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Anotacija

Straipsnyje analizuojamas paaugliy patiriamas stresas socialiniy ir demografiniy
kintamyjy kontekste. Tyrimo duomenys leido nustatyti stresines situacijas ir identifi-
kuoti negatyvias emocijas, kurias iSgyvena paaugliai, priklausomai nuo jy lyties, am-
Ziaus. Respondenty duomenys buvo analizuojami apraSomosios ir matematinés statis-
tikos metodais. Nustatyta, kad paaugliai patenka j stresines situacijas ir iSgyvena ne-
gatyvias emocijas. Dazniausiai j tokias situacijas patenka vyresnio amziaus paauglés.
Gyvenamoji vieta mazai reikSminga stresiniams paaugliy iSgyvenimams, o mokyklos
socialiné aplinka laikytina dideliu stresogeniniu veiksniu.

Esminiai ZodZiai: paaugliai, stresinés situacijos, stresas, negatyvios emocijos.

Jvadas

Stresas yra biologinés, psichologinés kilmés reiSkinys, apibtidinamas kaip
spaudimas, jtampa; tai yra Zzmogaus bilisena, atsirandanti dél jvairiy ekstrema-
liy poveikiy. Stresa (angl. stress, rus. cmpecc - spaudimas, jtampa) galima buty
jvardyti ir kaip psichologine bei fiziologine jtampa, salygota fiziniy, emociniy,
socialiniy, ekonominiy ar profesiniy aplinkybiy ir jvykiy (Colman, 2015). Tokig
fiziologine ir psichologine jtampa kartais patiria devyni i$S deSimties Salies gy-
ventojy, todél Sio reiskinio biomedicininio ir psichologinio pobiidzio analizé yra
motyvuota ir suprantama (Europos saugos ir sveikatos darbe agentiira, 2009).
Klasikinés streso teorijos kiiréjas Seljé (Encyclopaedia Britannica) teigé, kad
stresas néra vien tik negatyvus reiSkinys, tai biitina gyvy organizmy funkciona-
vimo salyga, streso nejmanoma iSvengti, ji salygoja daugelis socialinés aplinkos
veiksniy (visuomeneés raida, ekonomika). Stresas yra Zalingas, kai virsija Zmo-
gaus turimus iSteklius, jis sekina organizmga, ypac nervy sistema, sukelia ligas.
Streso metu visi stresoriai (dirgikliai) reikalauja organizmo persitvarkymo ir j
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juos organizmas reaguoja visu pajégumu. Stresas mobilizuoja adaptacinius or-
ganizmo gebéjimus kilusiai kliti¢iai jveikti. Stresoriaus poveikis gali biiti teigia-
mas, kai jis aktyvina ir motyvuoja jveikti sunkumus. Tac¢iau daug dazniau stre-
soriai kelia grésme Zmogaus sveikatai ir saugumui, kokybiskai veiklai, moky-
muisi. Autorius mano, kad stresas - tai procesas, kurio dinamika yra gyvenimo
dinamika, todél vargu ar streso galima iSvengti.

Analizuojant socialiniy, biomedicinos moksly sriciy specialisty straipsnius
apie streso raiSka, ypatumus, prieZastis, stresg sukeliancius veiksnius, santy-
kinai galima juos skirstyti | mikrolygmens (asmenybés) ir makrolygmens (so-
cialinés aplinkos) veiksnius. Bendriausia prasme autoriai pastarojo lygmens
veiksnius jvardija kaip padidéjusia atsakomybe, netinkama pareigy paskirsty-
ma, smulkmeniska kontrole, padidéjusj darbo krivj, baime prarasti socialinj
statusg, nesaugumo jausma, blogus santykius su kolegomis ar bendramoksliais,
neaiskius veiklos tikslus, vadovo paramos ir pagalbos nebuvima (Burke, 2009).

Streso ir jo jveikos tyréju klasiky (Lazarus, Folkman, 1984; Folkman, Mosko-
vwitz, 2004) nuomone, streso sagvoka yra nevienaprasmeé, apimanti ne vien sti-
muline ir reaktyvine koncepcija. Tai asmens ir aplinkos sgveika, kur svarbus yra
aplinkos jvykis ir asmenybés iStekliy ivertinimas bei jveikimo reakcija. Autoriai
teigia, kad socialiniy jvykiy, situacijy negalima vertinti kaip stresiniy, neatsi-
zvelgiant | asmenybés savybes. Akivaizdu, kad stresa kaip reiskinj reikia anali-
zuoti ir vidiniy, ir i$oriniy kintamyjy saveikos kontekste. Si saveika - tai proce-
sas, kurio sékmingai tékmei neuztenka asmenybés turimy istekliy arsenalo. Sis
stygius kelia grésme asmens gerovei.

Streso ypatumus ir jo jveikos galimybes yra analizave nemaZzai uzsienio ir
Lietuvos autoriy (Lazarus, Folkman, 1984; Parker, Endler, 1992; Folkman,
Moskovwitz, 2004; Kriukova, 2010; Grakauskas, Valickas, 2006; Bubeliené,
Merkys, 2009, 2012; Kalpokiené, Gudaité, 2007; Kepalaité, 2013; Loikiené, Pi-
leckaité-Markoviené, 2013). Sie tyrimai atskleidZia jvairiy profesijy ir veiklos
sri¢iy suaugusiyjy streso iSgyvenima. Tyrimy, skirty streso raiskai jvairiais am-
Ziaus tarpsniais, néra pakankamai atlikta, nors stresas yra itin daznas paauglys-
tés raidos palydovas ir yra viena aktualiausiy Siandieninés mokyklos problemy
(Kutkienég, 2006).

