuomenés vertybe, ir Zmogaus
teises, ir socialinj teisinguma ar nesaliSkuma, ir negalios socialinj modelj (Far-
rell, 2010; Kauffman ir Badar, 2014; Slee, 2011). Si sgvoka yra susijusi ir su mo-
kykly transformacijos procesu, su vaiky teisémis, Svietimo prieinamumu (Koz-
leski et al.,, 2011), Siuolaikine lygiy galimybiy, socialinés pagarbos ir solidarumo
derme, apima inkliuzinio ugdymo mokslinio tyrimo ir ugdymo sritis (Norwich,
2013). Ekonominio bendradarbiavimo ir plétros organizacija pateikia apibre-
Zimg, akcentuojantj inkliuzinio ugdymo glaudzias sasajas su vystymosi poten-
cialu ir mokymusi, jskaitant kultiirinius, kalbinius, etninius, religinius ir socio-
ekonominius skirtumus (OECD, 2010). Remdamiesi Siuo apibrézimu, kai kurie
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autoriai teigia, kad inkliuzinis ugdymas yra susijes su sunkumais, kuriuos mo-
kiniai patiria pateke j situacijas, kai mokykla jiems padéti nebegali. Tokie termi-
nai padeda apibréZti poZiirj j skirtumus kaip i ,medicinines problemas” - taip
sumazinama mokykloms tenkanti atsakomybé (Hart, 1996; Lewis ir Norwich,
2005; Black-Hawkins et al., 2007).

Apskritai kalbant, atrodo, kad nors daugelis tyréjy akcentavo terminologijos
problemga, vis dar nesékmingai bandoma paaiskinti skirtingy inkliuzijos ir skir-
tingumo bei specialiyjy ugdymosi poreikiy ir negalios terminy vartosena (Keil et
al.,, 2006).

Be to, inkliuzinis ugdymas traktuojamas kaip fundamentalus procesas, ku-
rio svarbiausia paskirtis yra integruoti visus mokinius j bendrojo lavinimo mo-
kyklas, privalancias siilyti lanks¢ias mokymosi programas ir personalizuoty
mokymosi turinj, kad galéty atliepti skirtingus ugdytiniy poreikius, nenaudo-
damos jokio papildomo ar specialaus pasirengimo (Liasidou, 2012). Kad mo-
kyklos tai atlikty, jose privalo dirbti aukstos kvalifikacijos mokytojai. Dél Sios
prieZasties mokytojy rengimo klausimai yra atsidire tarp Svietimo politikos
prioritety; be to, dél tos pacios priezasties skiriamas didesnis démesys moky-
tojy, kurie jgyvendins inkliuzinj ugdyma, pasirengimui dirbti. Siame straipsnyje
siekiama aptarti skirtingy sriciy specialisty nuomones apie rengimo sistemos,
privalomos visiems pedagogams, svarbg inkliuzinio ugdymo aspektu. Kitas
reikSmingas dalykas yra Svietimo politikos plétros prioritety, susijusiy su mo-
kytojy pasirengimu taikyti inkliuzinj ugdyma, pristatymas ir analizé, kaip tai
jgyvendinama Rumunijoje.

Zingsniai inkliuzijos link: Rumunijos atvejis

Lyginant su XX a. deSimtuoju deSimtmeciu, kada galimybés suteikti parama
vaikams, turintiems specialiyjy ugdymosi poreikiy, apsiribojo specialiosiomis
mokyklomis, kuriose biidavo arba nebiidavo teikiamos apgyvendinimo ar glo-
bos paslaugos, dabartinis paslaugy spektras yra kur kas jvairesnis, atsiranda
naujy ugdymo krypciy, pavyzdziui, vaiky inkliuzija j vieSasias valstybines mo-
kyklas.

Iki 1989 m. nebuvo oficialiy duomeny apie asmenis, turincius negalig, arba
tokie duomenys buvo prieinami tik dirbantiesiems institucinés globos sistemo-
je. Dabar Sie duomenys yra viesi, su jais gali susipazinti kiekvienas, besidomin-
tis Sia sritimi. Be to, jei anksCiau apie asmenis, turincius negalia, Zinojo tik Sei-
mos, kaimyny, draugy ar paslaugas Siems Zzmonéms teikianciy specialisty ratas,
dabar reikalaujama iSsamesnés vieSos informacijos: akcentuojamas atliekamas
jvertinimas, nustatant sutrikimo tipg, siekiama sukurti skubios pagalbos vaikui
sistemg (World Health Organization, 2011).

10



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2016 2 (35)

Deja, daugeliui vaiky negalios nustatymas sutampa su laikotarpiu, kada pra-
dedama eiti j mokykla. Sio fakto neigiamos pasekmés yra akivaizdZios: pavéluo-
tas negalios nustatymas labai sumazina ankstyvos intervencijos galimybe, kuri
bity efektyviausia tokiais atvejais (Musu ir Vrasmas, 2001). Skatinant lygybe ir
vaiko teisiy nediskriminavimg, privaloma vaikus ugdyti - toks ugdymas turéty
biti grindZiamas kiekvieno vaiko mokymu.

Atsizvelgdama j $j konteksta, Rumunijos Svietimo sistema turéty susitelkti j
politikos ir praktikos gairiy inkliuzinio ugdymo srityje rengimg, taciau UNICEF
dokumente teigiama, kad ,Rumunijos ugdymo sistema kelia dideliy problemy
negalig turintiems asmenims. Tokiu bidu mokyklos nelankymo atvejy daznu-
mas ir ankstyvas mokyklos metimas yra atitinkamai septynis arba du kartus
didesnis negalig turin¢iy asmeny atveju, lyginant su bendraja gyventojy popu-
liacija. Labiausiai nuskriausta grupé, turint omenyje prieiga prie ugdymo(si),
yra zmones, turintys rimty fiziniy, somatiniy ar regéjimo negaliy ir gyvenantys
kaimiskose vietovése (UNICEF, 2013).

Remdamiesi Europos Komisijos rekomendacijomis dél investicijy i vaikus,
sprendimy priéméjai, pavyzdziui, nevyriausybinés organizacijos, dalyvaujan-
Cios vaiky, turinciy specialiyjy ugdymosi poreikiy, ugdymo procese, privalo
»suprasti finansiniy instrumenty mobilizavimo svarbg bei tinkamai iSnaudoti
galimybes, kurias teikia ES finansiniai instrumentai, skirti ikimokyklinio am-
Ziaus vaikams ugdyti, maZinti anksti mokyklas metanc¢iy mokiniy skaiciy, sude-
rinti asmeninj ir profesinj gyvenima, prieigg prie paslaugy, apimanciy sociali-
nes paslaugas ir sveikatos prieziiirg, vietos plétros strategijas bendruomenéms,
parama skurdZioms teritorijoms atgaivinti bei pereiti nuo instituciniy prie ben-
druomeniniy paslaugy“ (COM, 2013).

Siekiant jgyvendinti inkliuzija mokykloje, reikia imtis veiksmy: pradedant
politikos plétra ir baigiant mokytojy, kurie privalo turéti zZiniy ir igiidZiy dirbti
su specialiyjy ugdymosi poreikiy turinciais vaikais, rengimu. Misy visuomené
turéty ne tik zinoti, kad kiekvienas vaikas yra unikalus, bet ji turéty buti pasi-
rengusi pazinti ir toleruoti skirtinguma.

