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Anotacija

Straipsnyje analizuojama, kaip busimyjy specialiyjy pedagogy igyjamy kompeten-
cijy jsivertinimas padeda jiems atpazinti savo poreikius ir studijy likesc¢ius persona-
lizuoto mokymosi pozitriu, o déstytojams atveria kelius pradéti dialogg su studentais,
padeda geriau pazinti besimokanciuosius ir, atsizvelgiant j jy profesinius interesus,
tobulinti studijy kokybe. Tyrimu buvo siekta atskleisti teorines personalizuoto moky-
mosi ir studenty aktyvaus dalyvavimo studijy procese sgsajas, nustatyti, kaip buisimieji
specialieji pedagogai jsivertina jgyjamas kompetencijas ir atskleidzia savo mokymosi
interesus, interpretuoti blsimyjy specialiyjy pedagogy kompetencijy jsivertinimo re-
zultatus remiantis teoriniu personalizuoto mokymosi metodologiniu modeliu. Siekiant
tyrimo tikslo, taikyta miSri metodologija: derinami kiekybiniai ir kokybiniai tyrimo ir
duomeny apdorojimo metodai. Tyrime dalyvavo 78 specialiosios pedagogikos studijy I
pakopos I-1V kursy studentai. Tyrimas parodé, kad asmeninés ir socialinés kompeten-
cijos yra integrali profesiniy kompetencijy dalis, todél, studenty nuomone, Sioms kom-
petencijoms turi biti skiriama itin daug démesio rengiant bisimuosius specialiuosius
pedagogus. Bisimieji specialieji pedagogai akcentuoja studijy jtaka jy vertybiy kaitai
ir brandai, saves pazinimui, asmeniniams pokyc¢iams. Maziau iSreikstos personalizuoto
mokymosi charakteristikos - savaiminio mokymosi, patirtiniy gebéjimy realizavimo,
kryptingumo.

Esminiai ZodZiai: biisimieji specialieji pedagogai, kompetencijy jsivertinimas, perso-
nalizuotas mokymasis.

Jvadas

Problemos aktualumas. Svietimo sistemos poky¢iai, jgyvendinant inkliuzi-
nj ugdyma, uztikrinant kokybiska ugdyma kiekvienam besimokanciajam ir ku-
riant gerq mokyklg, reikalauja, kad pedagogai ir Svietimo pagalbos specialistai
turéty tinkamy kompetencijy ir biity pasirenge dirbti sparciai besikeiciancioje
mokykloje. Svietimo sistemos poky¢iai yra glaudZiai susije su ugdymo paradig-
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my raida; vis labiau orientuojamasi j besimokantijj - tiek j mokinj mokykloje,
tiek j blisima specialista, tiek j jau dirbantj pedagoga. Personalizuotas moky-
mas(is) orientuoja visg Svietimo sistema j besimokantjjj ir jo vaidmens pokycius
pereinant nuo ,vartotojo“ prie bendradarbiaujancio partnerio ir kuriant unikaly
mokymosi kelig. Personalizuotas mokymasis studentg jtraukia j giluminio mo-
kymosi procesa, leidzia jgyti mokymosi patirties, uztikrina geresnius mokymo-
si rezultatus. Pereinant prie personalizuoto mokymosi paradigma grindZiamo
aukstojo mokslo, akcentuojama besimokanciojo patirciy plétra ir Zymiai auks-
tesni likesciai, susije su studentu (Leadbeater, 2008; Bates, 2014). Mokymo-
si personalizavimas, pasak Williams (2013), apima keletg esminiy efektyvaus
mokymosi aspekty: pasidalyta studento ir déstytojo atsakomybé uz mokymasi;
studento kaip besimokanciojo geras pazinimas; studento jtraukimas, susiejant
studento mokymasi su jo patirtimi ir siekiais, uZtikrinant jo motyvacija igyti
naujy ziniy ir jgidziy; bendradarbiavimo kultiira grindziamas mokymasis, uzti-
krinantis studento dalyvavima ir jsitraukima j mokymosi procesa; efektyvus in-
formaciniy technologijy panaudojimas, uZtikrinantis personalizuoto mokymosi
infrastruktiirg ir tinkamus mokymosi iSteklius.

Personalizuoto mokymosi nuostatos igyvendinimas i$ universitety reika-
lauja Zymiai didesnio lankstumo. Pedagogai turi ieskoti inovatyviy metody ir
tinkamy instrumenty tam, kad kuo geriau tenkinty platy ir nuolat kintantj besi-
mokanciyjy poreikiy spektra ir kurty dinamiskas mokymosi patirtis. Remiantis
socialinio konstravimo nuostata, dialogas tampa esminiu personalizuoto mo-
kymosi elementu. Personalizuotas mokymasis gali vykti tiek tradiciniame mo-
kymosi kontekste (pvz., aukStojoje mokykloje), tiek ir bet kuriame kitame kon-
tekste (pvz., bendruomenéje, besimokanciyjy grupéje kartu atliekant uzduotis
ir pan.). Mokymasis neapibréZtoje vietoje neapibreéztu laiku ypa¢ svarbus Siuo
globalizacijos metu ir siejamas su tolesne ir nesibaigian¢ia mokymosi patirtimi
(Grant ir Basye, 2014). Zmonés mokosi skirtingai, o mokymasis yra sudétingas,
susijes su daugybe veiksniy, ,netvarkingas“ procesas - t. y. nevyksta tiesiogiai.
Todél besimokantieji turi turéti galimybiy iSmokti konceptus ir konstruoti savo
Zinias bei supratimg bendradarbiaudami su Kitais.