Paauglystéje iSkyla nemazai psichologiniy ir socialiniy sunkumuy: fiziniai
kino poky¢iai ir asmenybés identifikacija, kintantys santykiai Seimoje ir tarp
bendraamZiy, atsakomybés augimas. Dél Siy veiksniy didéja paaugliy nerimas
ir stresas, daugeéja somatiniy sutrikimy. Autoriai teigia, jog paaugliai musy Sa-
lyje daznai jauciasi nelaimingi, vienisi, iSgyvena stresines situacijas, depresines
biisenas, stebimi mokiniy savizudiski polinkiai (Zaborskis, Makari, Zemaitiene,
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2002; Kutkiené, 2006). Todél paaugliy iSgyvenamuy stresiniy situacijy ypatumuy,
galimy streso jveikimo biidy analizé tampa ypac¢ aktuali. Paaugliy gebéjimas
spresti streso sukeltas problemas padés pagerinti ju savijautg, palengvinti ben-
dravimg tiek tarpusavyje, tiek su suaugusiais Zmonémis, saugiau jaustis juos
supancioje aplinkoje, pasiekti geresniy mokymosi rezultaty.

Kita vertus, tyrimy, analizuojanciy skirtingo amziaus asmeny opiausias
stresines situacijas (su kuriomis susiduria ir paaugliai bei jaunuoliai), néra pa-
kankamai atlikta. Kai kurie autoriai (Kepalaité, 2013; Klizas, Sulnieneg, 2012)
tyrimuose naudojo skales, atskleidziancias streso intensyvumo lygj, ir pristaté
ju patikimumo bei validumo ypatybes, taciau naudotos kokybinio tyrimo strate-
gijos ir taikytos metodiky patikimumo procediros yra nepakankamai atskleis-
tos. Prieinamos literatiiros Saltiniy duomenimis, paaugliy populiacijoje streso
klausimyno (The Adolescent Stress Questionnaire) pirmuosius validavimo ban-
dymus atliko Pileckaité-Markoviené ir Siukaitiené (2014). Jos atkreipé déme-
sj i Zimmer-Gembeck ir Skinner (2008) tyrima ir padaré iSvada, kad dazniau-
siai paaugliy patiriamas stresas yra siejamas su mokykla ir su problemomis,
patiriamomis bendraujant su mokytojais (Siukaitiené, Pileckaité-Markoviené,
2014, p. 10, cit. Zimmer-Gembeck, Skinner, 2008). Makari, Zaborskis (2000)
teigia, kad tik 50 proc. mokiniy savijauta mokykloje yra gera. Pikiinas ir Palu-
janskiené (2001) aiSkina, kad mokiniy blogos savijautos mokykloje priezastimi
gali biiti mokiniy patiriamas mokyklinis nerimas, problemiski tarpasmeniniai
santykiai su bendraamziais. Klizas, Kliziené, Talacka (2013) pateikia priesta-
ringg informacijg apie berniuky ir mergaiciy savijauta mokykloje: jie teigia, jog
berniukai turi daugiau somatiniy nusiskundimy nei mergaités; Sis tvirtinimas
liudyty, kad berniukai labiau nei mergaités patiria chroniska stresg mokykloje.
Be to, mokslininkai paZymi, kad paaugliy, ypa¢ mergaiciy, pazeidZiamumas yra
itin didelis apie penkioliktuosius gyvenimo metus. ApZvelgus keleta moksliniy
tyrimy akivaizdu, kaip svarbu tirti paaugliy streso sukeliamus iSgyvenimus tiek
sociokultiiriniu, tiek iSgyvenimo intensyvumo, tiek demografiniy kintamyjy as-
pektu. Siame straipsnyje apsiribosime pristatydami atsakymus j du problemi-
nius klausimus, kurie apibréZia straipsnio problemine erdve: kokie yra paaugliy
iSgyvenamo streso ypatumai ir kokie yra stresiniy situacijy isgyvenimo skirtumai,
priklausomai nuo lyties, amZiaus, gyvenamosios vietos ar socialinés aplinkos?

Tyrimo tikslas - atskleisti paaugliy iSgyvenamo streso ypatumus, priklau-
somai nuo demografiniy veiksniy.

Tyrimo objektas - paaugliy iSgyvenamy stresiniy situacijy ypatumai, atsi-
zvelgiant i demografinius kintamuosius (amziy, lyti, gyvenamaja vieta, socialine
aplinka).

95



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2016 1 (34)

Tyrimo metodika ir imtis

Tyrimo imtis sudaryta tikslinés (patogiosios) atrankos biidu. LaiSkai su pra-
Symu atsakyti | pateiktus klausimus apie stresines situacijas ir iSgyvenamas
emocijas buvo iSsiysti mokykly vadovams. Tyrime dalyvavo jvairiy Lietuvos
miesty (N = 110), kaimy (N = 79) ir miesteliy (N = 60) paaugliai (N = 249):
jaunesnio amziaus (12-14 m.) paaugliy N = 66; vidurinio amziaus (14-16 m.)
paaugliy N = 100 ir vyresnio (16-18 m.) amZziaus paaugliy N = 83; mot. lyties
N =164, vyr. lyties N = 85.

Paaugliy iSgyvenamo streso ypatumy analizei atlikti buvo naudojama elek-
troniné anketa, sudaryta i§ 3 daliy: 1) demografiniy klausimy, 2) klausimy
apie dazniausiai patiriamg nerimg ir jtampg jvairiose aplinkose, 3) Kriukovos
(2010) adaptuoto Frydenberg, Lewis (1993) Adolescent Coping Scale (ACS)
klausimyno, atskleidziancio, kaip paaugliai susidoroja su stresu ir sunkumais.
Klausimyne yra 80 teiginiy, kuriems jvertinti buvo naudojama ranginé Likerto

penkiy baly skalé (,niekada“ ,retai“, ,kartais®, ,daznai® ,labai daznai“). Anketa
buvo skelbiama internetiniame tinklalapyje www.apklausa.lt.