Ugdymo institucijos turi priimti vaikus, nepaisydamos jy lyties, etninés pri-
klausomybés, religijos, tautybés, rasés ar kalbos. Dél to inkliuzija yra glaudziai
susijusi su jvairovés pripazinimu ir toleravimu - tuo remiasi demokratijos ideo-
logija. Be to, vaiky, turinc¢iy specialiyjy ugdymosi poreikiy, inkliuzija mokykloje
apima ne tik jprasty mokykly atvérima vaikams, turintiems vidutinio sunku-
mo negaliy, bet ir specialiyjy mokykly kiirimg mokiniams, turintiems sunkiy
negaliy. Inkliuzijos paradigma akcentuoja biitinybe adaptuoti mokomajj turinj,
pertvarkyti mokytojy, dirbanciy su tokiais mokiniais, rengima, vykdyti informa-
cijos sklaidos kampanijas, mokyma asmeny, kurie yra jsitrauke j Siuos poky¢ius,
plétoti jy tolerantiska poziiirj i negaliy turin¢ius mokinius.
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Specialiyjy ugdymosi poreikiy turinc¢iy vaiky, lankanc¢iy Rumu-
nijos bendrojo lavinimo mokyKlas, statistiné apzZvalga

Rumunijos mokyklas lankanciy vaiky, turinciy specialiyjy ugdymosi po-
reikiy, realybe atskleidZia nacionaliniai ir tarptautiniai statistiniai duomenys.
Straipsnyje pateikiami statistiniai jrodymai, patvirtinantys, kad Rumunijos mo-
kyklos privalo biiti pasirengusios suvaldyti ugdymo jvairove.

Nacionaliniai statistiniai duomenys patvirtina tai, kas jau buvo jrodyta
tarptautiniu lygmeniu, pateikiant vaiky, kuriems diagnozuotos jvairaus laipsnio
negalios, registruoty vieSosiose valstybinése mokyklose, duomenis. Pagrindi-
nis statistinés informacijos apie negaliy turinc¢ius asmenis apskritai ir vaikus,
turincius negaliy, Saltinis nacionaliniu lygmeniu yra Darbo, Seimos ir socialinés
apsaugos ministerija bei jos du specializuoti direktoratai: Asmeny, turinciy ne-
galiy, apsaugos direktoratas, skirtas vaikams ir suaugusiesiems, ir Vaiky apsau-
gos direktoratas, skirtas vaikams.

Situacija jvairiose vaiky grupése, skirstant juos pagal amziy, rodo, kad
2013 m. kovo 31 d. Rumunijoje buvo 13 321 nejgalus 0-4 mety amZiaus vaikas,
18 141 neigalus 5-9 mety amZiaus vaikas, 18 347 nejgaliis 10-14 mety vaikai ir
11 254 vaikai nuo 15 iki 17 mety, turintys negaliy (Zr. 1 lentele).

1 lentelé

Negaliy turintys asmenys pagal amziaus grupes

Vaiky, turin¢iy negaliu, skai¢ius amZiaus grupése
5 Lyginant su 2012 m. kovo 31 d.
Amii : IS VISO «
mzlaus grupe IS VISO I$ kuriy mergaités

IS viso 699 780 12 184 5560

0-4 m. 13 321 529 242

5-9 m. 18 141 209 33

10-14 m. 18 347 -28 -97

15-17 m. 11254 0 =77

Adaptuota pagal Socialinés pagalbos ir vaiky apsaugos direktorato statistikq.

Negaliy turinciy vaiky priémimas j tradicines bendrojo lavinimo mokyklas
rodo kryptj, kuria vyksta specialiyjy ugdymosi poreikiy turin¢iy vaiky inkliu-
zija.

Praktika ir naujoji ugdymo politika parodé, kad pozityvi diskriminacija gali
biti sekminga, nes ji apima teise buti kitokiam nediskriminuojan¢ios moky-
klos aplinkoje. Sis principas akcentuoja vaiky, turin¢iy specialiyjy ugdymosi

12



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2016 2 (35)

poreikiy, jtraukimg i vieSasias valstybines mokyklas. Nacionaliniu lygmeniu
vykstancios jvairios reformos ugdymo srityje sudaré salygas i$ naujo jvertinti
vaikus ir priimti neZymaus laipsnio sutrikimy turincius vaikus j vieSgsias vals-
tybines mokyklas. Taciau, siekiant, kad specialiujy ugdymosi poreikiy turinciy
vaiky ugdymas(is) biity efektyvus, i§ vienos pusés, reikia, jog buity laikomasi
inkliuzinio pobiidZio, i$ kitos pusés, reikalingas diferencijuotas poZitris i mo-
kinius.

Ugdymo inkliuzinis pobudis sukuria keblig situacija: kai nejgalus vaikas
integruojamas j tradicine klase, keiciasi ir vaiko, ir klasés, j kurig toks vaikas
integruojamas, situacija. Biitina siekti bendro supratimo, vaiky normalaus so-
cialinio sugyvenimo, nepaisant esamy skirtumy. Specialiyjy ugdymosi poreikiy
turinc¢iam vaikui tai reiskia biiti suprastam ir pripazintam, nepaisant jo Kitonis-
kumo. Likusiems mokiniams tai reiSkia mokymasi gerbti teise buti kitokiam,
solidarizuotis su bendramoksliais, patirianciais sunkumu.

Socialinés pagalbos ir vaiky apsaugos direktoratas pateikia statistikg apie
vaikus, priimtus | vie$agsias valstybines mokyklas, priklausomai nuo paskirto
ugdymo tipo: Sis skaicius stabiliai auga nuo 4 475 mokiniy 2003 m. iki 22 291
mokinio 2008 m., 2010 m. jis pasieké 24 410 vaiky. Sis iSauges vaiky, lankanciy
vieSasias valstybines mokyklas, skai¢ius uzfiksuotas dél identifikavimo ir jver-
tinimo veiksmy, padedanciy nustatyti sutrikimo tipa, siekiant sukurti skubios
pagalbos vaikui sistema.

Galima sakyti, kad ankstyvas sutrikimo nustatymas, ankstyva intervencija,
ikimokyklinis ugdymas, mokyklos tapimas viesgja valstybine mokykla, eduka-
ciniy metody taikymas, atsizvelgiant j vaiko negalés tipa ir laipsnj, gali padaryti
didelj poveikj vaiko raidai ir jo tolesnei integracijai j visuomene.

Keletas prielaidy, susijusiy su mokiniy, turinciy specialiyjy
ugdymosi poreikiy, skai¢iumi Salies mastu

Remiantis pateikta statistika akivaizdu, kad nejgaliis vaikai visuomenéje uz-
ima reik§mingg dalj, todél biitina kurti mokytojy rengimo programas, igalinan-
Cias sékmingai diegti inkliuzinio ugdymo sistema. Specializuotas mokytojy ren-
gimas turéty biti svarstomas i$ naujo, kad bity pasiektas mokytoju jgalinimas
dirbti jvairiose institucijose ir prisidéti prie inkliuzinio ugdymo programy jdie-
gimo. Tradiciniy mokykly, dirbanciy pagal programas, skirtas jvairiy specia-
liyjy ugdymosi poreikiy turintiems vaikams, mokytojy ugdymas ir rengimas yra
Svietimo politikos prioritetas.

Kitaip tariant, ne tik mokytojai privalo prisitaikyti prie naujos ugdymo sis-
temos, bet ir mokymosi centrai bei visa sistema turi prisitaikyti, kad tapty mo-
kymosi bendruomenémis, kur patenkinami visy mokiniy ir mokytojy poreikiai.
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Mokyklos nebeprivalo garantuoti jprasta ar specialyjj ugdyma - jos privalo
diegti inkliuzinj ugdyma, kad mokiniai galéty mokytis kartu.

Reikia pabrézti, kad vienas i$ svarbiausiy veiksniy inkliuzinio ugdymo pro-
cese yra visy jo dalininky, t. y. mokytojy, tévy, mokiniy ir bendruomeneés, pozi-
tyvaus poziirio j sistemg iSlaikymas. Tai turéty biiti pastebima tiek jtvirtinant
nediskriminavimo principg, tiek ir orientuojantis j geresnés ateities kiekvienam
kirima.

Biitina uztikrinti, kad visa ugdymo bendruomené jsisavinty, jog kiekvienas
vaikas turi gery savybiy, kurias reikia atrasti ir jomis pasinaudoti, kadangi tik
pasiekus §j tikslg vaiky pasitikéjimas savimi iSaugs ir susiformuos teigiamas sa-
ves suvokimo vaizdinys.