Nepaisant to, kad peréjimas prie personalizuoto mokymosi auksStajame
moksle i§ esmés yra pazangus procesas, kyla ir i$Suikiy: a) studentai ne visada
Zino, ko jie nezino - tam, kad galéty drauge kurti savo mokymosi kelig, jie turi is-
manyti tolesnius savo mokymosi zingsnius; Siame kontekste negalima nuvertin-
ti déstytojo vaidmens (paaiskinti, parodyti, orientuoti); b) déstytojas turi noréti
ir gebéti ne tik mokyti, bet ir padéti mokytis studentui; c) studijy akreditavimas
gali apriboti studijy lankstuma; pasak Deakin Crick, Goldspink ir Foster (2013),
Siame kontekste susikerta du konceptai: ,mokymosi scenarijus®, kurio rezulta-
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tai nebedera su XXI amziaus mokymosi nuostata, ir ,mokymosi dizainas®, kuris
skatina studentg prisiimti atsakomybe uz savo mokymasi ir pasiekimus. Ta¢iau
dar daug pasaulio universitety, siekdami buti akredituoti, dirba pagal standar-
ta / ,pedagogini scenarijy”.

Tyrimo objektas - biisimyjy specialiyjy pedagogy igyjamy kompetencijy
jsivertinimas personalizuoto mokymosi pozitriu.

Tyrimo tikslas - atskleisti, kaip biisimieji specialieji pedagogai vertina savo
jgyjamas kompetencijas, ir interpretuoti jas personalizuoto mokymosi pozitriu.

Tyrimo uzdaviniai:

1. Atskleisti teorines personalizuoto mokymosi ir studenty aktyvaus daly-
vavimo studijy procese s3sajas.

2. Nustatyti, kaip busimieji specialieji pedagogai jsivertina jgyjamas kom-
petencijas ir atskleidZia savo mokymosi interesus.

3. Interpretuoti biisimyjy specialiujy pedagogu kompetencijy jsivertinimo
rezultatus, remiantis teoriniu personalizuoto mokymosi modeliu.

Tyrimo metodologija. Siekiant atskleisti tyrimo tikslg ir uzdavinius, taikyta
miSri metodologijos prieiga, derinant kiekybinius ir kokybinius tyrimo duome-
ny apdorojimo metodus. Biisimyjy specialiyjy pedagogu jtraukimas j kompe-
tencijy jsivertinima ir savo interesy atskleidimg grindziamas personalizuoto
mokymosi teorine ir metodologine nuostatomis.

Tyrimo imtis ir organizavimas. Tyrime dalyvavo 78 specialiosios peda-
gogikos studiju I pakopos I-1V kursy studentai. Apklausa atlikta 2015 m. kovo
meénesi.

Tyrimo etika. Tyrime studentai sutiko dalyvauti savanoriskai. Responden-
tams paaiskintas apklausos tikslas, garantuotas gauty duomeny anonimisku-
mas ir konfidencialumas.

Personalizuotas mokymasis auksStajame moksle

AuksStajame moksle personalizuotas mokymasis yra palyginti naujas kon-
ceptas. Daugelio Saliy aukstojo mokslo institucijos vis dar laikosi tradicinio
studijy modelio, todél pereiti prie personalizuoto mokymosi reiksty iS esmés
pakeisti universiteto kultiirg ir perskirstyti resursus (Lupton, 2013). Tac¢iau aki-
vaizdi ugdymo paradigmuy kaita pereinant nuo tradicinés mokymo prie moky-
mosi ir bendradarbiavimo paradigmos, siejamos su personalizuoto mokymosi
koncepcija, pradeda vis aktyviau skverbtis ir j aukstajj moksla. Personalizuotas
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mokymasis yra j studenta ir jo interesus orientuotas mokymasis, grindZiamas
parama studentui (besimokanciajam) individualizuoti savo mokymosi patirtis,
atsizvelgiant i specifinius poreikius, interesus, siekius, kultirinj kontekstg. Per-
sonalizuotas mokymasis glaudziai siejamas su inkliuziniu, individualizuotu, di-
ferencijuotu mokymusi (Abbot, 2014; EDUCAUSE, 2013; Ito ir kt., 2014). Nors
personalizuoto mokymosi koncepcija glaudziai susijusi su inkliuzinio, indivi-
dualizuoto, diferencijuoto ugdymo(si) nuostatomis, pastarosios labiau orien-
tuotos | mokytoja, o ne j studenta (Bray ir McClaskey, 2012). Personalizuoto
mokymosi pozitriu svarbus besimokanciojo aktyvus vaidmuo, pasirinkimas ir
prioritetai, kq, kaip, kokiais biidais ir kur mokytis ir kaip visa tai panaudoti spar-
¢iai besikeiciancioje aplinkoje (Olsen, 2011).