Siame straipsnyje pristatomi tik demografiniy duomeny ir atsakymy apie
dazniausiai patiriama nerimg ir jtampg jvairiose aplinkose analizés rezultatai.
Duomenys buvo analizuojami pasitelkiant SPSS (Statistical Package for Social
Sciences) 19.0 for Windows programa. Analizei naudoti apraSomosios matemati-
nés statistikos, Chi kvadrato, t testo ir ANOVA metodai. Chi kvadrato nebuvo ga-
lima taikyti visoms demografiniy duomeny koreliacijoms su iSgyvenamo streso
daZnumu nustatyti, nes imties dydZziai pagal paaugliy amziaus grupes, gyvena-
maja viety, stresa sukelianc¢iag aplinka buvo nepakankami. Todél Siy demografi-
niy kintamyjy rySiui su streso iSgyvenimo daZznumu nustatyti buvo naudojamas
t testas nepriklausomoms imtims ir ANOVA.

Tyrimo duomeny analizé

Tyrimo metu buvo stengiamasi i$siaiskinti, ar amzius turi jtakos patiriamam
stresui. Patiriamo nerimo ir itampos dazniai pateikiami stulpelinéje diagramoje
(zr. 1 pav.), statistiniam reikSmingumui nustatyti taikytas t testas nepriklauso-
moms imtims.
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respondenty skaicius

damai retai nickada

" 12-14 metai ¥ 14-16 metai 16-18 metai

1 pav. Skirtingo amziaus paaugliy patiriamas stresas (N = 249)

IS paveikslo matyti, kad didesné dalis 12-14 m. paaugliy nurodo, jog retai
patiria stresg, jtampa (N = 45), 16 Sios amziaus grupés paaugliy daznai patiria
stresg ir itampa, 5 Sios amziaus grupeés respondentai prisipaZzjsta tokio iSgyve-
nimo niekada nepatyre.

Vidurinio amzZiaus (14-16 m.) paaugliai (N = 40) teigia, kad patiria stresg ir
jtampa daznai, o 55 paaugliai - retai. Tik 5 Sios amziaus grupés respondentai
prisipazjsta niekada tokio iSgyvenimo nepatyre.

Dazniau nei kitos dvi amziaus grupés stresg ir jtampg jaucia vyresnio am-
ziaus (16-18 m.) paaugliai (N = 42), maziau Sios amziaus grupés paaugliy (N =
37) prisipazjsta stresg iSgyvenantys retai.

Niekada streso nepatiria tik maza dalis tyrime dalyvavusiy skirtingo am-
Ziaus paaugliy.

Taikant t testg nepriklausomoms imtims buvo nustatyta, kad amziaus grupé
yra reikSmingas kintamasis iSgyvenant stresg. Atskleista, kad vidurinio amZiaus
(14-16 m.) ir vyresni (16-18 m.) paaugliai patiria nerimg ir jtampg reikSmingai
daZniau (p = 0,04 ir p = 0,002) nei jaunesni (12-14 m.) paaugliai. Taiau vyres-
ni paaugliai ir vidurinio amziaus grupés paaugliai vienodai daznai (p = 0,214)
iSgyvena stresa.

Kutkiené (2000) taip pat pazymi, kad streso daznumas priklauso nuo am-
Ziaus: vyresnio amziaus paaugliai dazniau patiria nerima, itampa ir patenka j
stresines situacijas nei jaunesnio amziaus paaugliai. Tai galima sieti su paaug-
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lystés laikotarpiu vis sudétingéjanciais gyvenimo uzdaviniais: fiziniu brendimu,
pritapimu arba nepritapimu prie bendraamziy grupés, draugystés su priesin-
ga lytimi uZmezgimu (Pikunas, Palujanskiené, 2001). Vyresnio amziaus paau-
gliams stresg ir jtampa daznai gali sukelti ir atsakomybé uz mokymosi rezulta-
tus, egzaminy baimé.

Tyrimo metu buvo siekiama i$siaiSkinti, ar lytis yra reik§mingas kintamasis
iSgyvenant stresa (Zr. 2 pav.).

¥ paauglé (N=164)

B paauglys (N=85)

Respondenty skaicius

daznai retai nickada

2 pawv. Skirtingos lyties paaugliy patiriamas stresas (N = 249)

Buvo taikytas x? kriterijus ir nustatyta, kad berniuky ir mergaiciy patiriamo
streso daZnis statistiSkai reikSmingai skiriasi (x* = 14,900; p = 0,001; df = 2).
Mergaités Zymiai daZniau patiria nerimg ir jtampa nei berniukai. Gauti rezulta-
tai panasus j kity autoriy atlikty tyrimy duomenis. PavyzdZiui, Zaborskis, Maka-
ri, Zemaitiené (2002) teigia, kad jtampa beveik kiekviena savaite igyvena kas
trecias vaikinas ir kas antra mergina.

Tyrimo metu noréjome issiaiSkinti, ar paaugliy patiriamas stresas priklauso
nuo jy gyvenamosios vietos (Zr. 3 pav.).
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Respondenty skaidius

retai niekada

mkaime(N=79) wmmiestelyje (N=60) mmieste (N=110)

3 pav. Skirtingose vietose gyvenanciy paaugliy patiriamas stresas (N = 249)

IS paveikslo matyti, kad didesné dalis (N = 45) kaime gyvenanciy paaugliy
nurodo, jog retai patiria nerimg ir jtampa, daZnai patiriantys nerimg ir jtampg
nurodeé 31 paauglys. Vienodas skaicius miestelyje gyvenanciy paaugliy nurodo,
kad daznai jaucia nerimg ir jtampa (N = 28) bei retai jaucia nerimg ir jtampg
(N = 28). Tik nedidelé dalis paaugliy (kaime N = 3, miestelyje N = 4, mieste
N = 7) nurodo, kad niekada nejaucia nerimo ir jtampos, taciau taip teigianciy
mieste gyvenanciy paaugliy skaicius yra dvigubai didesnis nei kaime ar mies-
telyje.