Statistika yra skirta tam, kad pateikty realia mokykly situacijg; vis délto to-
kia statistika negali koreliuoti su kitais tyrimais, skirtais negalig turinciy vaiky
problemoms ar vieSojo valstybinio Svietimo sistemos darbui analizuoti, kadangi
arba tokios statistikos néra, arba, jei yra, susiduriama su terminy netikslumais.
Si iniciatyva turéty biiti geranoriskai vertinama, nors $alyje jdiegta integruota
duomeny sistema sudaro galimybe sukurti bendrg informacijos pateikimo sis-
tema, kurios pagrindinis tikslas - pateikti kuo daugiau informacijos apie nega-
liy turinCius asmenis. Be to, detalios statistikos realizavimo atveju informacija
gali biti gaunama greitai, iSvengiant kliti¢iy, pasitaikanciy byloms keliaujant
biurokratiniais koridoriais.

Reikéty, kad Zemos rizikos vaiky integracijos j viesasias valstybines mokyk-
las stebésena ir vertinimas bty atliekami nacionaliniu lygmeniu. Labai reikia
institucijy, kurios buty atsakingos uz kiekybinés ir kokybinés statistikos apie
specialiyjy ugdymosi poreikiy turincius vaikus rinkimg, siekiant jgyvendinti
nacionalinj veiksmy plang, kad vaikai sulaukty individualios pagalbos pereida-
mi j privalomajj ugdyma, nustatyta jstatymy. Sis nacionalinis $vietimo, skirto
visiems, planas turéty numatyti atsakomybe rinkti statistinius duomenis apie
negaliy turincius vaikus, vertinti jy poreikius, pabreézti tévy jsitraukimo ir pa-
ramos svarba vaiky ugdymo procese, skatinti bendruomenés sagmoninguma ir
apsvarstyti poreikj sudaryti saglygas mokyklose fiziskai pasiekti visus mokinius.

Svietimo politikos lygmeniu turi biiti uZztikrinama, kad tam tikri principai,
pavyzdziui, pagarba Zmogaus teiséms, lygios galimybés, kuriuos uztikrina vals-
tybés Konstitucija, biity jgyvendinami. Sios politikos pagrindiniai uzdaviniai
yra kovoti su diskriminacija, rasizmu ir ksenofobija, kelti sgmoninguma, teikti
pagalba ir skleisti informacija apie geraja praktika tiek vietos, tiek ir Salies lyg-
meniu. Tokia praktika turéty propaguoti integracijos ir inkliuzijos priemones,
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atviras jvairovei, akcentuojancias ugdymo vertybes, kurias turi jsisavinti moki-
niai, nepaisant jy kilmés ar poreikiy.

Remiantis Europos specialiyjy ugdymo(si) poreikiy plétros agentiiros infor-
macija, galima teigti, kad auksStojo mokslo institucijy atstovai vieSai pasisako
(interneto svetainése ar lankstinukuose) apie politika ir (ar) veiksmy planus,
kuriy laikosi teikdami pagalba mokiniams, turintiems specialiyjy ugdymo(si)
poreikiy.

Be to, reikia tobulinti jstatymus, kadangi inkliuzinio ugdymo sékmé priklau-
so ir nuo Salies noro priimti atitinkamus jstatymus, plétoti tokio ugdymo politi-
ka ir suteikti adekvaty finansinj rémima, kad tai biity igyvendinta.

Sitloma investuoti j rengima programy, kuriomis siekiama identifikuoti vi-
sus vaikus, turincius specialiyjy ugdymosi poreikiy, ir sukurti duomeny baze,
pateikiancig aiSky Rumunijos Svietimo sistemos vaizda. Biitina numatyti nau-
jas ugdymo finansinio rémimo formas, tinkancias bet kokioms ugdymo situaci-
joms, kai j ugdymo procesg jtraukiami specialiyjy ugdymosi poreikiy turintys
vaikai (ar tai buty vykdoma specializuotose institucijose, ar bendrojo lavinimo
mokyklose, ar per Salies biudZeta, tiek finansuojant individualiy institucijy reik-
mes (medziagas, mokytojuy padéjéjus, mokytojus ar specializuotg eksploatacijos
paramag), tiek finansiskai remiant individus ir tokiu biidu padengiant specialiy-
ju ugdymosi poreikiy salygotas reikmes).

Svarbu pamineéti, kad ministerija turéty sukurti tam tikras gaires, nustatan-
Cias, kuri institucija turi buti atsakinga uz specialiyjy ugdymosi poreikiy turin-
iy vaiky integracijg - Svietimo ministerija ar Sveikatos ministerija.

Svarbu turéti aiSkig nacionaline vaiky, turinc¢iy specialiyju ugdymosi porei-
kiy, ugdymo politika. Si politika atlieka esminj vaidmenj plétojant lygiateises
ugdymo sistemas. UNESCO pateikiamos ataskaitos ilgainiui tampa reikSmingos
formuojant tam tikras gaires, kurias pasitelkus buty galima teikti parama vai-
kams, padéti politikams ir vadovams imtis sumanymuy, kuriais bty propaguo-
jama vaiky integracija.

Reikia teisiniu lygmeniu priartinti Rumunijg prie Europos direktyvy, regla-
mentuojanciy inkliuzijg, butina akcentuoti atitiktj tarptautiniams jsipareigoji-
mams, susijusiems su negaliy turinc¢iy vaiky teise j Svietima, sukuriant kokybis-
kas mokytojy rengimo programas, kad mokytojai galéty jgyvendinti inkliuzija
klasése. Atsizvelgiant j realig situacija, kurig pateikia nacionaliné statistika apie
specialiyjy ugdymosi poreikiy turin¢iy vaiky skaiciy bendrojo lavinimo mokyk-
lose, Sio straipsnio tikslas yra pateikti skirtingy universitety ugdymo moksly
srities déstytojy pozitrij j inkliuzinio ugdymo sistemos diegima.
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Metodologija

Siekiant iSanalizuoti akademiniy kolektyvy skirtingus poZitrius j inkliuzinio
ugdymo sistemos jgyvendinima, tyrime taikomi kokybiniai metodai. Tyrimas
prasidéjo nuo prielaidos, kad egzistuoja didelis poreikis rengti mokytojus, galin-
Cius diegti inkliuzinio ugdymo sistemg Rumunijoje. Interviu siekiama suzinoti
specialisty nuomone apie mokytojy rengimg, turint omenyje sistemos, apiman-
Cios visus pedagogus, formavimo svarba. Be to, siekiama identifikuoti specialis-
ty nuomone apie Svietimo politikos plétotés prioritetinius klausimus, susijusius
su mokytojy, galin¢iy taikyti inkliuzinj ugdyma, rengimu. Interviu buvo imti i$
déstytojy, dirbanciy penkiuose Rumunijos universitetuose, kuriuose intensy-
viausiai vykdomi moksliniai tyrimai. Turinio analizés metodai buvo taikomi no-
rint apibendrinti interviu metu surinktus duomenis. Duomenims analizuoti ir
sisteminti naudotasi ,Maxqda 11“ programa. Sutelktas démesys j pagrindines
temas, kurios paaiskéjo interviu metu, ir j klausimus ar temas, kurie galéjo biti
traktuojami kaip ginCytini. Visi Sio interviu dalyviai buvo susipaZzine su mokyto-
ju situacija ir poreikiu atitikti Europos Sajungos direktyvas, reglamentuojancias
inkliuzinio ugdymo sistema. Koduojant informacija apie ekspertus, pasirinkta
raidé E (ekspertas) ir Zyméjimas numeriais nuo vieno iki devyniy (E1-E9).

Buvo atlikti devyni interviu penkiuose Rumunijos universitetuose, kuriuose
intensyviausiai vykdomi moksliniai tyrimai (Zr. 2 lentele):

2 lentelé
Duomenys apie dalyvius

Bukares- | Babes-Bo- | Vakary Ti- Alexan('lre ° TI.‘?HSIIV?_

. e e . L. .y Jean’o nijos uni-
Universiteti- | to univer-| lyai uni- misoaros , . .

