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NEGALIA TURINCIU STUDENTUY DALYVAVIMAS
AUKSTOJO MOKSLO TARPTAUTISKUMO VEIKLOSE
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Anotacija

Straipsnyje nagrinéjamas negalig turin¢iy studenty dalyvavimas aukStojo mokslo
tarptautiSkumo veiklose. Tyrimu buvo siekiama atskleisti teorines aukstojo mokslo
tarptautiSkumo koncepto ir globalizacijos proceso s3sajas, iSanalizuoti negalig turinciy
studenty patirtj dalyvaujant aukstojo mokslo tarptautiSkumo veiklose - pagrindinius
veiksnius, skatinancius ir ribojancius juos jsitraukti j tarptautines veiklas aukstojoje
mokykloje. Siekiant tyrimo tikslo buvo remiamasi socialinio dalyvavimo ir jgalinimo
teorijomis. Duomenims rinkti ir analizuoti taikytas deskriptyvinis tyrimo metodas. Ty-
rimo dalyviai - negalig turintys studentai, studijuojantys Lietuvos valstybiniuose uni-
versitetuose (N = 145). Analizuojant tyrimo duomenis nustatyti pagrindiniai veiksniai,
léme studenty apsisprendima jsitraukti j tarptautiSkumo veiklas universitete: siekimas
jgyti studijuojamos programos tarptautinio lygio Ziniy; siekimas uZsitikrinti savo pro-
fesinés karjeros pridétine verte; siekimas geriau iSmokti uZsienio kalba. Pagrindiniai
veiksniai, ribojantys studenty dalyvavima aukStojo mokslo tarptautiSkumo veiklose,
yra negalia ar specialieji poreikiai, nepasitikéjimas savimi ir sveikatos problemos.

Esminiai ZodZiai: globalizacija, aukstojo mokslo tarptautiSkumas, negaliq turintys
studentai.

Jvadas

Gebéjimas dirbti, siekti, mokytis Siandien perauga i$ lokalios, homogeniskos
erdvés j tarptautine, globalig erdve. Globalizacijos procesas veikia visas visuo-
menés sritis ir veiklas, todél aukstasis mokslas néra iSimtis. Aukstojo mokslo
tarptautiSkumas yra orientuotas jgalinti akademine bendruomene suprasti,
vertinti ir paruosti studentus funkcionuoti tarptautinéje aplinkoje (De Wit,
2011). TarptautiSkumas sieja aukStojo mokslo institucijas, kuriy tikslas - su-
teikti studentams globaliy, konkurencingai darbo rinkai reikalingy kompeten-
cijy (Wendt ir kt., 2003; Velde, 2005). Akademiniai tarptautiSkumo veiksniai
neatsiejami nuo universitety ir jy idéjos. Tac¢iau aukstojo mokslo institucijos,
siekdamos integruoti ir sustiprinti auksStojo mokslo tyrimy, studijy ir paslaugy
sri¢iy tarptautiSkuma, turi pagalvoti, kaip tai paveiks studijuojanciuosius. Ne
visada studijuojanciyjy motyvacija jgyti naujy kompetencijy, profesiniy ziniy
yra susijusi su jy poreikiais tai jgauti per tarptautine prizme - nesvarbu, uz-
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sienio ar savo Salies ugdymo institucijose. Todél kyla probleminis klausimas,
kokie turi biiti iSanalizuoti ir galblit net sustiprinti studenty pasitikéjimo savimi
ir Svietimo institucijos tobuléjimo veiksniai, galintys padéti mokymo paslaugas
teikianciai institucijai igalinti studentus, taip pat ir turinc¢ius negalig, jsitraukti j
tarptautiSkumo veiklas savo aukstojoje mokykloje.

Kaip teigia Daugéla (2008), aktyvus studenty, turinciy negalig, j(si)trauki-
mas j dalyvavima studijy procese ir aukstosios mokyklos gyvenime duoda nau-
da universitetui ar kolegijai kaip organizacijai. Nejgaliyjy buvimas institucijoje
humanizuoja jg pacia, kuria atvirumo kitonisSkumui aplinka. Studentai ne tik
mato, bet ir bendrauja su kitokius poreikius ir galimybes turinciais Zmonémis,
ugdo savo tolerancijg, pagalbos kitiems Zmonéms jgidZius, socialinj jautruma.
Reikia paminéti, kad studenty su negalia aktyvumui jtakos turi ir valstybés poli-
tika nejgaliyjy atzvilgiu. Teisé j Svietima ir iSsilavinimg yra universali ir turi buti
prieinama visiems, taip pat ir nejgaliems Zmonéms. 2010 m. geguzés 27 d. LR
Seimas ratifikavo Jungtiniy Tauty nejgaliyjy teisiy konvencija. Sios Konvencijos
19 straipsnis ,pripaZzjsta visy nejgaliyjy lygias teises gyventi bendruomenéje,
lygias galimybes su kitais rinktis ir imasi veiksmingy ir atitinkamy priemoniy,
kad sudaryty saglygas nejgaliesiems visapusiskai jgyvendinti $ig teise ir buti vi-
siskai jtrauktiems j bendruomene bei dalyvauti joje“, o 24 straipsnio nuostatos
teigia, kad nejgaliesiems turi biti suteikiama galimybé jgyti gyvenimo ir socia-
linio vystymosi jgudziy, ir tai ,sudaryty salygas jiems visapusiskai ir lygiai su
kitais dalyvauti Svietimo procese ir bendruomenés gyvenime“. Minéty teisés
akty jgyvendinimas atspindi Jungtiniy Tauty nejgaliyjy teisiy konvencijos jgy-
vendinima ir laiduoja Svietimo prieinamumo uztikrinimg Lietuvos pilie¢iams,
turintiems specialiyjy poreikiy (JT nejgaliyjy teisiy konvencijos 24 straipsnis).
Studijy aukstosiose Lietuvos mokyklose prieinamuma nejgaliems studentams
padeda uztikrinti Lietuvos Respublikos Vyriausybés priimti jstatymai®.

Kalbant apie negalig turinc¢iy studenty galimybes dalyvauti tarptautiSkumo
veiklose universitete reikia paminéti, kad visy pirma tai susije su asmens veiks-
my laisve priimti kasdienius sprendimus, susijusius su jy gyvenimu ar sietinu
tam tikro gyvenimo tarpsnio tikslu. Sprendimo dalyvauti ar nedalyvauti tarp-
tautinése veiklose priémimas stiprina paties asmens atsakomybe, savarankis-
ka sprendimy priémima ir tikéjima sugebéjimu veikti efektyviai. Visy studenty
jtraukimas i tarptautines veiklas universitetui yra aktualus, bet kartu ir jparei-
gojantis veiksmas: bitinas sisteminis poziiiris | Zmogy per visus jo gyvenimo
etapus, daugiadalykio konteksto studijy ir mokslo procese plétojimas. Todél,
norint suvokti nejgaliy studenty galimybes dalyvauti tarptautiSkumo veiklose
universitete, reikia iSanalizuoti tam procesui jtaka darancias struktiirines ir in-

1LR Vyriausybés 2006 m. rugpjucio 29 d. nutarimas Nr. 831 ,Finansinés pagalbos priemoniy tei-
kimo tvarkos aprasas nejgaliesiems, studijuojantiems aukstosiose mokyklose* (Zin., 2006, Nr. 93-
3655).
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dividualias dimensijas. Struktirinés dimensijos - tai tarptautiSkumo procesy
plétojima universitete formuojanti teisiné bazé, socialinés ir kultirinés aplin-
kos veiksniai, nuostatos, instituciniai veiksniai. Labai svarbios yra ir paties stu-
dento, turincio negalig, individualios dimensijos - Zinios, patirtis, atkaklumas,
bendravimo jgidZziai, pasitikéjimas savimi ir kt.

Socialinio teisingumo nuostata tvirtina, jog visiems turi buti sudaromos
lygios galimybés ir uztikrinama teisé jgyti aukstajj iSsilavinimg. Kaip teigia
Daugéla (2008), socialinio dalyvavimo idéja apibrézia nejgaliyjy pilietiSkuma,
aktyvesnj vaidmenj kuriant, plétojant paslaugy prieinamuma ir kokybe visuo-
meneéje ir institucijoje, uztikrinant pagrindines Zmogaus teises. Taciau, paana-
lizavus aukstojo mokslo ir jo teikiamy papildomy veikly prieinamuma negalia
turintiems studentams, galima pastebéti, kad skiriama nepakankamai déme-
sio konkrecioms studenty, turinc¢iy negalig ir siekianciy aukstojo iSsilavinimo,
problemoms, trukdancioms nejgaliesiems sudaryti lygias galimybes studijuoti
aukstojoje mokykloje, jsitraukti ir j tarptautiSkumo veiklas. Biitent tarptauti-
né patirtis, jgyjama per tarptautines studijy programas, tarptautinio mobilumo
veiklas, bendravima su uZsienio studentais ir déstytojais, yra neatsiejama Siy
dieny aukstojo mokslo teikiamy paslaugy dalis, butina kiekvienam jaunuoliui,
norin¢iam integruotis j globalig darbo rinka.