Taikant t testa buvo nustatyta, kad gyvenamoji vieta neturi jtakos streso is-
gyvenimui: tiek kaime (M = 1,65; SD = 0,556), tiek miestelyje (M = 1,60; SD =
0,616), tiek mieste (M = 1,71; SD = 0,580) paaugliai vienodai iSgyvena nerima,
jtampa.

Tyrimo metu buvo siekiama issiaiskinti, kuriose socialinése aplinkose paaug-
liai dazniausiai patiria stresg ir jtampa.
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4 pav. Skirtingose socialinése aplinkose paaugliy patiriamas stresas

Gauti tyrimo duomenys atskleidZia, kad pakankamai didelis skaicius (N = 78)
paaugliy stresg ir jtampa dazniausiai patiria mokykloje - tai sudaro 46,3 proc.
moKkiniy i§ visy 77,6 proc., kurie apskritai stresg iSgyvena daZnai. Vis délto di-
desnis skaic¢ius paaugliy (N = 88) teigia, kad stresa mokykloje iSgyvena retai:
jie sudaro 52,7 proc. i$ 64,2 proc. paaugliy, apskritai stresa iSgyvenanciy retai.
Chi kvadratu tikrinant, ar streso iSgyvenimo daznumas priklauso nuo mokyk-
los, gauti duomenys atskleidzia (x* = 18,577; p = 0,000; df = 1), kad negalima
teigti, jog paaugliy populiacijoje streso iSgyvenimo daznumas biity siejamas su
mokykla, nors Kkiti autoriai, pavyzdziui, MartiSauskiené (2004), nustaté labai
panasy (55,4 proc.) vyresnio amziaus paaugliy, jau¢ianciy padidéjusj arba di-
delj nerimg, skaiciy.

Maziausias skaicius paaugliy (N = 19) stresg ir jtampg patiria nepazjstamy
asmeny aplinkoje, draugy rate (N = 21) ir kitose vietose (N = 6). Kaip kitos vie-
tos ivardijami bureliai, socialiniai renginiai, tarpasmeniniai santykiai. Galima
bity teigti, kad daugumai paaugliy butent Sios aplinkos leidzia atsipalaiduoti ir
meégautis gyvenimu.

Santykinai nemenkas (N = 39) paaugliy skaiCius stresg iSgyvena namuose.
Tai sudaro 55,7 proc. paaugliy, prisipaZjstanciy, kad iSgyvena stresa. Tiriant
ANOVA metodu, ar yra statistiSkai reikSmingas skirtumas tarp paaugliy, pati-
rianciy stresg namuose, ir paaugliy, patirianciy stresg mokykloje, gauti duome-
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nys atskleidé, jog mokykloje SS =4,013; p = 0,000; df = 2, dispersija = 2,052; F =
9,917; namuose SS?=2,361; p=0,003; df = 2, dispersija = 1,181; F = 6,002. Taigi
galima teigti, kad mokykloje mokiniai Zymiai dazniau iSgyvena stresg negu na-
muose. Sie rezultatai siejasi su Kutkienés (2006) teiginiu, kad stresas ir jtampa
yra viena i$ aktualiausiy Siandieninés mokyklos problemuy. Kity autoriy atlikti
tyrimai taip pat patvirtina, kad mokiniai mokykloje patiria stiprig jtampa dél
didelio krivio, patiriamy mokymosi sunkumy, bendravimo su mokytojais sun-
kumy, paty¢iy (Grant, 1998; Laskyté, Zemaitiené, Vaitkevicius, 2008; Siukstie-
né, 2014).

Apibendrinimas

Tyrimo rezultatai atskleidé, kad labai nedidelé dalis i$ tyrime dalyvavusiy
paaugliy konstatavo, jog néra iSgyvene streso; didzioji dalis stresg iSgyvena re-
tai, o daugiau nei trecdalis paaugliy prisipazjsta, kad stresg iSgyvena daznai.
Jaunesnio amZziaus paaugliai Zymiai re¢iau nei vidurinés amziaus grupés paaug-
liai ir vyresnio amZiaus paaugliai iSgyvena stresa. Vidurinés amZziaus grupés pa-
augliai ir vyresni paaugliai statistiskai reikSmingai dazniau iSgyvena stresg nei
jaunesnés amziaus grupés paaugliai. Sie rezultatai gali biiti siejami su padidéju-
sia atsakomybe uz jsipareigojimus, ateities likescius.

Remiantis empiriniais duomenimis galima konstatuoti, kad mergaités zy-
miai daZniau patiria nerima ir jtampa nei berniukai. Si tendencija, stebima ir
kity autoriy, gali buti aiSkinama savybémis, kurios biidingesnés mergaitéms nei
berniukams, t. y. mergaitéms budingas didesnis jautrumas, joms keliami dides-
ni reikalavimai, jos yra ripestingesnés, pasiZymi didesniu empatiskumu.

Mieste gyvenantys paaugliai, labiau nei gyvenantys kaime ar miestelyje, yra
linke prisipazinti, kad stresg iSgyvena daznai. Didesné dalis tiek mieste, tiek kai-
me gyvenanciy paaugliy teigia, kad stresg iSgyvena retai; labai nedidelé dalis
paaugliy, gyvenanciy tiek mieste, tiek kaime, tiek miestelyje, teigia, kad streso
niekada néra patyre. Anketinés apklausos duomeny statistiné analizé statistis-
kai reikSmingo skirtumo tarp paaugliy gyvenamosios vietos nefiksuoja, todél
galima teigti, jog gyvenamoji vieta paaugliy streso iSgyvenimo daZznumui jtakos
neturi.