. . . . . . . Cuza’o uni- | versitetas

niai centrai sitetas | versitetas | universite- versitetas Brasove
(UB) (UBB) tas (UVT) (UIAC) (UTB)

Dalyviy skaicius 3 2 2 1 1

Rezultatai

Rezultatai apima elementus, kurie yra svarbis jgyvendinant mokytojy ren-
gimo sistemg, privaloma visiems mokytojams, taikantiems inkliuzinj ugdyma, ir
aspektus, kurie siejasi su mokytojy rengimo proceso permastymu nacionaliniu
lygmeniu.
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(1) ISankstinés sqlygos siekiant jdiegti privalomq mokytojy rengimo sistemgq in-
kliuzinio ugdymo srityje

Visi respondentai iSreiSké tvirtg pritarimg tam, kad labai svarbu yra jdiegti
inkliuzijg visuose mokomuosiuose dalykuose, o ne tik jtraukti $j aspektg j pavie-
nius dalykus. Remiantis gautais atsakymais paaiskéjo, kad labai svarbu parengti
kvalifikuotus bendrojo lavinimo mokytojus, galinciais tapti efektyviais inkliu-
zinés klasés ugdytojais. Kitas svarbus elementas susijes su faktu, kad Siandien
inkliuzinés klasés aplinka tampa vis populiaresné, todél bendrojo lavinimo mo-
kykly mokytojai turi iSmanyti metodus, strategijas, apibréziancius, kaip reikia
dirbti tokioje klaséje. Dél Sios prieZasties ugdymo sistemos artéja prie sociali-
nés dimensijos - tokiag mintj i$reiské tyrimo dalyvis: Siandien, labiau nei kada
anksciau, mokytojams nebepakanka tiesiog turéti puiky savo specialybés Ziniy
bagaZzq, pavyzdZziui, kalby, matematikos ar chemijos; be to, mokytojai turéty biti
pasirenge dirbti su mokiniais, kuriy gebéjimai yra skirtingi (UB, docentas).

Net jei néra tiksliy duomeny apie specialiyjy ugdymosi poreikiy turincius
mokinius, respondento manymu, svarbu turéti bendry ziniy, irodanciy per-
éjimo nuo tradicinés mokyklos sistemos prie inkliuzinés bendrojo lavinimo
sistemos svarba. Si mintis i$sakyta taip: Mums reikia parengti ateities mokyto-
jus, kurie mokyty mokinius, turincius specialiyjy ugdymosi poreikiy, - Sis faktas
grindZiamas ne vien tik statistika, bet ir mokyklos realybe, kuri mums rodo, kad
didéja inkliuziniy klasiy bendrojo lavinimo aplinkoje populiarumas (UIAC, asis-
tentas).

Be to, diskutuojama apie tai, kad mokytojai privalo turéti kompetencijuy, jga-
linanc¢iy juos dirbti inkliuzinéje klaséje: Geras mokytojas privalo pripaZinti mo-
kiniy jvairove, o ne isimtj, Siandienos mokytojas privalo matyti tai kaip normq
<...> mokytojai privalo gebéti suteikti mokymosi patirties, atliepiancios ne vien
akademinius standartus, bet ir mokiniy poreikius (UBB, profesorius).

Dél Sios priezasties, siekdami suteikti geriausia mokymosi patirtj visiems
mokiniams, mokytojai privalo jgalinti mokinius iSreiksti savo Zinias skirtingais
budais: Esminiai dalykai yra naudoti jvairias technologijas, jgyvendinti mokymo-
si su bendramoksliais veiklas, taikyti jvairius mokymo metodus, jei mokytojai nori
dirbti veiksmingai su labai jvairiais mokiniais (UVT, lektorius).

Siekiant parengti tokius mokytojus, galincius perteikti geriausia ir graZiau-
sig mokymosi patirtj, jiems turi biti prieinamos visos jimanomos mokytoju ren-
gimo galimybés. Todél svarbu inovatyviai atnaujinti mokytojuy rengimo sistemga,
papildyti ja jvairiais kursais. Tyrimo dalyvis $ig idéja argumentuoja taip: Esant
dabartinei situacijai, kai jvairové reprezentuoja realybe ugdymo institucijose,
manau, dabar yra tinkamas laikas jgyvendinti privalomo visy mokytojy rengimo
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inkliuzinio ugdymo srityje sistemq. Kadangi inkliuzinis ugdymas propaguoja visy
vaiky lygybe, as pritariu tokiam mokytojy rengimui, kuris isplésty jy Zinias, ge-
béjimus ir, svarbiausia, suprojektuoty teigiamq poZitrj, o Sis sqlygoty efektyvias
veiklas (UB, docentas).

Be to, svarbiausias démesys, plétojant mokytojy rengimg, privalo koncen-
truotis ne j naujy iniciatyvy kiirima, bet j Zmogiskujy istekliy parengimg priimti
pokycius: Tie mechanizmai, kuriuos mes kuriame, turéty, visy pirma, jgalinti mo-
kytojus pritarti inkliuzijai. Turéty biti sukurtas naujas planas, uZtikrinantis visy
mokytojy rengimg, nepaisant amzZiaus - tiek savo, tiek ir mokiniy grupiy (UTB,
profesorius).

Mokytojy rengimo sistemos reguliavimas, siekiant jgyvendinti tyrimo uzda-
vinius - jdiegti inkliuzinj ugdyma kaip svarbiausig dalyka, siejasi su butinybe
sukurti sistema, kuri biity autonominé, ta¢iau kartu ir reguliuojama naciona-
liniu lygmeniu. Vienas tyrimo dalyviy akcentuoja biiting salyga: Sureguliuota
tarpininkavimo sistema turéty bliti pagrista aiskia, apibréZta metodologija, nes
be jos mes negalime sukurti jokio reguliavimo (UVT, profesorius).

(2) Nacionalinés mokytojy rengimo sistemos reformavimas - tarp galimybiy ir
rizikos

Ypac svarbu uztikrinti biitiniausias mokytojy pirminio ir testinio mokymosi
sglygas, garantuojancias teise j kokybiska mokymasi visg gyvenima. Investicijos
j mokytojy rengima turéty biti traktuojamos kaip nuolatinis reiskinys, leidZian-
tis igyvendinti jsipareigojimus, uztikrinti kiekvienam profesionaly ir tinkama
ugdyma.

Akcentuojama mintis, kad labai svarbu vertinti mokytojo profesija kaip es-
minj aukstos kokybés ugdymo elementa, pritaikyta prie laikmetio poreikiy. Sia-
me kontekste akademinio ir profesinio rengimo stiprinimas, siekiant jtvirtinti
Sig profesija, uZtikrinant atlyginima ir tinkamas karjeros salygas bei didinant
Sios veiklos patrauklumg tarp jauny Zmoniy, tampa pagrindiniais elementais,
padedanciais realizuoti esminj uzdavinj, jgyti aukStesnio lygio iSsilavinima.

Kalbédami apie galimybes ir pavojus, su kuriais susiduriama plétojant mo-
kytojy pirminj ir testinj inkliuzinio ugdymo rengima, respondentai darsyk pa-
brézé mentaliteto pokycius, bitinus, siekiant prisitaikyti prie XXI a. ugdymo.
Pavyzdziui, vienas respondentas atkreipé démesj i ugdymo inovatoriy, kuriy
déka vyksta pokyciai Svietimo srityje, vaidmenj: Galimybés yra susijusios su tuo
faktu, kad, pirmiausia, si sistema turéty skatinti mokytojy mentalinius pokycius;
antra, turéty pasitlyti jiems teorinj ir kontekstinj modelj, pagal kurj jie galéty to-
bulinti savo jgtidZius, reikalingus inkliuzijai jgyvendinti. Mano nuomone, didZiau-
siq rizikq kelia kai kuriy mokytojy iSankstinis nusistatymas: as Zinau pakanka-
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mai, man tai nertupi, savo kasdieniame darbe as nesusiduriu su Siuo klausimu etc.
(UB, docentas).