Tyrimo tikslas - atskleisti pagrindinius veiksnius, skatinancius ir (ar) ribo-
jancius negalig turincius studentus dalyvauti aukstojo mokslo tarptautiSkumo
veiklose.

Tyrimo uzdaviniai:
1. Atskleisti teorines jgalinimo ir socialinio dalyvavimo sampratas.

2. ISanalizuoti auksStojo mokslo tarptautiSkumo koncepta ir jo vieta globaliza-
cijos procese.

3. Nustatyti pagrindinius veiksnius, jgalinancius (darancius jtaka) negalig tu-
rincius studentus dalyvauti aukstojo mokslo tarptautiskumo veiklose.

4. Identifikuoti pagrindines priezastis, ribojancias negalig turinciy studenty
dalyvavima aukstojo mokslo tarptautiSkumo veiklose.

Tyrimo metodologija

Tyrimas grindZiamas socialinio dalyvavimo ir jgalinimo teorijomis. Sociali-
nis dalyvavimas suprantamas Kkaip leidZiantis Zmonéms valdyti situacijg, kur
nejgaliojo sgveika su bendruomene yra biitinas elementas. Socialinis dalyvavi-
mas leidzia siekti nejgaliojo ir specialisty lygybe gristos kooperacinés sistemos,
dalyvauti priimant sprendimus, susijusius su gyvenimo kokybe (AliSauskas ir
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kt.,, 2011). Kaip teigia Naujaniené (2010), socialinis konstravimas vyksta per
Zmoniy saveika. Per Sig saveika ateina ir asmeniné patirtis, pasitikéjimas savimi.
Anot Ruskaus ir MaZeikio (2007), igalinimas akcentuoja asmeny patir¢iy, inter-
pretacijy ir vertybiy pripaZinima kaip sudétine socialinio diskurso dalj, skati-
nant dalyvavima per diskursy dialogg ir interesy derinima bei ugdant praktines
kompetencijas ir pasitikéjimg savimi. Jgalinimas suprantamas kaip procesas,
kurio metu Zmonés ar bendruomeneés siekia dalyvauti (AlisSauskas ir kt., 2011,
cit. Douglas ir Zimmerman, 1995). Svarstant apie individa ir jo vieta visuomené-
je, igalinimo konceptas traktuojamas kaip ,individualus kelias, kuriame tvirtéja
savo paties gyvenimo kontrolé ir bendruomeninémis pastangomis stiprinami
individo gebéjimai“ (Ruskus, 2015).

Tyrimo tikslui jgyvendinti buvo pasirinktas deskriptyvinis tyrimo metodas.
Deskriptyvy tyrimg galima apibuidinti kaip bandyma nustatyti, aprasyti ar iden-
tifikuoti tai, kas yra, o, pasitelkus analitinj tyrima, — ir ka siekiama nustatyti,
kodél taip yra arba kodél taip atsitiko (Ethridge, 2004). Tyrimo dalyviai - ne-
galig turintys studentai, studijuojantys Lietuvos valstybiniuose universitetuose.
Respondentai atrinkti netikimybinés tikslinés atrankos biidu (Kardelis, 2002;
Creswell, 2008). Tyrimui atlikti buvo sukonstruotas elektroninis klausimynas.
Instrumentas suskirstytas j 3 pagrindines kategorijas, kurias sudaré 21 klausi-
mas: studenty tarptautiSkumo patirtis iki studijy universitete ir jau studijuo-
jant aukstojoje mokykloje; apribojimai dalyvauti tarptautiSkumo veiklose uni-
versitete; demografiné respondenty informacija. Klausimynas buvo skelbiamas
interneto tinklalapyje (https://www.surveymonkey.com). Tyrimo duomenys
apdorojami taikant aprasomosios statistinés analizés metoda. Elektroninis
klausimynas buvo platinamas 2016 m. vasario-kovo ménesiais. Klausimyna
studentams su negalia iSsiuntinéjo pati tyréja ir Lietuvos universitety darbuo-
tojai, atsakingi uz studenty su negalia koordinavimg jy aukstosiose mokyklose.
Klausimyna uzpildé 145 respondentai (N = 145) i$ 526 tuo metu studijuojanciy
universitetuose negalig turin¢iy studenty; iS jy moteriSkos lyties N = 81, vy-
riSkos lyties N = 64; bakalauro studijas pasirinkusiy studenty su negalia N =
99, magistro - N = 46. Daugiausia respondenty (N = 32), dalyvavusiy tyrime,
nejvardijo negalios tipo, kiti turéjo sveikatos (N = 23), judéjimo (N = 22), regos
(N =21), bendravimo (N = 18), klausos (N = 14) ir skaitymo ar rasymo (N = 15)
sutrikimy.

Tyrimo atsiribojimas: aukstojo mokslo sgvoka Siame straipsnyje apima tik
universitetinj aukstajj moksla.

Jgalinimas ir socialinis dalyvavimas

[galinimas prasideda, kai individai patys apibréZia savo poreikius ir siekius,
patys, o ne specialistai, priima sprendimus ir patys prisiima atsakomybe (Rus-
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kus, 2015, cit. Labinte, 1995). Igalinimas nejmanomas be paties individo jsi-
traukimo j savajj tapsmo procesa, be savarankisko apsisprendimo. Individualus
jgalinimo lygmuo suteikia galimybe kontroliuoti savo tiksly siekj ir savo gyve-
nima. Individualaus jgalinimo esmé - peréjimas i$ pasyvios biiklés j aktyvia.
Aktyvi individo buklé apibreéZia pasitikéjimg savimi, saves pripazinima, socia-
linj ir politinj suvokima, gebéjima biti svarbia dalimi priimant sprendimus ir
kontroliuojant aplinkos iSteklius (RuSkus ir kt., 2013). [galinimas prasideda,
kai individai Zino, kad jie turi teise, taip pat ir gebéjima, spresti jiems iskilusias
problemas, kai jie tiki, kad jy turimi jgiidZiai ir galimybés leis jiems sékmingai
veikti. Zmogaus jgalinimo esme biity galima glaustai apibiidinti kaip gebéjima
»paimti savo gyvenima i rankas®, telkti pastangas jj keisti, iSlaikyti aktyvig po-
zicija tikroveés atzvilgiu (Gvaldaité, 2009). Ruskus ir kt. (2013) pabréZia, kad
jgalinimas, kaip kryptingas ir sgmoningas veiksmas, numatantis suvokima, kaip
veikia visa sistema, jvertinus visg socialinés sistemos veikimo mechanizma, bus
veiksmingas kaip atskiras jgalinimo veiksmas.

Bitent Sis individo suvokimas lemia jo socialinio dalyvavimo galimybes.
Socialinis dalyvavimas apibréziamas kaip buvimas aktyviu nariu visuomeneés
ar bendruomenés gyvenime, jis rodo, kaip individas yra jsitraukes j grupés ir
bendruomeneés veikla, kiek siekia sgmoningai jsipareigoti (Zaleckiené ir Zadei-
kaité, 2012). Socialinis dalyvavimas yra svarbus kiekvienai visuomenés grupei,
jskaitant ir Zmones su negalia. Kaip teigia Rekis (2013), dalyvauti reiskia visy
pirma biiti vyksmo dalimi, sgmoningai veikti susitapatinant su veikla, savo ke-
tinimais, todél dalyvavimas yra svarbi miisy tapatumo ir savivokos ugdymosi
dalis. Rekis (cit. Pateman, 1970; Imbrasaité, 2002) teigia, kad ,, mes iSmokstame
dalyvauti dalyvaudami®, t. y. per praktine veiklg, todél dalyvavimui bitinus or-
ganizacinius gebéjimus individai turéty igyti, priimdami sprendimus ugdymo
jstaigose ir darbo vietose, ten, kur jie veikia: dirba, mokosi ar tiesiog gyvena ir
leidzia laisvalaiki.

