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Anotacija?!

Sio tyrimo bitinybe nulémé miisy visuomenéje atsirandantys nauji ly¢iy vaidmenys
ir jy raiska, plintantis tarp vaiky ir paaugliy reiskinys - aukos elgsenos pasireiskimas.
Aukos elgsenos formavimosi priezasciy identifikavimas grindziamas paaugliy lyties
raiskos analize. Pagrindiniai tyrimo metodai yra Buss’o ir Perry’o klausimynas, modifi-
kuota Freiburgo asmenybés Kklasifikacija (forma FPI-B), asmeninés orientacijos nusta-
tymo technika, kurig pasitelkus apibréziamos tipinés respondenty agresyvaus elgesio
formos, kai kurie asmenybés bruozai, identifikuojami keturi pagrindiniai asmenybés ti-
pai (humanistinis, egocentriskas, sociocentriskas, negatyvistinis). Lyties stereotipy de-
formacija Siuolaikinéje visuomenéje atspindi auky elgsena. Palyginti aukstas agresijos
lygis (tai vienas i$ viktimizacijos Zenkly) budingas ir vaikinams, ir merginoms, ypac tai
pasakytina apie paauglius, pasiZzymincius negatyvistinés asmenybés bruozais, daznai
nesuvokiancius nei saves, nei kity. Tyrimas nustaté kai kuriuos skirtingy ly¢iy paaugliy
aukos elgsenos bruozus. Nebuvo patvirtinta jokiy aiskiy lyties salygoty bruozy, kuriuos
biity galima paaiskinti Siuolaikinéje visuomenéje besikeicianciais lyCiy vaidmenimis,
ypac maskulinizacijos fenomeno paplitimu tarp moteriskosios giminés atstoviy.

Esminiai ZodzZiai: aukos elgesys, Iytis, viktimizacija, maskulinizacija.

Jvadas

Dabartinei visuomenei biidingos sisteminés krizés, nestabilumas, socialinio
pasaulio tam tikry elementy ir vaizdiniy kaita. Esant tokioms salygoms lengva
jtvirtinti prieSo vaizdinj, o tai lemia padidéjusia agresijg - iSskirtine aukos elg-
senos ypatybe.

I Tyrimas atliktas pagal Kazanés federalinio universiteto Rusijos Vyriausybés parengta konkuren-
cingumo augimo programa.
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Aukos elgsena yra nukrypimas nuo saugaus elgesio normu, ji realizuojama
per socialines, psichines ir moralines apraiSkas. Aukos elgsena néra retas reis-
kinys. ] suformuoja elgesys, asmeninés savybés (susijusios ir su amZiumi), gy-
venimo salygos, patirtis, t. y. tam tikros aukos iSankstinés nuostatos (Kvashis,
1999).

Ilga laika socialinéje praktikoje buvo plétojama tik kriminalinés viktimolo-
gijos kryptis. Sia tema yra parengta nemaZai reikémingy Rusijos ir kity $aliy
mokslininky teoriniy ir metodologiniy darby (Lefterov ir Vakulich, 2013). Ne-
paisant to, norint iSsamiau aptarti $j reiskinj, bitina taikyti tarpdisciplinine sis-
temine prieiga, kadangi néra galimybés detaliai aptarti aukos fenomeno.

Dél tos priezasties ,buvimas auka“ ir ,aukos elgsena“ sulaukia daug socio-
logy, socialiniy psichology, asmenybés psichologu, psichopatology, pedagogy
ir kity mokslo sri¢iy tyréjy démesio. Siuo metu aukos elgsenos psichologiniy
aspekty tyrimas atliekamas dviem pagrindiniais lygmenimis: kaip socialinis
reiSkinys ir kaip individuali psichologiné asmenybés charakteristika, susijusi
su individo viktimologine patirtimi (Malkina-Pykh, 2006). Buvimas auka kaip
socialinis rei$kinys néra Sio tyrimo dalis; ypatingas démesys skiriamas buvimui
auka kaip individualiai psichologinei asmenybés charakteristikai.

Priezasciy, dél kuriy formuojasi aukos elgsena, interpretacija nusako poreikj
aiskiai suprasti Sio sudétingo sociopsichologinio reiskinio prigimtj. Norint at-
likti tokj tyrima, reikia pasiremti Siuolaikinémis sisteminiy galimybiy procesy
sagvokomis. Enikeev’as (2005) yra jsitikines, kad kiekvieng Zmogaus poelgj le-
mia jo vieta bendroje asmens elgsenos strukturoje (Vaizman, 1995). Asmens
raidos procese elgsenos sistemos yra transformuojamos j sudétingg visumg,
apimancia individualig elgsenos strategija, formuojancia vieng i$ individualios
elgsenos tipy. Nepaisant to, elgseng nulemia, apibrézia tam tikri sistemos suge-
neruoti veiksniai.

Darant prielaida, kad individas negali i$ prigimties btiti auka (Rivman, 1990),
reikia pripazinti, kad buvimas auka yra Zmogui budingas bruozas, atsirandantis
kaip adaptyvus atsakas j visuomenés poveikj. Galima tvirtinti, kad visos Sios
sampratos traktuotés apima tik jvairius viktimizacijos laipsnius. Taigi galima sa-
kyti, kad normalus viktimizacijos lygis biidingas individui, kuris apibiidinamas
kaip gerai prisitaikes; vidutinis lygis priklauso nuo socialinio konteksto spe-
cifikos ir prisiimty buvimo auka sociokultiiriniy normy; aukstas buvimo auka
lygis asocijuojasi su specifiniais asmenybés bruozais, padidinanciais asmens
pazeidziamuma ir reikSmingai sumazinanciais prisitaikymo lygmenj. ISoriskai
salygotos aukos asmenybés akumuliacija ir realizacija vadinama viktimizacija
(Drozdikova-Zaripova ir kt., 2015). Normalus buvimas auka yra traktuojamas
kaip adaptyvi reakcija, jgalinanti aukstesnj galimo psichologinio prisitaikymo
lygj konkrecioje amziaus grupéje, kurioje dominuoja tam tikri socialiniai ir ly¢iy
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stereotipai. Psichologiné asmenybés adaptacija (nors socialiné adaptacija gali
biiti traktuojama kaip auksta) tam tikroje socialinéje situacijoje yra lygiai taip
pat pazeidZiama, nepaisant didéjancio ar mazéjancio buvimo auka lygio pagal
konkrecios grupés norma. IS to iSeity, kad viktimizacija gali biiti traktuojama
kaip asmens netinkamas prisitaikymas, nukrypimas ar deformacija, priklauso-
mai nuo sutrikimy lygmens (Kvashis, 1999).

Pateiktame (Merlin, 1988) asmens individualiy bruoZy apibréZime integrali
asmenybé analizuojama per asmens psichiniy bruozy saveika su aukos elgse-
nos modeliais. ISskiriami trys hierarchiniai jtakos lygmenys (biologinis, psicho-
loginis ir aplinkos), nusakantys priezastiniy veiksniy kompleksa, lemiantj saves
aukojimg ir identifikuojantj tuos, kurie perteikia aukos realizacijos buidus, suke-
liamus dél aukos elgsenos.

Remiantis sudétingu atsaku j aplinkos poveikij ir atsizvelgiant j asmens ir
jo tévy fenotipus, formuojami stabilis saveikos su aplinka modeliai. Trys pa-
grindinés priezastys paaiskina tam tikry elgsenos formy stabiluma. Pirmoji
priezastis - tai genetinis atsakas j aplinkos poveikj (poligeninis paveldimu-
mas) (Ostroumov ir Frank, 1976). Antroji - tai, kad asmens pastovumo Saltinis
yra sociopsichologiné pozicijos ir jos pokyciy teorija (Spivakovskaya ir Stalin,
1983). Sios teorijos esmé pagrjsta nuostata, kad asmuo stengiasi uzimti pozici-
ja, nesukeliancig konflikto. Siekdamas uzimti tokig pozicijg, asmuo kuria labai
sudétinga tarpusavyje susijusiy prielaidy, nuostaty ir suvarzymy sistema. Sia
sistemg sunku pakeisti, nes labiau tikétina, kad bus atmesta nauja idéja, o ne
pasikeis asmens pasauléZitura. Treciasis asmens pastovumo veiksnys susijes su
jsitikinimu, kad Zmonés klausosi tik tos informacijos ar ty Zmoniy, kuriy nuo-
moneé akivaizdziai sutampa su jy paciy nuomone, nes nori iSvengti savojo ,.as"
pozicijos pazeidimo (Bodalev, 1995).