Personalizavimas grindziamas mokymu(si) mokytis — mokymosi vadyba -
moKkytis pac¢iam kontroliuoti savo mokymasi, saves ir konteksto vertinimu, sa-
virefleksija. Svarbu, kad studentas prisiimty atsakomybe uZ savo mokymasi,
o déstytojas padéty prisiimti Sig atsakomybe. Laikas nustoti galvoti, kad mus
kazkas turi mokyti, ir pereiti prie nuostatos, kad mokytis turime patys ir sau
(Downes, 2011). Mokymasis ir iSmokimas randasi kaip besimokanciojo veik-
los rezultatas. Personalizuotas mokymasis, gristas studento apsisprendimu,
leidzia tenkinti paties besimokanciojo, mokytojo ir visuomenés poreikius, pri-
pazjstant, kad kiekvieno pedagogo ir studento kelias yra asmeniskas, unikalus
(Gerstein, 2014). Aukstajame moksle orientuojamasi j mokymasi grupémis, o
ne j individualy mokymasi. Taciau labai svarbu, kad kiekvienas studentas akty-
viai dalyvauty mokymosi procese, turéty galimybe pasirinkti ir priimti sprendi-
mus bei nustatyti vertinimo kriterijus, vertindamas savo darbg ir jgytas Zinias
bei gebéjimus (Lupton, 2013). Personalizuotas mokymasis glaudZiai susijes su
personalizuotu mokymu (Lupton, 2014). Pedagogo vaidmuo orientuojamas
ne tiek j Ziniy sklaida, kiek j pagalba ir palengvinima mokytis, suprantant, kad
Zmogaus mokymasis yra netvarkingas, nelinijinis ir nevyksta tiesiogiai (Grant ir
Basye, 2014). Personalizuotas mokymasis ir mokymas reikalauja pedagoginiy
inovacijy, pavyzdZiui, probleminio ar tyrimais grjsto mokymosi, kity inovatyviy
metody. Norint igyvendinti personalizuota mokymasi kyla nemazai i§Stkiy, nes
studijy programa turi biiti sudaryta taip, kad studentas galéty mokytis pagal
savo poreikius, buty tinkamai organizuojamas ir vertinamas studento savaran-
kiskas mokymasis. Déstytojas, turédamas riboty laiko iStekliy, privalo gerai
pazinti kiekvieng studenta - jo stiprybes, silpnybes, poreikius, interesus. Kita
vertus, déstytojai ir studentai yra jprate laikytis aiSkiy nurodymy bei déstytojo
pateikiamy jrodymy - tokj tradicinj modelj palaiko ir universitety politika bei
praktika (Johnson, Adams Becker, Estrada ir Freeman, 2015). Nors kol kas ne-
realu igyvendinti tikrqg personalizuota mokymasi, inovatyvus studijy metodai ir
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studento aktyvus dalyvavimas visuose studijy procesuose uZtikrina esminius
aukstojo mokslo pokyc¢ius mokymosi paradigmos link.

Specialiyjy pedagogu rengimo pokyciai

Svietimo sistemos poky¢iai kelia naujy reikalavimy mokytojams ir $vietimo
pagalbos specialistams. Sios dienos mokyklos visiems keliamus i$$iikius gali
spresti pedagogas, pasiZymintis ne tik aukStomis profesinémis kompetencijo-
mis, bet ir brandZiomis vertybémis, tolerantiskas jvairovei, individualumui ir
kitoniSkumuli, atviras naujovéms, gebantis dirbti grupémis, kritiskai ir refleksy-
viai vertinti savo patirtj, profesine ir asmenine raida. Tai iliustruoja specialiyjy
pedagogy rengimo pokyciai (nuo specialiosios mokyklos pedagogo prie inkliu-
zinés mokyklos pedagogo), parodyti 1 lenteléje.

1 lentelé

Specialiyjy pedagogy rengimo poky¢iai Siauliy universitete

Aspektai Poky¢iy palyginimas
. Specializuotas specialisty ren- |Svietimo pagalbos specialisty
Studijos . . . . e e .
gimas (oligofrenopedagogika) |rengimas (specialioji pedagogika)
Kvalifikacija Specialiosios mokyklos moky- |Svietimo pagalbos specialistas -

tojas specialusis pedagogas

Tiksliné gru-
peé

Vaikai, turintys protinj atsiliki-
ma / homogeninés grupés

Vaikai, turintys specialiyjy ugdymosi
poreikiy

Darbo vieta /

Dirbti specializuotoje jstaigo-

Dirbti jvairiose ugdymo ir ugdymo

institucija je / specialiojoje mokykloje paslaugas teikianciose jstaigose
Interakcija Vienakrypté: mokytojas - vai- De.lugif:\kr.ypté:.mokytojas - speg.ia.lis-

kas tai - tévai - vaikas - bendraamziai
Ugdymo pri- Z::ﬁ?aﬁilia(;;??; Eg;fg,v § Socialiniy kompetencijy ugdymas
oritetas . s