Be to, norétysi, kad visi mokytojai gauty naudos i$ tinkamo rengimo, galéty
dirbti su mokiniais, kurie yra linke anksti mesti mokyklg, gyvena skurde arba
aplinkoje, kurioje vyrauja socialinés problemos ar atskirties rizika. Dél Sios
priezasties reikia moderniy mokytojy, gebanciy integruoti daugiakultire ir
daugiadimense mokymosi aplinka.

ISvados

Kalbant apie galimybes plétoti nauja mokytojy, taikanciy inkliuzinj ugdymo
biidg, rengimg, nurodoma, kad visi mokytojai gali gauti naudos tiek i§ profesinio
pirminio, tiek ir i$ testinio mokymo(si), salygojancio greitesne integracija j spe-
cialig inkliuzinio ugdymo sistema. Naujos mokytojy rengimo sistemos plétoté,
norint parengti juos dirbti taikant inkliuzini ugdyma, pravers ateities mokyto-
jams, siekiantiems integruotis j XXI a. mokymo paradigma.

Plétojant nauja mokytojy rengimo sistema, susiduriama su tokiais pavojais:
1) gali buti labai iSpleciama universitetiniy studijy programa (j pagrindiniy
dalyky sarasg papildomai itraukiami dalykai, susije su inkliuziniu ugdymu);
2) dél teisinio modelio nebuvimo ir tik ganétinai menkai apibréztos metodolo-
gijos uZ mokytojy rengima atsakingose institucijose gali kilti sumaistis.

Apibendrinant galima daryti iSvada, kad mokytojy rengimo programos res-
truktiirizavimas susidurs su mokytojy pasipriesinimu, kadangi per pastaruo-
sius dvideSimt mety Sioje sistemoje nuolat vyko jvairiy pokyciy. Dél Sios prie-
Zasties rekomenduojama mokytojy rengimo sistemg performuoti ir jgyvendinti,
koncentruojantis j aiSkaus teisinio modelio ir nuoseklios metodologijos kiirima,
kas turéty prisidéti prie dabartiniy ir basimyjy mokytojy profesinio tobuléjimo.
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PRIELAIDOS JGYVENDINTI NAUJA MOKYTOJU RENGIMO PROGRAMA:
INKLIUZINIS UGDYMAS MOKYKLOJE

Elena Marin

Santrauka

Inkliuzinis ugdymas yra prieiga, kuria remiantis ieSkoma budy, kaip trans-
formuoti ugdymo sistemas, kad mokyklos galéty pasalinti kliiitis, trukdancias
visiems mokiniams biti aktyviems ir visiSkai jsitraukti j ugdymosi procesa. Be
to, inkliuzinis ugdymas traktuojamas kaip fundamentalus procesas, kurio pa-
grindiné misija yra integruoti visus mokinius j bendrojo lavinimo mokyklas.
Akcentuojama, jog mokyklos privalo rengti lanks¢ias mokymosi programas ir
taikyti personalizuota mokymosi turinj, kad galéty atliepti skirtingus mokiniy
poreikius, nenaudodamos jokio papildomo ar specialaus pasirengimo (Liasidou,
2012). Kad tai buty jgyvendinta, mokyklose privalo dirbti aukstos kvalifikacijos
moKkytojai. Dél Sios prieZzasties mokytojy rengimo klausimai yra tarp Svietimo
politikos prioritety; be to, dél Sios priezasties skiriamas ir didesnis démesys
moKkytojy, jgyvendinsianciy inkliuzijg, rengimui. AtsiZvelgiant j tai, straipsnyje
siekiama aptarti skirtingy sri¢iy specialisty poziurj j inkliuzinio ugdymo spe-
cialisty rengimo sistema, privaloma visiems pedagogams. Kitas svarbus dalykas
yra Svietimo politikos prioritety, susijusiy su mokytojy pasirengimu taikyti in-
kliuzinj ugdyma, plétros pristatymas ir analize, kaip tai igyvendinama Rumu-
nijoje. Straipsnyje bandoma aptarti inkliuzinio ugdymo diegima Rumunijoje,
remiantis statistiniais duomenimis ir aprasant veiksmus, kuriy buvo imtasi,
kad buty pereita nuo segregacijos principu gristos mokyklos prie inkliuziniu
ugdymu paremtos mokyklos.

Siekiant iSanalizuoti akademiniy kolektyvy skirtingus poZzitrius | inkliuzi-
nio ugdymo sistemos jgyvendinima, tyrime taikyti kokybiniai metodai. Tyrimas
prasidéjo nuo prielaidos, kad egzistuoja poreikis rengti mokytojus, gebancius
taikyti inkliuzinj ugdyma Rumunijoje. Pasitelkus interviu buvo siekiama suzi-
noti specialisty nuomone apie mokytojy rengima, apie sistemos, privalomos vi-
siems pedagogams, kiirimo svarba, mokytojy nuomone apie Svietimo politikos
prioritetinius klausimus, susijusius su mokytojy pasirengimu taikyti inkliuzinj
ugdyma. Interviu buvo imti i§ déstytojy, dirbanciy penkiuose Rumunijos univer-
sitetuose, intensyviausiai vykdanc¢iuose mokslinius tyrimus. Turinio analizés
metodai buvo taikomi norint apibendrinti interviu metu surinktus duomenis.
Duomenims analizuoti ir sisteminti naudota ,Maxqda 11“ programa. Sutelktas
démesys j pagrindines temas, paaiSkéjusias interviu metu, ir j klausimus, ku-
rie gali buti traktuojami kaip gincytini. Visi interviu dalyviai buvo susipazine su
mokytojy situacija ir poreikiu atitikti Europos Sgjungos direktyvas, reglamen-
tuojancias inkliuzinio ugdymo taikyma.
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Gauti tyrimo rezultatai vertinami nevienareikSmiskai. Kalbant apie galimybes
iSplétoti nauja mokytojy, taikanciy inkliuzinj ugdyma, rengima, nurodoma, kad
visi mokytojai gali gauti naudos tiek i$ pirminio, tiek ir i§ testinio mokymo(si),
salygojancio greitesne integracija j specialig inkliuzinio ugdymo sistema. Nau-
jos mokytojy rengimo sistemos plétoté, siekiant parengti juos dirbti taikant
inkliuzinj ugdyma, bus naudinga ateities mokytojams, norintiems integruotis j
XXI a. mokymo paradigma.

Plétojant nauja mokytojy rengimo sistema, susiduriama su tokiais pavojais:
1) gali biti labai iSpleCiama universitetiniy studijy programa (j pagrindiniy da-
lyky sarasa papildomai jtraukiami dalykai, susije su inkliuziniu ugdymu); 2) dél
teisinio modelio nebuvimo ir tik ganétinai menkai apibréztos metodologijos uz
mokytojy rengimg atsakingose institucijose gali kilti sumaistis.

Apibendrinant galima daryti iSvada, kad mokytojy rengimo programos
restruktiirizavimas susidurs su mokytojuy pasipriesinimu, kadangi per pasta-
ruosius dvideSimt mety Sioje sistemoje nuolat vyko jvairiy pokyciy. Dél Sios
priezasties rekomenduojama mokytojy rengimo sistema performuoti ir jgyven-
dinti, koncentruojantis j aiSkaus teisinio modelio ir nuoseklios metodologijos
kirima, kas turéty prisidéti prie dabartiniy ir biisimyjy mokytojy profesinio
tobuléjimo.
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TEACHER EDUCATION FOR INCLUSION -
THE PREMISES FOR IMPLEMENTING A NEW
INITIAL TEACHER TRAINING PROGRAMME

Elena Marin
University of Bucharest, Romania

Abstract

This paper attempts to highlight and examine the Romanian perspective regarding
inclusive education by presenting some statistical data and the steps that have been
made in order to make the switch from a school system lead by the segregation principle
to a school system based on inclusive principles. Moreover, the attention focuses on
the schools™ key actors, the teachers, more specifically on the initial teacher training
programmes available in Romania. The starting point, when it come to the initial
teacher training programmes, is based on the assumption that there is an acute need
for training when it comes to the implementation of an inclusive educational system in
Romania. Using a qualitative approach, we aimed at presenting the specialists’ opinion
on priority issues in policy development regarding teacher training in the field of
inclusive education, focusing on the premises for implementing a training system that
is mandatory for every teacher in inclusive education and on the aspects that relate to
the rethinking of the teacher’s training process at a national level.