Zmogus kiekviename brendimo etape turéty atlikti tas socialines uzduotis,
kurios budingos tam tikram amziui. Kiekviena uzduotis yra labai svarbi vaiko
adaptacijos procese, nors jos svarba ima mazéti, kai atsiranda naujy uzduociy.
Vaiko optimali raida vyksta sékmingai, kai jgyvendinami esminiai tikslai ir vai-
kas toliau eina raidos ir adaptacijos keliu. Nepaisant to, kai kuriais atvejais (ne-
tinkamas elgesys su vaiku, organiski pokyciai, individualiis psichologiniai duo-
menys) gali susiformuoti asmens viktimizacijos procesas ir lyties identifikacija
(Zakharov, 1982; Rean, 1996; Rivman, 1990). Paaugliy aukos elgsenos raiska
tampa rimta problema Rusijos mokyklose (Kostyunina ir Valeeva, 2015). Tai yra
ir vaikiny, ir merginy problema, kaip ir tévy bei mokytojy. Taigi, siekiant uzkirs-
ti kelig Sio reiSkinio neigiamoms pasekméms, reikia atkreipti démesj j buvimo
auka elgsenos bruozus, atsirandancius jvairiais amZiaus tarpsniais.

Sio tyrimo tikslas yra i$nagrineéti ir identifikuoti paaugliy aukos elgsenos
bruoZus lyties aspektu. Norint pasiekti tyrimo tiksla, reikia jgyvendinti tokius
uzdavinius:
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1) nusakyti paaugliy socialinius vyriSkumo ir moteriSkumo stereotipus;

2) apibudinti paaugliy krize kaip reikSminga veiksnj formuojantis asmens
viktimizacijai;

3) iStirti vaikiny ir merginy agresijos lygj kaip aukos elgsenos apraiska;

4) istirti vaikiny ir merginy individualius asmenybés bruozus ir asmens
tipa.

Imtis ir metodai

Eksperimentinis tyrimas buvo atliktas Kazanés 6-ojoje gimnazijoje (Tatars-
tano Respublika, Rusija). Eksperimente dalyvavo 132 mokyklg lankantys 12-15
mety paaugliai (64 vaikinai ir 68 merginos).

Atsizvelgiant j tyrimo tikslg, buvo taikomi Sie metodai:

1. Agresyvumo lygis iStirtas naudojant Bass’o ir Perry’o klausimyng (Buss ir
Perry, 1992) kaip vieng i$ dazniausiai taikomy uZsienio Saliy ir Rusijos psicho-
logy patikimy verbaliniy tyrimo metody (Furmanov, 1996). Sis metodas leidzia
identifikuoti kai kurias tipines respondenty agresyvaus elgesio formas.

Klausimynas atskleidzia tokias agresyviy ir priesisky reakcijy formas:

e Fiziné agresija (ataka) - fizinés jégos panaudojimas pries$ kitg asmenj.

e Netiesioginé agresija - agresija, nukreipta j kitg asmenj aplinkiniais keliais
(apkalbos, pagiezingi juokeliai), ir agresija, nenukreipta j ka nors konkre-
Ciai: pykcio protriukiai, pasireiskiantys verksmu, trypimu, stalo trankymu, ir
kt. Sie protrikiai apibiidinami kaip neturintys krypties.

e Tendencija susierzinti - pasirengimas griebtis nuozmumo, Siurk$tumo net
ir ne per daug susijaudinus.

e Negatyvizmas - oponuojanti elgsena, priestaraujanti lyderiams, autorite-
tams. Tokia elgsena gali peraugti i$ pasyvaus pasiprieSinimo j aktyvig kova
su nusistovéjusiais jstatymais ir paprociais.

e Pasipiktinimas - pavydas ar neapykanta, kylantys dél kity sékmés, gerovés,
pyktis ant viso pasaulio dél realiai patiriamos ar jsivaizduojamos kancios.

e Jtarumas - nepasitikéjimas ar atsargumas, pagristi isitikinimu, kad visi
Zmones nori tik pakenkti.

o Zodiné agresija - neigiamy jausmy i$raiska tiek forma (triuk$maujant, $au-
kiant, klykiant), tiek ir turiniu (grasinimais, prakeiksmais ir kt.).
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e Kalté - atsakymai j Sios skalés klausimus iSreiskia nuosaikia jtaka kaltés elg-
senos formy apraiSkoms, kas jprastai yra draudZiama (socialinés normos).
Si forma isrei$kia respondento jsitikinimo, kad jis yra nelaimingas Zmogus,
darantis blogus dalykus ir dél to patiriantis sgzinés grauzatj, laipsnj.

Fiziné, netiesioginé ir Zodiné agresija bei pyktis formuoja suminj agresyviy
reakcijy, pasipiktinimo ir jtarumo indeksg - priesiSkumo, fizinés, Zodinés agre-
sijos ir susierzinimo indeksg, nurodantj agresyvios motyvacijos lygi.

»,Ne‘“. Rezultatai apdorojami taikant astuonias skales. PriesiSkumo indeksas ap-
ima V ir VI skales, o agresyvumo indeksas (tiesioginis ir motyvacinis) apima I,
I1I, VII skales. Normalus agresyvumas indekso dydis yra lygus 21, pridéjus ar
atémus 4, o priesiSkumo dydis yra 6, 5-7, pridéjus ar atémus 3.

2. Siekiant diagnozuoti tam tikras asmens charakteristikas, buvo naudojama
modifikuota Freiburgo asmenybés klasifikacija (forma B (FPI-B)) (Fahrenberg,
Hampel ir Selg, 1984).

Pasirinktas metodas buvo sukurtas remiantis patirtimi, jgyta kuriant ir nau-
dojant Siuos placiai Zinomus klausimynus: 16PF, MMPI, ERI ir kt. Skaliy klau-
simynas buvo sugeneruotas remiantis veiksniy rezultaty analize, kuri taip pat
atspindéjo susijusiy veiksniy derinius. Freiburgo asmenybés klasifikacijos klau-
simyno B forma buvo adaptuota ir modifikuota Sankt Peterburgo valstybiniame
universitete.

Sig klausimyno formg sudaro 114 klausimy - tai leidZia suZinoti gana daug
kiekybinés informacijos apie respondentus. Tokia klausimyno forma taikoma
jprastai populiacijai, kai siekiama iSanalizuoti asmenybés bruozus. Pasak moks-
lininky (Krylov ir Manishev, 2003), ,<...> Sis klausimynas tinka norint diagno-
zuoti salygas ir asmenybés bruoZus, kurie yra svarbiausi socialinés adaptacijos
ir elgsenos reguliacijos procese*.

Klausimynas padeda isryskinti skirtumus, suteikia duomeny, leidZianciy ge-
riau suprasti uzduociy homogeniskuma. Tai suvaidino lemiamg vaidmenj pasi-
renkant biitent §j metodg ir tiko tyrimo uzdaviniams jgyvendinti. Klausimyna
sudaro 12 skaliy - tuo jis skiriasi nuo pilnos formos (yra tik puseé klausimu).
Klausimyno [-IX skalés yra pamatinés, o X-XII - iSvestinés, integruojancios:

I skalé (neurotiSkumas) atskleidzia asmenybés neurotiSkumo lygj. Auksti
balai rodo iSreik$ta neurotinj sindromo asteniska tipa, kuriam budingi ryskis
psichosomatiniai sutrikimai;

I skalé (spontaniskas agresyvumas) leidZia identifikuoti ir jvertinti psicho-
patiSkumo tipa. Auksti balai rodo padidéjusi psichopatiSkumo lygi, salygojantj
impulsyvy elgesi;
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[l skale (depresija) padeda diagnozuoti psichopatologinio depresinio sin-
dromo simptomus;

IV skalé (susierzinimas) yra emocinio stabilumo pozymis;

V skalé (komunikabilumas) apibiidina potencialy ir esama socialinio aktyvu-
mo pasireiskima;

VI skalé (SaltakraujiSkumas) atspindi atsparumg jtampai;
VII skalé (reaktyvus agresyvumas) nustato psichopatijos pozymiy buvimg;

VIII skalé (drovumas) atspindi iSankstine nuostata sureaguoti j jprastas
jtampos kupinas gyvenimiskas situacijas, budingas pasyviam ir gynybiniam ti-
pui;

IX skalé (skaidrumas) sudaro galimybe charakterizuoti poziirj j socialine
aplinka ir savikritikos lygi;

X skalé - ekstravertiSkumas ir intravertiSkumas;
XI skalé - emocinis nepastovumas;
XII skalé - vyriSkumas ir moteriSkumas.