Didele Zmogaus gyvenimo dalj sudaro institucionalizuota socializacija, vyks-
tanti mokantis ir studijuojant. Studijavimas aukstojoje mokykloje jgalina besi-
mokanciuosius, taip pat ir negalig turinCius studentus, ruostis jvairioms atei-
ties veikloms, karjerai, pasitelkiant socialinj dalyvavima. Svarbi yra mokymosi
sékmé, turinti didelj potencialg institucionalizuotoje aplinkoje suteikti Zmogui
saugumo jausma. Nejgalieji daznai nesijaucia tvirtai, todél saugumas, pasitikéji-
mas yra jiems gyvybiskai reikalingi veiksniai, jgalinantys nejgaliuosius socialiai
integruotis. Kaip teigia mokslininkai (Spiriajeviené ir Spiriajevas, 2015), nejga-
lusis yra besimokancios visuomenés pilietis, todél jo asmeninés savybés - atvi-
rumas naujovéms, kirybiskumas, bendradarbiavimo jgudZiai ir pasiryZimas
studijuoti jgyjant Ziniy ir plétojant turimas - yra karjeros sékmeés prielaida.
[galinimas dalyvauti tarptautiSkumo veiklose aukStojoje mokykloje skatina ne-
galig turinciy studenty savarankiSkuma, drasg, pasitikéjima savimi, atskleidzia
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ju interesus, gebéjimus, padeda formuotis asmenybei, siekti savo tiksly. Tai pa-
grindZia socialinio dalyvavimo svarba asmens ugdymo procese, nes socialinis
dalyvavimas, asmens dalyvavimo gebéjimai néra duotybé, todél jaunimas yra
jvairiai skatinamas jsitraukti j socialinj dalyvavima, kad jgyty tokio dalyvavimo
patirties ir jgidZiy (Rekis, 2013).

Globalizacija ir aukstojo mokslo tarptautiSkumas

TarptautiSkumas daznai siejamas su globalizacijos reiSkiniu. Globalizacija
veikia kiekvieng $alj - tai priklauso nuo individualios $alies istorijos, tradicijy,
kultiiros ir prioritety. Siandienos globalizacijos procesai, konkurencingos aplin-
versitetai atveria savo duris visai kitokioms paslaugoms ir produktams*“ (Gum-
portir Sporn, 1999). Pasak mokslininky (Green ir Schoenberg, 2006), buity sun-
ku rasti Siandien universiteta ar kolegija, kuris nebiity ijsitraukes j globalizacijos
procesa ir nesistengty plétoti tarptautiSkumo veikly savo institucijoje. Kaip
teigia Aramavicitté (2009), Siuolaikiné globalizacija, sukurdama naujus pras-
meés konstravimo kontekstus, keic¢ia asmens vertybinius santykius su pasauliu.
Dél to tarp skirtingy pakraipy tyréjy vyksta diskusijos tiek apie pacios kultiiros
prigimtj, tiek apie jos galig ir jtaka atskiry tauty politiniam savitumui, tautiniam
solidarumui, kultiiros vertybéms ir kt. Tai reiskia, kad, i§ vienos pusés, globali-
zacija stiprina bendrajj kultirinj pasaulio suvokima ir jo kaita, i kitos puses,
silpnina rysj su esama kultiira, jos tapatumu ir vertybémis. Taciau globalizaci-
ja gali ir stiprinti nacionalines kultiras, akcentuodama ty kultiiry skirtingumo
reikSme, o dél globalizacijos atsirade nauji kultiiros dariniai ir tinklai tampa i$-
stkiu jvairiy tauty savitumui ir iSskirtinumui jsitvirtinti.

Stipréjant globalizacijai, vis dazniau girdimas Zodis ,integracija“ Tai nati-
ralu, galvojant apie globaly pasaulj, kuriame steigiamos jvairios tarptautinés
organizacijos, sajungos, asociacijos ir kt. (Duobliené, 2010). Kaip teigia moksli-
ninké, modernus asmuo, nepaisant savo formaliai deklaruojamos autonomijos,
turi integruotis i kokias nors bendruomenes, sajungas, jei ne realias, tai virtua-
lias, lygiai kaip ir institucijos integruojasi j didesnes institucijas, o valstybés - |
tarptautines sgjungas. Taigi integracija suvokiama kaip normalus kasdienis bii-
vis, nors asmens ir valstybés integracijos priezastys, be abejonés, yra skirtingos.
Kita vertus, yra ir bendry priezasciy - tai saugumas, islikimas ir galios jgijimas
(Duoblienég, 2010).

Tarpkultiirinis Svietimas, tarptautinés studijos yra vienas i$ biidy atsakyti
j globalizacijos mestus i$$ukius, tac¢iau drauge turi bati nepamirStama svarba
iSlaikyti pagarbg kiekvienos kultiiros tapatumui. Dar neseniai tarptautiSkumas
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reiské tarptautine universiteto dimensijg, jtraukiant j studijas tarpkultiirinius
dalykus, suaktyvinant déstytojuy ir studenty dalyvavima jvairiose tarptautineé-
se programose (Ellingboe, 1998; Hanson ir Meyerson, 1995). TarptautiSkumo
dimensija aukStajame moksle apima ir vietiniy studenty sgveika, komunikacija
su atvykusiais uZsienio studentais, visos akademinés bendruomenés (déstyto-
ju, studenty, administracijos) kalbine ir tarpkultirine kompetencijas, studijuy
programy (jskaitant ir tarptautiniy) formy jvairove, aukstosios mokyklos per-
sonalo motyvacijg imtis tarptautinés veiklos, teikti parama atvykstantiesiems
(konsultavimas migracijos, vizy, atvykimo ir apgyvendinimo klausimais, Seimy
palaikymas ir parama, tarpkultiiriniy skirtumy supratimas ir jveikimas), tarp-
tautiniy veikly koordinavima ir valdyma (pagal Taylor, 2010). TarptautiSkumas
jungia aukstojo mokslo institucijas, kuriy tikslas yra suteikti studentams glo-
baliy, konkurencingai darbo rinkai reikalingy kompetencijy. TarptautiSkumas -
tai procesas, integruojantis tarptautine ir tarpkultirine dimensijas j auksto-
sios mokyklos funkcijas - déstyma, tyrimus, kitas teikiamas paslaugas (Knight,
1999). Aukstojo mokslo tarptautiSkumas yra procesas, kurio metu j studijy pro-
cesy, atliekamus tyrimus, j institucijos tarnybas integruojamos tarptautinés ir
tarpkultiirinés dimensijos (Knight, 1994).

Siandien tarptautiskumo proceso jgyvendinima aukstojoje mokykloje lemia
iSoriniai ir vidiniai veiksniai. [Soriniai - tai ekonominiai, politiniai, akademiniai
ir sociokultiiriniai veiksniai (Childress, 2010). Analizuojant vidinius veiksnius,
reikia paminéti Siuos pagrindinius: aukstosios mokyklos tarptautiSkumo politi-
ka, tarptautiSkumas ,namuose” (internationalisation at home), tarptautiSkumas
uz aukstosios mokyklos riby (mobilumas). Biitent iSoriniy ir vidiniy veiksniy
suvokimas kaip vientiso proceso jgalina visus tarptautiSkumo proceso daly-
vius - valstybe, institucijas, universitetus ir jy bendruomenés narius: adminis-
tracijg, besimokanciuosius ir déstytojus - lengviau suprasti, kaip reikia veikti
tarptautiniame kontekste, kokius priimti sprendimus, kaip plétoti tarptautisku-
mo procesus aukstojoje mokykloje ir juose dalyvauti.

Tyrimo duomeny analizé

Pirmiausia tyrimo metu buvo stengiamasi iSsiaiskinti, kokia buvo respon-
denty tarptautiné patirtis iki studijy universitete. Tokios patirties turéjo tik
36 proc. respondenty (N = 52), taciau $i patirtis dazniausiai sietina su literatii-
ros uzsienio kalba skaitymu (72,7 proc.) ir dalyvavimu tarptautiniuose projek-
tuose (45,5 proc.). Analizuojant apklausos rezultatus pastebéta, kad tie patys
studentai buvo aktyviis ir tarptautinés patirties jgijo dalyvaudami keliose veik-
lose.
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Dalyvavau tarptautiniy organizacijy / tinkly veiklose 29.50%

Skaiciau pranesima (-us) uzsienio kalba - 15.90%
Dalyvavau mokykloje tarptautiniuose projektuose _ 45.50%

Savarankiskai skaiciau literatdirg uzsienio kalba _ 72.70%

0.00% 10.00% 20.00% 30.00% 40.00% 50.00% 60.00% 70.00% 80.00%

1 pawv. Tarptautineé studenty patirtis iki studijy universitete (N = 52)

Toliau tyrimo metu buvo siekiama iSsiaiskinti tarptautine studenty patirtj,
jgyta jau studijuojant aukstojoje mokykloje. Gauti tyrimo duomenys atskleidZia,
kad ja turéjo tik 18,5 proc. (N = 27) respondenty (Zr. 2 pav.). Dalyvavima tarp-
tautinése universiteto veiklose studentai daugiausia siejo su uzsienio déstytojy
klausytomis paskaitomis (62,9 proc.), su dalyvavimu paskaitose, kuriy turinys
buvo grindZiamas uZsienio literatiira (57,1 proc.). Tarptautinio mobilumo veik-
las buvo pasirinke 42,9 proc. negalig turinciy studenty (N = 12).

