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Anotacija

Straipsnyje analizuojamos dailinio ugdymo programos realizavimo ypatybés dirbant
su specialiujy poreikiy turinc¢iais ugdytiniais. Pabréziama, kad tyrimy, atskleidZianciy
pedagogy poZilrj | meninio ugdymo programy turinj specialiyjy poreikiy turintiems
ugdytiniams, yra labai nedaug, todél aktualu tirti, kaip pedagogai supranta meninio ug-
dymo paskirtj dirbdami su specialiujuy poreikiy turinciais ugdytiniais, k3 jie mano ir
kaip vertina dailés ugdymo programoje numatytas veiklos su specialiyjy poreikiy turin-
Ciais ugdytiniais kryptis. ISvadose teigiama, kad, jgyvendindami meninio ugdymo pro-
grama su specialiyjy poreikiy turinciais vaikais, pedagogai suvokia meninio ugdymo
paskirtj, yra jsitikine, jog specialiujy poreikiy turin¢iy ugdytiniy kiirybiné veikla skatina
ju vaizduote, plétoja kiirybinguma, stiprina pasitikéjima savimi. Rinkdamiesi meninio
ugdymo veiklas, pedagogai yra pasiruoSe atsizvelgti j individualius mokiniy gebéjimus
ir skirti jiems diferencijuotas uzduotis. Pedagogai supranta meninio ugdymo vaidmenj
specialiyjuy poreikiy turincio ugdytinio asmenybés raidai, taciau prieStaringai vertina
veiklos kryptis.

Esminiai ZodZiai: meninis ugdymas, meniné kompetencija, specialiyjy poreikiy turin-
tys ugdytiniai, dailés programos ypatybés.

Jvadas

Menas yra pamatiné mastymo forma, todél tikétina, jog per meninj ugdyma
galima visapusiskai ugdyti vaiko gebéjimus (Smith, 2000). Parsons’as (2000)
paaiskina S$ig mintj, teigdamas, kad menas yra vienintelis mokomasis dalykas,
siejamas ir su intelektu, ir su jausmy sritimi.

GaiZucio (1998) nuomone, meninis ugdymas ne tik iSugdo grozio jausmga ir
subtily skonj, meninius, estetinius gebéjimus, bet ir iSplétoja emocinj bei inte-
lektinj patyrima, vaizduote, todél yra labai svarbus veiksnys puoseléjant samo-
ninga ir kiirybinga asmenybe.
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Mokslininkai (Csikzentmihalyi ir Schiefele, 2000, p. 93) ypac akcentuoja vie-
ng i$ trijy meninés veiklos funkcijy, kurig apibréZia kaip pagalba individui ,is-
laikyti savojo ,,as$“ kognityvine struktiirg” Jie teigia, kad savojo ,a$" kognityvinés
struktiiros iSlaikymas vyksta per intencijas ir savaranki$ka apsisprendima -
visada egzistuojancius kiirybinéje veikloje. Biitent Sie veiksniai, ju nuomone,
véliau salygoja individualig asmens egzistencija, jos kokybe. Remiantis Siy auto-
riy teiginiais galima tikétis, kad vaiko per menine veiklg iSplétoti gebéjimai (tu-
réti tikslg ir savarankiskai nuspresti, kaip ji realizuoti) véliau, jam suaugus, bus
perkelti ir panaudoti priimant svarbiausius asmeninio gyvenimo sprendimus.

Dél minéty mokslininky apibréziamy meninio ugdymo galimybiy meninio
ugdymo programa tampa labai reikSminga asmenybés augimui. EACEA® (2009)
Europos mastu atliktame tyrime akcentuojama meninio ugdymo reikSmé asme-
nybés ugdymui. Tyrimo duomenys atskleidzia Europos Sgjungai priklausanciy
Saliy meninio ir kultiirinio ugdymo biukle, kuri néra itin dziuginanti. Be kritiniy
pastaby dél meninio ugdymo organizavimo, EACEA (2009, p. 79) vykdyto tyri-
mo iSvadose teigiama, kad ,visos Salys ypatingg démesj savo meninio ugdymo
programose skiria jaunimo meniniams gebéjimams, Zinioms ir suvokimui. Dau-
gumoje meninio ugdymo programy taip pat siekiama lavinti kritinj mastyma,
kultiirinio paveldo ir kultiirinés jvairovés suvokima, asmens atsiskleidima ir k-
rybinguma (vaizduote, problemy sprendimo ir rizikos valdymo kompetencijas).
Kiti bendri tikslai yra socialiniai ir bendravimo jgudziai, dziaugsmas, daugelio
meny formy ir laikmeny pazinimas, atlikimo / pristatymo jgtdziai ir aplinkos
pazinimas®,

Meninio ugdymo biiklés jvertinimas svarbus ne tik bendrojo ugdymo kon-
tekste, bet ir ugdant specialiyjy poreikiy turincius vaikus. Pili¢iauskas (2003,
2005) ir Vilkeliené (2015) tvirtina, kad meninis ugdymas ypac svarbus specia-
liyjy poreikiy turintiems ugdytiniams kaip saviraiSkos, adaptacijos, reabilitaci-
jos, komunikacijos priemoné. I§ dalies meninio ugdymo potencialo idéja spe-
cialiyjy poreikiy ugdytiniams realizuojama Bendruosiuose ugdymo planuose?,
kur teigiama, kad mokykla, pritaikydama bendrojo ugdymo turinj specialiyjy
poreikiy mokiniy reikméms, gali iki 30 proc. koreguoti ugdymo plang, planuoti
specialias pamokas arba didinti pamoky, skirty meniniam ar technologiniam
ugdymui, skaiciy. Taciau kas i$ tiesy vyksta meninio ugdymo veikloje ir kaip
realizuojamas meninio ugdymo programose apibréztas ugdymo turinys, lieka
neaisku.

1 Svietimo, garso ir vaizdo bei kultiiros vykdomosios jstaigos / Education, Audiovisual and Culture
Executive Agency.

22015-2016 ir 2016-2017 mokslo mety pagrindinio ir vidurinio ugdymo programy bendrieji ugdymo
planai, patvirtinti Lietuvos Respublikos Svietimo ir mokslo ministro 2015 m. geguzés 6 d. jsakymu
Nr. V-457.
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Keiciant Bendryjy programy meninio ugdymo turinio apimtis, jam skirtg va-
landy skaiciy, pedagogams svarbu atliepti Bendrosiose programose apibrézta
meninio ugdymo svarbg asmenybés raidai, nepaleisti jos iS démesio akiracio.
Bendruyjy programy pritaikymo rekomendacijos specialiyjy poreikiy turintiems
ugdytiniams pedagogus gelbsti, taciau svarbu tirti, kaip pedagogai per meni-
nio ugdymo veikla realizuoja programoje nubréZtas veiklos kryptis. Vilkeliené
(2015, p. 250) pabrézia, kad ,specialiojo meninio ugdymo tikslai yra nukreipti
ne tik j specialiyjy ugdymosi poreikiy turinti mokinj, bet ir j jj supancius asme-
nis - pedagogus, Seimos narius, visuomene*, taciau mokslinés literatiros salti-
niy, tirianc¢iy pedagogy poziiirj i meninio ugdymo turinj specialiyjy ugdymosi
poreikiy turintiems vaikams, yra labai nedaug (Vilkeliené, 2013), o ir juose néra
aiSkiai atskleista, ar tirilamas pedagogy pozitris apskritai j nejgaliyjy ugdyma,
ar j meninj specialiyjy poreikiy turinciy ugdytiniy ugdyma. Todél svarbu tirti,
kaip pedagogai supranta specialiyjy poreikiy turin¢iy ugdytiniy meninj ugdy-
ma, kaip jie vertina dailés ugdymo programoje numatytas veiklos kryptis.

Tyrimo objektas - dailés ugdymo programos realizavimo dirbant su specia-
liyjy poreikiy turinciais ugdytiniais ypatumai mokytojy poziiriu.

Tyrimo tikslas - iSanalizuoti dailés ugdymo programos realizavimo dirbant
su specialiyjy poreikiy turinc¢iais ugdytiniais ypatumus mokytojy poziuriu.

UZdaviniai:
1. Atskleisti, kaip pedagogai vertina meninio ugdymo poveikj specialiyjy
poreikiy turinciy ugdytiniy asmenybés raidai.

2. Palyginti dailés mokytojy ir kity meninio ugdymo dalyky mokytojy po-
ziurj j specialiyjy poreikiy turinciy ugdytiniy dailés ugdymo programos
veiklos kryptis.

Tyrimo metodai: parengta pusiau uzdaro tipo anketa, kurig sudaro 4 dalys:
1) nominaliné skalé respondenty demografinés imties ypatybéms (lytis, amZius,
gyvenamoji vieta, iSsilavinimas, kvalifikaciné kategorija, darbo vieta, darbo pa-
tirtis ir kt.) suZinoti; 2) ranginés skalés teiginiai, apibréZiantys meninio ugdymo
poveikj mokinio asmenybés raidai; 3) ranginés skalés teiginiai, Zymintys dailés
ugdymo veiklos krypciy su specialiyjy poreikiy turinciais ugdytiniais ypatybes;
4) klausimai apie meninio ugdymo mokytojy kompetencijas ir pomégius. Teigi-
niai ranginéms skaléms parinkti remiantis Lietuvos bendryjy programy meni-
nio ugdymo nuostatomis?, atspindinc¢iomis pagrindinius reikalavimus, keliamus
meniniam ugdymui, ir Bendryjy programy pritaikymo rekomendacijomis*, ku-
riose apibréziamos dailés ugdymo veiklos kryptys. Respondentai buvo prasomi

# Bendrosios programos ir i$silavinimo standartai. Meninis ugdymas (2008).
* Pagrindinio ugdymo bendryjy programy pritaikymo rekomendacijos specialiyjy poreikiy zemy ir
labai zemy intelektiniy gebéjimy mokiniy ugdymui (2010).
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ranginiy skaliy teiginius jvertinti 5 baly sistema (visiSkai nesvarbus; nesvarbus;
nei svarbus, nei nesvarbus; svarbus; labai svarbus).

Anketa buvo vieSai publikuojama interneto svetainéje (http://apklausa.lt/).
Tam, kad anketos duomenis biity galima analizuoti statistinés analizés meto-
dais, buvo siekiama surinkti daugiau kaip 100 respondenty atsakymus, todél
j internete publikuojama anketa buvo prasoma atsakyti tiek dailinio ugdymo,
tiek kity meninio ugdymo dalyky mokytojus. PraSymai atsakyti j anketos klau-
simus buvo siunciami tikslingai i pedagogy asmeninius elektroninius pastus.
Duomenys buvo renkami 2016 mety kovo ménes;j.