Labiausiai dominancios buvo IV (susierzinimas), VI (pusiausvyra), VIII (dro-
vumas) ir XI (emocinis nepastovumas) skalés, kadangi jos sudaro salygas jver-
tinti busenas ir asmenybés bruoZus, kurie yra esminiai socialinés adaptacijos ir
elgsenos reguliacijos procese.

Metody taikymas vyko jprastai: i$ pradziy respondentai buvo informuojami,
o0 po to jie pildé klausimyna. Klausimai iSanalizuoti suskaiciuojant atsakymus j
pirminj, arba ,zaliavinj“ reitingavima. Kitame etape ,Zaliaviniai“ balai buvo per-
skaicCiuojami j standartine devynbale skale.

3. Asmens tipy ir potipiy nustatymo metodai (Egorycheva, 1999) suteikia
galimybe nustatyti 4 pagrindinius asmenybés tipus (humanistinj, egocentriska,
sociocentriska, negatyvistini) ir 8 potipius, t. y. akcentuacija (altruistine, egois-
tine, konformistine, saves menkinimo, mizantropine).

Rezultatai

Tipinés individo elgsenos atsako priezastys apima pagrindinius poreikius:
meilés, pritarimo, pripaZinimo, motyvacinio pasirengimo veikti tam tikru bidu.
Asmens noras elgtis tam tikru nustatytu biidu daznai biina perimtas i$ Seimos
ar draugy, o socialiné aplinka salygoja elgsenos modelius. Pagrindiniai veiksniai
ir salygos, dél kuriy formuojasi individo viktimizacija, gali apimti asmenybés
bruozus (savigarba, savivoka), asmens motyvacinj pasirengima, elgsenos mo-
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delius, asmenybés orientacija, Seimos nariy santykiy ypatybes, socialinés gru-
pés lyciy (kuriems asmuo priklauso) stereotipus.

Ilga laika buvo manoma, kad aukos elgsenos formavimasis pirmiausia pri-
klauso nuo socialiniy sglygy, apimanciy Seimos formavimasi, valdymo domina-
vimg, taciau vis délto vienas i$ svarbiausiy veiksniy yra socialiniai vyriSkumo ir
moteriSkumo stereotipai, kuriuos demonstruoja tévai, augindami savo vaikus.
Daugumos paaugliy nuomone, vyriSkumo stereotipg atspindi tokios charak-
teristikos: stiprumas, drasa, mokéjimas apginti save, tam panaudojant ir Siek
tiek agresyvumo, kuris yra svarbiausia sékmés priezastis. Dauguma responden-
ty apibidina moteriSkuma kaip Svelnumg, gerumg, empatija, paZeidziamumg,
nusizeminima. Respondenty poziiiriu, paauglé mergina neturéty biti agresyvi,
nes jos agresyvumas neleis jai tapti gera Zmona ir mama.

Lyties nulemta elgsena pradeda formuotis 2-3 mety amZiaus vaikams. Sis
amzius yra vienas i$ aukos elgsenos formavimosi etapy. Trejy mety krizé (au-
tonomijos krizé) véliau veidrodiskai atsispindi paauglystés krizés metu, kai is-
gyvenamas padidéjusio nerimo jausmas, neadekvaciai vertinamos situacijos,
ardoma tarpasmeniné komunikacija - visa tai faktiskai apibréziama kaip aukos
elgsenos pamatas.

ReikSmingas asmens viktimizacijos formavimosi veiksnys yra paauglystés
krizé. Zinios apie paauglystés raidos mechanizmg jgalina suprasti ontogeneti-
nés raidos modelius ir tam tikrus konkrecius asmenybés bruozus, pavyzdziui,
buvima auka.

Mokslininkai (Rivman ir Ustinov, 2000) nurodo, kad dazniausiai paaugliy
viktimizacija pasireiSkia 12-14 mety paaugliams, nes tai salygoja Sio amziaus
tarpsnio uzduociy sudétingumas: iSsilaisvinimas i$ suaugusiyjy globos, naujy
santykiy su priesingos lyties bendraamziais mezgimas.

Svarbus aspektas didéjancio paaugliy auky paZeidZiamumo atveju yra saves
suvokimas, prisidedantis prie asmens vidinés darnos ir suprantamas kaip lu-
kesciy $altinis, t. y. susijes su mintimis apie tai, kas turéty nutikti. Prasta socia-
liné adaptacija, susijusi su neigiamu saves suvokimu ir Zemu pasitikéjimu savi-
mi, sglygoja didesne galimybe tapti auka (Myasischev, 1965; Vaizman, 1995).
Socialiai neprisitaike vaikai stengiasi neiSsiskirti, jy nuomoné niekam nesvarbi,
jie negali saves apginti, yra socialiai izoliuoti, linke nusileisti kitiems. Emociniy
sutrikimy turintys paaugliai kartais gali prarasti pasitikéjima savimi, jiems b1-
dinga nestabili tapatybé.

Greta fiziniy kiino pokyciy paauglystéje atsiranda ir emociniy pokyciy: pa-
stebima priestaringy nuotaiky kaita, astri ir skausminga reakcija j viskg, pazei-
dziamumas, padidéjes jautrumas, daznai pridengtas abejingumo, arogancijos ar
globéjiskumo, Siurkstumo kauke, dragsos demonstravimu (Lyalin, 1973).
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Merginos, pasiZymincios aukos elgsena, daznai bando sléptis nuo kity, uz-
sisklesti savyje, niekuo neiSsiskirti is kity, bijo savo elgesiu sukelti kity susido-
méjima. Vaikiny auky elgsena daZnai pasireisSkia nepateisinamos agresijos pro-
trukiais, baime parodyti savo silpnuma. Stengdamiesi pasislépti uz pabréZtinai
agresyvaus elgesio, jie sukelia priesiska reakcija. IS atlikty stebéjimy matyti, kad
drasa daZnai sutapatinama su Ziaurumo ir smurto kultu (beje, tai budinga ir
moterims).

Aukos elgsena gali pasireiksti padidéjusia agresija; démesys asmens ver-
tybéms atspindi pagrindinius gyvenimo siekius: asmens susitelkimas j smur-
ta reiskia gyvenimo tiksly siekj arba atsaka j tam tikras situacijas (Semenyuk,
1996; Ribakova ir kt., 2016). Agresyvumas suvokiamas kaip tam tikras individo
pasirengimas panaudoti smurtg norint pasiekti savo tiksly. Buss’as ir Perry’as
(1992) jsitikine, kad agresija yra atsakomoji reakcija, siekis daryti zalg kitiems:
troskimas pakenkti, gauti démesio ir kt. Atlikus tyrima, taikant Bass’o ir Perry’o
klausimyna, gauti duomenys, kurie pavaizduoti 1 pav.
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1 pawv. Agresyvumo lygio diagnostikos rezultatai, tyrime taikant
Bass’o ir Perry’o klausimyna

Iki Siol tradiciSkai buvo manoma, kad vyrai yra agresyvesni nei moterys. Vy-
rai, bendraudami su Kkitais, yra labiau linke pasirinkti agresyvia elgsena, ypac
fizine. Atliekant tyrima nebuvo nustatyta agresyvumo apraisky, tradiciskai pri-
skiriamy vyrams. Remiantis tyrimo duomenimis galima teigti, kad merginos yra
tokios pat agresyvios kaip ir vaikinai. Buvo nustatyta, kad fizine agresijg labiau
iSreiSkia vaikinai, o verbaline agresijg labiau iSreiskia merginos.
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Individualiy asmenybés bruozy tyrimas buvo atliktas taikant Freiburgo as-
menybeés klasifikacija (forma B (FPI-B)). Klasifikacija apémé tokias skales:

[ skalé (neurotiSkumas) apibudina asmenybés neurotiSkumo lygi;
IV skalé (susierzinimas) nurodo emocinj stabiluma;

V skalé (komunikabilumas) apibiidina potencialy ir esamg socialinio aktyvu-
mo pasireiSkima;

VI skalé (SaltakraujiSkumas) atspindi atsparuma stresui;

VIII skalé (drovumas) atspindi iSankstine nuostata sureaguoti j jprastas su-
détingas situacijas, budingas pasyviam ir gynybiniam tipui;

XI skalé atspindi emocinj nestabiluma.