Dalyvavimas paskaitose, kuriy turinys grindZziamas uZsienio
. _ . . 57.10%
literatdra (paskaitos uzsienio kalba, ...

Narysté tarptautinése organizacijose

Seminary / mokymy vedimas tarptautiniuose renginiuose
uzsienyje

Seminary / mokymy vedimas tarptautiniuose renginiuose
Lietuvoje

Pranesimy angly kalba skaitymas konferencijose uzsienyje

Pranesimy angly kalba skaitymas konferencijose Lietuvoje

Mentorysté (savanoriskas darbas su j universitetg atvykusiais
uzsienio studentais / déstytojais)
Dalyvavimas uZsienio déstytojy paskaitose 62.90%

Tarptautinis mobilumas (t. y. studijos / praktika uZsienio
aukstojoje mokykloje ar organizacijoje)

2 pav. Tarptautiné studenty patirtis studijuojant universitete (N = 27)

Tyrimo rezultatai rodo, kad tarptautiSkumo veiklos, vykstancios universi-
teto viduje, t. y. ,namuose” (internationalisation at home), ir nereikalaujancios
mobilumo ar kity individualiy pastangy (pvz., dalyvavimas konferencijose uz-
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sienyje, praneSimy skaitymas angly kalba ir pan.), studentams yra priimtines-
nés ir lengviau pasiekiamos. Pasiteiravus, ar noréty ateityje studentai (N = 145)
jsitraukti j tarptautiSkumo veiklas universitete, 60 proc. respondenty (N = 87)
atsakeé teigiamai. Tai yra signalas aukstosioms mokykloms, kad tarptautiSkumo
veiklos institucijos viduje turi biti dar labiau stiprinamos ir plétojamos.

Tyrimo metu taip pat buvo siekiama iSsiaiskinti, kokios yra studentams svar-
biausios priezastys (motyvai), lemiancios jy dalyvavima tarptautinése veiklose
universitete. Negalig turinciy studenty buvo praSoma sureitinguoti pateiktus
veiksnius nuo svarbiausio (1) iki maziausiai svarbaus veiksnio (12). Analizuo-
jant tyrimo duomenis nustatyti keturi pagrindiniai veiksniai, kurie studen-
tams buvo patys svarbiausi jsitraukiant j tarptautiSkumo veiklas universitete:
1) siekimas jgyti studijuojamos programos tarptautinio lygio Ziniy (reitingo vi-
durkis - 5,09); 2) siekimas uzsitikrinti savo profesinés karjeros pridétine verte
(5,31); 3) siekimas geriau iSmokti uzsienio kalbg (5,43); 4) siekimas iSbandy-
ti save Kkitose studijy aplinkose (5,75) (zr. 3 pav.). MaZiausiai svarbu studen-
tams buvo: 1) siekimas jrodyti kitiems, kad gali studijuoti uzsienio kalba (8,48);
2) siekimas jrodyti kitiems, kad gali studijuoti kitoje Salyje (8,29); 3) siekimas
jrodyti sau, kad galiu studijuoti kitoje Salyje (7,28).

Noras pakeliauti ir pamatyti kitas 3alis 6.05
Siekimas susirasti draugy uzsienyje 6.89
Siekimas geriau iSmokti uzsienio kalba 5.43
Siekimas jgyti tarpkultrinés patirties 6.09
Siekimas uztikrinti savo profesinei karjerai pridétine verte 5.31
Siekimas jgyti patirties, kaip organizuojamos... 6.44
Siekimas jgyti studijuojamos programos tarptautinio lygio Ziniy 5.09
Siekimas jrodyti kitiems, kad gali studijuoti ir kitoje Salyje 8.29
Siekimas jrodyti kitiems, kad galiu studijuoti uZsienio kalba 8.48
Siekimas jrodyti sau, kad galiu studijuoti kitoje Salyje 7.28
Siekimas jrodyti sau, kad galiu studijuoti uZsienio kalba 6.84
Siekimas iSbandyti save kitose aplinkose 5.75

3 pav. Studenty motyvai dalyvauti tarptautiSkumo
veiklose universitete (N = 145)

Toliau tyrimo metu buvo siekiama iSsiaiskinti, ar studentai (N = 145) patyre
apribojimy dalyvaudami tarptautiSkumo veiklose universitete. DidZiausia dalis
respondenty N = 119 (82,2 proc.) teigé, kad patyreé tokiy apribojimy, ypac daly-
vaudami tarptautinio mobilumo veiklose (N = 104). Negalig turinciy studenty
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buvo prasoma sureitinguoti pateiktus trukdzius nuo dazniausiai (1) iki reciau-
siai pasitaikancio trukdZzio (21). Analizuojant veiksnius, dazniausiai ribojancius
studenty su negalia dalyvavima tarptautiSkumo veiklose, matyti, kad studentus
dazniausiai riboja pati negalia ar specialieji poreikiai (reitingo vidurkis - 7,76),

nepasitikéjimas savimi (8,53) ir sveikatos problemos (8,85) (Zr. 4 pav.).

Finansiniai istekliai

Darbo ir studijy derinimas

Seimyninés aplinkybés

Seimos palaikymo stoka

Universiteto pagalbos dalyvaujant tarptautiskumo veiklose
Negalia / specialieji poreikiai

Sveikatos problemos

Kiti psichologiniai veiksniai

Nepasitikéjimas savimi

Vidinés motyvacijos stoka

Informacijos apie studijy rezultaty uzskaitymg stoka

Baimé dél studijy rezultaty nukentéjimo

Nerimas dél kalbos barjero

Baimé isvykti ilgesniam laikui i$ Lietuvos

Paskatinimo ir padrasinimo i$ bendraamziy stoka
Kultariniai skirtumai

Universitete nesuteikiama galimybé klausytis paskaity uzsienio
Informacija pateikiama per daug bendra, triksta konkretumo...
Informacijos apie universitete skaitomas paskaitas uzsienio
Informacijos apie studijas uZsienio universitetuose stoka
Informacijos apie tarptautiskumo veiklas

9.29

1.1

11.54

12.78

7.76
8.85

10.62

8.53

9.54

12.65
11.59

9.44

9.78

13.22

11.54
12.86

10.31

11.92

9.76

11.38

14.62

4 pav. Veiksniai, ribojantys studenty su negalia dalyvavimag
tarptautiSkumo veiklose universitete (N = 145)

Nors universiteto teikiama pagalba studenty buvo jvertinta kaip maZziausias
veiksnys, ribojantis jy dalyvavima tarptautiSkumo veiklose aukstojoje mokyk-
loje, galima teigti, kad vis délto pagalbos nepakanka. Studentams reikia dau-
giau informacijos apie studijy uzsienyje galimybes, universitetai turi sudaryti
galimybes klausytis paskaity uZsienio kalba institucijos viduje. Informacijos
prieinamumas, jos intensyvumas, paciy déstytojy ir administracijos skatinimas
ir drasinimas studentams biiti tarptautiskai aktyviems gali padidinti studenty
pasitikéjimg savimi nepaisant negalios.

Jgalindama studentg studijuoti tarptautinéje aplinkoje, aukstoji mokykla
turi siekti tobulinti studento veiklg, pastarajam suteikdama reikalinga parama
(Stasiulioniené ir Juceviciené, 2003) - akademine ir neakademine. Anot Stasiu-
lionienés ir Jucevicienés (2003), studentams teikiamos paramos tikslas - ugdyti
tokius studentus, kuriems teikiama parama tampa nebereikalinga, t. y. savaran-
kiskus studentus, turincius gery studijavimo gebéjimy, jgijusius aukstos koky-
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bés mokymosi jgiidziy ir todél galinCius imtis studijuoti bet kokj kursa, tvirtai
ir pagrijstai tikéti savo darbo sékme. Taigi visos salygos gali buti suskirstytos j
kompetencines, psichologines, organizacines-materialines ir studijy.

Apibendrinimas ir diskusija

Teoriniy $altiniy analizé parodé, kad socialinis dalyvavimas yra svarbus
kiekvienai visuomenés grupei, jskaitant ir Zmones su negalia. Dalyvauti reiskia
visy pirma buti vyksmo dalimi, sgmoningai veikti susitapatinant su veikla, savo
ketinimais. Studijavimas aukstojoje mokykloje pasitelkiant socialinj dalyvavi-
ma3 jgalina besimokanciuosius, taip pat ir negalig turinCius studentus, ruostis
jvairioms ateities veikloms, skatina jy savarankiSkuma, drasa, pasitikéjima savi-
mi, atskleidZia jy interesus, gebéjimus, padeda formuotis asmenybei, siekti savo
tiksly jgyvendinimo.