Tyrimo duomenims apdoroti taikyti apraSomosios matematinés statistikos
(procentai, vidurkis, standartinis nuokrypis) ir statistinés analizés metodai
(skalés vidinio suderinamumo ir patikimumo rodiklis Kronbacho alfa (Cron-
bach’s alpha), T testas nepriklausomoms imtims). Straipsnyje analizuojami
dviejy anketos skaliy duomenys: teiginiy, apibréZianciy meninés raiskos paskirtj
mokinio asmenybés raidai (Kronbacho alfa 0,941), ir teiginiy, apibréZianc¢iy dai-
linio ugdymo programos veiklos ypatybes specialiyjy poreikiy turintiems ugdyti-
niams (Kronbacho alfa 0,884). Pateikiant T testo rezultatus buvo atsiZvelgiama
j Leveno kriterijy apie imciy lygybe.

Tyrimo imties ypatybés. ] anketos klausimus atsaké 105 respondentai: 85
moterys (81,0 proc.) ir 17 vyry (16,2 proc.), lyties nenurodé 3 respondentai.
Tiriamyjy amziaus vidurkis - 38,4 metai. Didesné dalis tyrime dalyvavusiy res-
pondenty (34,0 proc.) yra 36-45 mety amziaus; trecdalis (30,0 proc.) respon-
denty yra 26-35 mety amziaus; Ketvirtadalis (25,0 proc.) respondenty - 46-
55 mety amziaus; maziausia dalis (11,0 proc.) respondenty, kuriy amzius yra
56-65 metai. Dauguma tyrime dalyvavusiy asmeny (58,0 proc.) gyvena mieste,
kita dalis (24,8 proc.) miestelyje, mazesne dalj (10,5 proc.) sudaro gyvenantieji
kaime ir maziausig (1,9 proc.) - gyvenvietéje; dalis respondenty (4,8 proc.) savo
gyvenamosios vietos nenurodé. Dauguma respondenty yra jgije aukstaji iSsila-
vinima: baige bakalauro (63,8 proc.), kiti (22,9 proc.) - magistro studijas, nedi-
delé dalis respondenty (2,9 proc.) dar studijuoja, dalis respondenty (10,4 proc.)
savo iSsilavinimo nenurodé.

Visi tyrime dalyvave respondentai turi pedagoginés patirties. Daugiau kaip
pusé respondenty (61,0 proc.) teigia, kad ju pedagoginio darbo stazas yra 15
ir daugiau mety, mazesné dalis respondenty (39,0 proc.) nurodé, kad jy darbo
stazas yra beveik 15 mety. Daugiausia (43,9 proc.) tyrime dalyvavusiy asme-
ny yra vyresnieji mokytojai, trecdalis (33,3 proc.) turi mokytojo kvalifikacijg,
Zenkliai mazesné dalyvavusiy respondenty dalis (11,4 proc.) yra mokytojai me-
todininkai ir tik nedidele dalj sudaro mokytojai ekspertai (1,9 proc.), likusieji
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(9,5 proc.) savo kvalifikacinés kategorijos nenurodé. DidZioji dalis tyrime daly-
vavusiy (80,0 proc.) asmeny turi darbo patirties su specialiujy poreikiy turin-
Ciais mokiniais ir tik nedidelé dalis (20,0 proc.) nedirba su Siais mokiniais, ta-
Ciau yra girdéje apie darba su tokiais ugdytiniais i$ savo kolegy. Daugumos res-
pondenty, dirbanciy su specialiyjy poreikiy turin¢iais mokiniais (67,0 proc.),
darbo patirtis yra iki 15 mety, kita dalj (23,0 proc.) sudaro dirbantieji 15 mety
ir daugiau. Apibendrinant galima teigti, kad dirbanciujy su specialiyjy poreikiy
turinc¢iais mokiniais darbo patirtis (vidurkis) yra 11,76 metu.

Didesné dalis (39,1 proc.) tyrimo dalyviy dirba pagrindinéje mokykloje, kita
dalis (23,8 proc.) - specialiojoje mokykloje, gimnazijoje (15,2 proc.), progim-
nazijoje (13,3 proc.), likusieji (8,6 proc.) mokyklos nejvardijo. Trecdalis tyrime
dalyvavusiy respondenty (31,4 proc.) yra dailés mokytojai, kiti - technologijy
(10,5 proc.), muzikos (9,5 proc.), Sokio (8,6 proc.), teatro (2,9 proc.) mokytojai,
kai kurie respondentai (4,7 proc.) nejvardijo savo déstomojo dalyko. Tarp dailés
mokytojy didzioji dalis (N = 29) turi darbo su specialiyjy poreikiy turinciais vai-
kais patirties, tik maza dalis dailés mokytojy (N = 4) tokios patirties neturi, tarp
technologijy mokytojy didzioji dalis (N = 9) turi darbo su specialiyjy poreikiy
turinciais vaikais patirties ir tik vienas mokytojas tokios patirties neturi. Tarp
kity meninio ugdymo (muzikos, Sokio, teatro) dalyky mokytojy turi darbo su
specialiyjy poreikiy turinciais vaikais patirties 15 mokytojy, 7 tokios patirties
neturi. Didesné dalis (61 proc.) apklausos dalyviy turi jvairiy meniniy polinkiy.
Ju spektras labai platus: pieSimas, fotografija, medzio drozinéjimas, dainavimas,
Sokis, tapyba, liaudies amatai, mezgimas, nérimas, siuvinéjimas, eilérasc¢iy ka-
rimas.

Tyrimo rezultatai. Meninio ugdymo reikalinguma mokykloje, jo svarba
jvertino didZioji dalis (82,9 proc.) tyrimo dalyviy. Né vienas i$ respondenty ne-
pasakeé, kad meninis ugdymas mokykloje yra nereikalingas ar nesvarbus moki-
nio asmenybés raidai. Galima teigti, kad tyrime dalyvave pedagogai supranta,
jog jauno Zmogaus visapusiskas ugdymas nejmanomas be meno dalykuy.

Respondentams atrodé svarbiausia (zr. 1 pav.), kad meninio ugdymo pamo-
kose ugdoma visapusiska, harmoninga ir kirybiskai veikli asmenybé (M = 4,44;
SD = 0,708), kad mokiniai patiria teigiamy emocijy (M = 4,4; SD = 0,788), kad
sudaroma galimybé patirti sékme jvairiausiy gabumy vaikams (M = 4,42; SD =
0,738).

Remiantis gautais duomenimis galima biity teigti, kad, realizuodami meni-
nio ugdymo programg su specialiyjy poreikiy turinciais ugdytiniais, pedagogai
adekvaciai suvokia meninio ugdymo paskirtj ir ugdymo svarbg visiems vaikams,
nepaisant jy skirtingy gebéjimy ir pasiekimuy.
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Ugdoma visapusiska, harmoninga ir kiirybiskai veikli asmenybé
Sudaroma galimybé patirti sékme jvairiausiy gabumy vaikams
Patiriamos teigiamos emocijos

Skatinama vaizduoté ir kiirybingumas

Didinama saviverteé ir pasitikéjimo savimi jausmas

ISmokstama dZiaugtis savo pasiektais rezultatais

Plétojami individualis vaiko gebéjimai meninéje veikloje

Sukuriami darbeliai, kurie eksponuojami parodélése, jais puosiama
Sudaromos salygos atskleisti mokiniy saviraiska, savirealizacija
Susipazjstama su jvairiausiomis medziagomis ir mokomasi i jy kurti
Sudaromos salygos formuoti dvasinj vaiko pasaulj

Plétojami komunikaciniai ir bendravimo jgudziai

Igyjami ir tobulinami meniniai gebéjimai ir jgudziai

Skatinama ugdymosi motyvacija

ISmokstama vertinti savo ir kity menineg karyba

Supazindinama su meno kalbos pradmenimis

o
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1 pav. Meninés raiskos vaidmuo specialiyjy poreikiy turinc¢io mokinio
asmenybeés raidai, M

Siek tiek Zemesniu jverciu vertinami teiginiai, kad plétojami individualiis
vaiko gebéjimai per menine veiklg (M = 4,31; SD = 0,795), skatinama vaizduoté
ir kiirybingumas (M = 4,36; SD = 0,68), didinama saviverté ir pasitikéjimo savi-
mi jausmas (M = 4,32; SD = 0,761). Respondentams taip pat atrodé svarbu, jog
meninio ugdymo pamokose sukuriami darbeliai, kurie eksponuojami parodélése,
Jjais puoSiama mokyklos aplinka (M = 4,3; SD = 0,695), iSmokstama dZiaugtis savo
pasiektais rezultatais (M = 4,32; SD = 0,748).

Siy teiginiy jveréiai atskleidZia, kad, realizuodami meninio ugdymo progra-
ma3 su specialiyjy poreikiy turinciais ugdytiniais, pedagogai yra jsitikine, jog rei-
kia atsizvelgti j individualius mokiniy gebéjimus ir skirti jiems diferencijuotas
uzduotis; kad specialiyjy poreikiy turinc¢iy ugdytiniy kirybiné veikla skatina
ju vaizduote, plétoja kiirybingumg, stiprina pasitikéjima savimi. Akivaizdu, kad
pedagogai savo mokyklose mato meninio ugdymo veiklos rezultatus, nes paste-
bi ir atkreipia démesj j mokiniy kiiriniais puoSiamg mokyklos aplinka.

Tyrimo dalyviai kaip svarbius teiginius iSskyré: sudaromos sqlygos atskleisti
mokiniy saviraiskq ir savirealizacijqg (M = 4,24; SD = 0,805); susipaZjstama su
jvairiausiomis medZiagomis ir mokomasi is jy kurti (M = 4,23; SD = 0,736); suda-
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romos sqlygos formuoti dvasinj vaiko pasaulj (M = 4,21; SD = 0,753); plétojami
komunikaciniai ir bendravimo jgiidZiai (M = 4,21; SD = 0,816). Siek tiek maZiau
vertinami teiginiai, pabréZiantys, kad meninio ugdymo pamokose jgyjami ir to-
bulinami meniniai gebéjimai ir jgtidZiai (M = 4,17; SD = 0,753) bei skatinama ug-
dymosi motyvacija (M = 4,11; SD = 0,762). Siy teiginiy jver¢iai liudija, jog peda-
gogai supranta specifine meno paskirtj specialiyjy poreikiy turin¢io ugdytinio
asmenybés raidai, supranta, kad tinkamai vedamos meninio ugdymo pamokos
gali plétoti bendruosius gebéjimus: bendravimo, mokymosi motyvacijos, atvi-
rumo dirbant su nauja medZiaga ir jtvirtinant kiirybine patirtj. Vis délto dviejy
teiginiy didesni standartinio nuokrypio jverciai atskleidZia, kad tarp respon-
denty pasitaiké abejojanciyjy, ar meninio ugdymo pamokose tai pasiekiama.