Socialiné aplinka - mokykla, namai, draugy ratas, nepazjstami asmenys - turi
jtakos paaugliy streso i$gyvenimo daznumui. Zymiai daZniau paaugliai stresg ir
jtampa iSgyvena mokykloje nei namuose, draugy rate ar nepaZjstamy Zmoniy

tangl. Mean of Square.
2 Kvadraty suma (angl. Sum of Squares).
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aplinkoje. Vis délto tyrimo rezultatai liudija, kad Zymiai didesné dalis paaugliy
mokykloje stresa iSgyvena retai; tarp paaugliy, iSgyvenanciy stresg mokyklo-
je daznai, ir tarp paaugliy, iSgyvenanciy stresa mokykloje retai, yra statistiskai
reikSmingas skirtumas. Dél Sios prieZasties mokyklos, kaip socialinés aplinkos,
dazniausiai siejamos su paaugliy streso iSgyvenimu, negalima laikyti patiria-
mos jtampos ir nerimo pagrindine priezastimi, net jei stresas ir jtampa yra vie-
na i$ aktualiausiy Siandieninés mokyklos problemuy.
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PAAUGLIU PATIRIAMAS STRESAS DEMOGRAFINIU KINTAMUJU
ANALIZES KONTEKSTE

Daiva Aljfanoviené, Asta \faitkeviéiené,
Odeta Sapelyté, Danuté Sarauskiené

Santrauka

Straipsnyje analizuojami paaugliy patiriamy stresiniy situacijy ypatumai.
Paauglystéje iskyla nemazai biologiniy, psichologiniy ir socialiniy sunkumuy:
fiziniai pokyciai, asmenybeés identifikacija, kintantys santykiai Seimoje ir tarp
bendraamziy, atsakomybés augimas. Tyrimy, analizuojanciy skirtingo amziaus
asmeny opiausias stresines situacijas (su kuriomis susiduria ir paaugliai bei
jaunuoliai), néra pakankamai atlikta. Galima teigti, kad pasigendama ir paaugliy
bei jaunuoliy stresiniy situacijy raiskos, jy analizés tyrimo patikimy metodiky,
adaptuoty Lietuvos sociokultiiriniame kontekste.

Tyrimo tikslas - atskleisti paaugliy iSgyvenamo streso ypatumus, priklau-
somai nuo demografiniy veiksniy.

Tyrimo objektas - paaugliy iSgyvenamy stresiniy situacijy ypatumai, atsi-
zvelgiant j demografinius kintamuosius (amziy, lytj, gyvenamaja vietg, socialine
aplinka).

Tyrimo metodika ir imtis

Tyrimo imtis sudaryta tikslinés (patogiosios) atrankos budu. Tyrime daly-
vavo jvairiy Lietuvos miesty (N = 110), kaimy (N = 79) ir miesteliy (N = 60)
paaugliai (N = 249). Paaugliy iSgyvenamo streso ypatumy analizei atlikti buvo
naudojama elektroniné anketa, sudaryta is 3 daliy: 1) demografiniy klausimy,
2) klausimy apie dazniausiai patiriamg nerimg ir jtampg jvairiose aplinkose,
3) Kriukovos (2010) adaptuoto Frydenberg, Lewis (1993) Adolescent Coping
Scale (ACS) klausimyno, atskleidziancio, kaip paaugliai susidoroja su stresu ir
sunkumais.
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Apibendrinimas

Tyrimo rezultatai atskleidé, kad labai nedidelé dalis tyrime dalyvavusiy pa-
augliy prisipazista, jog néra iSgyvene streso; didzioji dalis stresg iSgyvena retai,
o daugiau kaip trecdalis paaugliy prisipaZjsta, kad stresg iSgyvena daZnai.

Mergaités Zymiai daZniau igyvena nerima ir jtampa nei berniukai. Si ten-
dencija, stebima ir kity autoriy, gali buti aiSkinama savybémis, kurios budinges-
nés mergaitéms nei berniukams, t. y. mergaités yra jautresnés aplinkos reikala-
vimams, ripestingesnés, joms biidinga didesné empatija.

Anketinés apklausos duomeny statistiné analizé statistiSkai reikSmingo
skirtumo tarp paaugliy gyvenamosios vietos nefiksuoja, todél galima teigti, kad
gyvenamoji vieta paaugliy streso iSgyvenimo daznumui jtakos neturi.

Socialiné aplinka - mokykla, namai, draugy ratas, nepaZjstami asmenys - turi
jtakos paaugliy streso i$gyvenimo daznumui. Zymiai daZniau paaugliai stresg ir
jtampg iSgyvena mokykloje nei namuose, draugy rate ar nepazjstamy Zmoniy
aplinkoje. Vis délto tyrimo rezultatai liudija, kad gerokai didesné dalis paaugliy
mokykloje stresg iSgyvena retai; tarp paaugliy, iSgyvenanciy stresg mokyklo-
je daznai, ir tarp paaugliy, iSgyvenanciy stresa mokykloje retai, yra statistiskai
reikSmingas skirtumas.
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STRESS EXPERIENCED BY ADOLESCENTS
IN THE CONTEXT OF THE ANALYSIS
OF DEMOGRAPHIC VARIABLES

Daiva Alifanoviené, Asta Vaitkeviciené,
Odeta Sapelyté, Danuté Sarauskiené
Siauliai University
P. Visinskio St. 25, LT-76351 Siauliai, Lithuania

Abstract

The article deals with the peculiarities of stress experienced by adolescents in
the context of the analysis of social, demographic variables. Research data enabled to
identify stressful situations and negative emotions which are experienced by adolescents
depending on their gender, age. Respondents’ data was analysed using descriptive and
mathematical statistics methods. It was revealed that adolescents found themselves in
stressful situations and experienced negative emotions. Senior age female adolescents
find themselves in such situations most often, the place of residence is little significant
to adolescents’ stressful experiences, while social environment of the school is to be
considered a strong stressogenic factor.