Tyrimas atskleidé, kad aukstojo mokslo tarptautiSkumas yra neatsiejamas
nuo globalizacijos procesy. Moksliniy Saltiniy (Gumport ir Sporn, 1999; Green
ir Schoenberg, 2006) analizé parodé, kad globalizacijos procesai budingi dau-
geliui pasaulio $aliy - tai priklauso nuo individualios Salies istorijos, tradici-
ju, kultiiros ir prioritety. Siuolaikiné globalizacija, sukurdama naujus prasmés
konstravimo kontekstus, kei¢ia asmens vertybinius santykius su pasauliu. Tarp-
tautiSkumg analizave mokslininkai (Knight, 1994, 1999; Taylor, 2010) teigia,
kad tarptautiSkumas - tai procesas, integruojantis tarptautine ir tarpkulttrine
dimensijas j aukstosios mokyklos funkcijas: déstymg, tyrimus, Kitas teikiamas
paslaugas; tai procesas, jungiantis aukstojo mokslo institucijas, kuriy tikslas yra
suteikti studentams globaliy, konkurencingai darbo rinkai reikalingy kompe-
tenciju.

Saltiniy analizé parodé, kad tarptautiné patirtis, jskaitant jsitraukima j tarp-
tautines studijy programas, tarptautinio mobilumo veiklas, bendravimag su
uzsienio studentais ir déstytojais, yra neatsiejama Siy dieny aukstojo mokslo
teikiamy paslaugy dalis. Tarptautiné patirtis itin svarbi kiekvienam jaunuoliui
(iskaitant ir studentus su negalia), norin¢iam integruotis j globalig darbo rinka.
Remiantis socialinio dalyvavimo ir jgalinimo teorijomis ir Sio tyrimo rezultatais
galima teigti, kad negalig turinc¢iy studenty galimybés dalyvauti tarptautiSkumo
veiklose universitete stiprina paties studento individualig atsakomybe, sava-
rankiSka sprendimy priémimg ir tikéjima savo gebéjimais veikti efektyviai.

Tyrimo rezultatai parodé, kad pagrindiniai motyvai, lemiantys studenty su
negalia apsisprendimag jsitraukti j tarptautiSkumo veiklas universitete, yra sie-
kimas jgyti tarptautinio lygio studijuojamos programos ziniy; siekimas uzsitik-
rinti savo profesinés karjeros pridétine verte; siekimas geriau iSmokti uZsienio
kalba. Tai rodo, kad studentai tarptautine patirtj sieja su savo tobuléjimu, naujy
kompetencijy jgijimu.
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Tyrimo metu buvo identifikuoti tokie pagrindiniai veiksniai, ribojantys stu-
denty su negalia dalyvavimg aukstojo mokslo tarptautiSkumo veiklose: negalia
ar specialieji poreikiai, nepasitikéjimas savimi ir sveikatos problemos. Todél
tarptautiSkumo veiklos turi biiti dar labiau stiprinamos ir plétojamos pacioje
institucijoje (t. y. plétojant tarptautiSkumo ,namuose“ - internationalisation at
home - procesus), kvieCiant kuo daugiau uZsienio lektoriy, jtraukiant nejgalius
studentus j paskaity su uZsienio studentais ir tarptautiniy renginiy pacioje ins-
titucijoje dalyvavima, uZtikrinant jy prieinamuma, informacijos apie juos pasie-
kiamuma ir pagalbg studentams. | studenty skatinima dalyvauti kuo jvairesné-
se tarptautiSkumo veiklose (pvz., mobilumo) turi buti jtraukti ne tik padaliniai,
kuruojantys tarptautiSkumo veiklas universitete: studentai galéty biti labiau
motyvuojami ir fakultety administracijos, déstytojy bei paciy studenty, kurie
tokiose veiklose jau yra dalyvave.
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NEGALIA TURINCIU STUDENTU DALYVAVIMAS AUKSTOJO
MOKSLO TARPTAUTISKUMO VEIKLOSE

Regina Karveliené

Santrauka

Straipsnyje nagrinéjamas negalig turinciy studenty dalyvavimas auksStojo
mokslo tarptautiSkumo veiklose. Akademiniai tarptautiSkumo veiksniai yra
neatsiejami nuo universitety ir jy idéjos. Tac¢iau aukstojo mokslo institucijos,
siekdamos integruoti ir sustiprinti aukstojo mokslo tyrimuy, studijuy ir paslau-
gy sric¢iy tarptautiSkuma, turi pagalvoti, kaip tai paveiks besimokantijjj. Ne vi-
sada besimokanciojo motyvacija jgyti naujy kompetencijy, profesiniy Ziniy yra
susijusi su jo poreikiais tai jgauti per tarptautine prizme - nesvarbu, uZsienio
ar savo $Salies ugdymo institucijoje. Todél buvo iSkeltas probleminis klausimas,
kokie turi buti iSanalizuoti ir galbiit net sustiprinti studenty pasitikéjimo savi-
mi ir Svietimo institucijos tobuléjimo veiksniai, kad padéty mokymo paslaugas
teikianciai institucijai jgalinti studentus, taip pat ir turinc¢ius negalia, jsitraukti j
tarptautiSkumo veiklas savo aukstojoje mokykloje.
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Teoriniy Saltiniy analizé parodé, kad socialinis dalyvavimas yra svarbus
kiekvienai visuomenés grupei, jskaitant ir Zmones su negalia. Dalyvauti reiskia
visy pirma biti vyksmo dalimi, sgmoningai veikti susitapatinant su veikla, savo
ketinimais. Studijavimas aukstojoje mokykloje pasitelkiant socialinj dalyvavi-
m3 jgalina besimokanciuosius, taip pat ir negalig turinc¢ius studentus, ruostis
jvairioms ateities veikloms, skatina jy savarankiSkuma, drasa, pasitikéjima savi-
mi, atskleidZia jy interesus, gebéjimus, formuoja asmenybe, padeda jgyvendinti
savo siekius. Tarptautiné patirtis, jskaitant jsitraukimg j tarptautines studijy
programas, tarptautinio mobilumo veiklas, bendravimg su uZsienio studentais
ir déstytojais, yra neatsiejama Siy dieny aukstojo mokslo teikiamy paslaugy da-
lis. Tarptautiné patirtis itin svarbi kiekvienam jaunuoliui (jskaitant ir studentus
su negalia), norinc¢iam integruotis i globalig darbo rinka.

Tyrimas buvo grindZiamas socialinio dalyvavimo ir jgalinimo teorijomis. So-
cialinis dalyvavimas suprantamas kaip leidziantis zmonéms valdyti situacija,
kur nejgaliojo sgveika su bendruomene yra biitinas elementas. Socialinis daly-
vavimas leidzia siekti nejgaliojo ir specialisty lygybe gristos kooperacinés siste-
mos, dalyvauti priimant sprendimus, susijusius su gyvenimo kokybe (AliSaus-
kas ir kt., 2011). Duomenims rinkti ir analizuoti taikytas deskriptyvinis tyrimo
metodas. Tyrimo dalyviai - negalig turintys studentai, studijuojantys Lietuvos
valstybiniuose universitetuose (N = 145). Tyrimo rezultatai parodé, kad pagrin-
diniai motyvai, lemiantys studenty su negalia apsisprendimg jsitraukti j tarp-
tautiSkumo veiklas universitete, yra siekimas jgyti studijuojamos programos
tarptautinio lygio ziniy; siekimas uzsitikrinti savo profesinés karjeros pridétine
verte; siekimas geriau iSmokti uZsienio kalba. Tai rodo, kad studentai tarptau-
tine patirtj sieja su savo tobuléjimu, naujy kompetencijy jgijimu. Pagrindiniai
veiksniai, ribojantys studenty dalyvavimg auksStojo mokslo tarptautiSkumo
veiklose, buvo negalia ar specialieji poreikiai, nepasitikéjimas savimi ir sveika-
tos problemos. Todél tarptautiSkumo veiklos turi biiti dar labiau stiprinamos ir
plétojamos pacioje institucijoje (t. y. plétojant tarptautiSkumo ,namuose” (in-
ternationalisation at home) procesus), kvieciant kuo daugiau uzsienio lektoriy,
jtraukiant studentus su negalia j paskaity su uzsienio studentais ir tarptautiniy
renginiy pacioje institucijoje dalyvavimg, uZztikrinant jy prieinamuma, infor-
macijos apie juos pasiekiamumg ir pagalbg studentams. | studenty skatinimg
dalyvauti kuo jvairesnése tarptautiSkumo veiklose (pvz. mobilumo) turi bati
jtraukiami ne tik padaliniai, kuruojantys tarptautiSkumo veiklas universitete:
studentai galéty biti labiau motyvuojami ir fakultety administracijos, déstytojy
bei paciy studenty, kurie tokiose veiklose jau yra dalyvave.
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Abstract

The article analyses participation of students with disabilities in higher education
internationalisation activities. In the course of research we tried to disclose theoretical
linksbetweenhighereducationinternationalisation conceptand globalisation process, to
analyse the experience of students with disabilities participating in internationalisation
activities: the main factors that stimulate or restrict students from participation in
international activities in higher education institutions. In order to implement the aim
of the research, the theories of social participation and empowerment were referred
to. Descriptive research method was applied to collect and analyse the data. The
participants of the research - students with disabilities studying at Lithuanian state
universities (N = 145). While analysing research data, the main factors that determined
students’ decision to get involved in internationalisation activities at the university
were indicated: the ambition to acquire deeper knowledge at international level in a
particular study programme; the desire to ensure added value to future career; the
pursuit to improve the knowledge of a foreign language. The main indicated factors that
prevent students from participation in higher education internationalisation activities
are as follows: the disability itself or special needs, low self-confidence and health
problems.