Respondentams atrodé maZziau svarbu, kad meninio ugdymo pamokose is-
mokstama vertinti savo ir kity menine kirybg (M = 4,05; SD = 0,749), ir ma-
ziausiai svarbu, kad meninio ugdymo pamokose supaZindinama su meno kalbos
pradmenimis (M = 3,86; SD = 0,75). Siy teiginiy jver¢iai atskleidZia, jog pedago-
gai supranta skirtuma tarp meninio ugdymo paskirties bendrojo ugdymo pro-
gramose ir meninio ugdymo paskirties dirbant su specialiyjy poreikiy turin-
Ciais ugdytiniais. Bendrojo ugdymo programose meniniam ugdymui keliamas
tikslas ,padéti igyti bendraja menine kompetencija, reikalingg savarankiskai ir
aktyviai dalyvauti meninéje kiiryboje ir Siuolaikiniame kultiiriniame gyveni-
me“ (Bendrosios programos ir iSsilavinimo standartai. Meninis ugdymas, 2008,
p. 1074), kuris siejamas su meno kalbos pradmeny iSmanymu. Bendryjy pro-
gramy pritaikymo rekomendacijose tikslas formuluojamas kitaip: ¢ia siekiama
tik jtraukti mokinius j meninio ,ugdymo procesg, suteikti pozityvios bendravi-
mo ir bendradarbiavimo patirties, sudaryti sglygas dvasinéms, kiirybinéms ir
fizinéms mokiniy galioms plétotis“ (Pagrindinio ugdymo bendryjy programy
pritaikymo rekomendacijos. Meninis ugdymas, 2010, p. 163).

Kadangi tarp respondenty buvo pedagogy, turinciy ir neturinciy darbo
su specialiyjy poreikiy turinciais ugdytiniais patirties, buvo svarbu palyginti, ar
skiriasi jy nuomonés dél meninio ugdymo paskirtj apibrézianciy teiginiy. Lygi-
nant pedagogy, turinciy ir neturinc¢iy darbo su specialiyjy poreikiy turinciais
ugdytiniais patirties, teiginiy jverc¢ius T testu, statistiskai reikSmingy skirtumy
dél meninio ugdymo paskirtj apibréZianciy teiginiy nebuvo aptikta (Zr. 1 lente-
le):
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1 lentelé

Turinciy ir neturin¢iy darbo patirties su SP° ugdytiniais mokytojy
poZiurio j dailinio ugdymo poveiki SP ugdytiniams ypatybés

Neturintieji | Turintieji
darbo su SP | darbo su SP P <0.05
Dailinio ugdymo poveikij SP ugdytiniams | ugdytiniais | ugdytiniais Si ’
apibréziantys teiginiai patirties patirties 9t gl d
N=16 N=gz |(2-tailed)
M o M o
.Ig}_fjavrplllr tobulinami meniniai gebéjimai ir 3,75 | 1,238 4,25 | 0,588 131
jgudziai
.Pl?tov].ar.nl komunikaciniai ir bendravimo 407 | 11 | 423 |0,758 474
jgudziai
Sugaromo.s saﬂ}'rgos' .atsklelstl vaiky savi- 406 10998 4,28 | 0,763 337
raiska, savirealizacija
Skatinama vaizduoté ir kiirybingumas 4,33 10,617 | 4,37 | 0,694 ,866
rS;liIS)azmdlnama su meno kalbos pradmeni- 3,73 10,799 | 3,88 | 0,744 495
Patiriamos teigiamos emocijos 4,25 | 1,065 | 4,43 | 0,725 ,420
Pldmama saviverté ir pasitikéjimo savimi 413 | 1,025 | 436 | 0,698 256
jausmas
Pletg]aml 1.nd1v1dualus vaiko gebéjimai per 407 | 11 | 435 0726 200
menine veiklg
Skatinama ugdymosi motyvacija 4 10,845 4,13 | 0,75 ,534
Is_mokstama vertinti savo ir kity menine 393 | 11 | 4,08 | 0671 636
kiryba
Ism9kstama dziaugtis savo pasiektais rezul- 413 | 0915/ 4,35 | 0,713 305
tatais
SuISIPazlstama su jvairiausiomis medziago- 4 |1,033] 428 |0,659 169
mis ir mokomasi i$ jy kurti
.Suc.la.rom.a galimybe pa}tlrtl sékme 4 |1069] 45 0,636 1099
jvairiausiy gabumy vaikams
Sukurl.ar.m d:elr.behal,v!(urle eksponuolam.l 419 | 0,75 | 4,32 | 0,686 485
parodélése, jais puosSiama mokyklos aplinka
Sudarqmos salygos formuoti dvasinj vaiko 413 0,806 | 4,23 | 0,746 630
pasaulj
U.g:'doTna Yls.apu51ska, harmonlnga ir kiry- 4,67 |0488| 44 |0,736 174
biskai veikli asmenybé

® SP — specialieji poreikiai.
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Galima atkreipti démesj, kad turinéiy darbo su specialiujy poreikiy turinciais
ugdytiniais patirties mokytoju iverciy vidurkiai beveik visy teiginiy, apibréZian-
¢iy meninio ugdymo paskirtj, yra didesni, o standartiniai nuokrypiai maZesni
nei pedagogy, neturin¢iy darbo patirties su specialiyjy poreikiy turinciais ug-
dytiniais. Tokig tendencijg suardo tik vieno teiginio (Ugdoma visapusiska, har-
moninga ir kurybiskai veikli asmenybé) atvirkstine tvarka iSsidéste vidurkiai ir
standartiniai nuokrypiai. Pedagogai, neturintys darbo su specialiyjy poreikiy
turinciais ugdytiniais patirties, linke Siek tiek pozityviau vertinti §j teiginj (M =
4,67; SD = 0,488) nei pedagogai, turintys darbo su specialiyjy poreikiy turin-
Ciais ugdytiniais patirties (M = 4,4, SD = 0,736), nors statistiSkai reikSmingas
skirtumas ir nenustatytas.

Apibendrinant tyrimo duomenis galima teigti, kad dauguma atvejy respon-
dentai teikia prioritetus teiginiams, kurie atitinka Bendryjy programy pritaiky-
mo rekomendacijose numatytus dailés ugdymo uzdavinius: ,pagal savo iSgales
dalyvauty bendroje veikloje ir patirty kiirybos dZiaugsma <...> pagal savo iSgales
dalyvauty kultiiriniame klasés, mokyklos ir bendruomenés gyvenime“ (2010,
p. 166). Vadinasi, tarp pedagogy, nepaisant jy darbo patirties su specialiyjy
poreikiy turinciais ugdytiniais, vyrauja nuomoné, kad meninio ugdymo pamo-
kose skatinama ugdymosi motyvacija; iSmokstama vertinti savo ir kity menine
kiirybg; plétojami komunikaciniai ir bendravimo jgidZiai; sudaromos sqlygos for-
muoti dvasinj vaiko pasaulj; jgyjami ir tobulinami meniniai gebéjimai ir jgudZiai;
sudaromos sqlygos atskleisti mokiniy saviraiskq, savirealizacijq; susipaZjstama
su jvairiausiomis medZiagomis ir mokomasi is jy kurti; sukuriami darbeliai, kurie
eksponuojami parodélése, jais puosiama mokyklos aplinka; plétojami individualiis
vaiko gebéjimai per menine veiklq; ismokstama dZiaugtis savo pasiektais rezulta-
tais; didinama saviverté ir pasitikéjimo savimi jausmas; skatinama vaizduoté ir
kirybingumas; patiriamos teigiamos emocijos; ugdoma visapusiska, harmoninga
ir kiirybiskai veikli asmenybé; sudaroma galimybé patirti sékme jvairiausiy gabu-
my vaikams. Galima teigti, kad pedagogai, tiek turintys darbo patirties su spe-
cialiyjy poreikiy turinciais ugdytiniais, tiek neturintys tokios patirties, panasiai
suvokia meninio ugdymo reikSme asmenybés raidai ir jZvelgia meninio ugdymo
naudg plétojant bendruosius ir meno dalyky gebéjimus.

Bendrujy programy pritaikymo rekomendacijose (2010) iSsaugota bendrojo
ugdymo programose numatyta dailés veiklos struktiira, kurig sudaro Sios pa-
grindinés veiklos kryptys: dailés raiska, dailés raiskos ir dailés kiiriniy stebéjimas
ir vertinimas, dailés raiska socialinéje kulttrinéje aplinkoje. Respondentai buvo
praSomi jvertinti, kaip dailés programos veiklos kryptys yra realizuojamos dir-
bant su specialiyjy poreikiy turinciais ugdytiniais (Zr. 2 pav.).

Vertindami dailés programos veiklos kryptis, kurias renkasi dirbdami su
specialiyjy poreikiy turinciais ugdytiniais, tyrimo dalyviai pasizyméjo nenuo-
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seklumu. Jiems atrodé biuitina pabréZti, kad dailés pamokose svarbu ne tiek ga-
lutinis rezultatas, kiek buvimas kartu, kiirybos procesas (M = 4,34; SD = 0,766).
Pedagogams atrodé beveik vienodai svarbu skatinti specialiyjy poreikiy turin-
Ciy ugdytiniy saviraiska ir sudaryti salygas dZiaugtis savo pasiektais rezultatais
(M =4,25; SD = 0,811) bei eksponuoti savo darbelius dailés parodélése, puosti
jais mokyklos aplinka (M = 4,27; SD = 0,806).

Atrodyty, kad bty logiska suteikti tiek pat reikSmés ir teiginiui dailés raiska
(M = 3,99; SD = 0,883), taCiau pedagogai §j teiginj jvertino kur kas Zemesniu
jverciu. Aukstesnis standartinis nuokrypis liudija Sio teiginio vertinimo pries-
taringuma.