nius gebéjimus
Aplinka Struktiruota, segregaciné Lanksti, inkliuziné

Sutrikimas / negalia Individualus ir specialieji ugdymosi
Orientacija poreikiai / negalios situacija / vaiko

teises

Biti ugdymo ekspertu Komandinis darbas / bendradar-

Vaidmuo biavimas su kitais ugdymo proceso

dalyviais

Rengiant specialiuosius pedagogus orientuojamasi j inkliuzinio ugdymo sie-
kius. Pagrindinis studijy programos tobulinimo tikslas - sukurti studijy aplinka,
kurioje studentai galéty ugdytis bitinas specialiojo pedagogo profesines kom-
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petencijas: dirbti su mokiniy jvairove, kurti ugdymo dalyviy bendradarbiavi-
mo santykius ir uztikrinti socialinj dalyvavimg, koordinuoti mokiniy ugdymosi
poreikiy tenkinimg individualiu, komandiniu ir instituciniu lygmeniu. Nurodyti
pokyciai iliustruoja esmine mokyklos ir specialisty rengimo kaitos kryptj - éji-
ma link mokyklos ir pedagogo, gebancio dirbti su jvairiais mokiniais, , draugis-
ko“ kiekvienam vaikui, pasizymincio reflektyvumu, gera motyvacija, tinkamo-
mis vertybinémis nuostatomis. Visa tai liudija, jog specialiyjy pedagogu rengi-
mas turi personalizuoto mokymosi bruozy, ir patvirtina, kad specialieji pedago-
gai rengiami Sios dienos ir ateities mokyklai. Tokia specialisty rengimo kryptis
realizuojama atnaujinant specialiosios pedagogikos studijy programas, kuriose
studijos orientuotos j visapusiSkesnj ir universalesnj turinj, t. y. pasirengimag
dirbti su jvairaus amziaus ir jvairiy ugdymosi poreikiy turinciais mokiniais,
dirbti drauge su kitais pedagogais, tévais ir vaikais, asmeninj pasirengimg dirbti
besikeic¢ianciose ir atvirose bendruomeneése ir aplinkose. Tam svarbu iSsiugdyti
brandZias vertybes, kritinj mgstymg, empatiSkumag, tolerancijg ir kt. Siekti nau-
jos kokybés padeda ir inovatyviis studijy metodai, leidZziantys perkelti studijas
i$ auditorijy j realias ugdymosi aplinkas. Studijuojama praktikoje identifikuo-
jant edukacines problemas ir ie$kant jy sprendimo biidy. Siauliy universitete
jau keleta mety taikomi inovatyviis metodai, tokie kaip probleminis mokyma-
sis, tyrinéjimu gristos studijos bei kooperuotos studijos, kurie orientuoti j stu-
dentg ir jo pasirengima spresti realias praktines problemas bendradarbiaujant.
Déstytojas vis dazniau atlieka konsultanto vaidmenj (AliSauskiené, Milteniené,
Valuckieng, 2015). Peréjimas nuo mokymo prie mokymosi bei prie kompeten-
cijomis gristy studijy reikalauja ne tik naujy metody, bet ir inovatyviy studijy
strategijy. Mokymas ir mokymasis universitete yra pasidalytas procesas, todél
ir studentas, ir déstytojas turi kartu uztikrinti sékmingas studijas.

Tyrimo metodologija ir metodai

Tyrimas grindziamas personalizuoto mokymosi teorine nuostata bei misria
metodologine prieiga. Taikytas anketinés apklausos metodas. Pusiau uZdaro
tipo anketa sudaryta i$ 18 klausimy, atspindinciy studijy programos siekiamus
rezultatus, diagnostinés ranginés skalés. Respondenty (busimyjy specialiyjy
pedagogy) buvo prasoma jsivertinti asmeninius pasiekimus, atitinkancius stu-
dijy programos rezultatus. Anketoje pateikiama 5 pakopy ranginé teiginiy ver-
tinimo skalé: ,Puikiai“ (5), ,Gerai“ (4), ,Negaliu atsakyti“ (3), ,Vidutiniskai“ (2),
»Silpnai“ (1). Kuo vertinimas artimesnis vienetui, tuo Zemesnis respondento
pasiekimy jsivertinimas; kuo atsakymo pasirinkimas artimesnis penketui, tuo
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aukstesnis respondento pasiekimy isivertinimas. ReikSmés, artimos trejetui,
rodo, kad jsivertinimas yra neutralus (atvejai, kai respondentas dél jvairiy prie-
zasCiy negaléjo diferencijuotai jsivertinti pasiekimy). Be to, respondentai tu-
réjo galimybe iSreiksti savo nuomone apie studijas - iraSyti savo komentarg ir
refleksijas kiekvienu klausimu, pateikti savo nuomone apie studijy programos
kokybe. Tyrimo duomenys apdoroti taikant kiekybine ir kokybine duomeny
analize.

Kiekybinio tyrimo duomenuy analizé. Anketinés apklausos rezultatai buvo
apdoroti taikant matematinés apraSomosios statistikos metodus - skaliy vidur-
kiy skaiciavimg, neparametriniy testy (nepriklausomy imciy / K Independent
Sample) procediira, Kruskal-Wallis testa, tirianc¢iaja pagrindiniy komponenty
faktorine analize (Oblimin, Kaiser normalisation), faktoriy koreliacine analize
(Spearman rho correlations).