Tyrimo rezultatai pateikti 2 pav.

Pusiausvyra -
Susierzinimas ™
e

NeurotiSkumas

m Merginos m Vaikinai

2 pav. Tyrimo rezultatai, gauti taikant modifikuota
Freiburgo asmenybés klasifikacijg (forma B (FPI-B))

Kaip matyti, tirty mokiniy imtyje nustatyti auksti I skalés (neurotiSkumo)
rezultatai; Sie rezultatai yra susije su iSreikstu neurotinio sindromo astenisku
tipu, kai yra psichosomatiniy sutrikimy. IV skalés (susierzinimo) auksti rezulta-
tai parodo nestabilig emocine biisena, polinkj j emocionaly atsaka.

V skalés (komunikabilumo) Zemi vaikiny rezultatai rodo, kad néra jokio po-
reikio komunikuoti; vertinant pagal Sig skale merginas galima pasakyti, kad jos
pasiekia vidutinj lygj, taigi yra socialesnés nei vaikinai. VI skalés (Saltakrau-
jiSkumo) Zemi rezultatai rodo pazeidziamuma, kurj sglygoja stresas, abejonés
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savimi ir pesimistinés nuotaikos. VIII skalés (drovumo) auksti balai atspindi
nerimo, susikaustymo ir netikrumo jauseng - tai lemia sunkumus uZmezgant
socialinius kontaktus. XI skalés (emocinio nestabilumo) auksti balai atskleidzia
emocinés biiklés nestabiluma, pasireiskiantj daznais emocijy svyravimais, pa-
didéjusiu susijaudinimu, susierzinimu, savikontrolés trikumu.

Rezultatai, gauti taikant diagnostine technologija ,Asmeninis orientacijos ty-
rimas*, kurig parengé Egorycheva (1999), pateikiami 3 pav.

Egocentriskas

Humanistinis

Negatyvistinis

m Merginos m Vaikinai

3 pav. Tyrimo rezultatai, gauti taikant Egorychevos technologija
»~Asmeninis orientacijos tyrimas*

Nustatytas mazas procentas humanistinés ir egocentrinés orientacijos res-
pondenty. Humanistine orientacija besivadovaujantis Zmogus pripazjsta kity
Zmoniy teise apsispresti, lygiai kaip ir savo teise apsispresti. Tokio Zmogaus pa-
grindiné vertybé yra asmenybé. Tai atsispindi formuojant save kaip visavertj
Zmogy, pripazjstant kitus tokius, kokie jie yra. Egocentriniu pozitriu besivado-
vaujanc¢iam Zmogui svarbu, kaip jis atrodo kity akimis, visos jo veiklos sutelk-
tos j savo interesus, problemas, jam svarbu, kad visuomené pripazinty jo teises,
ypatinga jo verte. Toks Zmogus nesiekia suprasti kity ir jiems padéti. Huma-
nistinio asmens orientacija teigiamai koreliuoja su empatijos veiksmais, o geo-
centrinio - neigiamai. Nustatytas didelis procentas sociocentriskai orientuoty
asmenybiy. Tokiy asmenybiy esminis bruoZzas yra tai, kad asmuo nepripazjsta
saves. Pripazindamas kity Zmoniy teise biti tuo, kuo jie nori, jis lygina save su
kitais ir nusprendzia, kad Kkiti yra geresni uZ jj. Jo poziiris, nuomoné ir pozi-
cija priklauso nuo kity Zmoniy. Nustatytas ir didelis procentas negatyvistinées
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orientacijos Zmoniy. Tokios savivokos Zmogus nepripaZjsta saves ar kity Zmo-
niy, jauciasi visiSkas nevykélis, yra susiriipines dél savo idealy Zlugimo, proble-
miSky santykiy su bendraamZiais, Seima, mazZai domisi kity jausmais, troski-
mais, poreikiais, interesais.

Taigi daugybé lytinés brandos ypatybiy (besikeiciantis jvaizdis, saves verti-
nimas, suvokimas, pilnametystés suvokimo atsiradimas, troskimas issilaisvinti,
poreikis bendrauti su bendraamziais, troskimas save jtvirtinti bet kokia kaina,
emocinis nestabilumas, agresija, fiziniai poky¢iai, padidéjes seksualumas, socia-
liné patirtis etc.), bdingy beveik visiems protiskai sveikiems vaikams, pirmiau-
sia lemia paaugliy socialine atskirtj ir i$ to iSplaukiancia jy viktimizacija.

Diskusijos

Esama daug aukos elgsenos raiskg paaiskinanciy teorijy: biologiné teorija
apie iSankstinj priskyrima tam tikram elgsenos tipui, grindziamam biologiniu
temperamentu (Lombroso, 2005); iSankstiné genetiné dispozicija (Teutsch ir
Teutsch, 1994), ,igimtos aukos* teorija (Ueda, 1989), teorijos, siejancios kai ku-
rias deviacijas su intelektiniais ar mentaliniais sutrikimais (Morozova, 1999),
deviacijy paaisSkinimai kultiiriniu aspektu, stigmatizacijos teorija, paaiskinanti
aukos elgseng, saves stigmatizavimo teorija ir t. t.

Yra daug psichologiniy teorijy, kuriomis siekiama paaiskinti Zmogaus elgse-
nos modelius. Kiekviena i$ $iy teorijy plétoja jvairius Zmogaus elgsenos forma-
vimosi ir sglygotumo aspektus: biologinij, psichologinj, socialinj. Egzistuoja trys
pamatinés nuostatos, galincios paaiSkinti Zmogaus elgsenos determinacijos
mechanizmus. Pirmiausia tai internalistiné (elgsenos) nuostata (Watson, 1914;
Skinner, 1957), teigianti, kad beveik visi jgtidZiai yra jgyjami, todél aplinka at-
lieka lemiama vaidmeni. Kiti sitilo elgsenos priezastimis laikyti vidinius mecha-
nizmus, pavyzdziui, instinktus, jsitikinimus, mastymo procesus.

Instinktai yra apibréziami kaip paskata veikti, kuri yra paveldima ir gene-
tiskai uzprogramuota (Freud, 1925). Internalistiné nuostata teigia, kad elgsena
gali salygoti stabili asmens charakteristika arba iSorinis poveikis. Asmenybés
teorija skiriasi nuo instinkty teorijos: pirmosios teorijos sekéjai traktuoja as-
mens savybes Kkaip jgytas, t. y. ne vien tik genetiskai paveldétas (Adler, 1927;
Rotter, 1982).

Trecia mechanizmy grupé, pagal kurig nustatoma Zmogaus elgsena, yra pa-
zintiné veikla. Remiantis kognityviniu pozitiriu galima teigti, kad aplinkos po-
veikis (per apdovanojimus ir bausmes) yra svarbus, ta¢iau zmogaus elgseng is$
tikryjy lemia Sio poveikio kognityvinés interpretacijos: jo lukesciai, suvokimas,
atmintis ir mastymas (Hjelle ir Ziegler, 1992).
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ISvados

Analizuojant ir lyginant eksperimentinio tyrimo rezultatus suformuluotos
tokios iSvados:

1. Ilga laika buvo manoma, kad aukos elgseng lemia lytis. Tyrimas atskleidé
kai kuriuos paaugliams biidingus aukos elgsenos pozymius, taciau jokiy aiskiy
su lytimi susijusiy asmenybés bruozy nebuvo nustatyta. Tai gali buti paaiskina-
ma kaip Siuolaikinés visuomeneés besikeicianciy ly¢iy vaidmeny, ypa¢ maskuli-
nizmo fenomeno tarp motery atsiradimo, rezultatas.

2. Ly¢iy stereotipy deformacija Siuolaikinéje visuomenéje atsispindi per au-
kos elgsenos apraiskas.

3. Paaugliy agresijos lygis, kaip vienas is viktimizacijos Zenkly, yra gana
aukstas ir vaikiny, ir merginy.

4. Negatyvistine orientacija besivadovaujantys paaugliai nepripaZzjsta nei sa-
ves, nei kity Zmoniy, taciau jie dominuoja tarp paaugliy.