Svarbus ne tick galutinis rezultatas, kick buvimas kartu, kiirybos procesas —
Savo darby dailés parodélése rodymas, mokyklos aplinkos puosimas jais - [NEEEEE——_——
Kirybinés saviraiskos skatinimas ir salygy dziaugtis savo pasiektais _
rezultatais sudarymas
Tinkamas ugdymo bidy ir formy, mokymo priemoniy parinkimas [INEGT——
Dailés ir kity mokomujy dalyky integraciniy rysiy plétojimas  E—
Dailés raiska  [EEEE—
Susitikimai su dailininkais, menininkais ir praktiniai uzsi¢mimai kartu su _
jais
Dailés reiskiniy pazinimas socialingje kultaringje aplinkoje _
Sios veiklos kryptys nesvarbios, svarbu démesys mokinio galimybéms ir —
gebéjimams
Dailés raiskos ir dailés kuiriniy stebejimas, interpretavimas ir vertinimas _
Informacijos apie dailés kirinius nurodytuose informacijos $altiniuose _
radimas

03 03 04 04 04 04 04

2 pawv. Dailés ugdymo programos siekiniai ir dailés ugdymo veiklos
ypatybés dirbant su specialiyjy poreikiy turinc¢iais ugdytiniais, M

Bendryjy programy pritaikymo rekomendacijose (2010) prie dailés veik-
los kryp¢iy ir ugdymo turinio apimties nurodoma, kad pamokose turéty buti
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sudaroma galimybé susitikti su arciausiai gyvenanciais menininkais, aptarti
ju kiirinius, taCiau pedagogai teiginj Susitikimai su dailininkais, menininkais ir
praktiniai uZsiémimai kartu su jais (M = 3,9; SD = 0,817) jvertino Zemu jverciu.
Rekomendacijose keliamas reikalavimas sudaryti mokiniams galimybe ieSko-
ti informacijos apie dailés kiirinius nurodytuose informacijos Saltiniuose (M =
3,66; SD = 0,934), taciau Si veiklos kryptis taip pat sulauké itin Zemo pedagogu
jverCio. Jiems kur kas svarbesnis atrodé teiginys Dailés ir kity mokomyjy daly-
ky integraciniy rysiy plétojimas (M = 4,03; SD = 0,831). Bet dailés integravimas
j kitus dalykus negali uzgoZti dailés programiniy siekiniy, ypac jei buty didi-
namas meninio ugdymo dalykams skirty valandy skaicius per savaite. Tyrimo
dalyviams atrode, kad dailés reiskiniy paZinimas socialinéje kultiirinéje aplinkoje
(M = 3,84; SD = 0,863) bei dailés raiskos ir dailés kiiriniy stebéjimas, interpreta-
vimas ir vertinimas (M = 3,78; SD = 0,857) néra svarbios veiklos kryptys, dirbant
su specialiyjy poreikiy turinéiais ugdytiniais, nors jie palankiai vertino teiginj
Savo darby dailés parodélése rodymas, mokyklos aplinkos puosimas jais, kuris ir
yra kultirinis reiSkinys mokyklos bendruomenéje. Galima bty teigti, kad peda-
gogai neatpazjsta artimiausioje bendruomenéje vykstanciy kultiriniy reiskiniy
arba neteikia jiems reikSmeés ir menkai reflektuoja.

Apibendrinant tokj prieStaringg dailés veiklos krypciy vertinimg galima
teigti, kad apklausoje dalyvave pedagogai neuzc¢iuopia vidinio rysio tarp tas pa-
Cias dailés veiklos kryptis apibréZianciy teiginiy ir Zvelgia j juos pavirsSutiniskai,
nors dauguma respondenty patys uzsiima kiirybine veikla ir turi meniniy gebé-
jimy. Toks pavirsutiniSkas dailés programos veiklos krypciy vertinimas gali liu-
dyti ir tam tikrg pedagogy meninio ugdymo kompetencijos stoka. Gali buti, kad
pedagogai, sutelkdami démes;j tik j specialiyjy poreikiy turin¢iy ugdytiniy daly-
vavima meninéje veikloje ir gera jy savijauta dalyvaujant toje veikloje, nekreipia
démesio j programos reikalavimus, tikédami, kad padaré viska ir taip uZztikrino
specialiyjy poreikiy turin¢iy ugdytiniy jtraukimg j menine veikla. Tikétina, kad
tokiu atveju nukencia dailés pamoky kokybé, nerealizuojamas meninio ugdymo
potencialas, jo reikSmé asmenybés ugdymui.

Lyginant dailés ir kity meninio ugdymo (muzikos, teatro, Sokiy, technolo-
giju) mokytojy nuomone dél dailés programos veiklos krypciy specialiyjy po-
reikiy turintiems mokiniams, T testu atskleista, kad daugumai teiginiy visi me-
ninio ugdymo mokytojai yra linke pritarti, o statistiSkai reikSmingi skirtumai
nustatyti vertinant keturis teiginius (Zr. 2 lentele):
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2 lentelé
Dailés ir kity meninio ugdymo mokytojy poziiirio i dailés programos
veiklos kryptis dirbant su specialiyjy poreikiy turinciais mokiniais
skirtumai

Kity meni-
Dailés nio ugdymo
mokytojai dalykuy

- . Sig.
Dailés programos veiklos kryptys N =33 moKytojai 2- ta?le d)
N=33
M o M o
Dailés raiSka 4,25 |,672 | 3,87 | 1,024 ,087

Dailés raiskos ir dailés kiiriniy stebéjimas,
interpretavimas ir vertinimas

Dailés reiSkiniy paZinimas socialinéje
kultiirinéje aplinkoje

Sios veiklos sritys nesvarbios, svarbu
démesys mokinio galimybéms ir 4,16 | ,677 | 3,64 | ,994 ,017
gebéjimams

Tinkamas ugdymo buidy ir formy, mokymo
priemoniy parinkimas

Kiirybinés saviraiskos skatinimas ir salygu
dziaugtis savo pasiektais rezultatais suda- 4,38 |,561 | 3,88 | 1,008 ,018
rymas

Svarbus ne tiek galutinis rezultatas, kiek
buvimas kartu, kiirybos procesas

Savo darby dailés parodélése rodymas,
mokyklos aplinkos puoSimas jais
Informacijos apie dailés kiirinius nurody-
tuose informacijos Saltiniuose radimas

391 |,818| 3,75 | ,984 ,492

4,19 |,535| 3,55 | 1,092 ,004

4,31 |,644 | 3,88 | 1,111 ,060

4,34 |,701 | 4,16 | ,847 ,338

4,44 1,619 | 4,00 | 1,016 ,042

3,75 1,950 | 3,59 | 1,012 ,527

Susitikimai su dailininkais, menininkais ir
praktiniai uzZsiémimai kartu su jais

Dailés ir kity mokomujy dalyky integraciniy
rysiy plétojimas

4,00 |,880| 3,91 | ,818 ,660

4,20 |,551| 3,84 | ,987 ,083

Tarp dviejy dailés veiklos krypciy - dailés raiskos, dailés kiiriniy stebéjimo,
interpretavimo ir vertinimo - statistiSkai reikSmingo skirtumo néra, vadinasi,
dailés mokytojai ir kity meno dalyky mokytojai vienodai vertina dailés progra-
mos veiklos kryptis; vertinant kitg dailés programos veiklos kryptj - dailés reis-
kiniy pazinimg socialinéje kultiirinéje aplinkoje - nustatytas statistiskai reiks-
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mingas skirtumas tarp dailés mokytojuy ir kity meno dalyky mokytojy poZitrio.
Dailés mokytojai (M = 4,19; SD = 0,535) Zymiai labiau nei kity meninio ugdymo
dalyky mokytojai (M = 3,55; SD = 1,092) yra linke sutikti, jog svarbu skirti dé-
mesio specialiyju poreikiy turinc¢iy mokiniy dailés reiskiniy paZinimui socialiné-
je kultiirinéje aplinkoje ir kartu savo darby dailés parodélése rodymui, mokyklos
aplinkos puosimui jais (M = 4,44; SD = 0,619 ir M = 4,00; SD = 1,016), t. y. toms
veiklos sritims, kurios atskleidZia, kodél dailé apskritai reikalinga asmens gy-
venime. Dailés mokytojai (M = 4,38; SD = 0,561) Zymiai labiau nei kity meninio
ugdymo dalyky mokytojai (M = 3,88; SD = 1,008) supranta, kad kiirybinés savi-
raiskos skatinimas ir sqlygy dZiaugtis savo pasiektais rezultatais sudarymas yra
svarbus ugdytiniy motyvacijos skatinimo veiksnys siekiant dailés programos
tiksly. Sie rezultatai liudija, kad, suprasdami meninio ugdymo paskirtj, dailés
pedagogai pakankamai gerai suvokia ugdymo programose numatytas dailés
veiklos kryptis ir yra linke jas realizuoti.

Netikéti T testo rezultatai yra vieno teiginio atZvilgiu - Sios veiklos sritys ne-
svarbios, svarbu démesys mokinio galimybéms ir gebéjimams, atskleidziantys la-
bai ambivalentiska dailés mokytojy (M = 4,16, SD = 0,677) nuomone dél dailés
programos veiklos su specialiyjy poreikiy turinciais ugdytiniais (Zr. 2 lentele).
Logiska, kad dailés mokytojai, labiau nei kity dalyky mokytojai, yra linke pri-
tarti dviem dailés programos veiklos kryptis apibréziantiems teiginiams, taciau
sunku pateisinti jy pritarima provokatyviam teiginiui - Sios veiklos nesvarbios,
svarbu démesys mokinio galimybéms ir gebéjimams. Akivaizdu, kad toks pritari-
mas teiginiui gali liudyti dailés mokytojy tam tikrg nepasitenkinima, prieStara-
vima dailinio ugdymo programinéms veiklos kryptims. Gali biiti, kad dailés mo-
kytojai stengiasi sudaryti salygas specialiyjy poreikiy turintiems ugdytiniams
gerai jaustis dailés pamokose, taciau tai neturéty uzgozti programos siekiniy.
Balansavimas tarp ugdytiniy geros savijautos ir reikalavimy realizuoti meninio
ugdymo veiklg kaip tik liudyty puikia dailés pedagogy kompetencijg tinkamai
organizuoti meninio ugdymo procesg. Ta¢iau ambivalentiSkas vertinimas rodo,
kad greiciausiai taip néra. Gali biti, kad dailés pedagogai, dirbdami su specialiy-
ju poreikiy turinciais ugdytiniais, kelia sau labai daug reikalavimy, sukelianciy
jiems stresg, jtampa, todél uz atsainaus dailés programos veiklos kryp¢iy verti-
nimo slepiasi pedagogy nuovargis ir tam tikras abejingumas svarbiems dailés
veiklos kryptis apibréziantiems teiginiams. Kita vertus, Sie rezultatai gali liudyti
ir apskritai dailés pedagogy abejinguma specialiyjy poreikiy turinciy vaiky as-
menybés ugdymui: svarbu, kad sédi kartu su kitais mokiniais ir nekelia proble-
my, o kg pasieké sédédami - maziausiai riipi. Bet kuriuo atveju ambivalentiski
dailés programos veiklos su specialiyjy poreikiy turintiems ugdytiniais vertini-
mo rezultatai aktualizuoja iSsamesniy tyrimy poreikj.
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ISvados

[Sanalizavus mokytojy apklausos duomenis nustatyta, kad pedagogai, turin-
tys ir neturintys darbo su specialiyjy poreikiy turinciais ugdytiniais patirties,
supranta meninio ugdymo reikSme asmenybés raidai, palankiai vertina meni-
nio ugdymo nauda ugdant bendruosius gebéjimus (bendravimo, mokymosi mo-
tyvacijos, dvasingumo, tolerancijos, savivertés ir pasitikéjimo savimi plétojimo)
ir specialiuosius gebéjimus (kirybingumo, vaizduoteés, saviraiSkos gebéjimy
plétojimo).