Keywords: adolescents, stressful situations, stress, negative emotions.

Introduction

Stress is a phenomenon of biological, psychological origin which is described
as a pressure, tension; it is a human condition resulting from various extreme
effects. Usually, stress is considered as a psychological and physical strain or
tension generated by physical, emotional, social, economic or occupational
circumstances or events (Colman, 2015). Such physiological and psychological
tension is from time to time experienced by nine out of ten country’s residents;
therefore, biomedical and psychological analysis of this phenomenon is
reasoned and understandable (European Agency for Safety and Health at
Work, 2009). The author of the classical theory of stress, Selje (Encyclopaedia
Britannica), stated that stress is not just a negative phenomenon, it is a
condition necessary for functioning of living organisms, it is impossible to avoid
itand it is determined by many factors of social environment (the development
of the society, economics). Stress is harmful when it exceeds available human
resources, it exhausts the organism, particularly the nervous system, causes
diseases. During stress all stressors (irritants) require reorganisation of the
organism and the organism reacts to them in its full capacity. Stress mobilises
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adaptive capacities of the organism in order to cope with an obstacle. The impact
of the stressor can be positive when it activates and motivates to overcome
difficulties. However, much more often stressors pose threat to human health
and safety, quality performance and learning. The author believes that stress is
a process the dynamics of which is the dynamics of life and is hardly avoidable.

Analysing scientific articles of authors of biomedical, social sciences about
stress manifestation, peculiarities, underlying factors, they can be conditionally
divided into micro (personality) and macro (social environment) levels. In the
most general sense, authors describing the latter level, name such factors as
increased responsibility, inappropriate allocation of duties, trivial control,
increased workload, fear of losing one’s social status, insecurity, bad relations
with colleagues or peers, unclear performance goals, absence of management
support and assistance (Burke, 2009).

In the opinion of classics of stress and coping with it (Lazarus & Folkman,
1984; Folkman & Moskovwitz, 2004), the concept of stress has more than
one meaning, it encompasses not only stimulating-reactive conception. It
is an interaction between a person and environment, where the event of the
environment, the evaluation of personal resources and the coping response are
important. The authors state that social events, situations cannot be viewed
as stressful regardless of personality features. It is evident that stress as a
phenomenon must be also analysed in the context of interaction of internal
and external variables. This interaction is a process the successful flow of
which requires more than the arsenal of available personal resources. This lack
endangers personal wellbeing.

Stress peculiarities and its coping possibilities are analysed by a number of
foreign and Lithuanian authors (Lazarus & Folkman, 1984; Parker & Endler,
1992; Folkman & Moskovwitz, 2004; Kriukova, 2010; Grakauskas & Valickas,
2006; Bubeliené & Merkys, 2009, 2012; Kalpokiené & Gudaité, 2007; Kepalaité,
2013; Loikiené & Pileckaité-Markoviené, 2013). These studies mainly disclose
the experience of stress by adults engaged in various professions and activity
areas. The number of studies about stress in different periods of persons’
development is insufficient, although the increased stress in adolescence is one
of the most urgent problems in today’s schools (Kutkiené, 2006).

In adolescence, a lot of psychological and social difficulties arise: physical
changes of the body, personality identification, changing relationships in
the family and among peers, growing responsibility. These factors increase
adolescents’ anxiety and stress, the number of somatic disorders increases.
The authors state that adolescents in our country often feel unhappy, lonely,
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experience stressful and depressive states, suicidal tendencies among
adolescents are observed (Zaborskis, Makari, & Zemaitiené, 2002; Kutkiene,
2006). Therefore, the analysis of characteristics of adolescents’ experienced
stressful situations, possible ways of coping with them becomes particularly
relevant. Adolescents’ ability to solve problems caused by stress will help to
improve their condition, facilitate communication with each other and adults,
feel safer in the surrounding environment and achieve better learning outcomes.

On the other hand, the number of studies analysing the most burning stressful
situations of differentage persons encountered by adolescents and young people
is insufficient. Some authors (Kepalaité, 2013; Klizas & Sulnieneg, 2012) used the
scales, disclosing the stress intensity level and presented characteristics of their
reliability and validity; qualitative research strategies and reliability procedures
of used methodologies employed by the authors are insufficiently disclosed.
According to the data of available literature sources, first validation tests of
the adolescent stress questionnaire were conducted by Pileckaité-Markoviené
and Siukaitiené (2014). They drew attention to Zimmer-Gembeck’s, Skinner’s
(2008) study and stated that most often adolescents’ experienced stress was
related to the school (Siukaitiené, Pileckaité, & Markoviené, 2014, p. 10 quote
Zimmer-Gembeck & Skinner, 2008) and problems with teachers. Makari &
Zaborskis (2000) state that the condition of only 50 per cent of pupils at school
is reported as “good”. Pikiinas and Palujanskiené (2001) explain that pupils’
bad condition at school can be caused by pupils’ experienced school anxiety,
problematic interpersonal relationships with peers. Klizas, Kliziené, & Talacka
(2013) provide contradictory information about the condition of boys and
girls at school: they state that boys have more somatic complaints than girls,
and this statement would witness that boys more than girls experience long-
lasting chronic stress at school, but here the authors also note that adolescents,
especially girls, are extremely vulnerable when they are about fifteen years old.
Having reviewed several scientific studies, it is evident that it is important to
investigate adolescents’ stress experiences in the socio-cultural aspect, in the
aspect of intensiveness of experiencing stress and in the aspect of demographic
variables. In this article, we will limit our research to presenting answers to two
problem questions that define the problem space of the article: What are the
characteristics of stress experienced by adolescents? Are there any differences of
experiencing stressful situations with regard to gender, age, place of residence or
social environment?