Atlikus tyrimg iskilo naujy klausimy, kuriuos biitina spresti: iStirti asmeni-
niy savybiy, pavyzdziui, temperamento ar charakterio, poveikj individualios
viktimizacijos procesui, iSanalizuoti reiskinius, neleidziancius susiformuoti au-
kos elgsenai.
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SASAJA TARP PAAUGLIU LYTIES IR AUKOS ELGSENOS
Roza A. Valeeva, Natalia N. Litvinova, Ewa M. Kulesza

Santrauka

Butinybe atlikti mokslinj tyrimg padiktavo Rusijos visuomenés situacija,
kurioje jau vaikams ir paaugliams biidingas aukos elgsenos pasireiskimas, kei-
Ciantis ir jy lyCiy vaidmenis. Sisteminés krizeés ir nestabiliy salygy laikotarpiu
socialinis pasaulis keiCiasi, todél labai lengvai jsitvirtina prieSo vaizdinys, o tai
sukelia padidéjusia agresijg, kuri yra iSskirtiné aukos elgsenos ypatybé. Aukos
elgsena yra nukrypimas nuo saugios elgsenos normuy, ji realizuojama per socia-
lines, psichines ir moralines apraiskas.

Paaugliy aukos elgsena tampa rimta problema Rusijos mokyklose. Tai biidin-
ga ir vaikinams, ir merginoms, tévams ir mokytojams. Taigi, siekiant iSvengti Sio
reiSkinio neigiamy pasekmiy, reikia atkreipti démesj j buvimo auka bruoZus,
atsirandancius jvairiais amZiaus tarpsniais.

Tyrimo tikslas yra identifikuoti paaugliy aukos elgsenos bruoZus lyties as-
pektu. Tyrimo tikslui pasiekti iSkelti tokie uzdaviniai:

1) atskleisti paaugliy socialinius vyriSkumo ir moteriSkumo stereotipus;

2) apibudinti paaugliy krize kaip reik§mingg veiksnj formuojantis asmens vik-
timizacijai;

3) istirti vaikiny ir merginy agresijos lygj kaip aukos elgsenos apraiska;

4) istirti vaikiny ir merginy individualius asmenybés bruoZus ir asmens tipa.

Aukos elgsenos formavimosi priezasCiy nustatymas grindziamas paaugliy
lyCiy ypatybiy analize. Lyciy stereotipy deformacija Siuolaikinéje visuomené-
je atsispindi per aukos elgsenos apraiskas. Merginos, pasizymincios aukos elg-
sena, daznai bando sléptis nuo Kkity, uzsisklendzia savyje, bijo iSsiskirti i$ kity,
kad savo elgesiu nesukelty kity susidoméjimo. Vaikiny aukos elgsena daznai
pasireisSkia agresijos protrukiais, baime parodyti savo silpnuma. Stengdamiesi
pasislépti uz pabréztinai agresyvaus elgesio, vaikinai sukelia priesiska reakcija.
Agresijos lygis, kaip vienas i$ viktimizacijos zenkly, yra palyginti aukstas ir vai-
kiny, ir merginy. Sioje kategorijoje dominuoja paaugliai, pasiZzymintys negaty-
vistinés asmenybés bruoZzais, nepripazjstantys saves ar kity Zzmoniy.

Eksperimentinis tyrimas buvo atliktas Kazanés 6-ojoje gimnazijoje (Tatars-
tano Respublika, Rusija). Eksperimente dalyvavo 132 mokykla lankantys 12-15
mety paaugliai (64 vaikinai ir 68 merginos). Pagrindiniai tyrimo metodai yra
Bass’o ir Perry’o klausimynas, modifikuota Freiburgo asmenybeés klasifikacija
(forma B (FPI-B)), asmens tipy nustatymo metodai, leidZiantys identifikuoti ti-
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pines respondenty agresyvaus elgesio formas, kai kuriuos asmenybés bruozus,
pagal kuriuos galima apibréZti keturis pagrindinius asmens tipus (humanistinj,
egocentriska, sociocentriska, negatyvistinj). Tyrimu nustatyti kai kurie skirtin-
gu ly€iy paaugliy aukos elgsenos bruoZai.

Analizuojant ir lyginant eksperimentinio tyrimo rezultatus suformuluotos

Sios iSvados:

1.

[Igai buvo manoma, kad aukos elgseng lemia lytis. Tyrimas atskleidé kai
kurias paaugliams biidingas aukos elgsenos ypatybes, taciau jokiy aiskiy
su lytimi susijusiy asmenybés bruozy nebuvo nustatyta. Tai gali buti paais-
kinama kaip Siuolaikinés visuomenés besikeicianciy lyCiy vaidmeny, ypac
maskulinizmo fenomeno tarp motery atsiradimo, rezultatas.

Lyciy stereotipy deformacija Siuolaikinéje visuomenéje atsispindi per au-
kos elgsenos apraiskas.

Paaugliy agresijos lygis, kaip vienas i$ viktimizacijos Zenkly, yra gana auks-
tas ir vaikiny, ir merginy.

Negatyvistinés orientacijos paaugliai nepripaZista saves ar kity Zmoniy, ta-
Ciau jie dominuoja tarp kity paaugliy.

Sis straipsnis turéty biiti naudingas mokytojams, déstytojams ir specialis-

tams, kurie domisi socialine psichologija, pedagogika, viktimologija.

Atlikus tyrima iskilo naujy klausimy, kuriuos butina spresti: iStirti asmeni-

niy savybiy, pavyzdZiui, temperamento ar charakterio, poveikj individualios
viktimizacijos procesui, iSanalizuoti reiSkinius, neleidZiancius susiformuoti au-
kos elgsenai.
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Abstract!

This research has been necessitated by the current situation in our society where
victim behaviour is developing amongst children and adolescents relating to their
changing gender roles. An identification of the causes of the formation of victim
behaviour is based on an analysis of the gender characteristics of adolescents. The
main research methods used are the Bass-Perry questionnaire and the modified
Freiburg Personality Inventory/Form B (FPI-B). This uses a technique of personal
orientation study for the identification of the typical forms of respondents’ aggressive
behaviour and some personality traits. This involves the allocation of four major types
of personality orientation (humanistic, egocentric, sociocentric, negativistic). The
deformation of gender stereotypes in modern society is reflected in the manifestation
of victim behaviour. Level of aggression, as one of the signs of victimisation, is quite
high both amongst boys and girls. Adolescents with a negativist personality orientation
do not accept themselves or others and they prevail among this category. The research
resulted in identifying some features of victim behaviour amongst adolescents of
differing genders. No clear gendered features were identified that could be explained
as the result of changing gender roles in contemporary society or of masculinisation
phenomenon affecting females in particular.

Keywords: victim behaviour, gender, victimisation, masculinisation.

Introduction

Current stage of societal development, taking cogniscence of a systemic
crises and unstable conditions incorporates an image of a social and global

* ACKNOWLEDGMENTS. The work is performed according to the Russian Government Program of
Competitive Growth of Kazan Federal University.
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world. In these circumstances, the enemy image is easily established which
leads to increased aggression as a particular characteristic of victim behaviour.

Victim behaviour is a deviation from the norms of safe conduct, realized in
the combinations of social, mental and moral manifestations. Victim behaviour
is not random. It is structured through conduct, personal characteristics
(including those that are age-related), though the socialization effects of
upbringing and life experiences. These are predisposing element within victim
behaviour (Kvashis, 1999).

Historically, within social practice, criminal victimology has been the related
field of study. There is a significant number of theoretical and methodological
works of Russian researchers (Lefterov & Vakulich, 2013). The victim
phenomenon is studied with the help of an interdisciplinary systemic approach
to avoid a narrow perspective.

Thus, ‘victimhood’ and ‘victim personality behaviour’ attract a great
deal of attention in sociology, social psychology, personality psychology,
psychopathology, pedagogy and other related scientific fields. At present,
the study of the psychological aspects of victim behaviour is conducted
at two main levels: a social phenomenon and an individual psychological
personality characteristic with his/her victimological activity (Malkina-Pykh,
2006). Victimhood as a social phenomenon is beyond the framework of our
study, therefore, special attention will be paid to victimhood as an individual
psychological personality characteristic.