Palyginus dailés pedagogy ir kity meno dalyky pedagogy nuomone dél dailés
programos veiklos krypc¢iy dirbant su specialiyjy poreikiy turinciais ugdytiniais
galima teigti, kad dél dviejy programiniy veiklos krypciy - dailés raiskos ir dai-
lés kiiriniy stebéjimo ir interpretavimo - visy meninio ugdymo dalyky mokytojy
poziiiris sutampa. Dailés mokytojams, labiau nei kity meno dalyky mokytojams,
svarbesné yra trecioji dailés programos veiklos kryptis: dailés reiskiniy paZi-
nimas socialinéje kultiirinéje aplinkoje ir savo darby dailés parodélése rodymas,
mokyklos aplinkos puosimas jais bei kiirybinés saviraiskos skatinimas ir sqlygy
dZiaugtis savo pasiektais rezultatais sudarymas.

Dailés mokytojy ir kity meno dalyky mokytojy poziirio skirtumas j provo-
katyvy teiginj (Sios veiklos kryptys nesvarbios, svarbu démesys mokinio galimy-
béms ir gebéjimams) ir ypac didesnis dailés mokytojy nei kity meninio ugdymo
dalyky mokytojy Sio teiginio jvertis atskleidzia dailés pedagogy priestaravima
programinéms dailés ugdymo veiklos kryptims. Tikslesné Sio prieStaringo ver-
tinimo prieZascCiy analizé reikalauty naujy, iSsamesniy tyrimy.

Literatura

2015-2016 ir 2016-2017 mokslo mety pagrindinio ir vidurinio ugdymo progra-
my bendrieji ugdymo planai. Patvirtinta Lietuvos Respublikos Svietimo ir
mokslo ministro 2015 m. geguZzés 6 d. jsakymu Nr. V-457, [Zitréta 2016-08-
25]. Prieiga internete: http://www.smm.lt/web/It/pedagogams/ugdymas/
ugdymo_planai_1.

Bendrosios programos ir iSsilavinimo standartai. Meninis ugdymas (7 priedas)
(2008). [Ziliréta 2016-02-01]. Prieiga internete: http://www.smm.lt/web/
It/pedagogams/ugdymas/ugdymo_prog.

Csikzentmihalyi, M., Schiefele, U. (2000). Meninis ugdymas, Zmogaus vystyma-
sis ir i$gyvenimy ypatumai (p. 91-108). Matonis, V. (2000). (Sud.). Sivolaiki-
nés meninio ugdymo koncepcijos. Vilnius: Enciklopedija.

Gaizutis, A. (1998). Meno sociologija. Vilnius: Enciklopedija.

52



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2016 2 (35)

Meninis ir kultirinis ugdymas Europos mokykloje (2009). EACEA,
doi:10.2797/79374.

Pagrindinio ugdymo bendryjy programy pritaikymo rekomendacijos specialiyjy
poreikiy Zemy ir labai Zemy intelektiniy gebéjimy mokiniy ugdymui (2010).
[Zitréta 2016-02-30]. Prieiga internete: http://www.smm.lt/uploads/docu-
ments/kiti/BP%20pritaikymo%?20rekomendacijos.pdf.

Parsons, M. (2000). PaZinimas kaip interpretacija meniniame ugdyme (p. 59-
75). Matonis, V. (2000). (Sud.). Siuolaikinés meninio ugdymo koncepcijos. Vil-
nius: Enciklopedija.

Piliciauskas, A. (2003). Meninio ugdymo mokytojy rengimas. Pedagogika, 68,
161-167. LT-LDB-0001:].04~2003~1367156772357.

Piliciauskas, A. (2005). (Sud.). Nejgaliyjy meninis ugdymas. Metodikos ir terapi-
jos aspektai. Vilnius: Kronta. LT-LDB-0001:].04~2006~1367154264034.

Smith, R. (2000). Visuminio suvokimo link - humanitarinis meninio ugdymo
planas (p. 43-57). (2000). Matonis, V. (2000). (Sud.). Siuolaikinés meninio
ugdymo koncepcijos. Vilnius: Enciklopedija.

Vilkeliené, A. (2013). Ypatingyjy mokiniy meninis ugdymas. Mokslo darby ap-
zvalga. Vilnius: Edukologija.

Vilkeliené, A. (2015). Specialiyjy ugdymosi poreikiy turin¢iy mokiniy meninis
ugdymas: tikslai ir principai. Pedagogika, 118 (2), 239-253. DOI: http://dx.
doi.org/10.15823/p.2015.017.

DAILINIO UGDYMO PROGRAMOS REALIZAVIMO YPATUMAI SPECIALIUYJU
POREIKIY TURINTIEMS UGDYTINIAMS: PEDAGOGU POZIURIS

Asta Vaitkeviciené, Ona Jokubauskiené

Santrauka

Meninio ugdymo buklés jvertinimas svarbus ne tik bendrojo ugdymo kon-
tekste, bet ir ugdant specialiyjy poreikiy turincius vaikus. Meninis ugdymas
ypac svarbus specialiyjy poreikiy turintiems ugdytiniams kaip saviraiskos,
adaptacijos, reabilitacijos, komunikacijos priemoné. Mokykla, pritaikydama
bendrojo ugdymo turinj specialiyjy poreikiy turin¢iy mokiniy reikméms, gali
iki 30 proc. koreguoti ugdymo plang, planuoti specialias pamokas arba didin-
ti pamoky, skirty meniniam ar technologiniam ugdymui, skaic¢iy. Taciau kas i$
tiesy vyksta meninio ugdymo veikloje ir kaip realizuojamas meninio ugdymo
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programose apibréztas ugdymo turinys, lieka neaiSku. Todél svarbu tirti, kaip
pedagogai supranta meninio ugdymo svarbg specialiyjy poreikiy turintiems ug-
dytiniams, kaip jie vertina dailés ugdymo programoje numatytas veiklos kryp-
tis.

Tyrimo objektas - dailés ugdymo programos realizavimo dirbant su specia-
liyjy poreikiy turinciais ugdytiniais ypatumai mokytojy pozitriu.

Tyrimo tikslas - iSanalizuoti dailés ugdymo programos realizavimo dirbant
su specialiyjy poreikiy turindiais ugdytiniais ypatumus mokytojy poZitriu.

[Sanalizavus mokytojy apklausos duomenis nustatyta, kad mokytojai, turin-
tys ir neturintys darbo su specialiyjy poreikiy turinciais ugdytiniais patirties,
supranta meninio ugdymo svarbg asmenybés raidai, palankiai vertina meninio
ugdymo naudg plétojant bendruosius gebéjimus (bendravimo, mokymosi mo-
tyvacijos, dvasingumo, tolerancijos, savivertés ir pasitikéjimo savimi skatinimo)
ir specialiuosius gebéjimus (kirybingumo, vaizduoteés, saviraiSkos gebéjimy
plétojimo).

Palyginus dailés pedagogy ir kity meno dalyky pedagogy nuomone dél dailés
programos veiklos krypc¢iy dirbant su specialiyjy poreikiy turinciais ugdytiniais
galima teigti, kad dél dviejy programiniy veiklos krypciy - dailés raiskos ir dai-
lés kiriniy stebéjimo, interpretavimo - visy meninio ugdymo dalyky mokytojy
poziiiris sutampa. Dailés mokytojams, labiau nei kity meno dalyky mokytojams,
svarbesné yra trecioji dailés programos veiklos kryptis: dailés reiskiniy paZi-
nimas socialinéje kultiirinéje aplinkoje ir savo darby dailés parodélése rodymas,
mokyklos aplinkos puosimas jais bei kiirybinés saviraiskos skatinimas ir sqlygy
dZiaugtis savo pasiektais rezultatais sudarymas.

Dailés mokytojy ir kity meno dalyky mokytojy poZitrio skirtumas dél pro-
vokatyvaus teiginio (Sios veiklos kryptys nesvarbios, svarbu démesys mokinio
galimybéms ir gebéjimams) ir ypac didesnis dailés mokytojy nei kity meninio
ugdymo dalyky mokytojy Sio teiginio jvertis atskleidZia dailés pedagogu pries-
taravima programinéms dailinio ugdymo veiklos kryptims. Tikslesné Sio pries-
taringo vertinimo prieZasciy analizeé reikalauty naujy, iSsamesniy tyrimuy.
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THE SPECIALIST QUALITIES OF IMPLEMENTING
AN ART EDUCATION CURRICULUM FOR LEARNERS
WITH SPECIAL NEEDS FROM THE TEACHERS’
STANDPOINT
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Abstract

The article deals with the qualities required in implementing an art education
curriculum for learners with special needs. There are few studies disclosing how
teachers approach an art education curriculum with learners who have special
educational needs. Therefore, it is relevant to investigate how teachers understand
and think about the purpose of art education for learners with special needs, and how
they assess such activities provided in the art education curriculum. It is concluded
that through implementing an art education curriculum for children with special needs,
teachers must understand the purpose of art education and are convinced that the
creative activities of learners with special needs stimulate their imagination, develop
creativity and enhance self-confidence. During art education activities teachers are
ready to take into account pupils’ individual abilities and differentiate tasks. Teachers
understand the role of art education in the development of the personality of learners
with special needs but controversially? Clarify, why is it controversial? assess the trends
of art activities.

Keywords: art education, artistic competence, learners with special needs, special
qualities of art curriculum.

Introduction

According to Smith (2000), art is a fundamental form of thinking; therefore,
it is likely that art education enables the versatile development of the child’s
abilities. Parsons (2000) explains this idea stating that art is the only school
subject related to both intelligence and the area of feelings.

According to Gaizutis (1998), art education develops both a sense of
beauty, delicate taste, artistic, aesthetic abilities and emotional and intellectual
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experience and imagination. Thatis why itis very important for the development
of a purposive and creative personality.