Aprasomoji statistika taikyta apibendrinant visy anketos klausimy duo-
menis. Pateikiamas atsakymy j anketos klausimus pasiskirstymas vidurkiais
(analizuojami ranginiy skaliy atsakymai). Taikyta dazniy analizé (responden-
ty demografiniy duomeny dazniai procentais; teiginiy vertinimo vidurkiai M,
atsakymy standartinio nuokrypio SD dydZiai, skirtumy statistinio reikSmin-
gumo Kkriterijus p). Duomeny tinkamumas faktorinei analizei tikrintas taikant
Bartlett’o kriterijy (x?, statistika, df ir p reikémés), KMO kriterijy ir MSA mata.
Apsisprendziant dél isskirty faktoriy skaiciaus, atsizvelgta j Scree testo (Cattell,
1966) duomenis.

Kokybinio tyrimo duomeny analizei taikytas turinio analizés metodas. At-
sakymy j atvirus klausimus tekstas buvo analizuojamas ieSkant prasminiy vie-
nety, elementy, kuriuos atspindi respondenty frazeés, sakiniai, ZodZiai. [Sskirtos
informanty teiginiy turinio semantinés kategorijos ir subkategorijos. Kokybinio
tyrimo rezultatai pristatomi apibendrinamosiomis lentelémis, kuriose pateikia-
mi teiginiy turinio kategorijy ir subkategorijy tinkleliai.

Tyrime dalyvavusiy biisimyjy specialiyju pedagogu rezultatams interpre-
tuoti taikytas individualizuoto vs personalizuoto mokymosi teorinis modelis
(Zr. 2 lentele).
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2 lentelé

Individualizuoto vs personalizuoto mokymosi teorinis modelis?

Individualizuotas mokymas(is) Personalizuotas mokymas(is)
Vienodi uzdaviniai visiems besimokan- | Skirtingi uzdaviniai kiekvienam besimo-
tiesiems kanciajam
Skirtingos didaktikos strategijos Skirtingos didaktikos strategijos taikomos
taikomos tam, kad studentai jgyty norint uztikrinti asmeninj potencialg

pagrindiniy kompetencijy
Ugdymo programa sudaroma pedagogy |Studentas aktyviai dalyvauja konstruojant
jo studijy programa

Vertinami kognityviniai besimokanciojo | Vertinami visi besimokanciojo gebéjimai -
gebéjimai ne tik kognityviniai, bet ir emociniai, socia-
liniai, patirtiniai

Vertinamos anksciau jgytos (formaliai ir | Vertinamos anksciau jgytos Zinios, kompe-
neformaliai) Zinios ir kompetencijos tencijos, gyvenimiska patirtis, socialiniai
gebéjimai (savaiminis mokymasis)
Studento kryptingumas - papildomas | Kryptingumas - esminis besimokanciojo
gebéjimas gebéjimas

Svarbiausias - konsultanto (tutoriaus) vaid-

Pedagogo vaidmuo svarbiausias
muo

Tyrimo imtis. Apklausoje dalyvavo 78 studijy programos Specialioji peda-
gogika studentai: 25 -1, 13 - 11, 18 - Il ir 22 - IV kursy. Dauguma tyrime daly-
vavusiyjy (57, t. y. 73 proc.) studijuoja jprastai, dalis (15) derina studijas ir dar-
ba (3 studenty darbas atitinka studijuojama specialybe), maza dalis (3) derina
studijas su vaiko prieziiira, savanoryste ir kt.

Tyrimo rezultatai

Kiekybinio tyrimo rezultatai. Siekiant nustatyti, kaip busimieji specialie-
ji pedagogai jsivertina jgyjamas kompetencijas, atlikti teiginiy, atspindinciy
studijy programos siekiamus rezultatus, diagnostinés ranginés skalés vidurkiy
ir jsivertinimo vidurkiy tarpgrupiniy (I-1IV kursy) skirtumy pasiskirstymo ap-
skaic¢iavimai (Zr. 3 lentele).

! Pagal Grant ir Basye, 2014.
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3 lentelé

Busimujy specialiyjy pedagogu kompetencijy isivertinimas

Neparametriniai testai | Nepriklauso- | Kruskal-Wallis
mos imtys testas

Reiks-

2
més SD | x df| p

Kompetencijy jsivertinimas

Asmeniniai ir socialiniai gebéjimai

Nuostata gerbti ir toleruoti Zmoniy skirtumus 4.62 |0.84| 4.66 | 3 |0.198

Gebéjimas komunikuoti su asmenimis, turinciais

T ) o 4.09 |1.00| 7.13 | 3 |0.068
specialiyjy ugdymosi poreikiy

Gebéjimas refleksyviai jsivertinti Zinias, gebéjimus,

392 |1.16(18.05| 3 |0.000
nuostatas

Gebéjimas konstruktyviai bendrauti ir bendradar-

biauti su ugdymo dalyviais 3.62 11.07) 588 310118

Gebéjimas komunikuoti valstybine ir uzZsienio kalbo-

: 294 [1.34| 393 | 3 [0.269
mis

Zinios ir specialieji gebéjimai

ﬁ;be}lmas kurti saugia, tolerantiska ugdymosi aplin- 370 1126136.67| 3 |0.000

Gebéjimas teikti specialigjg pedagogine pagalba 3.34 |1.45]41.62| 3 |0.000

Gebe.]lr_nas tenkinti mokinio specialiuosius ugdymosi 332 [132137.99! 3 |0.000
poreikius (SUP)