Keywords: globalisation, higher education internationalisation, students with
disabilities.

Introduction

Ability to work, pursue, learn today grows fromlocal, homogeneous space into
international, global one. Globalisation process influences all society’s activities
and spheres, therefore, higher education is not an exception. According to De
Wit (2011), higher education internationalisation helps to enable academic
community to understand, appreciate and prepare university’s community
and students to function in international environment. Internationalisation
combines higher education institutions with the same aim - to provide students
with global competences necessary for competitive labour market (Wendt et
al., 2003; Velde, 2005). Academic factors of internationalisation are inseparable
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from universities and their idea. However, higher education institutions
pursuing to integrate and strengthen internationalisation in the spheres of
higher education researches, studies and services have to consider how it will
influence a learner. Learner’s motive to acquire new competences, professional
knowledge is not always related to his/her needs to acquire this through
international prism - no matter abroad or in a national education institution.
Therefore, the problem issue is formulated - what factors of students’ self-
confidence and development of education institution should be analysed or even
strengthened that would enable students as well as students with disabilities to
get involved in internationalisation activities at a higher education institution.

According to Daugéla (2008), active involvement of students with disabilities
in participation in study process and higher education institution’s life brings
benefits to university or college as an organisation itself. Presence of the
disabled in the institution humanises it, creates the environment open to
otherness. Students not only see but also communicate with the people who
have different needs and opportunities, with the help of practical experience
they develop their tolerance, assistance sKkills, social sensitivity. It is worth to
mention that activeness of students with disabilities is influenced by the state
policy towards the disabled. The right to education is universal and has to be
accessible to everyone, to the disabled children, youth and adults as well. In May
27,2010 the Seimas of the Republic of Lithuania ratified the UN Convention on
the Rights of Persons with Disabilities. Article 19 of this Convention “recognises
the equal right of all persons with disabilities to live in the community, with
choices equal to others, and shall take effective and appropriate measures to
facilitate full enjoyment by persons with disabilities of this right and their full
inclusion and participation in the community” and the provisions of Article
24 of this document state that the disabled have to be provided with the
opportunity to learn life and social development skills that would “provide the
conditions to the persons with disabilities to participate fully and on an equal
basis with others in education process and community’s life”. Implementation
of mentioned legal acts reflects the implementation of UN Convention on the
Rights of Persons with Disabilities and guarantees the assurance of education
accessibility to the citizens of Lithuania that have special needs (Article 24 of
UN Convention on the Rights of Persons with Disabilities). The laws! adopted
by the government of the Republic of Lithuania help to ensure the accessibility
of studies at Lithuanian higher education institutions to the students with
disabilities.

1 Resolution No 831 issued by the Government of the Republic of Lithuania in August 29, 2006
“Description of the Order of Provision of Financial Support Measures to the Disabled Studying at
Higher Education Institutions” (Gazette, 2006, No. 93-3655)
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When speaking about opportunities of students with disabilities to
participate in internationalisation activities at a university, we should mention
that first of all it is related to freedom of person’s activities to make decisions
related to his/her life or an aim of a particular life period. The decision to
participate or not in international activities strengthens personal responsibility,
individual decision making and the ability to act effectively. Inclusion of all
types of students is important to the university and at the same time obliges
to understand systematic attitude towards a person in his/her evolution of life,
encouraging developing multidisciplinary context in study and science process.
In order to understand the opportunities of students with disabilities to
participate in internationalisation activities at the university, it is necessary to
analyse structural and individual dimensions that influence this empowerment.
Structural dimensions - legal and regulatory basis that influences development
of internationalisation process at the university, factors of social and cultural
environment, social cultural provisions, and institutional factors. Individual
dimensions of a student with disability are very important as well - knowledge,
persistence, communication skills, self-confidence, etc.

Provision of social justice states that equal opportunities and the right to
higher education must be ensured to all people. According to Daugéla (2008),
the idea of social participation imply the public spirit of the disabled, more
active role while creating and developing accessibility and quality of services in
institution and society ensuring the main human rights. However, if we analysed
the accessibility of higher education and its additional activities to the students
with disabilities, we would notice that insufficient attention is paid to particular
measures that would provide the disabled with equal opportunities to study at
a higher education institution and would allow the students to get involved in
internationalisation activities. International experience including involvement
in international study programmes, international mobility programmes,
communication with foreign students and lecturers is an inseparable part of
higher education services that is necessary for every person when integrating
into global labour market.

The aim of the research - to reveal the main factors that stimulate and / or
restrict participation of students with disabilities in international activities at
higher education institutions.

The tasks of the research:
1. To reveal theoretical concepts of empowerment and social participation.

2. To analyse the concept of higher education internationalisation and its
position in the process of globalisation.
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3. To determine the main factors that enable/influence the students with
disabilities to participate in internationalisation activities in higher
education institutions.

4. To identify the main reasons that restrict students with disabilities to
participate in higher education internationalisation activities.

Methodology of the research

Theresearchisbased onthetheoriesofsocial participationandempowerment.
Social participation is understood as allowing people to control the situation
where the interaction of the disabled with the community is an essential element.
Social participation conditions the equality of the disabled and specialists based
on cooperation system to participate in decision making related to life quality
(Alisauskas et al.,, 2011). According to Naujaniené (2010), social construction
is implemented through people’s interaction. Personal experience and self-
confidence comes through this interaction. According to Ruskus and Mazeikis
(2007), empowerment emphasises recognition of persons’ experiences,
interpretations, and values as a complex part of social discourse stimulating the
participation in discourses’ dialogue and interests’ coordination, developing
practical competences and self-confidence. Empowerment is understood as a
process when people or communities pursue participation (AliSauskas et al.,
2011 cit. Douglas, Zimmerman, 1995). When discussing about an individual
and his place in the society, the concept of empowerment is approached as “an
individual way where control of personal life becomes stronger and individual’s
abilities are strengthened with the help of social efforts” (Ruskus, 2015).

Descriptive research method has been selected for the implementation of
the aim of the research. Descriptive research may be characterised as simply
the attempt to determine, describe or identify what is, while analytical research
attempts to establish why itis that way or how it came to be (Ethridge, 2004). The
participants of the research - students with disabilities studying at Lithuanian
state universities. The respondents have been selected using nonprobability
purposive sampling (Kardelis, 2002; Creswell, 2008). Electronic questionnaire
has been prepared for the research. The instrument was divided into three
main categories that consisted of 21 questions: students’ internationalisation
experience before and during the studies at the university; restrictions to
participate in internationalisation activities at the university; demographic
information about the respondents. The questionnaire was uploaded on
the website https://www.surveymonkey.com. The method of descriptive
statistical analysis was used for data processing. Electronic questionnaire was
disseminated in February-March, 2016. The questionnaire was sent out to the
students with disabilities by the researcher herself and employees of Lithuanian
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universities who are responsible for coordination of students with disabilities
at their universities. The questionnaire was completed by 145 respondents
(N = 145) out of 526 students with disabilities studying at universities at that
time; N = 81 females and N = 64 males; N = 99 students with disabilities of
Bachelor’s study programmes and N = 46 students with disabilities of Master’s
study programmes. The major part of the respondents that participated in the
research (N = 32) did not indicate the type of disability, others had the following
disabilities: health (N = 23), reduced mobility (N = 22), visually impaired (N =
21), communication (N = 18), hearing impaired (N = 14) and writing/reading
disorders (N = 15).

Dissociation of the research - in the article the concept “higher education”
covers only university higher education.