Csikzentmihalyi and Schiefele (2000) particularly highlight one of the three
functions of art activities, which they define as assistance for an individual “to
retain cognitive structure of one’s self” (Ibid., p. 93). They state that retention
of the cognitive structure of one’s “self” takes place through intentions and
independent self-determination, which are always present in creative activities.
In their opinion, these factors later determine the person’s quality of individual
existence. Based on these authors’ statements, it can be expected that abilities
developed in the child’s art activities, to have a goal and to independently decide
how to implement it, will later, in adulthood, be transferred and used to make
the most important decisions in private life.

Due to art education possibilities outlined by the said scientists, the
art education curriculum becomes very important and significant for the
personality’s development. The Europe-wide study conducted by EACEA!
(2009) emphasizes the importance of art education for the development of the
personality. Research data disclose the situation in art and cultural education
in the European Union countries, is not particularly enlightening. In addition
to criticism regarding the organisation of art education, it is stated in the
conclusions of the study conducted by EACEA (2009, p. 79) that “in the art
education curricula all countries pay particular attention to young people’s
artistic abilities, knowledge and perception. The majority of art education
curricula also aim to develop critical thinking, perception of cultural heritage
and cultural diversity, personal disclosure and creativity (imagination, problem
solving and risk management competencies). Other common aims are social
and communication skills, joy, awareness of many art forms and media,
performance/presentation skills and environmental awareness”.

Evaluation of the situation in art education is important both in the context of
general education and educating children with special needs. Pili¢iauskas (2003,
2005), Vilkeliené (2015) argue that art education is particularly important for
learners who have special educational needs as a means of self-expression,
adaptation, rehabilitation and communication. The idea of the potential of
art education for learners with special needs is partly implemented in The
General Education Plans?, which state that adjusting the general curriculum
for the pupils who have special educational needs, the school can adjust the
curriculum up to 30 per cent, plan special lessons or increase the number of
lessons intended for artistic or technological education. However, the actual

! Education, Audiovisual and Culture Executive Agency.

2 Education plans of basic and secondary education curricula for academic years 2015-2016 and
2016-2017, approved by the Minister of Education and Science of the Republic of Lithuania on 6
May, 2015 by order No.V-457.
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situation in art education activities and implementation of the content of an art
education curricula still remain unclear.

Changing the scope of the content ofart education of general curricula and the
allocated number of hours, teachers find it important to respond to the purpose
of art education for personality development defined in general curricula and
to remain focused on it. Recommendations for an adjustment to the general
curricula for learners with special needs are of assistance to teachers, but it is
also important to investigate how teachers implement activity trends outlined
in the curricula in their art education activities. Vilkeliené (2015, p. 250) notes
that “the aims of special art education are directed not only to the pupil with
special educational needs but also to his/her surrounding persons: teachers,
family members, the public”. However, there are very few scientific literature
sources that investigate teachers’ attitudes to the content of art education for
children with special educational needs (Vilkeliené, 2013). Also the existing
sources do not clearly disclose whether teachers’ attitudes to the education of
the disabled child in general, or to art education for learners with special needs,
is investigated. It is therefore important to investigate how teachers understand
the purpose of art education for learners with special needs. How do they assess
activity trends provided in the art education curriculum?

The research subject: special qualities of the implementation of the art
education curriculum for learners with special needs.

The research aim: to analyse the implementation of the special qualities of
the art education curriculum for learners with special needs from the teachers’
standpoint.

Objectives:

1. To disclose how teachers assess the purpose of art education for the
development of the personality of the special needs learners.

2. To compare the attitudes of art teachers and teachers of other art education
subjects to the trends of the art education curriculum activities for learners
with special needs.

Researchmethods: developed semi-closed questionnaire. The questionnaire
consists of 4 parts:

1) the nominal scale for respondents’ demographic sample characteristics
(gender, age, place of residence, educational background, qualification
category, work place, work experience, etc.).

2) the ordinal scale statements defining the purpose of art education for the
pupil’s personality development.
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3) the ordinal scale statements that define special trends of art education
activities with learners who have special needs.

4) questions about the competencies and interests of art education teachers.

Statements for choosing ranking scales are based on The Provisions of Art
Education of General Curricula of Lithuania®, which reflect basic requirements
for art education, and on The Recommendations for Adjustment of General
Curricula*, which define trends of art education activities. Respondents were
asked to evaluate the statements of ranking scales using a 5-point scale system
(not at all important; not important; neither important nor unimportant;
important; very important).

The questionnaire was publicly available on the website http://apklausa.lt/.
In order to analyse the questionnaire data using statistical analysis methods,
it was sought to collect more than 100 respondents’ answers. Therefore,
teachers of both art education and of other art education subjects were invited
to complete the online questionnaire. Requests to respond to questionnaire
questions were also purposefully sent to teachers’ personal e-mail. The data
were collected in March, 2016.

Research data was processed applying methods of descriptive mathematical
statistics (percentages, means and standard deviation) and statistical analysis
(scale internal consistency and reliability indicator Cronbach’s alpha, T-test
for independent samples). The article analyses the data of two scales of the
questionnaire: statements defining the purpose of art expression for the pupil’s
personality development (Cronbach’s alpha 0,941) and statements that define
the specialities of the art education curriculum activities for learners with special
needs (Cronbach’s alpha 0,884). Presenting T-test results, Levene’s criterion of
sample equality was taken into account.

Characteristics of the research sample. The questionnaire questions were
answered by 105 respondents: female N=85 (81,0%) and male N=17 (16,2%),
gender was not indicated by N=3 respondents. The average age was 38,4 years.
The greater number of the respondents (34,0%) were 36-45 years old; one-
third (30,0%) of respondents were 26-35 years of age; a quarter (25,0%) of
respondents were 46-55 years of age; and the least share (11,0%) of respondents
were 56-65 years old. The majority of the people surveyed (58,0%) live in the
city, (24,8%), in the town, a smaller share (10,5%) consists of people who live in
the village and the least share (1,9%), of people who live in the settlement. Some
respondents (4,8%) did not indicate their place of residence. The majority of

3 General Curricula and Education Standards. Art Education (2008).
* The Recommendations for Adjustment of General Curricula for Basic Education of Pupils with
Low and Very Low Intellectual Abilities (2010).
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respondents have acquired higher education: are Bachelor degree programme
graduates (63,8%), Master degree programme graduates (22,9%), a small
proportion of respondents (2,9%) are still studying, a share of respondents
(10,4%) did not indicate their education.

All survey respondents have pedagogical experience. More than a half of
respondents (61,0%) stated that their teaching experience was 15 years and
more, a lesser proportion of respondents (39,0%) indicated that their seniority
was 15 years. The majority of persons who took partin the research (43,9%) are
senior teachers, one third (33,3%) have a teacher’s qualification, significantly
fewer (11,4%) are teacher methodologists and only a small share of teachers
are experts (1,9 %). The rest (9,5%) did not indicate their qualification category.
The majority of surveyed persons (80,0%) have work experience with pupils
who have special needs, and only a small proportion (20,0%) of them do not
work with these pupils but have heard about work with these learners from
their colleagues. Work experience of the majority of respondents who work
with pupils who have special needs (67,0%) is up to 15 years, another part
(23,0%) consists of respondents whose work experience is 15 years or more. In
summary, it can be said that work experience (the mean) of persons who work
with pupils who have special needs is 11,76 years.

A larger share (39,1%) of survey participants work in the basic school,
another part (23,8%), in a special school, gymnasium (15,2%), progymnasium
(13,3%) and the rest (8,6%) did not name the school. One third of respondents
(31,4%) are art teachers, others are teachers of technologies (10,5%), music
(9,5%),dance (8,6%), theatre (2,9%), some respondents (4,7%) have notnamed
the subject taught. Among art teachers the majority (N=29) have experience of
work with special needs children, only a small number of art teachers (N=4) do
not have such experience. Among teachers of technologies the majority (N=9)
have experience of work with special needs children, but one teacher (N=1)
does not have. Among other teachers of art education subjects (music, dance,
theatre) fifteen teachers (N=15) have experience of work with special needs
children, seven (N=7) do not have. A larger number (61%) of respondents
have different artistic interests. Their range is very wide, it includes: drawing,
photography, wood carving, singing, dancing, painting, folk crafts, knitting,
crocheting, embroidery, and poetry writing.

Research results. In considering the necessity of art education at school,
its importance was evaluated by the majority (82,9%) of survey participants.
None of respondents answered that art education at school is unnecessary or
irrelevant for the pupil’s personality development. It can be stated that teachers
who took part in the study understand that young people’s versatile education
is impossible without art subjects.
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Intherespondents’ opinion, itis mostimportant (see Fig. 1) thatarteducation
classes develop a versatile, harmonious and creatively active personality (M=4,44;
SD=0,708), that pupils experience positive emotions (M=4,4; SD=0,788) and that
there is a possibility to experience success for children with the variety of talents
(M=4.42; SD=0.738).

The obtained data suggests thatinimplementingthe arteducation curriculum
for learners with special needs, teachers adequately perceive the purpose of art
education for all children, irrespective of different abilities and achievements.

A versatile, harmonious and creatively active personality is developed
A possibility to experience success for children with most various
Positive emotions are experienced

Imagination and creativity are promoted

Self-esteem and self-confidence are increased

Pupils learn to rejoice at their achievements

The child’s individual abilities in art activities are developed

Pupils’ handicraft works, exhibited in small exhibitions and decorating
Conditions for self-expression, self-realisation are created

Pupils get familiarised with various materials and learn to create from
Conditions for formation of the child’s spiritual world are created
Communication and interpersonal skills are developed

Artistic abilities and skills are acquired and developed

Motivation of education is promoted

Pupils learn to value their own and others’ artistic creation

Pupils get familiarised with the basics of art language
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Fig. 1. The Role of Artistic Expression for the Development
of the Personality of the Pupil with Special Needs

Slightly lower estimators are given to statements that the child’s individual
abilities in art activities are developed (M=4,31; SD=0,795), imagination and
creativity are promoted (M=4,36; SD=0,68), self-esteem and self-confidence
are increased (M=4,32; SD=0,761). It also seemed important for respondents
that during art education classes pupils’ handicraft works, exhibited in small
exhibitions and decorating school environment, are created (M=4,3; SD=0,695),
and pupils learn to rejoice at their achievements (M=4,32; SD=0,748).

The estimators of these statements disclose that implementing the art
education curriculum for learners with special needs, teachers are convinced
that pupils’ individual abilities must be considered and they must be given
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differentiated tasks, that creative activity oflearners with special needs stimulate
their imagination, develop creativity and enhance their self-confidence. It is
evident that teachers see the results of art education activities in their schools
because they note and point out that pupils’ handicraft works are used for
decorating school environment.