Research aim: to disclose the characteristics of stress experienced by
adolescents influenced by demographic factors.
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Research object: the characteristics of stressful situations experienced by
adolescents, considering demographic variables (gender, sex, place of residence,
social environment).

Research Methodology and Sample

The sample was formed using purposive convenience sampling. Letters
with the request to respond to given questions about stressful situations and
experienced emotions were sent out to the heads of schools. The study was
attended by adolescents (N=249) from various Lithuanian cities (N=110),
villages (N=79) and towns (N=60):juniorageadolescents (12-14 yearsold) N=66;
middle age adolescents (14-16 years old) N=100 and senior age adolescents
(16-18 years old) N=83; female adolescents N=164, male adolescents N=85.

The questionnaire survey used for the analysis of the characteristics of stress
experienced by adolescents consisted of 3 parts: 1) demographic questions,
2) questions about the most often experienced anxiety and tension in different
environments, 3) Frydenberg’s and Lewis’ (1993) adolescent coping scale
questionnaire adapted by Kriukova (2010) which reveals how adolescents cope
with stress and difficulties. The questionnaire contains 80 statements which
were evaluated using Likert type five-point scale (never, rarely, sometimes, often
and very often). The questionnaire was placed on the website www.apklausa.lt.

This article presents only the results of the analysis of demographic data
and answers about the most often experienced anxiety and tension in different
environments. The data was analysed using the SPSS (Statistical Package
for Social Sciences) 19.0 for Windows. The analysis employed descriptive
mathematical analysis, chi-square, T-test and ANOVA methods. Chi-square
could not be applied for identification of all correlations of demographic data
with frequency of experienced stress because sample sizes of adolescents’
age groups, the place of residence, stressful environment were insufficient.
Therefore, the relation of these demographic variables with the frequency of
experienced stress was identified using the T-test for independent samples and
ANOVA.

The Analysis of Research Data

The research aimed to find out whether the age affects experienced stress
in different age groups. Frequencies of experienced anxiety and tension are
presented in the bar graph (Fig. 1), the statistical significance was identified
applying T-test for independent samples.
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Fig. 1. Stress experienced by adolescents of different ages (N=249)

The figure shows that a larger share of adolescents aged 12-14 indicates
that they rarely experience stress, tension (N=45), 16 adolescents of this age
group often experience stress and tension, 5 respondents of this age group
acknowledge that they have never experienced this feeling.

Middle aged adolescents, who are 14-16 years old, (N=40) state that they
experience stress and tension often, while 55 adolescents do it rarely. Only 5
respondents in this age group acknowledge that they have never experienced
this feeling.

Compared to other two age groups, stress and tension are experienced more
often by senior age adolescents aged 16-18 (N=42), aless number of adolescents
of this age group (N=37) acknowledge that they rarely experience stress.

Only a small share of different age adolescents who participated in the
research never experience stress.

Applying the T-test for independent samples, it was identified that the age
group was a significant variable in experiencing stress. It was disclosed that
middle-aged adolescents (14-16 years old) and senior adolescents (16-18
years old) experienced anxiety and tension significantly more often (p=0.04
and p=0.002) than junior age adolescents (12-14 years old). However, senior
adolescents and middle-aged adolescents experience stress equally often
(p=0.214).
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Kutkiené (2000) also notes that frequency of stress depends on age: senior
age adolescents more often experience anxiety, tension and find themselves
in stressful situations than junior age adolescents. This can be related to
increasingly growing life challenges in the adolescence period: physical
maturation, belonging to or alienation from the peer group, starting friendship
with the opposite sex (Pikiinas & Palujanskiené, 2001). Stress and tension
among senior age adolescents can often be also caused by responsibility for
learning results and fear of examinations.

The study was designed to find out whether gender was a significant variable
for experiencing stress (Fig. 2).

N (number of respondents)

-y

often rarely never
female adolescent (N=164) B male adolescent (N=85)

Fig. 2. Stress experienced by adolescents of different genders (N=249)

The study employed x? criteria, and the statistically significant difference
between the frequency of stress experienced by boys and girls (x*=14.900;
p=0.001; df=2) was identified. Girls much more often experience anxiety
and stress than boys. The obtained results are similar to the data of studies
conducted by other authors. For example, Zaborskis, Makari, & Zemaitiené
(2002) state that almost every week tension is experienced by every third boy
and every second girl.

The study was aimed to find out whether stress experienced by adolescents
depended on their place of residence (Fig. 3).
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Fig. 3. Stress experienced by adolescents who live in different places (N=249)

The figure shows that a larger share of adolescents who live in a village
(N=45) indicates that they rarely experience anxiety and tension, a smaller
share of adolescents (N=31) experience anxiety and tension often. Equal
number of adolescents who live in a town indicate that they often (N=28) and
rarely (N=28) feel anxiety and tension. Only a small share of adolescents (N=3
in a village, N=4 in a town, N=7 in a city) indicate that they never feel anxiety
and tension, but there are twice more adolescents who live in a city and state so
than those who live in a village or a town.

Applying the T-test, it was found that the place of residence did not affect
the experiencing of stress: in a village (M=1.65; SD=0.556), in a town (M=1.60;
SD=0.616) and in a city (M=1.71; SD=0.580) adolescents equally experience
anxiety, tension.

The study aimed to find out in which social environments adolescents most
often experienced stress and tension.
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Fig. 4. Stress experienced by adolescents in different social settings

The obtained data discloses that quite a high number of adolescents (N=78)
usually experience stress and tension at school, which accounts for 46.3
percent of pupils from all 77.6 percent who in general frequently experience
stress. Anyway, the number of adolescents stating that they experience stress
at school rarely is higher (N=88); they make up 52.7 percent from 64.2 percent
who in general rarely experience stress. Chi-square test for testing whether the
frequency of experiencing stress depends on the school discloses (x*=18.577;
p=0.000; df=1) that we cannot state that frequency of experiencing stress among
adolescents is related to school, although other authors, such as MartiSauskiené
(2004), found a very similar number of senior adolescents who feel increased
or high anxiety (55.4 percent).