Empowerment and Social Participation

Empowerment starts when individuals define their needs and aspirations,
when notthe specialists but they make decisions themselves, therefore, they take
upon the responsibility (Ruskus, 2015; quoting Labinte, 1995). Empowermentis
impossible without individual’s involvement into becoming, self-determination.
Individual level of empowerment provides pursuit of personal objectives and
personal life control. The essence of individual empowerment - transition from
apassive status into active one. Active individual’s status implies self-confidence,
self-acceptance, social and political perception, ability to be an important part
when making the decisions and controlling environment’s resources (Ruskus et
al, 2013). Empowerment starts when individuals know that they have a right
as well as an ability to solve their problems, when they believe that their skills
and opportunities will allow them to act successfully. The essence of person’s
empowerment may be concisely described as an ability to “take life in own
hands”, to put efforts to change it, to accept positive positions towards reality
(Gvaldaité, 2009). Ruskus et al. (2013) emphasises that empowerment as a
purposeful and conscious action that foresees the perception how the universe
works, having evaluated the mechanism of acting of social system, will be
efficient as a separate action of empowerment.

This perception of an individual influences opportunities of social
participation. Social participation is defined as being an active member in
society’s and community’s life, it indicates how an individual is involved into
group’s and community’s activities, to what extent he takes upon conscious
responsibility (Zaleckiené & Zadeikaité, 2012). Social participation is important
to every group of the society including people with disabilities. According to
Rekis (2013), to participate first of all means to be a part of the action, to act
consciously identifying with the activities, intentions, therefore, participation
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is an important part of development of our identification and self-perception.
Citing Pateman (1970) and Imbrasaité (2002), the author states that “we learn to
participate while participating” i.e. in practical activities, therefore, individuals
must acquire organisational abilities necessary for participation when making
decisions in educational institutions and at work where they act: work, learn or
simply live and spend their free-time.

Abig part of person’s life is composed by institutionalised socialisation while
learning and studying. Studies at a higher education institution enables the
learners as well as the students with disabilities to prepare for various future
activities, career using social participation. While speaking about learning in
the sphere of education, learning success is important that has a great potential
in institutionalised environment to provide security for a person. The disabled
do not feel strong in their lives and security, confidence are the factors that are
vitally important and influence them, therefore, people are able to experience
social integration Spiriajeviené and Spiriajevas (2015). As the authors state, the
disabled is a citizen of a learning society, so his personal qualities - openness
to innovations, creativity, cooperation skills and desire to study acquiring new
knowledge and developing the acquired one - is the precondition of career’s
success. Empowerment to participate in international activities at a higher
education institution develops independence of the disabled students as well
as their courage, self-confidence, reveals their interests, abilities, helps to form
their personality and achieve the aims. This substantiates the importance of
social participation in person’s education process because social participation
itself, person’s participation abilities are not given, therefore, the youth is
variously stimulated for social participation in order to acquire experience and
skills of such participation (Rekis, 2013).

Globalisation and higher education internationalisation

Internationalisation is often related to globalisation phenomenon.
Globalisation influences every country considering particular country’s
history, traditions, culture and priorities. Modern globalisation processes,
strengthening of competitive environment create unprecedented challenges to
the universities because “universities open doors to absolutely different services
and products” (Gumport & Sporn, 1999). Green, Schoenberg (2006) state that
today it would be difficult to find a university or college that is not involved
in globalisation process and does not implement internationalisation activities
in the institution. According to Aramaviciaté (2009), modern globalisation
changes personal moral relationships with the world creating new contexts
of meaning construction. Therefore, the discussions are being held among the
researchers of different trends about the nature of culture itself, about its power
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and influence on political peculiarity, national solidarity, cultural values, etc. On
one hand, globalisation strengthens general perception of cultural environment
and its changes, on the other hand, it reduces the relationship with present
culture, its identity and values. However, globalisation may also strengthen
national cultures emphasising the importance of differences of these cultures
and new cultural derivatives and networks as a result of globalisation become a
challenge to consolidate peculiarity and uniqueness of various nations.

Strengthening of globalisation results in more frequent usage of word
integration. It is natural when thinking about global world where various
international organisations, unions, associations, etc. are founded (Duobliené,
2010). According to the author, a modern person despite his/her formally
declared autonomy, has to get integrated into communities, unions: if not real,
then virtual ones just like institutions get integrated into bigger institutions,
and states - into international unions. Therefore, integration is perceived as
a normal, common state although state’s and person’s integration surely has
different reasons. However, there are also similar reasons such as security,
survival and power acquisition (Duobliené, 2010).

Intercultural education, international studies are one of the ways that can
help to meet the challenges of globalisation, however, we should not forget the
importance ofrespecttoidentity ofeach culture.Notlongagointernationalisation
meant international university’s dimension including intercultural courses
into study programmes, stimulating participation of students and faculties
in various international programmes (Ellingboe, 1998; Hanson & Meyerson,
1995). According to Taylor (2010), internationalisation dimension in higher
education also covers interaction and communication of local students with
incoming foreign students, linguistic and intercultural competences of all
academic community (lecturers, students, administrative staff), variety of
forms of study programmes (including international ones), motivation of higher
education institution’s staff to participate in international activities, support
services for the incomings (providing information regarding migration issues,
visas, arrival, accommodation, family support, understanding and overcoming
intercultural differences), coordination and management of international
activities. Internationalisation combines higher education institutions that
pursue to provide students with global competences necessary for competitive
labour market. Internationalisation - is a process integrating international and
intercultural dimensions into the functions of higher education institutions -
lectures, researches and other services (Knight, 1999). According to Knight
(1994), higher education internationalisation is process where international
and intercultural dimensions are integrated into study process, researches and
other departments of institution.
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At present implementation of internationalisation process in higher
education institution is determined by external and internal factors. External
factors are economic, political, academic and sociocultural (Childress,
2010). Analysing internal factors it is worth to mention the following:
internationalisation policy of higher education institution, internationalisation
at home, internationalisation outside higher education institution (mobility).
Perception of external and internal factors as an integral process enables all
participants of internationalisation process - the state, institutions, universities
and their community members: administrative staff, students and lecturers - to
understand better how to act in an international context, how to make decisions
and develop internationalisation processes in higher education institutions and
participate in them.

Research data analysis

First of all, during the research we tried to find out international experience
of the respondents before studies at the university. Only 36% of the respondents
(N =52) have had such experience and it is usually related to reading in a foreign
language (72,7%) and participation in international projects (45,5%). When
analysing the survey results, it is noticeable that the same students were active
and acquired international experience participating in several activities.

Participation in the activities of international
organisations / networks

Presentation (-s) of report in a foreign language

Participation in international projects at the school

72,7%

Reading literature in a foreign language

0,0% 10,0%20,0% 30,0% 40,0% 50,0% 60,0% 70,0% 80,0%

Fig. 1. International experience of the students before
studies at the university (N = 52)

Inthe course oftheresearchwetriedtofind outinternational experience ofthe
students while studying in a higher education institution. The obtained research
data shows that only 18,5 % of the respondents (N = 27) had such experience
(see Fig. 2). Students related participation in international university’s activities
mainly with the lectures given by foreign lecturers (62,9%), and with the lectures
that content was based on foreign literature (57,1%). 42,9% of the students
with disabilities (N = 12) have selected international mobility activities.

132



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2016 2 (35)

Participation in lectures ....foreign literature

. . ) 7,1%
(lectures in foreign language, literature, study...

Membership at the international organisations

Giving seminars / workshops at the international
events abroad
Giving seminars / workshops in interational
events in Lithuania
Presentation of reports in foreign language in
international conference abroad
Presentation of reports in foreign language in
international conference in Lithuania
Mentoring (voluntary work with the foreign
students/ lecturers at the university)
Participation in the lectures delivered by foreign
professor
International mobility ( studies / interships in
foreign university or organisation)

62,9%

0,0% 10,0% 20,0% 30,0% 40,0% 50,0% 60,0% 70,0%

Fig. 2. International experience of the students while studying
at the university (N = 27)

Research results show that internationalisation at home activities that do not
require mobility or other individual efforts (e.g. participation in international
conferences, presentation of reports in English, etc.) are more accessible and
acceptable for the students. When asked if in the future students (N = 145)
would like to participate in internationalisation activities at the university, 60%
of the respondents (N = 87) answered positively. It is a signal to higher education
institutions that internationalisation activities inside institution have to be
strengthened and developed inviting more foreign lecturers, involving students
with disabilities to participate in international events inside the institution.
In order to motivate students to participate in various internationalisation
activities (e.g. mobility), not only departments mentoring internationalisation
activities at the university should be involved. Administrative staff of the
faculties, lecturers, students who have already participated in such activities
could motivate the students more actively.