Research participants distinguished the following statements as important:
conditions for self-expression, self-realisation are created (M=4,24; SD=0,805),
pupils get familiarised with various materials and learn to create from them
(M=4,23; SD=0,736), conditions for formation of the child’s spiritual world
are created (M=4,21; SD=0,753), and communication and interpersonal skills
are developed (M=4,21; SD=0,816). Slightly less assessed are the statements,
emphasizing that during art education lessons artistic abilities and skills are
acquired and developed (M=4,17; SD=0,753) and motivation of education is
promoted (M=4,11; SD=0,762). The estimators of these statements evidence
that teachers understand the specific purpose of art for the development of
the personality of the learner with special needs. They also understand that
properly conducted art education lessons can develop general abilities such as
communication, learning motivation, openness to work with new material and
consolidate creative experience. However, higher standard deviation estimates
of only two statements disclose that there were respondents who doubted
whether this was achieved during art education classes.

Respondents found it less important that during art education classes pupils
learned to value their own and others’ artistic creation (M=4,05; SD=0,749) and
least important that during art education lessons pupils got familiarised with
the basics of art language (M=3,86; SD=0,75). Estimators of these statements
disclose that teachers understand the difference between the purpose of art
education in the art education curricula and the purpose of art education for
learners with special needs. General education curricula raises the aim of art
education “to help to acquire general art competence needed for independent
and active participation in artistic creation and modern cultural life” (General
Curricula and Education Standards. Art Education, 2008, p. 1074). This would
be related to a knowledge of the basics of art language. Meanwhile, the aim in
the recommendations for adjustment of the general curricula is formulated
differently, seeking only to get pupils involved in “the art education process,
provide positive communication and collaboration experience, create
conditions for development of pupils’ spiritual, creative and physical powers”
(Recommendations for Adjustment of General Curricula for Basic Education.
Art Education, 2010, p. 163).

Because there were teachers who both have, and who do not have, experience
of work with special needs children among respondents, it was important
to compare whether their opinions with regard to statements defining the
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purpose of art education differed. Comparing the estimators of teachers who
have, and who do not have, experience of working with special needs learners
by the T-test, no statistically significant differences with regard to statements
defining the purpose of art education were found (see Table 1):

Table 1

Peculiarities of the Attitude of Teachers who Have and who do not Have
Experience of Working with SEN Pupils

Do not have Have
experience | experience
Statements defining the purpose of art | of working | of working p<s(.)’05
education for SEN learners with SEN®> | with SEN 18-
N=16 N=82 (2-tailed)

M o M o

Artistic abilities and skills are acquired and
developed

Communication and interpersonal skills are
developed

Conditions for self-expression, self-
realization are created

Imagination and creativity are stimulated 4,33 10,617| 4,37 |0,694 ,866
Basics of the art language are introduced 3,73 10,799 3,88 | 0,744 ,495
Positive emotions are experienced 4,25 |1,065| 4,43 {0,725 ,420
Self-esteem and the sense of self-confidence
are increased

The child’s individual abilities in artistic
activities are developed

Learning motivation is stimulated 4 0,845| 4,13 | 0,75 ,534
Pupils learn to value their own and other’s
artistic works

Pupils learn to rejoice at their achievements | 4,13 {0,915 4,35 |0,713 ,305
Pupils get familiarised with various
materials and learn to create from them
A possibility to experience success for
children with various abilities is created
Pupils’ handicraft works, exhibited in
small exhibitions and decorating school 4,19 | 0,75 | 4,32 | 0,686 ,485
environment, are created

Conditions for formation of the child’s
spiritual world are created

A versatile, harmonious and creatively active
personality is developed

3,75 [1,238| 4,25 |0,588| ,131

4,07 | 1,1 | 423 (0,758 ,474

4,06 (0,998| 4,28 [0,763| ,337

4,13 |1,025| 4,36 [0,698| ,256

4,07 | 1,1 | 435 (0,726| ,200

393 | 1,1 | 408 |0,671| ,636

4 11,033| 4,28 |0,659| ,169

4 11,069| 45 |0,636| ,099

4,13 0,806 4,23 [0,746| ,630

4,67 |0,488| 4,4 (0,736 , 174

5 SEN - pupils with special educational needs.
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It can be noted that the estimators of teachers who have experience of
working with learners with special needs are higher, and standard deviations
are lower, than those of teachers who do not have such experience. This trend
is disturbed by means and standard deviations arranged in a reverse order of
only one statement: a versatile, harmonious and creatively active personality is
developed. Teachers who do not have experience of working with learners who
have special needs tend to assess the latter statement slightly more positively
(M=4,67; SD=0,488) compared to teachers who have experience of working with
special needs learners (M=4,4, SD=0,736), although the statistically significant
difference has not been identified.

Summarising the research data, it can be stated that in the majority of cases,
respondents’ priorities for statements correspond to the arteducation objectives
provided in The Recommendations for Adjustment of General Curricula: “would
participate in joint activities according to their abilities and experience the joy
of creation <..>, would participate in the cultural life of the class, school and
community according to their abilities” (2010, p. 166). Thus, the prevailing
opinionamongteachers, regardless of their experience withlearners with special
needs, is that art education classes promote learning motivation; pupils learn
to value their own and other’s artistic works; communication and interpersonal
skills are developed; conditions for formation of the child’s spiritual world are
created; artistic abilities and skills are acquired and developed; conditions for
self-expression, self-realization are created; pupils get familiarised with various
materials and learn to create from them; pupils’ handicraft works, exhibited in
small exhibitions and decorating school environment, are created; the child’s
individual abilities in artistic activities are developed; pupils learn to rejoice at
their achievements; self-esteem and the sense of self-confidence are increased;
imagination and creativity are stimulated; positive emotions are experienced; a
versatile, harmonious and creatively active personality is developed; a possibility
to experience success for children with various abilities is created. It can be stated
that teachers who have, and who do not have, experience of working with
learners with special needs similarly perceive the purpose of art education
for personality development and envisage the benefit of art education for the
development of both general abilities and abilities of art subjects.

Recommendations for Adjustment of General Curricula (2010) retain the
structure of art activity provided in General Education Curricula, which consists
of the following main activity trends: art expression, observation and assessment
of art expression and art works, and art expression in social and cultural
environment. Respondents were asked to evaluate how trends of art curriculum
are implemented with learners who have special needs (see Fig. 2).

Assessing trends of artistic activities with learners who have special needs,
research participants were quite contradictory. They found it necessary to
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emphasise that during art lessons it was not so much the end result but being
together, and the creative process which was important (M=4,34; SD=0,766).
Teachers found it equally important to promote self-expression in learners with
special needs and to create conditions to rejoice in their achievements (M=4,25;
SD=0,811) and display their handicraft works in small art exhibitions, and to use
them for decoration in the school environment (M=4,27; SD=0,806).

It would seem logical to give the same significance to the statement of art
expression too (M=3,99; SD=0,883), but this statement was rated much lower.
The higher standard deviation also evidences the controversy of assessing this
statement.

Not so much the end result but being together, the creative process are [ |

important

Display of one’s works in small art exhibitions, decoration of school e |

environment with them

Promotion of creative self-expression and creation of conditions to rejoice at [
one’s achievements
Proper selection of educational methods and forms, teaching materials e —
Development of integration relations of art and other subjects - "
ety
Meetings with artists and practical sessions together with them | ———
Cognition of art phenomena in social and cultural environment [ ———
These activity areas are unimportant, the focus on the pupil’s possibilities and e —
abilities is important

Observation, interpretation and assessment of art expression and art works S ——
Finding information about art works in referred sources of information ]

03 03 04 04 04 04 04

Fig. 2. Objectives of the Curriculum of Education by Art and the Special Nature
of Art Education Activities for Learners with Special Needs

It is pointed out in The Recommendations for Adjustment of General Curricula
(2010), whilst describing art activity trends and the scope of the curriculum,
that lessons should provide the possibility to meet the closest living artists,
and to discuss their art works. However teachers gave low estimators to the
statement meetings with artists and practical sessions together with them
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(M=3,9; SD=0,817). The recommendations also contain the requirement to
provide pupils with the possibility to search for information about art works in
referred sources of information (M=3,66; SD=0,934), but this trend of activity
also received a particularly low estimator of teachers. They found the statement
development of integration relations of art and other subjects (M=4,03;
SD=0,831) much more important. But integration of art into other subjects
cannot overshadow the art curriculum objectives, especially in case of the
increase of the number of hours allocated for art education subjects per week.
In the research participants’ opinion, cognition of art phenomena in the social
and cultural environment (M=3,84; SD=0,863) and observation, interpretation
and assessment of art expression and art works (M=3,78; SD=0,857) are not
important activity trends in working with learners with special needs. However,
they favourably assessed the statement display of one’s handicraft works in small
art exhibitions, decoration of school environment with them, which is a cultural
phenomenon in the school community. It could be stated that teachers do not
recognize the cultural phenomena taking place in their closest community or do
not weight them or reflect on their significance.

Summing up such a controversial assessment of art activity trends, it can
be stated that the surveyed teachers do not grasp the internal link between
statements defining the same art activity trends and treat them superficially,
despite the fact that the majority of respondents are engaged in creative
activities themselves and have artistic abilities. Such a superficial assessment
of the art curriculum activity trends can also indicate a certain lack of teachers’
competence in the field of art education. It may be that teachers, focusing only on
participation of learners with special needs in art activities and good self-feeling
in art education activities, do not pay attention to curriculum requirements,
hoping that they did everything and as such ensured the involvement of learners
with special needs in art activities. It is likely that in such cases the quality of
the art lessons suffers and the potential of art education and its purpose for
personality development are not implemented.