Keywords: inclusive education; initial teacher training; teachers competences;
diversity; Romania.

Introduction

Inclusive education is an approach thatlooks into how to transform education
systems so that schools contribute to removing the barriers that prevent all
students to be active and fully involved in education. One of the main important
aspects related to inclusive education is related to the multiple definitions that
spread from the value of difference and diversity in the society to human rights
or social justice and equality and equity issues, as well as of a social model of
disability (Farrell, 2010; Kauffman & Badar, 2014; Slee, 2011). The concept also
relates to topics as the process of school transformation and a focus on children’s
entitlement and access to education (Kozleski etal., 2011) or to a contemporary
mix of the values of equal opportunity, social respect and solidarity’ and this
fits inclusive research as well as inclusive education (Norwich, 2013). Also,
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the OECD provides a definition highlighting that inclusive education is closely
related to developmental potential and learning, including cultural, linguistic,
ethnic, religious and socio-economic differences’ (OECD, 2010). In accordance
with the definition provide by the OECD, some authors argue that inclusive
education is related to the difficulties that a student encounters when he/she
exceeds the capacity of the school to respond. Such terms can support a view
that sees difficulties as ‘medical problems’ which, in turn, reduces the school’s
sense of responsibility (Hart, 1996; Lewis and Norwich, 2005; Black-Hawkins
etal, 2007).

Altogether, it seems that even though many researchers have raised the
difficult issue of terminology there are still some largely unsuccessful attempts
to clarify the use of different terms around inclusion and diversity and in
particular, special needs and disability (Keil et al., 2006).

Moreover, inclusive education is seen as a fundamental process that has as a
main mission the integration of all students into mainstream schools. Schools
that must provide flexible learning programmes and personalized curricular
so that it will be able to respond to differences without any additional or
special provision (Liasidou, 2012). To do so schools must be represented by
highly qualified teachers. That is why teacher training issues are high on policy
agendas and for that reason an increasing attention it is being given to teacher
education for inclusion in particular. That is why this article aims at bringing
into discussion different specialists’ opinions regarding the importance of
a training system that is compulsory to all the members of the teaching staff
from the perspective of inclusive education. Another point of interest is the
presentation and analysis of the priority issues in policy development regarding
teacher training in the field of inclusive education and how these policies are
implemented in Romania.

Steps towards inclusion. A Romanian perspective

Compared to the 90s when the opportunities for children with special
educational needs were limited to special schools with or without boarding or
foster care, now the range of services has diversified, thus appears a new trend,
namely the inclusion of children in public schools.

Until 1989, the official data on persons with disabilities were missing
altogether or could be accessed only by those working in the institutional care
system. Now this data is made public and accessible to anyone interested in
this field. Moreover, the existence of people with special educational needs
was known only by the family, neighbours, friends or by specialists offering
services to these people. Now better public information is desired, focusing on
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an expertise that has the role to identify the type of disability in order to create
an emergency child support system (World Health Organization, 2011).

Unfortunately, for many children the identification of the disability coincides
with the entry into the school system. The negative consequences of this fact
are obvious: the late detection of the disability greatly reduces the possibility of
early intervention, the most effective in these cases” (Musu & Vrasmas, 2001).
Therefore, children must receive an education that promotes equality and non-
discriminatory rights. This education should be based on the teaching of each
child.

This is the premise from which the educational system in Romania should go
in the development of policies and practices in the field of inclusive education,
but according to the UNICEF report “Romania’s educational system creates
major drawbacks for people with disabilities. Thus, the incidence of non-schooling
and early drop out is seven times or two times higher for people with disabilities
compared to the general population. The most disadvantaged group in terms of
access to education consists of people with serious physical, somatic or visual
disabilities from the rural areas” (UNICEF, 2013).

According to the recommendation on investing in children of the European
Commission the decision-makers in education, namely the NGOs involved in
the education of children with special educational needs must “understand the
importance of mobilizing financialinstruments and proper use of the possibilities
offered by the EU financial instruments for the education of preschool children,
reduction of early school leaving, reconciliation between the private and the
professional life, access to services, including social services and healthcare,
local development strategies of communities, supporting the regeneration of
deprived areas and the transition from institutional to community services”
(COM, 2013).

In order to promote school inclusion a number of actions are needed, starting
with the development of policies and ending with the training of the teachers
having the knowledge and skills to work with children with special educational
needs. Our society should not only know that each child is unique, but it should
also accept and be prepared for the knowledge and acceptance of diversity.

Educational institutions have to accept children regardless of gender,
ethnicity and social religion, nationality, race or language. Therefore, inclusion
is closely related to the recognition and acceptance of diversity, which is in turn
based on the ideology of democracy. In addition, school inclusion for children
with special educational needs covers not only the opening of regular schools to
children with moderate disabilities, but also the opening of special schools for
students with severe disabilities. The paradigm of inclusion advocates for the
necessity of adapting the curricular, training the teachers to work with these
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students, conducting information campaigns and training the social actors
involved in this change, as well as developing a tolerant attitude towards them.

A statistical overview on number of children with special
education needs enrolled in the Romanian mainstream schools

The reality of the presence of pupils with SEN in the public schools of
Romania is supported both by the national statistics as well as the international
ones. Hereinafter, statistical evidence will be presented, confirming that the
Romanian school must be prepared to cope with educational diversity and not
only that.

The national statistics meet what has been statistically proven at the
international level by presenting the number of children enrolled in public
schools who are diagnosed with varying degrees of disabilities. The main
source of statistical information at the national level concerning persons with
disabilities in general and children with disabilities in particular is the Ministry
of Labour, Family, and Social Protection by its two specialized directorates: the
Directorate for the Protection of Persons with Disabilities (DTT), for children
and adults, and the Child Protection Department (CPD) for children.

The situation by age groups of children with disabilities shows that, on 31
March 2013, in Romania there were 13 321 disabled children aged 0-4 years,
18 141 disabled children aged 5-9 years, 18 347 disabled children aged 10-14
years, respectively 11 254 children with disabilities aged 15 to 17 years. (See

Table 1)
Table 1
People with disabilities, by age groups
The number of children with disabilities, by age groups
Compared to March 31, 2012
Age group TOTAL TOTAL of which women
Total 699.780 12.184 5.560
0-4 years 13.321 529 242
5-9 years 18.141 209 33
10-14 years 18.347 -28 -97
15-17 years 11.254 0 -77

Adapted from the Statistics of the Directorate of Social Assistance and Child Protection
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The situation of children with disabilities enrolled in regular schools gives us
an overview of the direction of the inclusion of children with special educational
needs.

In practice, and through a new educational policy, it has been shown that
positive discrimination can bring success because it involves the right to
specificity in an indiscriminate school setting. This principle underlies the
practice of including the children with SEN in public schools. At the national
level, various reforms in education have allowed the revaluation of children
and enrolled a number of children who have a low degree of deficiencies in
public education. However, in order that the education of children with special
educational needs is effective, on one hand it must have an inclusive character,
and on the other hand it must have a differentiated character and it must be
adapted to the students’ educationally specific needs.

The inclusive character of education puts us in front of a problematic situation
where a disabled child is integrated into a regular class. On one hand, it is the
child’s situation, and on the other hand, the situation of the class in which he or
she is integrated. Under both aspects, what we aim is a mutual understanding,
a normal social life for the children, despite the pre-existing differences. For the
child with special educational needs, this means to be understood and accepted
with everything he positively has, with all that he can bring to the group life.
This normalisation of relations is also beneficial for the other students who
learn to respect the right to difference, to be in solidarity with their peers who
face difficulties in life.

The statistic of the Directorate of Social Assistance and Child Protection
showed the number of children enrolled in public schools, depending on the
type of education attended, which is steadily growing from 4475 students in
2003 to 22.291 students in 2008, and later reaches 24.410 children in 2010.
This increase in the number of special needs children enrolled in public schools
is due to their detection and expert actions, which have the role to identify the
type of the deficiency in order to create an emergency child support system.