Zmogaus raidos désningumy bei SUP Zinios ir jy tai-

3.30 (1.12(21.16| 3 |0.000
kymas

Siuolaikiné $vietimo ir inkliuzinio ugdymo samprata| 3.30 [1.23[31.34| 3 |0.000

gfjlf))e]lmas identifikuoti vaiky raidos ypatingumus ir 301 112611516/ 3 |0.002

Gebéjimas identifikuoti ir kolegialiai spresti inkliuzi-

. o 3.01 |1.19(29.21| 3 |0.000
nio ir specialiojo ugdymo problemas

Gebéjimas organizuoti ugdymo dalyviy poreikiy ten-

L 2.76 [1.08|11.91| 3 |0.008
kinima

Gebéjimas analizuoti, kritisSkai vertinti inkliuzinio ir

f 2.60 |1.20| 6.61 | 3 [0.085
specialiojo ugdymo procesus

Tyrinéjimo ir informacijos valdymo gebéjimai

(-}ebe]lma.s at-rlnktl iS jvairiy Saltiniy ir valdyti aktua- 394 109711127! 3 |0.010
lig profesine informacija

Gebéjimas naudotis moderniomis informacinémis

o 3.74 [1.21| 532 | 3 [0.150
technologijomis

Gebéjimas interpretuoti ir integruoti moksliniy tyri-

. 3.01 [1.15|589| 3 [0.117
my duomenis

Gebéjimas tirti Svietimo ir specialiojo ugdymo pro-

. 2.70 |1.12|17.24| 3 |0.001
cesus ir problemas
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Dauguma studenty gerai ir labai gerai (M nuo 3.62 iki 4.62) jsivertino socia-
linius ir asmeninius gebéjimus (Zemesniyjy ir aukstesniyjy kursy studenty jsi-
vertinimo skirtumai statistiSkai nereikSmingi). Taciau statistiskai reikSmingai
(p = 0,000) skiriasi studenty reflektyvumo gebéjimy jsivertinimai (M = 3.92;
X? = 18.05, df = 3). Siuos gebéjimus geriausiai jsivertino III kurso studentai.
Visy kursy studentai Zemiau nei vidutiniskai (M =2.94, skirtumai statistiskai
nereikSmingi) jsivertino gebéjima komunikuoti valstybine ir uZsienio kalbomis.
Specialiuosius profesijos gebéjimus studentai jsivertino skirtingai. Visus juos
geriau jsivertino aukstesniyjy kursy studentai (skirtumai statistiskai reikSmin-
gi, p = 0.000). Studentai geriausiai (M = 3.70) jsivertino gebéjima kurti saugia,
tolerantiskg ir motyvuojancig ugdymosi aplinka. Statistiskai reik§mingai skiria-
si aukStesniyjy kursy studenty Sio gebéjimo isivertinimai. Kitus specialiuosius
gebéjimus studentai jsivertino vidutiniskai. Visy kursy studentai geriau nei
vidutinisSkai jsivertino tokius tyrinéjimo gebéjimus: atrinkti aktualig profesine
informacijg i$ jvairiy Saltiniy (M = 3,94), naudotis informacinémis technologi-
jomis (M = 3.74). Menkiausiai visi tyrime dalyvave studentai vertina savo gebé-
jimg analizuoti ir kritiSkai vertinti inkliuzinio ir specialiojo ugdymo procesus
(M = 2.6) bei tirti ugdymo procesus ir problemas (M = 2.7).

Faktoriné teiginiy analizé leido iSskirti penkis pagrindinius biisimyjy spe-
cialisty pasirengimo profesijai kompetencijy struktirinius komponentus:
1) Svietimo tendencijy ir inkliuzinio ugdymo supratimas; 2) pagarba jvairovei ir
reflektyvumas; 3) bendravimas ir bendradarbiavimas; 4) komunikavimas pro-
fesinés veiklos kontekstuose; 5) profesinés informacijos valdymas (Zr. 4 lente-

le).
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4 lentelé
Faktorinés analizés rezultatai (a = 0,889)
| L %

1 komponentas. Svietimo tendencijy ir inkliuzinio ugdymo supratimas
Siuolaikiné $vietimo ir inkliuzinio ugdymo samprata 0,837
Specialiosios pedagoginés pagalbos teikimas 0,803
Mokinio specialiyjy ugdymosi poreikiy tenkinimas 0,685
Gebé.jirTla_s identifikuoti, analizuoti ir kolegialiai spresti inkliuzinio ir 0,671 | 34,96
specialiojo ugdymo problemas
Zmogaus raidos désningumy, ypatumuy, specialiyjy ugdymosi poreikiy 0.658
iSmanymas ’
Gebéjimas kurti saugia, tolerantiskg ir motyvuojancig ugdymosi aplin- 0622
ka ’