An interpretation of the reasons for victim behaviour is about a need
for a clear understanding of the very nature of this complex multiple socio-
psychological phenomenon. Its study requires the application of contemporary
ideas for the systemic probability processes. At the same time Enikeev (2005)
believes the essence of each behavioral act is determined by its place in the
overall structure of a person’s behaviour (Vaizman, 1995). In the individual
development process the behavioural systems are transformed into a complex
set of individual behavioural strategies, forming one of the types of individual
behaviours. However, the behaviour is predetermined, by some naturally
specified system generated factors.

Considering that the individual can not originally be a victim (Rivman,
1990), then victimhood is the inherent trait of a human being that appears in
an adaptive response to society. We can assert that these approaches consider
varying degrees of victimization. Three posotions can be stated here: ‘the
normal level of victimization’ as inherent in the individual characterised by a
good adaptation; the ‘average’ level depending on the specific social context and
accepted socio-cultural norms of victimhood; and the ‘high’ level of victimhood
associated with specific traits of personality that increase the vulnerability and
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significantly reduce the level of adaptation. The accumulation and realisation of
an externally inherent victim personality is called victimization (Drozdikova-
Zaripovaetal., 2015). A ‘normal’ victimhood is regarded as an adaptive reaction
leading to the highest possible level of psychological adjustment found in
the group in terms of age, social and gender stereotypes. The psychological
personality adaptation (at the same time social adaptation can be regarded
as high) in a certain social situation is equally violated by raising or falling
victimhood level with respect to the group norm. Thus, victimisation can be
considered as person’s maladjustment, deviation or deformation depending on
the level of the disorders (Kvashis, 1999).

Merlin’s full description of the individual features of a person is referred to
as an integral personality considered under the relationship of differentiated
subsystems of the mental trait of a person with victim behaviour patterns
(Merlin, 1988). Therefore, three hierarchical levels of influence (biological,
psychological and environmental) are distinguished to consider a complex of
determining factors leading to self-sacrifice in the ontogeny and identification
of those that mediate the ways of victim realisation after victim behaviour.

Stable patterns of interaction with the environment are formed based on
complex responses to that environmental influence and taking into account
the human phenotype and his/her parents. Three main reasons explain the
stability of certain behaviour forms. Firstly, is the genetic basis of responses to
the environment influence (polygenic inheritance) (Ostroumov & Frank, 1976).
The second source of personal immutability is a socio-psychological theory of
position and position changes (Spivakovskaya & Stalin, 1983). The principal
point of this theory is that a person is making efforts to achieve a certain
position or balance, i.e. trying to take positions, not conflicting ones. To that end,
he/she is building a very complex framework of interconnected assumptions,
constraints and attitudes to behavioral confirmation. This framework is difficult
to change, as itis more likely to be thrown a new idea than a person’s world view
is to be changed. The third factor of personal immutability is that people listen
selectively to information or the people whose opinion obviously coincides with
their own in order to avoid a violation of I-position (Bodalev, 1995).

A child should complete the most important special tasks for a given
age appropriateness. Each task is of a critical importance for the child’s
development. Although its importance declines as new tasks arrive. A child
will usually achieve his/her optimum development in milestone challenges
and progression. However, in some cases (ill-treatment of a child, the presence
of organic changes, individual psychological characteristics) personality
victimization maladjustment and gender identification can occur (Zakharov,
1982; Rean, 1996; Rivman, 1990). Adolescents’ victim behavior is becoming a
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serious problem in Russian schools (Kostyunina & Valeeva, 2015).Itis a problem
for both boys and girls. It is also a problem for the parents and teachers. In order
to prevent the negative consequences of this phenomenon professionals should
know how to pay attention to the features of victimhood and how it manifests
at different age stages.

Thus, the purpose of this research is to study and identify the features of
adolescents’ gender victim behaviour. Consequently the following tasks were
identified:

1. To reveal the adolescents ‘social stereotypes of masculinity and femininity;

2. To identify teenage crisis as a significant factor in the person’s victimization
forming;

3. To study levels of aggression in boys and girls as manifestation of victim
behavior;

4. To study individual personality traits and personal orientation of boys and
girls.

2. Materials and Methods

An experimental study was conducted in the Kazan gymnasium N6 (Republic
of Tatarstan, Russia). The experimental work involved 132 school teenagers
between the age of 12-15 (64 boys and 68 girls).

In accordance with the purpose of the study, we used the following methods:

1. To study the level of aggressiveness the Bass-Perry questionnaire (Buss
& Perry, 1992) as one of the most frequently verbal reliable research method
applied by foreign and Russian psychologists (Furmanov, 1996). The Bass-Perry
method allows the identification of some typical forms of aggressive behaviour
amongst respondents.

The questionnaire reveals the following forms of aggressive and hostile
reactions:

e Physical aggression (attack) - the use of physical force against another
person.

e Indirect aggression - aggression directed to another person by circuitous
routes (gossip, malicious jokes), and aggression directed against nobody -
anger explosions causing crying, stamping around, punching the table etc.
These explosions are characterized unoriented and un-streamlined.
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e Tendency toirritation - areadness to embrace temper, sharpness, roughness
with the slightest stimulation.

e Negativism - oppositional forms of behaviour directed against authority
or leadership. This behaviour can grow from passive resistance to active
struggle against the established laws and customs.

e Resentment - envy and hatred towards others arising from a sense of
bitterness, furious at the rest of the world for real or imaginary suffering.

e Suspicion - mistrust and caution based on the belief that the people around
one are intent on harm.

e Verbal aggression - an expression of negative feelings both through the
form (row, screaming, screeching), and the content of the verbal responses
(threats, cursing, swearing).

e Guilt - the answers to questions of this scale express a moderating influence
on the guiltbehaviour forms that are normally prohibited (the social norms).
This item expresses the degree of respondent’s belief that he/she is a poor
person who does wrong things with the presence of his/her remorse.

Physical aggression, indirect aggression, verbal aggression and anger form
a total index of aggressive reactions, resentment and suspicion - the index
of hostility, physical, verbal aggression and irritation indicating the level of
aggressive motivation.

The questionnaire consists of 75 statements that are subject to answers of
‘yves’ or ‘no’. The results are processed with a key of eight scales. The hostility
index includes 5 and 6 scales and aggressiveness index (both direct and
motivational) includes 1, 3, 7 scales. Norm aggressiveness is the size of its index
equal 21 plus or minus 4, and hostility is - 6, 5-7 plus or minus 3.

2. For the diagnosis of certain personal characteristics we used a modified
Freiburg Personality Inventory/Form B (FPI-B) (Fahrenberg, Hampel & Selg,
1984).

The chosen method was created with the experience of building and using
such widely known questionnaires as 16PF, MMPI, ERI, and others. Scales
questionnaire were generated on a factor analysis of the results and also
reflected a set of interrelated factors. Form ‘B’ of the FRI questionnaire has
been adapted and modified at the Faculty of St. Petersburg State University of
Psychology.

This form of questionnaire is economic one. It consists of 114 questions and
provides a relatively large amount of quantitative information about important
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personal factors. Accordingly, it applies to the normal population when analysing
personality traits. As A. A. Krylov and S. A. Manishev (2003) pointed out, ‘.. the
questionnaire is for the diagnosis of conditions and personality traits which are
of primary importance for the process of social adaptation and regulation of
behavior’ The design of this form is characterised by a reasonable approach and
a phased psychometric test performance.

The ability to differentiate is high and there are positive data concerning the
tasks of homogeneity and the stability time test. These qualities have all played
a decisive role in the choice of this method of working with the respondents.
Furthermore it conforms to the objectives of our research. The FPI questionnaire
contains 12 scales; yet the form differs from the full form containing only half
the number of questions. The Scale questionnaire I-IX form the primary, or base,
with X-XII being derivatives and integrating.

Scale I (neuroticism) speaks about the level of a neurotic personality. High
scores correspond to the expressed neurotic syndrome of asthenic type with
significant psychosomatic disorders.

Scale II (spontaneous aggressiveness) allows identifying and assessing of
a psychopathology of an intropunitive type. High scores indicate an increased
level of psychopathologisation that lays the basis for impulsive behavior.

Scale Il (depression) makes it possible to diagnose the symptoms
characteristic of a psychopathological depressive syndrome.

Scale IV (irritability) gives an indication of emotional stability level. High
scores indicate an unstable emotional state with a tendency to affective response

Scale V (sociability) describes both a potential and an actual manifestation
of social activity.