The least number of adolescents experience stress and tension being among
unfamiliar people (N=19), among friends (N=21) and in other places (N=6).
Clubs, social events, interpersonal relations are treated as other places. It could
be stated that namely these settings allow the majority of adolescents to relax
and enjoy life.

Relatively a quite high number of adolescents (N=39) experience stress
at home. This represents 55.7 percent of adolescents who acknowledge that
they experience stress. Applying ANOVA for identification of whether there is
a statistically significant difference between those adolescents who experience
stress at home and at school, the obtained data disclosed the presence of
difference (at school: sum of squares=4.013, p=0.000, df=2, mean square=2.052;
f=9.917; at home: sum of squares =2.361, p=0.003, df=2, mean square=1.181;
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f=6.002), showing that pupils at school significantly more often experienced
stress than at home. These results relate to Kutkiené’s (2006) statement that
stress and tension are among the most burning problems in today’s schools.
Studies conducted by other authors also confirm that pupils at school experience
considerable tension due to large workload, encountered learning difficulties,
difficulties of communication with teachers, bullying (Grant, 1998; Laskyté et
al., 2008; Siukstiené 2014).

Discussion

Research results disclosed that a very small share of adolescents who
participated in the research acknowledged that they had never experienced
stress, the majority of them experienced stress rarely and more than a third
of adolescents acknowledged that they experienced stress often. Junior
age adolescents much rarer than middle-aged adolescents and senior age
adolescents experience stress often. Middle-aged adolescents and senior
adolescents statistically significantly more often experience stress than junior
age adolescents. These results can be related to an increased responsibility for
commitments, expectations with respect to the future.

Girls indicate that they significantly more often experience anxiety and
tension than boys. This trend, which is also observed by other authors, can be
explained by features that are more characteristic to girls than boys; i.e. girls’
greater sensitivity to environmental requirements, a stronger sense of care,
greater empathy to expectations of surrounding people.

Adolescents who live in a city more likely than the ones who live in a village
or town acknowledge that they experience stress often. A larger share of
adolescents who live both in a city and in a village state that they experience
stress rarely and a very small share of adolescents who live in a city, town and
village state that they have never experienced stress. The statistical analysis
of the questionnaire data does not record a statistically significant difference
between adolescents’ place of residence; therefore, it can be stated that the
residential place does not influence the frequency of adolescents’ experienced
stress.

Social environment, encompassing the school, home, the circle of friends,
unfamiliar people, influences the frequency of stress experienced by adolescents.
Adolescents experience stress and tension at school significantly more often
than at home, among friends or unfamiliar people. Still, research results witness
that a considerably higher proportion of adolescents experience stress at school
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rarely and that there is a statistically significant difference between adolescents
who experience stress at school often and the ones who experience it rarely.
For this reason, the school as a social setting that is most often associated
with adolescents’ experienced stress cannot be treated as the main reason of
experiencing stress and tension even if stress and tension are one of the most
relevant problems of today’s school.
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STRESS EXPERIENCED BY ADOLESCENTS IN THE CONTEXT
OF THE ANALYSIS OF DEMOGRAPHIC VARIABLES

Daiva Alvifanoviené, Asta Yaitkeviéiené,
Odeta Sapelyté, Danuté Sarauskiené

Summary

The article deals with the characteristics of stressful situations experienced
by adolescents. In adolescence, a lot of biological, psychological and social
problems arise: physical changes, personality identification, changing
relationships in the family and among peers, growing responsibility. The
number of studies analysing the most burning stressful situations of different
age persons encountered by adolescents and young people is insufficient. It
can be stated that there is a lack of reliable methodologies for investigating
manifestation and analysis of stressful situations of adolescents and young
people adapted to Lithuanian socio-cultural context.

Research aim: to disclose the characteristics of stress experienced by
adolescents, depending on demographic factors.

Research object: the characteristics of stressful situations experienced by
adolescents, considering demographic variables (age, gender, place of residence,
social environment).

Research Methodology and Sample

The sample was formed using purposive convenience sampling. The study
was attended by adolescents (N=249) from various Lithuanian cities (N=110),
villages (N=79) and towns (N=60). The questionnaire survey used for the
analysis of peculiarities of stress experienced by adolescents consisted of 3
parts: 1) demographic questions, 2) questions about the most often experienced
anxiety and tension in different environments, 3) Frydenberg’s and Lewis’
(1993) adolescent coping scale questionnaire adapted by Kriukova (2010),
which reveals how adolescents cope with stress and difficulties.
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Generalisations

Research results disclosed that a very small share of adolescents who
participated in the research acknowledged that they had never experienced
stress, the major share experienced stress rarely and over a third of adolescents
stated that they experienced stress often.

Empirical results show that girls significantly more often experience anxiety
and tension than boys. This trend, which is also observed by other authors, can
be explained by features that are more characteristic to girls than boys; i.e. girls’
greater sensitivity to environmental requirements, a stronger sense of care,
greater empathy to expectations of surrounding people.

The statistical analysis of the questionnaire data does notrecord a statistically
significant difference between adolescents’ place of residence; therefore, it can
be stated that the residential place does not influence the frequency of stress
experienced by adolescents.

Social environment, encompassing the school, home, the circle of friends,
unfamiliar people, influences the frequency of stress experienced by adolescents.
Adolescents experience stress and tension at school significantly more often
than at home, among friends or unfamiliar people. Still, research results witness
that a considerably higher proportion of adolescents experience stress at school
rarely and that there is q statistically significant difference between adolescents
who experience stress at school often and the ones who experience it rarely.
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