2 komponentas. Pagarba jvairovei ir reflektyvumas
Nuostata gerbti ir toleruoti Zmoniy skirtumus, vadovautis bendrazmo- | 0,768

gisSkomis vertybémis 10,41
Gebéjimas refleksyviai jsivertinti savo zZinias, gebéjimus, nuostatas 0,560

3 komponentas. Komunikavimas profesinés veiklos kontekstuose
Komunikavimas valstybine ir uZsienio kalbomis 0,759 | 7,5
Svietimo ir specialiojo ugdymo procesy ir problemy tyrimas 0,529

4 komponentas. Bendravimas ir bendradarbiavimas
Konstruktyvus bendravimas ir bendradarbiavimas su ugdymo daly-

0,795

viais 576
Komunikavimas su vaikais ir suaugusiais asmenimis, turinciais specia- 0588
liyjy ugdymosi poreikiy ’
5 komponentas. Profesinés informacijos valdymas
Vfalikq raidos ypatingumy ir specialiyjy ugdymosi poreikiy identifika- 0,841
vimas
Gebéjimas naudotis moderniomis informacinémis technologijomis, 0,652 5,27

duomeny bazémis
Extraction Method: Principal Component Analysis. Rotation Method: Oblimin with Kai-
ser Normalization.

Kaip matyti 4 lenteléje, didziausig faktorinj svorj (L = 0, 837) turi teiginys
Siuolaikiné svietimo ir inkliuzinio ugdymo samprata. Tai reiskia, kad, studentams
jsivertinant studijy metu jgyjamus gebéjimus, iSrySkéja svarbiausias biisimyjy
specialisty profesinio pasirengimo faktorius - $vietimo tendencijy ir inkliuzinio
ugdymo supratimas, su kuriuo studentai sieja ugdymasi ir specialiyjy profesiniy
gebéjimy jsivertinima: teikti specialigja pedagogine pagalbg, tenkinti mokinio
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specialiuosius ugdymosi poreikius; aptikti ir spresti inkliuzinio ir specialiojo
ugdymo problemas, kurti saugig, tolerantiSka ir motyvuojancig ugdymosi aplin-
ka ivairiy gebéjimy mokiniams.

Kitas svarbus busimyjuy specialisty pasirengimo profesinei veiklai kompo-
nentas - Pagarba jvairovei ir reflektyvumas - glaudziai susijes su studijy metu
jgyjamais specialybés vertybiniais pagrindais ir gebéjimu refleksyviai jsivertinti
asmeninius vertybiy ir nuostaty pokycius.

Svarbis ir neatsiejami blisimyjy specialisty profesinio pasirengimo kompo-
nentai yra Komunikavimas profesinés veiklos kontekstuose; Bendravimas ir ben-
dradarbiavimas bei Profesinés informacijos valdymas. Kalbinio komunikavimo
gebéjimai svarbis tiriant ugdymo procesus ir problemas, skatinant ugdymo(si)
dalyviy bendravimg ir bendradarbiavima. Komponentas Profesinés informaci-
jos valdymas reiSkia, kad studijuojant jgyjama gebéjimy tyrinéti ir identifikuoti
vaiky raidos ypatingumus ir specialiuosius ugdymosi poreikius ne tik stebint ug-
dymo aplinka, bet ir naudojantis jvairiais informacijos Saltiniais: moderniomis
informacinémis technologijomis, elektroninémis duomeny bazémis.

Kintamyjy tarpusavio rysSiy (koreliaciné) analizé atskleidé, kad studenty
specialiyjy gebéjimy jsivertinimai susije stipresniais statistiskai reikSmingais
rySiais, lyginant su kity sric¢iy gebéjimais. Vidutinio stiprumo rysiu koreliuoja
Svietimo ir inkliuzinio ugdymo supratimo ir Ziniy apie Zmogaus raidos désnin-
gumus ir specialiuosius ugdymosi poreikius (rho = 0,623) bei gebéjimo tenkin-
ti mokiniy specialiuosius ugdymosi poreikius (0,584) jsivertinimai; gebéjimy
identifikuoti, analizuoti ir spresti ugdymo problemas jsivertinimai koreliuoja su
gebéjimy teikti mokiniams specialigja pedagogine pagalba (rho = 0,628); gebé-
jimy teikti mokiniams specialigjg pedagogine pagalbg ir gebéjimy tenkinti indi-
vidualius mokiniy specialiuosius ugdymosi poreikius (0,584) jsivertinimai. Visy
iy gebéjimy jsivertinimo koreliaciniai rySiai statistiSkai reikSmingi (p < 0,000).
Vidutinio stiprumo rySiai nustatyti tarp gebéjimo konstruktyviai bendrauti ir
bendradarbiauti ir gebéjimo komunikuoti su vaikais (rho = 0,598) jsivertinimy.