Scale VI (poise) reflects the resistance to stress.

Scale VII (reactive aggressiveness) is designed to detect the presence of signs
of psychopathologisation of extrapunitive type.

Scale VIII (shyness) reflects a predisposition to stressful response to ordinary
life situations, proceeding according to the passive-defensive type.

Scale IX (openness) allows characterizing the attitude to the social
environment and the level of self-criticism.

Scale X (extraversion - introversion). High scores on the scale correspond
to a pronounced extraversion of personality, low scores indicate expressed
introversion.
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Scale XI (emotional lability). High scores indicate the instability of the
emotional state, manifested in frequent mood swings, increased excitability,
irritability, lack of self-regulation

Scale XII (masculinity - feminism). High scores indicate psychic activity
predominantly in the male type, low scores according to the female type.

As part of this work we were interested in the following scales: Scale number
4 (irritability), scale number 6 (poise), scale number 8 (shyness), and scale
number 11 (emotional lability). This was because they allowed us to estimate
the states and personality traits which are central to the process of social
adaptation and the regulation of behaviuor.

Work was carried out in a standard format: the respondents were instructed
and then they worked with the questionnaire. Their answers were processed to
quantify responses for primary, or ‘raw’ ratings. The next stage was to translate
‘raw’ scores in the standard evaluation 9-point scale.

3. Methods of studying personal orientation (Egorycheva, 1999). This provi-
des an opportunity to allocate 4 basic types of personal orientation (humanistic,
egocentric, sociocentric, negativistic) and 8 subtypes - accentuation (altruistic,
egoistic, conformist, self-deprecating, misanthropic).

Results

The causes of the typical individual behavioural responses which include
features of basic needs, first of all, in love, approval, recognition; and in
motivational readiness to act in a certain way; and a person’s behavioural
willingness existed in the fixed set (taken from the family or friends) and
supported behaviour patterns by social enviroment. The main factors and
conditions in which individual victimisation formed included the following
features of personality traits - self-esteem, self-concept, a person’s motivational
readiness, originated behaviour patterns, personality orientation, features of
family relationships and the social group gender stereotypes to which a person
belongs.

It was long believed that the formation of victim behaviour depends firstly
on certain social conditions which include both family and social formation and
the type of government which a person lives in. However, determining factors
are also the social stereotypes of masculinity and femininity which parents use
during the process of a child’s upbringing. According to the thoughts of the
majority of teenagers the stereotype of masculinity is reflected in the following
characteristics: strong, brave, one who knows how to stand up for her/himself,
the defender who has a certain level of aggressiveness as an essential quality
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for success. The majority of respondents describe femininity as tenderness,
kindness, empathy, vulnerability, humility. From the respondents’ point of view,
a teenage girl, a woman should not be aggressive, otherwise, her high level of
aggressiveness will not allow her to become a good wife and mother.

From aged two to three years a child’s gender-specific behaviour is beginning
to form, and this age is one of the stages of victim behaviour formation. The stage
of specific crisis aged three years (autonomy crisis) has its ‘mirror’ reflection
during teenager crisis years, leading to the demonstration of increased anxiety,
inadequate assessment of the situation, and the disruption of interpersonal
communication constituting the basis of victim behaviour.

A significant factor in the person’s victimisation forming is a teenage
crisis. Knowledge of sources, conditions and the development mechanism
in adolescence gives the key to the patterns of ontogenetic development in
general, and certain personality traits, such as victimhood, in particular. It is no
coincidence that the study of adolescence is associated with a set of problems
of different levels, nature and content.

Several authors (Rivman & Ustinov, 2000) noted that most victims vulnerable
among adolescents are those between the ages of twelve to fourteen. This is
due to the complexity of the tasks of this period: liberation from adult care and
building new relationships with the opposite sex and peers.

An important aspect of increasing adolescent victim vulnerability is
the ‘I-concept. This becomes an important factor in the interpretation of
experience, it contributes to the individual’s internal consistency and is a
source of expectations, that is, ideas about what should happen. Poor social
adaptation associated with a negative ‘I-concept’ and low self-esteem leads to
an increase in adolescent victimhood, and this constitutes the passive victim
type (Myasischev, 1965; Vaizman, 1995). These children try to stand out, no
one takes their opinion into account, they can not stand up for themselves, are
socially isolate, tend to subjugate and conform. Adolescents with emotional
disorders may have an unstable self-esteem and identity.

In addition to the physical body changes, and changes in the emotional sphere
there are: noticeable, contradictory mood shades; sharp and painful reaction to
everything that happens; vulnerability, hypersensitivity, often hidden behind a
mask of indifference, arrogance and condescension or coarseness and bravado
(Lyalin, 1973).

Moreover, sometimes gender characteristics are very clearly traced both in
boys and girls. Girls with this victim behaviour often try to hide from others,
withdraw into themselves, become as inconspicuous as possible and fearful
of their behaviour in order to prevent being noticed or have anyone take an
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interest in them. The boys’ victim behaviour often manifests itself as outbursts
of unwarranted aggression. And they are afraid to show their weakness. In
hiding behind demonstrably aggressive behaviour, they hope to counter a
further aggression in their address. Observations show that courage is often
identified with the cult of cruelty and violence. However, today it is known that
women also can develop in the same spirit.

One manifestation of victim behaviour is the increased level of aggression.
There may be a focus on major life interests, on the achievement of life goals,
or as a response to certain situations (Semenyuk, 1996; Ribakova et al., 2016).
Aggressiveness is regarded as an individual readiness to use violent means for
achieving personal goals. Buss & Perry (1992) believe that aggression is an
action response intended to harm other organisms. These include: the desire
to cause harm; the received consideration as a result of aggressive actions.
According to the study using the Bass-Perry questionnaire (Buss & Perry, 1992)
we have received the data which are displayed in Figure 1.
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Fig. 1. The study results of the aggressiveness level diagnosis
after the Bass-Perry questionnaire

It has been the traditional view that men are more aggressive than women.
Men are more likely in their relationships with other to choose aggressive
behaviour, especially that which is physical. In the monitoring process data
associated with the aggression traditionally assigned to men has not been
received. According to our data girls are as aggressive as boys. It was found
that physical aggression is significantly more expressed in boys, whilst verbal
aggression is more expressed in girls.
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A diagnosis of individual personality traits has been carried out using the
modified Freiburg Personality Inventory/Form B (FPI-B). It has addressed the
following scales:

Scale I (neuroticism) characterizes the level of neuroticism personality.
Scale 1V (irritability) gives an indication of emotional stability level.

Scale V (sociability) describes both a potential and an actual manifestation
of social activity.

Scale VI (poise) reflects the resistance to stress.

Scale VIII (shyness) reflects a predisposition to stressful response to ordinary
life situations, proceeding according to the passive-defensive type.

Scale XI (emotional lability).

The results of the diagnosis after using the modified Freiburg Personality
Inventory/Form B (FPI-B) is shown in Figure 2.

4 - W Boys

W Girls

neurotically Irritability  Sociability Equilibrium  Shyness Emotional
lability

Fig. 2. The results of the diagnosis after using the modified
Freiburg Personality Inventory/Form B (FPI-B)
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As shownin figure 2 there are high rates on scale I (neuroticism) related to the
respondents and these corresponded to the neurotic syndrome of asthenic type
with significant psychosomatic disorders. High rates on scale IV (irritability)
indicate an unstable emotional state with a tendency to an affective response.

On scale V (sociability) there are low rates in boys indicating no need for
communication. The girls on this scale had the average level, they are more
sociable than boys. Low rates on scale VI (poise) show vulnerability to the
impact of stressors, self-doubt and pessimism. On scale VIII (shyness) high
scores reflected the presence of anxiety, stiffness and uncertainty resulting in
difficulties in social contacts. High scores on scale XI (emotional lability) point
to the instability of the emotional state manifested in frequent mood swings,
increased excitability, irritability and lack of self-control.

After the diagnostic technique ‘Personal orientation study’ by I.D. Egorycheva
(1999) the following results were obtained and presented in Figure 3.