We can say that the early detection of the deficiency, the early intervention,
the preschool education, the school entrance into public school, the attendance
of the educational pathways which are compatible with the type and the degree
of impairment of the child can have a major impact on the child’s development
and further in her/his integration into society.
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Some assumptions regarding the statistical data available at
national level when it comes to the number of students with special
educational needs

Based on the presentation of these statistics it is obvious that in the society in
which we live, the category of disabled children represents a considerable share,
and our attention is drawn to the fact that it is absolutely necessary to conduct
teacher training programs in order to successfully implement an inclusive
educational system. Specialised teacher training should be reconsidered in
order to meet the purpose of teachers’ empowerment to work in various
institutions and to play a role in inclusive education programs. The education/
training of teachers in the ordinary schools that have programs for the children
with special needs of any kind are a priority for the educational policies.

In other words, not only teachers must adapt to this new educational system,
but the centers of learning and education must adapt too, so that they become
learning communities where all the needs of students and teachers are met.
Schools do nothave to provide aregular education or special education anymore,
but they must provide an inclusive education, and as a result the students will
be able to learn together.

It should be emphasized that one of the most important factors involved in
the process of inclusion is keeping a positive approach towards this system by
all stakeholders: teachers, parents, students and community. This should be
seen in terms of non-discrimination and the right to a better future for everyone.

Itis imperative that the entire educational community start from the premise
that every child has something good that should be discovered, accepted and
exploited in a positive way because only by achieving this goal can the self-
confidence of children be increased and a positive self-image formed.

Thus, these statistics are designed to present the reality of schools in terms
of quantity. However, these statistics cannot be correlated with other studies on
the existence of children with disabilities in the public educational system simply
because they do not exist or if they exist, they are met with some discrepancies
regarding the statistical terms. The initiative must be welcomed nevertheless
since the implementation of an integrated data system in the country can offer
the possibility of establishing a single reporting system, whose aim will be to
collect knowledge of as much information about the people with disabilities
as possible. Moreover, in the case of the realisation of a detailed statistic, the
information may be obtained in a short time, thus eliminating the possible
barriers that are recorded when transferring files though the bureaucratic
stages.
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It is advisable that the monitoring and evaluation of children with low-
risk integration in public schools be accomplished at the national level. The
need is acutely felt from institutions that have the responsibility of collecting
quantitative and qualitative statistical data on children with SEN. This is in
order to implement a national action plan so that all children may benefit
from individualised help whilst transiting through the compulsory education
stipulated by the law. This National Plan of Education for All should have the
responsibility of collecting the statistical number of children with disabilities
and assessing their needs. It should highlight the importance of parental
involvement and support in the course of the education of children, to promote
the awareness of the community and to consider the need to provide physical
access of all students in schools.

At the level of education policy, the makers must ensure that certain
principles such as respect for human rights and equality of opportunities, which
are guaranteed by the state constitution, are implemented. The main objectives
of this policy are to combat discrimination, racism and xenophobia, but also to
raise awareness, supportand disseminate good practice at the local and national
levels. Such practices should promote integration and inclusion measures which
are open to diversity and highlight the educational values accumulated by all
students, regardless of their origin or the needs they have.

According to the European Agency for the Development of Special Needs in
Education across Europe, representatives of the higher education institutions
are making more explicit and public statements (via websites or brochures)
on the policies and/or their action plans to support students with special
educational needs.

Moreover, some improvements are required at the legislative level, because
the success of inclusive education systems may depend on the willingness of
the country to adopt appropriate legislation, to develop policies and to provide
adequate funding for their implementation.

It is suggested that policy is invested in the development of programs that
aim to identify all the children with SEN and to create a database that provides
a clear view on the Romanian education system. It is also necessary to identify
new forms of educational funding for any educational situations involving
children with special educational needs, whether it is conducted in specialised
institutions or in regular schools or through the national budget, either by
funding individual needs institutions (materials, teaching assistants, teachers
or specialised operational support) or by funding individuals to cover their
special educational needs.
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[t is noteworthy that the ministries have this fiscal responsibility, and it is
suggested that they develop clear references on what institution will deal with
the integration of children with SEN, whether it will be the Ministry of Education
or the Ministry of Health.

In conclusion, it has to be stated that it is important to have a clear national
policy on the education of children with special educational needs. These
policies are essential to the development of more equitable education systems.
As a starting point the reports provided by UNESCO may be taken into account,
which over time have become involved in actions that support children by
generating guidelines to help the politicians and the managers to create policies
and practices that promote the integration of children.

Thus, at the legislative level we need to align Romania to the European
directives on inclusion and we must place great emphasis on the compliance
with international commitments related to the right to education of children
with disabilities, by creating qualitative training programs for teachers in order
to become ready to face inclusion in the classroom. Starting from the reality
presented by the national statistics regarding the number of children with SEN
in mainstream schools, the aim of this paper is to present different perspectives
of university teachers from the departments of education sciences with respect
to the implementation of the inclusive education system.

Methodology

This study applies qualitative methods to analyse the different perspectives
of academic collectives with respect to the implementation of the inclusive
education system. This investigation started from the assumption that there
is an acute need for training when it comes to the implementation of an
inclusive educational system in Romania. The interview guide focuses on the
identification of specialists’ opinion in the domain of training regarding the
importance of forming a system that is compulsory to all the members of the
teaching staff from the perspective of inclusive education. It also aims at the
identification of the specialists’ opinion on priority issues in policy development
regarding teacher training in the field of inclusive education. The interviews
were conducted at five of the most research intensive universities in Romania
and involved university professors. A content-analysis method was used to
summarize the data that arose from the interviews. The tool used to analyse
and systematize the data was Maxqda 11 software. We focused on identifying
the key themes that emerged from the interviews, as well as any issues or
themes that could be considered contentious. All participants in this interview
are aware of the teaching situation and of the need to align with the directives
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of the European Union on the implementation of an inclusive education system.
Regarding the coding system of the experts, we will use the phrase E (Expert)
and numbered from one to nine (E1-E9).

Nine interviews were conducted at five of the most research intensive
universities in Romania and the participants profile is presented in Table 2.

Table 2
Participants profile
University . \.Nest. Alexandru | Transilvania
. . Babes-Bolyai | University . .
University of . . Ioan Cuza | University
University of . .
centers Bucharest (UBB) Timisoara University | of Brasov
(UB) (U{/T) (UIACQ) (UTB)
No. of 3 2 2 1 1
participants
Results

The results are presented from an integrated perspective that considered
both the elements that focus on the premises for implementing a training
system that is mandatory for every teacher in the inclusive education and on
the aspects that relate to the rethinking of the teacher’s training process at a
national level.

(1) Prerequisites regarding the implementation of a mandatory training system
of all teachers in the inclusive education field

All the respondents strongly agree that it is important to embed inclusion
throughout all training courses and not simply covering these issues through
standalone courses. In accordance with the responses given, the main idea
that arose is that it is very important to train general education teachers to
be able to become efficient educators in the inclusive classroom environment.
Another main element is related to the fact that nowadays, inclusive classroom
environments are becoming more popular and therefore general teachers need
to be aware of methods, strategies and resources that will prepare them to face
inclusion in the classroom. Therefore, the educational system moves towards
the social dimension, an idea presented by a university professor that states:
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‘today, more than ever, it isn't enough for teachers to simply have an excellent
knowledge about their specialisation area, such as languages, mathematics, or
Chemistry, but also teachers should also be prepared to work with students of
all different abilities’ (UB, associate professor).

Even though we do not have clear statistics regarding the number of
students with special education needs, a professor emphasises the importance
of common knowledge that shows the importance of making the shift from the
traditional school system to an inclusive mainstream education system. This
idea was expressed as follows:

‘We need to prepare future teachers to teach students with special needs -
that is a fact that is based not only on statistics, but also on the school reality
that shows us that there is an increasing popularity of inclusive classrooms in
mainstream educational setting’ (UIAC, assistant lecturer).