During the research we also tried to find out the most important reasons/
motives for participation in international activities at the university. The
students with disabilities were asked to rate the presented factors from the
most important (1) to the least important (12). When analysing research
data, four main factors were considered as the most important regarding the
participation in internationalisation activities at the university: 1) ambition to
acquire deeper knowledge in the selected study programme at international
level (rating average 5,09); 2) desire to ensure added value to future professional
career (5,31); 3) desire to improve the knowledge of a foreign language (5,43);
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4) ambition to try oneself in different study environments (5,75) (see Fig. 3).
The least important factors were as follows: 1) ambition to prove to the others
that you can study in a foreign language (8,48); 2) ambition to prove to the
others that you can study abroad (8,29); 3) ambition to prove to yourself that
you can study in a foreign country (7,28).

Desire to travel and to see another countries |

Desire to find new friends abroad |

Desire to improve the knowledge of a foreign language 1
Desire to acquir intercultural experience 1

Desire to ensure added value to future professional career 1
Ambition to acquire deeper knowledge how studies are...|
Ambition to acquire deeper knowledge in the selected study.:
Ambition to prove to the others that you can study abroad | 8,29
Ambition to prove to the others that you can study in a foreign.: 8,48
Ambition to prove to yourself that you can study in a foreign.:

Ambition to prove to yourself that you can study in a foreign..._

Ambition to try oneself in different study environments

0,00 2,00 4,00 6,00 8,00 10,00

Fig. 3. Students’ motives to participate in international activities
at the university (N = 145)

During the research we also tried to find out if the students (N = 145)
experienced anyrestrictionsregardingtheir participationininternationalisation
activities at the university. The major part of the respondents N = 119 (82,2%)
stated that there were some restrictions especially when participating in
international mobility activities (N = 104). The students with disabilities
were asked to rate the indicated restrictions from the most frequent (1) to the
least frequent (21). Analysing the factors that usually restrict participation of
students with disabilities in internationalisation activities we see that students
are usually restricted by the disability itself or special needs (rating average
7,76), low self-confidence (8,53) and health problems (8,85) (see Fig. 4).
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Financial recourses
Coordination between work and studies
Family situation
Lack of family support

Lack of university assistance in participation at international...
Disability itself or special needs
Health problems
Other psychological factors
Low self-confidence
Lack of self-motivation
Lack of information about transfering of study results
Apprehension because of study results
Concern about the language barrier
Apprehension to leave Lithuania for a longer period of time
Lack of encouragement from contemporaries
Cultural differences
No possibilities to participate in lectures in a foreign language
Too general information, lack of information in individual case
Lack of information about lectures in a foreign language
Lack of information about studies in a foreign university
Lack of information about international activities

0,00 2,00 4,00 6,00 800 10,00 1200 14,00 16,00

Fig. 4. Factors restricting participation of the students with disabilities
in international activities at the university (N = 145)

Although the help of a university was indicated as the least important factor
restricting students’ participation in international activities at the university it
is possible to state that still it is not sufficient. Students need more information
about opportunities of studying abroad, in addition, universities have to
provide opportunities to attend lectures in a foreign language inside institution.
Accessibility of information, its intensity, lecturers’ and administrative staff’s
motivation and encouragement of students to be internationally active may
increase students’ self-confidence despite their disability.

Enabling a student to study in internationalisation at home environment,
higher education institution must pursue to improve student’s activities
providing sufficient support (Stasiulioniené, Juceviciené, 2003): academic and
non-academic. According to Stasiulioniené and Juceviciené (2003) the aim of
support provided to the students - to educate the students to whom provided
support becomes unnecessary, i.e. independent students who have acquired
high quality learning skills and who are able to study any course strongly and
reasonably believing in their success. As a result, all conditions can be divided
into excellence, psychological, organisational-material and study:.
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Generalisation and discussion

The analysis of theoretical resources showed that social participation
is important to every society’s group including people with disabilities.
To participate first of all means to be a part of the action, to act consciously
identifying oneself with activities and personal intentions. Studies at a higher
education institution invoking social participation enable the learners as well as
the students with disabilities to prepare for various future activities, stimulate
their independence, courage, self-confidence, reveal their interests, abilities,
help to form a personality and implement personal aims.

The research revealed that higher education internationalisation is
inseparable from globalisation processes. The analysis of scientific sources
(Gumport & Sporn, 1999; Green & Schoenberg, 2006) showed that globalisation
processesare characteristicto many countries consideringthe history, traditions,
culture and priorities of a particular country. Creating new contexts of meaning’s
construction, modern globalisation changes person’s moral relationships with
the world. The scientists that have analysed internationalisation (Knight,
1994, 1999; Taylor, 2010) stated that internationalisation is a process that
integrates international and intercultural dimensions into the functions of
higher education institutions - lectures, researches and other services; it is a
process that combines higher education institutions which aim is to provide
the students with global competences necessary to competitive labour market.

Analysis of the sources showed that international experience including
involvement in international study programmes, international mobility
programmes, communication with foreign students and lecturers is an
inseparable part of higher education services. International experience is
essential for every person, including students with disabilities when integrating
into global labour market. Referring to the theories of social participation and
enablementas well as the results of this research we may state that opportunities
of students with disabilities to participate in internationalisation activities
strengthen student’s personal responsibility, independent decision making, and
belief in personal ability to act effectively.

The research results have showed that the main motives determining the
decision of students with disabilities to participate in internationalisation
activities at the university are as follows: ambition to acquire deeper knowledge
in the selected study programme at international level; desire to ensure added
value to future professional career; desire to improve the knowledge of a foreign
language. This shows that students relate their international experience to self-
development and acquisition of new competences.

During the research the following factors that restrict participation of the
students with disabilities in higher education activities have been identified:
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disability and special needs, low self-confidence and health problems. Therefore,
internationalisation activities have to be strengthened and developed inside
institution (i.e. developing internationalisation at home processes) i.e. inviting
more foreign lecturers, inviting students with disabilities to participate in
lectures with foreign students and international events in the institution,
ensuring their accessibility, proper provision of information about the events,
providing full necessary support. In order to motivate students to participate
in various internationalisation activities (e.g. mobility), not only departments
mentoring internationalisation activities at the university should be involved.
Administrative staff of the faculties, lecturers, students who have already
participated in such activities could motivate the students more actively.
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PARTICIPATION OF STUDENTS WITH DISABILITIES IN HIGHER
EDUCATION INTERNATIONALISATION ACTIVITIES

Regina Karveliené

Summary

The article analyses participation of students with disabilities in higher
educationinternationalisationactivities. Academicfactorsofinternationalisation
are inseparable from universities and their idea. However, higher education
institutions pursuing to integrate and strengthen internationalisation in the
spheres of higher education researches, studies and services have to consider
how it will influence a learner. Learner’s motive to acquire new competences,
professional knowledge is not always related to his/her needs to acquire this
through international prism - no matter abroad or in a national education
institution. Therefore, the problem issue is formulated - what factors of
students’ self-confidence and development of education institution should be
analysed or even strengthened that would enable students as well as students
with disabilities to get involved in internationalisation activities at a higher
education institution.
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The analysis of theoretical resources showed that social participation
is important to every society’s group including people with disabilities.
To participate first of all means to be a part of the action, to act consciously
identifying oneself with activities and personal intentions. Studies at a higher
education institution invoking social participation enable the learners as
well as the students with disabilities to prepare for various future activities,
stimulate their independence, courage, self-confidence, reveal their interests,
abilities, help to form a personality and implement personal aims. International
experience including involvement in international study programmes,
international mobility programmes, communication with foreign students
and lecturers is an inseparable part of higher education services. International
experience is essential for every person, including students with disabilities
when integrating into global labour market.

The research was based on the theories of social participation and
empowerment. Social participation is understood as allowing people to control
the situation where the interaction of the disabled with the community is an
essential element. Social participation conditions the equality of the disabled
and specialists based on cooperation system to participate in decision making
related to life quality (AliSauskas et al., 2011). Descriptive research method
was applied to collect and analyse the data. The participants of the research -
students with disabilities studying at Lithuanian state universities (N = 145).
The research results have showed that the main motives determining the
decision of students with disabilities to participate in internationalisation
activities at the university are as follows: ambition to acquire deeper knowledge
in the selected study programme at international level; desire to ensure added
value to future professional career; desire to improve the knowledge of a foreign
language. This shows that students relate their international experience to self-
development and acquisition of new competences. During the research the
following factors that restrict participation of the students with disabilities in
higher education activities have been identified: disability and special needs, low
self-confidence and health problems. Therefore, internationalisation activities
have to be strengthened and developed inside institution (i.e. developing
internationalisation at home processes) i.e. inviting more foreign lecturers,
inviting students with disabilities to participate in lectures with foreign students
and international events in the institution, ensuring their accessibility, proper
provision of information about the events, providing full necessary support.
In order to motivate students to participate in various internationalisation
activities (e.g. mobility), not only departments mentoring internationalisation
activities at the university should be involved. Administrative staff of the
faculties, lecturers, students who have already participated in such activities
could motivate the students more actively.
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