Negativistic
Humanistic
HBoys
| Girls
Sociocentric
Egocentric
0 1 2 3 4 5 6 7

Fig. 3. The results of the diagnostic after 1.D. Egorycheva’s
technique ‘Personal orientation study’

There is a very small percentage of humanistic and egocentric orientation
among the respondents. Within the humanistic orientation each person
recognizes the right of others including their own right for self-determination
(Valeeva & Demakova, 2015). The main value for such an oriented person is on
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the personality. This is reflected, above all, in taking yourself a whole person
and in taking others as they are. An egocentric focus shows that there is an
individual in people’s eye, all his/her activity is focused on his /her own interests
and problems; the personality tends to expect recognition by society of his/
her absolute rights, there should be a special value for him/her. He/she does
not seek to understand people and help them. Whereas a humanistic person’s
orientation is positively correlated with the level of empathic actions and, on
the contrary, an egocentric one is correlated negatively. There was a very large
percentage of respondents of a sociocentric oriented personality. The main
feature of it is that the person does not accept oneself. Recognizing the right
of other people to be as they are, he/she compares themselves with them and
finds that others are better than s/he is. All his/her views and positions are
directly dependent on the positions of others. There is a high percentage of the
negativistic person orientation as well. A teenager does not accept him/herself
or others, they feel the full him/her failure as a person, he/she worries about
the collapse of his/her ideals, problems in relationships with peers and family.
He/she is little interested in other’s feelings, aspirations, needs or interests and
feels this indifference and to him/her from others is the same.

Thus, a whole range of the characteristics of puberty observed in almost
all mentally healthy children, initially leads to teen social exclusion and,
consequently, his/her victimization. Examples of these characteristics are as
follows: changes in the ‘I-image’, self-assessment, ‘I-concept, the emergence
of an adulthood sense, the desire for emancipation, the need to communicate
with their peers, the desire to self-affirmation at any cost, emotional instability,
aggression, physical and hormonal changes, increased sexuality and social
inexperience.

Discussions

There are currently quite a number of different theories of victimhood. This is
rather vague, say how many there are. Biological theory about a predisposition
to a certain behaviour type on the biological temperament (Lombroso, 2005);
theory of genetic predisposition about genetic characteristic which influences
the possible phenotypic development of a person under the influence of
environmental conditions (Teutsch & Teutsch, 1994), the theory of ‘innate
victim’ about the congenital predisposition to victimhood (Ueda, 1989), the
theory linking some deviations with intellectual or mental defects (Morozova,
1999). According to the theory of stigmatization, deviation is determined not
by the behavior itself, but by the society’s response to such behavior (Goffman,
1963; Pinel, 1999). When people’s behavior is perceived as retreating from
accepted norms, this gives rise to a number of social reactions. Others define,
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evaluate behavior and “hang” a certain label on it. The violator of norms starts
to coordinate the further acts with such labels. In many cases, the individual
develops a self-representation that coincides with this label, so that he is able to
enter the path of deviation.

Let us consider some theories seeking to explain human behavior patterns.
Each of the theories developed aspects of the formation and conditioning of
individual behaviour: biological, psychological, social. At the same time, there
are three basic positions explaining the mechanisms of the determination of
human behavior. Firstly, it is an externalist (behavioural) position (Watson,
1914; Skinner, 1957) that considered almost all the skills are acquired and
therefore the environment has a decisive impact.

Others think differently and offer some internal mechanisms as instincts,
traits, beliefs and thought processes as reasons for the behaviour. Instincts
are defined as incentives to activities occuring within the human hereditary
and genetically programmed (Freud, 1925). The internalist position has also
a point of view that behaviour can be caused by stable personal characteristics
(personalities) or external effects. The theory of personality differs from the
theory of the instincts that the followers of the first one consider personalities
as acquired, i.e not purely genetic (Adler, 1927; Rotter, 1982).

The third set of mechanisms for the determination of human behavior is
in cognitive activity. The cognitive view is that the impact of the environment
(through rewards and punishments) is important, but human behaviour is
actually caused by cognitive interpretation of this effect: our expectations,
perception, memory and thinking (Hjelle & Ziegler, 1992).

Conclusion

Thus, by analysing and comparing the results of the experimental study, we
came to the following conclusions.

1. For a long time there was an opinion that victim behaviour was gender-
specific. The study identified some traits of victim behaviour among
adolescents, butno clear gendered features have been identified. The gender
specific connection can be explained as the result of changing attitudes
towards gender in contemporary society, the masculinisation phenomenon
among the female population in particular.

2. Deformation of gender stereotypes in modern society is reflected in the
manifestation of victim behaviour.

3. Levels of aggression, as one of the signs of victimisation, is quite high both
amongst boys and girls.
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4. A negativist personality orientation in which a teenager does not accept
her/himself or others, prevails amongst adolescents.

The contents of this article will be useful for teachers, university professors
and professionals interested in social psychology, pedagogy and victimology.

There are new questions and problems among the investigated ones that
need to be addressed. It is necessary to study the effect of individual personal
characteristics, such as temperament and character accentuation on the process
of individual victimisation and to analyze the possible technology to prevent
victim behaviour.
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GENDER ASPECTS IN THE VICTIM BEHAVIOR OF ADOLESCENTS
Roza A. Valeeva, Natalia N. Litvinova, Ewa M. Kulesza

Summary

This research has been necessitated by the current situation in the Russian
society where the victim behavior is forming among children and adolescents
and their gender roles are changing. At the situation of systemic crisis and
unstable conditions the image of the certain elements of the social world as
well as the image of the world is changing. In these circumstances, the enemy
image is easily established which leads to increased aggression as a particular
characteristic of victim behavior. Victim behavior is a deviation from the norms
of safe conduct, realized in the combinations of social, mental and moral
manifestations.

The adolescents’ victim behavior is becoming a serious problem in Russian
schools. Itis a problem for both boys and girls. It is also a problem for the parents
and teachers. So as to prevent the negative consequences of this phenomenon
one should know and pay attention to features of victimhood originating at
different age stages.
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The purpose of this research is to study and identify adolescents’ gender
victim behavior features. In compliance with the goal we solve the following
tasks:

1) To reveal the adolescents ‘social stereotypes of masculinity and femininity;

2) Todescribeateenage crisisasasignificantfactorinthe person’svictimization
forming;

3) To study level of aggression of boys and girls as manifestation of victim
behavior;

4) To study individual personality traits and personal orientation of boys and
girls Identification of the causes of formation of victim behavior is based on
the analysis of gender characteristics of adolescents. Deformation of gender
stereotypes in modern society is reflected in the manifestation of victim
behavior. Girls with the generated victim behavior often try to hide from the
others, withdraw into themself, become as inconspicuous as possible fearing
of their behavior to prevent to anyone or cause to one’s interest. The boys’
victim behavior often manifests in outbursts of unwarranted aggression,
they are not allowed to imagine anyone, afraid to show their weakness.
Trying to hide behind demonstratively aggressive behavior, a backlash is
caused aggression in their address. Level of aggression, as one of the signs
of victimization, is quite high both among boys and girls. Adolescents with
negativist personality orientation not accepting themselves or others
prevail among this category.

Experimental study was conducted in the Kazan gymnasium N6 (Republic
of Tatarstan, Russia). The experimental work involved 132 school teenagers at
the age of 12-15 (64 boys and 68 girls). The main research methods are the
Bass-Perry questionnaire, the modified Freiburg Personality Inventory/Form
B (FPI-B), a technique of personal orientation study that allows to identify the
typical forms of respondents’ aggressive behavior, some personality traits;
to allocate four major types of personal orientation (humanistic, egocentric,
sociocentric, negativistic). The research has resulted in identifying some victim
behavior features among adolescents of different gender.

By analyzing and comparing the results of the experimental study, we came
to the following conclusions.

1. Foralong time there has been an opinion that the victim behavior has some
gender-specific features. The study identified some traits of victim behavior
among adolescents, but no clear gendered features have been identified. It
can be explained as the result of social changing gender in contemporary
society, the masculinization phenomenon among the females in particular.
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2. Deformation of gender stereotypes in modern society is reflected in the
manifestation of victim behavior.

3. Level of aggression, as one of the signs of victimization, is quite high both
among boys and girls.

4. Negativist personality orientation in which a teenager does not accept
himself or others prevail among the adolescents.

The contents of this article will be useful for teachers, university professors
and professionals interested in social psychology, pedagogy and victimology.

There are new questions and problems among the investigated ones that
need to be addressed. It is necessary to study the effect of individual personal
characteristics, such as temperament and character accentuation on the process
of individual victimization and to analyze the possible technology to prevent
victim behavior.
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