Moreover, the competences that teachers must hold in order to face inclusion
in the classroom was discussed, stating that:

‘a good teacher must be able to recognise that student diversity is the rule
rather than an exception, today's teachers must see it as a norm [...] teachers
must be skilled in providing learning experiences that are responsive not
only to the academic standards, but mainly to student standards™ (UBB, full
professor).

Therefore, in order to provide the best learning experiences for all students,
teachers must empower students to express their knowledge in different ways:

‘using multiple technologies, implementing peer learning activities, using
various instructional methods is essential if teachers want to become more
effective with a wide range of students” (UVT, lecturer).

Allin all, in order to prepare teachers to provide the best learning experience
and the most fruitful ones, they must be provided with the best teacher training
opportunities possible. Thatis why itisimportant to innovate the current teacher
training system by adding courses that deal with the concept of inclusion in the
classroom. This idea was presented by a professor that considers that:

‘In the current state, when diversity represents a reality within the scholar
institutions, I consider it is a good time to implement a mandatory training
system for all teachers in the inclusive education field. As inclusive education
promotes the equality for all children, I agree to the teacher’s training, in
order to develop their knowledge, abilities and most importantly projecting a
positive attitude so as to deploy efficient activities® (UB, associate professor).

Furthermore, the most important aspects, in developing policies in the field
of training the teachers from the perspective of inclusive education, need to

32



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2016 2 (35)

keep focussed not on creating new initiatives, but on training and preparing the
human resources to cope with the change:

‘the mechanisms we create should lead, in the first place, to open up the
teachers to the inclusion. A new plan should be developed, to facilitate training
in this field to all the teachers, regardless of age, age in the field or which age
group they teach for® (UTB, full professor).

Regarding the regulation of the training system for teachers in relation to the
implementation of the subject of study - inclusive education as a primary matter,
the necessity of implementing a system that is autonomous was highlighted,
but to be regulated at a national level. In this sense, a professor states that it is
necessary to implement a:

‘regulated medium system, but which should be based on a clear, defined
methodology, as without it, we cannot create any regulation’ (UVT, full
professor).

(2) Reforming the national training system for teachers — between opportunities
and risks

It is essential to guarantee the necessary conditions for an initial and
continuous training for teachers, complying with the right to a qualitative
training throughout life. The investment made in training the teachers needs to
be seen as a permanent necessity, which allows us to pursue the obligation of
assuring a proficient and relevant education for everyone.

Strongly promoted is the idea that it is urgent for the teacher profession to be
seen as a key element for promoting high quality education, capable of adapting
itself to the exigency of the era we live in. In this context, enhancing the academic
and professional training, in order to exert professional standards, assuring
good salary remuneration and proper career conditions whilst increasing the
attractiveness of this activity amongst young people, are becoming essential
elements to reach the central objective and to boost special needs education as
a higher ranking professional field.

Regarding the opportunities and risks involved in developing an initial/
continuous training for the teachers within inclusive education, the respondents
refer, once more, to the change of mentality, in order to adapt to the new
requirements for the 21st century education. As such, one professor brings
to attention the role of education innovators that lead change into education
stating that:

“The opportunities are linked to the fact that this system would lead to a
mentality change of the teachers, in the first place, and in the second, it would
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offer them the theoretical and contextual frame, where they could develop
their skills needed for inclusion. The biggest risk, in my opinion, would be the
preconceived ideas of some teachers - [ know enough, I don’t care, I don’t deal
with this aspect in my every day work, etc.” (UB, associate professor).

Even more, we wish that all the teachers could benefit from proper training,
to work with the students that are prone to leaving school early, or deal with
poverty or live in areas with social problems or exclusion risk. That is why
we need modern teachers, capable of integrating a multi-cultural and multi-
dimensional learning environment.

Conclusions

Regarding the opportunities to develop a new training system, teachers
in the inclusive education field point out that all teachers can benefit from
a professional initial and continuous training, which will imply a faster
integration to the specifics of the inclusive training system. The development of
a new training system to prepare teachers for inclusive education will serve all
interests and needs for teaching the future teachers, integrating itself into the
21st century training characteristics.

Atthe sametime, therisks of developinganew training system for the teachers
within the inclusive education field shows the following characteristics. Firstly,
it can lead to an overcharge of the university curriculum (by adding the subject
of inclusive education to the list of fundamental subjects). Secondly, in the lack of
a legislative framework and a fairly low defined methodology, a confusion may
be created among the institutions responsible for training teachers. All in all,
the restructuring of the teacher training programme will encounter resistance
from teachers because the training system changed constantly during the last
20 years. That is why it is recommended that the system be redesigned and the
implementation of such training systems for the teachers focuses on developing
a clear legal framework and a coherent methodology which should aid the
professional development of the current and future teachers within the field of
an integrated curriculum.
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TEACHER EDUCATION FOR INCLUSION - THE PREMISES FOR
IMPLEMENTING A NEW INITIAL TEACHER TRAINING PROGRAMME

Elena Marin

Summary

Inclusive education is an approach thatlooks into how to transform education
systems so that schools assist in removing the barriers that prevent all students
to be active and fully involved in education. Moreover, inclusive education is
seen as a fundamental process that has as a main mission the integration of all
students into mainstream schools. Meaning that schools must provide flexible
learning programmes and personalised curriculum so they can respond to
differences without any additional or special provision (Liasidou, 2012). To
do so schools must be represented by highly qualified teachers. That is why
teacher training issues are high on policy agendas and for that reason increasing
attention it is being given, in particular, to teacher education for inclusion. That
is why this article aims at bringing into discussion different specialists’ opinion
regarding the importance of a training system that is compulsory to all members
of the teaching profession from the perspective of inclusive education. Another
point of interest is the presentation and analysis of the priority issues in policy
development regarding teacher training in the field of inclusive education and
how these policies are implemented in Romania. This paper also attempts to
examine and highlight the Romanian perspective regarding inclusive education
by presenting some statistical data and the steps that have been made in order
to make the switch from a school system lead by the segregation principle to a
school system based on inclusive principles.

This study applies qualitative methods to analyse the different perspectives
of academic collectives with respect to the implementation of the inclusive
education system. The investigation started from the assumption that there is
an acute need for training when it comes to the implementation of an inclusive
educational system in Romania. The interview guide focuses on the identification
of specialist opinion in the domain of training regarding the importance of a
forming system that is compulsory to all members of the teaching staff from
the perspective of inclusive education. It also identifies the specialists’ opinion
on priority issues in policy development regarding the teacher training in the
field of inclusive education. The interviews were conducted at five of the most
research intensive universities in Romania and involved university professors.
A content-analysis method was used to summarise the data that arose from
the interviews. The tool used to analyse and systematise the data was Maxqda
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11 software. We focused on identifying the key themes that emerged from the
interviews, as well as any issues or themes that could be considered contentious.
All participants in this interview are aware of the teachers’ situation and of the
need to align with the directives of the European Union on the implementation
of an inclusive education system. Regarding the coding system of the experts,
we used the phrase E (Expert) and numbers from one to nine (E1-E9).

The results of this study emphasised different findings. First, regarding the
opportunities to develop a new training system for the teachers in the inclusive
education field it was pointed out that all teachers can benefit from professional
initial and continuous training. This will imply a faster integration of the
qualities of an inclusive training system. The development of a new training
system to prepare teachers for inclusive education will serve all the interests
and needs of teaching future teachers, integrating itself into the 21st century.

At the same time, the risks of developing a new training system for teachers
within the inclusive education field shows the following characteristics.
Firstly, it can lead to an overcharge of the university curriculum (by adding the
subject of inclusive education to the list of fundamental subjects). Secondly,
with the lack of a legislative framework and a fairly low defined methodology,
a confusion may be created among the institutions who are responsible for
training teachers. All in all, the restructuring of the teacher training programme
will encounter resistance from the teachers, because the training system was
changed constantly during the last 20 years. That is why a clear legal framework
needs to be developed including a coherent methodology. This should aid the
professional development of the current and future teachers.

37



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2016 2 (35)

38