The comparison between the opinion of teachers of art and other art
education teachers (music, theatre, dance, technologies) about trends of
art curriculum activities for pupils with special educational needs by T-test,
disclosed that all teachers of art education tended to approve of the majority of
statements while statistically significant differences were found with regard to
four statements (see Table 2):
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Table 2

Differences in the Attitudes of Art Teachers and Teachers of Other
Art Education Subjects to Art Curriculum Activity Trends Working
with Pupils with Special Needs

Teachers
Art of other art
] o teachers | education Sig.
Trends of art curriculum activities N=33 subjects (2-tailed)
N=33
M c M o
Art expression 4,25 (,672| 3,87 | 1,024 ,087

Observation, interpretation and assessment of

) 3,91 (,818]| 3,75 | ,984 ,492
art expression and art works

Cognition of art phenomena in social and

. 4,19 |,535| 3,55 | 1,092 ,004
cultural environment

These activity areas are unimportant, the
focus on the pupil’s possibilities and abilities | 4,16 |,677 | 3,64 | ,994 ,017
is important

Proper selection of educational methods and
forms, teaching materials

Promotion of creative self-expression and
creation of conditions to rejoice at one’s 4,38 |,561| 3,88 | 1,008 ,018
achievements

Not so much the end result but being together,
the creative process are important

Display of one’s works in small art
exhibitions, decoration of school environment | 4,44 |,619| 4,00 | 1,016 ,042
with them

Finding information about art works in
referred sources of information

Meetings with artists and practical sessions
together with them

Development of integration relations of art
and other subjects

4,31],644| 3,88 | 1,111 ,060

4,341,701 | 4,16 | ,847 ,338

3,75(,950| 3,59 | 1,012 ,527

4,00 {,880| 3,91 | ,818 ,660

4,20 1,551 3,84 | ,987 ,083

There is no statistically significant difference with regard to two trends
of art activities: art expression and observation and the interpretation and
assessment of art expression and art works. This means that art teachers and
teachers of other art subjects equally assess trends of art curricula activities, but
there is a statistically significant difference between the opinion of art teachers
and teachers of other art subjects regarding another trend of art curriculum
activities. Namely, the cognition of art phenomena in the social and cultural
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environment. Art teachers (M=4,19; SD=0,535) significantly more than teachers
of other art subjects (M=3,55; SD=1,092) tend to agree that it is important to
pay attention to SEN pupils’ cognition of art phenomena in the social and cultural
environment and to the display of their handicraft works in small art exhibitions,
and decoration of school environment with them (M=4,44; SD=0,619 and M=4,00;
SD=1,016); i.e., to such activity areas which disclose why art is necessary in a
person’s life in general. Art teachers (M=4,38; SD=0,561), significantly more
than teachers of other art subjects (M=3,88; SD=1,008) understand that the
promotion of creative self-expression and creation of conditions to rejoice at one’s
achievements are important determinants in promoting learners’ motivation to
attain art curriculum objectives. These results suggest that understanding the
purpose of art education, art teachers well enough perceive art activity trends
provided in art education curricula and tend to implement them.

T-test results regarding one statement - these activity areas are unimportant,
and the focus on the pupil’s possibilities and abilities is important - are
unexpected, revealing very ambivalent opinions of the art teachers’ (M=4,16,
SD=0,677) regarding art curriculum activities with learners with special needs
(see Table 2). It is logical that art teachers more than teachers of other subjects
tend to approve of two statements defining art curriculum activity trends, but
it is difficult to justify their approval of the provocative statement that these
activities are unimportant, the focus on the pupil’s possibilities and abilities is
important. It is evident that such approval of the statement can testify some
dissatisfaction of art teachers and their objection to art curriculum activity
trends. It may be that art teachers are trying to create conditions for good self-
feeling of learners with special needs in art lessons. However, the priority to
good self-feeling should not detract from the objectives of the curriculum. On
the contrary, a balance between learners’ good self-feeling and implementation
of the requirements for art education activities would evidence art teachers’
great competence to properly organise the art education process. However, the
ambivalent assessment shows that most likely this is not the case. It may be that
artteachers working with learners with special needs raise a lot of requirements
for themselves causing stress and tension. Therefore, it is teachers’ tiredness
and certain indifference to important statements defining art curriculum
activity trends that hide behind the perfunctory assessment of art curriculum
activity trends. On the other hand, these results may also indicate art teachers’
indifference to the development of the personality of children with special
needs in general. It is important that they sit together with other pupils and
do not cause any problems, and what they achieved whilst sitting is the least
of what teachers care about. In any case, ambivalent results of assessing art
curriculum activities with pupils who have special needs actualises the need for
more comprehensive studies.
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Conclusions

The analysis of teachers’ survey data demonstrated that teachers who have,
and who do not have, experience of working with learners who have special
needs understood the purpose of art education for personality development.
They favourably assessed the benefit of art education for the development of
both general skills, such as communication, learning motivation, spirituality,
tolerance, self-esteem and self-confidence and special skills, such as creativity,
imagination and self-expression abilities.

The comparison of the opinion of art teachers and teachers of other art
subjects about trends of art curriculum activities working with pupils with
special needs shows that the attitudes of teachers of all art education subjects
to two trends of art curriculum activities, ‘art expression and observation’
and ‘interpretation of art works’ - coincide. The third trend of art curriculum
activities ‘cognition of art phenomena in social and cultural environment,
‘display of one’s handicraft works in small art exhibitions, ‘decoration of school
environment with them’ and the ‘promotion of creative self-expression’ and the
‘creation of conditions to rejoice at one’s achievements’, are more important for
art teachers than for teachers of other art subjects.

The difference in the attitude of art teachers and teachers of other art
subjects with regard to the provocative statement ‘these activity areas are
unimportant’ and ‘the focus on the pupil’s possibilities and abilities is important,
and the particularly higher estimator of art teachers than teachers of other art
education subjects regarding this statement, disclose art teachers’ contradiction
to art education activity trends. A more purposive analysis of the reasons for this
controversial assessment would require new and more comprehensive studies.

References

2015-2016ir 2016-2017 mokslo mety pagrindinio ir vidurinio ugdymo programy
bendrieji ugdymo planai. Patvirtinta Lietuvos Respublikos Svietimo ir mokslo
ministro 2015 m. geguZés 6 d. jsakymu Nr. V-457. [Education plans of basic
and secondary education curricula for academic years 2015-2016 and 2016-
2017, approved by the Minister of Education and Science of the Republic of
Lithuania on 6 May, 2015 by order No. V-457]. Retrieved from: http://www.
smm.lt/web/It/pedagogams/ugdymas/ugdymo_planai_1

Bendrosios programos ir issilavinimo standartai. Meninis ugdymas (7 priedas).
[General Curricula and Education Standards. Art Education (7% annex)]

68



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2016 2 (35)

(2008). Retrieved from: http://www.smm.lt/web/lt/pedagogams/ugdy-
mas/ugdymo_prog

Csikzentmihalyi, M., & Schiefele, U. (2000). Meninis ugdymas, Zmogaus vysty-
masis ir iSgyvenimy ypatumai [Arts education, human development and the
quality of experience]. In V. Matonis (2000). (Sud.). Siuolaikinés meninio ug-
dymo koncepcijos. [Basic Concepts in Contemporary Arts Education] (pp. 91-
108). Vilnius: Enciklopedija.

GaiZzutis, A. (1998). Meno sociologija [Sociology of Arts]. Vilnius: Enciklopedija.
Arts and Cultural Education at School in Europe (2009). EACEA.

Pagrindinio ugdymo bendryjy programy pritaikymo rekomendacijos specialiyjy
poreikiy Zemy ir labai Zemy intelektiniy gebéjimy mokiniy ugdymui. (2010).
Retrieved from: http://www.smm.lt/uploads/documents/kiti/BP%Z20pri-
taikymo%?20rekomendacijos.pdf

Parsons, M. (2000). PaZinimas kaip interpretacija meniniame ugdyme
[Cognition as interpretation in art education]. In Matonis, V. (2000). (Sud.).
Siuolaikinés meninio ugdymo koncepcijos. [Basic Concepts in Contemporary
Arts Education] (pp. 59-75). Vilnius: Enciklopedija.

Piliciauskas, A. (2003). Meninio ugdymo mokytojy rengimas [Preparing artistic
education teachers]. Pedagogika, 68, 161-167.

Pili¢iauskas, A. (2005). (Sud.). Nejgaliyjy meninis ugdymas. Metodikos ir terapijos
aspektai. [Artistic education of the disabled: aspects of methodology and
therapy]. Vilnius: Kronta.

Smith, R. (2000). Visuminio suvokimo link - humanitarinis meninio ugdymo
planas [Towards percipience: a humanities curriculum for arts education]
(p. 43-57).(2000). In V. Matonis (2000). (Sud.). Siuolaikinés meninio ugdymo
koncepcijos. [Basic Concepts in Contemporary Arts Education]. Vilnius:
Enciklopedija.

Vilkeliené, A. (2013). Ypatingyjy mokiniy meninis ugdymas. Mokslo darby
apzvalga. [Arts education of exceptional students. Survey of research papers].
Vilnius: Edukologija.

Vilkeliené, A. (2015). Arts Education of Pupils with Special Educational Needs:
Objectives and Principles. Pedagogika, 118 (2), 239-253. DOI: http://dx.doi.
org/10.15823/p.2015.017.

69



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2016 2 (35)

THE SPECIALIST QUALITIES OF IMPLEMENTING AN ART EDUCATION
CURRICULUM FOR LEARNERS WITH SPECIAL NEEDS FROM
THE TEACHERS’ STANDPOINT

Asta Vaitkeviciené, Ona Jokubauskiené

Summary

Evaluation of the situation in art education is important both in the context
of general education and educating children with special needs. Art education
is particularly important for learners who have special educational needs as
a means of self-expression, adaptation, rehabilitation and communication.
Changing the scope of the content of art education of general curricula and the
allocated number of hours, teachers find it important to respond to the purpose
of art education for personality development defined in general curricula and
to remain focused on it. Recommendations for an adjustment to the general
curricula for learners with special needs are of assistance to teachers, but it is
also important to investigate how teachers implement activity trends outlined
in the curricula in their art education activities. It is therefore important to
investigate how teachers understand the purpose of art education for learners
with special needs. How do they assess activity trends provided in the art
education curriculum?

The research subject: special qualities of the implementation of the art
education curriculum for learners with special needs.

The research aim: to analyse the implementation of the special qualities of
the art education curriculum for learners with special needs from the teachers’
standpoint.

The analysis of teachers’ survey data demonstrated that teachers who have,
and who do not have, experience of working with learners who have special
needs understood the purpose of art education for personality development.
They favourably assessed the benefit of art education for the development of
both general skills, such as communication, learning motivation, spirituality,
tolerance, self-esteem and self-confidence and special skills, such as creativity,
imagination and self-expression abilities.

The comparison of the opinion of art teachers and teachers of other art
subjects about trends of art curriculum activities working with pupils with
special needs shows that the attitudes of teachers of all art education subjects
to two trends of art curriculum activities, ‘art expression and observation’
and ‘interpretation of art works’ - coincide. The third trend of art curriculum
activities ‘cognition of art phenomena in social and cultural environment,
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‘display of one’s handicraft works in small art exhibitions, ‘decoration of school
environment with them’ and the ‘promotion of creative self-expression’ and the
‘creation of conditions to rejoice at one’s achievements’, are more important for
art teachers than for teachers of other art subjects.

The difference in the attitude of art teachers and teachers of other art
subjects with regard to the provocative statement ‘these activity areas are
unimportant’ and ‘the focus on the pupil’s possibilities and abilities is important,
and the particularly higher estimator of art teachers than teachers of other art
education subjects regarding this statement, disclose art teachers’ contradiction
to art education activity trends. A more purposive analysis of the reasons for this
controversial assessment would require new and more comprehensive studies.
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