Kadangi apklausoje dalyvavo jvairiy kursy studentai, Sie koreliacinés ana-
lizés duomenys gali biiti paaiSkinami tuo, kad studenty gebéjimy jsivertinimams
turéjo reikSmés nevienodas jy pasirengimas. Kaip minéta anksciau, aukstesniy-
ju kursy studentai geriau jsivertino jvairiy sriciy gebéjimus.

Kokybinio tyrimo rezultatai. Pasiilymus ir komentarus apie studijy pro-
gramos tobulinima pateiké 57 studentai - busimieji specialieji pedagogai. At-
likta komentary turinio analizé leido iSskirti tris kategorijas: Studijy kokybés
vertinimas, Studijy turinio ir proceso tobulinimas, Kompetencijy jsivertinimas.
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Studijy kokybés vertinimo kategorijoje iSskirtos 3 subkategorijos: pasitenki-
nimas studijy kokybe, vertybiniy nuostaty poky¢iai, studenty saviraiSkos gali-
mybé (zr. 5 lentele).

5 lentelée
Studijuy kokybés vertinimas
Kat_(.e- Studijy kokybés vertinimas Pl_'a?
gorija miniy
Subka- vie-
tego- Teiginiy pavyzdziai nety
rija sk.
Esu laiminga, kad studijuoju: pradéjau vertinti visuomene kitaip, su-
pratau, kad nejgalumas kelia problemas tik negaliy neturintiems. //
<..> Studijuodama turéjau galimybe dar kartq pasverti savo vertybi-
Verty- nes nuostatas. Suvokiau, kad yra dalyky, kurie man yra nelabai priim-
biniy tini. Jauciu pareigq ugdytis tolerancijq, tobuléti, tapti kompetentinga
nuosta- specialiste ir apskritai geresniu Zmogumi. // <...> studijos man suteiké 21
ty poky- galimybe permgstyti ne tik savo vertybes ir nuostatas, bet ir geriau
Siai suprasti savo grupés draugiy poZitirius j jvairius visuomenés jvykius;

nustebau, kad daugelis jy yra jautrios ir empatiskos <..>. // Studijos
man leido geriau suprasti save, savo poZitrj j kitus bei savo vertybes;
tai Zinojau ir anksciau, bet nebuvo laiko apie tai pamaqstyti, jsitikinti;
rengdama darbus turéjau sig galimybe <...>.

Jdomiausi tie uZsiémimai, kai realiose situacijose ishandai save, savo
Studen- | Zinias, pritaikai asmenines nuostatas ir kt. // UZduotys buvo isskirtinés
to savi- | <..>, visy pristatymai skirtingi <..>. // <..> galimybé pristatyti savo
raiskos |nuomone, analizuoti save kaip asmenybe, vertinti savo ir kity darbus| 20
galimy- |<..>. // <..> patobulinau savo kalbéjimo jguidZius, ismokau laisviau
bé reiksti savo nuomone <...>, analizavome aktualias problemas; mokiau-
si tolerancijos, priimti kity nuomone, pastabas.

Viskas tenkina, yra jdomu ir vertinga. // Esu patenkinta studijy ko-
kybe, programa. // Universitete dirba labai daug gery specialisty. //
Aciu uz kokybiskas studijas! // Ivairios praktikos, komandinis darbas,
probleminis mokymas, jvairios studijuojamy dalyky uZduotys. // Stu-
Pasiten- | dijy programa mane tenkina. // Manau, kad studijy programas kiiré
kinimas | specialistai, iSmanantys savo darbq. Atrodo, gavau viskq, kas priklau-
studijy |so <..>. // Labai dZiaugiuosi, kad turéjau tiek skirtingy praktiky skir-
kokybe | tingose jstaigose. Praktikos uZduotys reikalavo pasirengimo joms. //
Studijos kokybiskos, naudingos. Studijose jgytos kompetencijos padéjo
puikiai atlikti praktikq ir pasiruosti tolesnei studijy ir praktikos ei-
gai. // Studijy programos papildyti nereikéty. Viskas nuosekliai désto-
ma ir pakankamai placiai <...>.

13
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Vertindami studijy kokybe, studentai iSreiskeé ne tik bendra teigiama poZitrij
j studijas, bet ir akcentavo aspektus, atskleidziancius personalizuoto mokymosi
bruozus: kad studijos yra svarbios jy asmenybés raidai ir brandai, reikSmingos
asmeninéms ir profesinéms vertybéms ir nuostatoms formuotis, skatina jy sa-
viraiska.

Kategorijg Studijy turinio ir proceso tobulinimas sudaro septynios subkate-
gorijos: studijy praktinis kryptingumas; sitlymai dél specializacijos studijy;
studijy organizavimas; déstytojy bendravimas ir bendradarbiavimas su stu-
dentais; studijy metodai; studijy materialieji i$tekliai. Sios kategorijos turinys
atskleistas placiausiai (Zr. 6 lentele).

6 lentelé
Studijy turinio ir proceso tobulinimas
Kat.(.ego- Studijy turinio ir proceso tobulinimas PI.‘a?
rija miniy
Subkate- L. gis vie:
o Teiginiy pavyzdziai nety
gorija sk.

Manau, bity galima daugiau skirti kredity logopedijai. // Specia-
liosios pedagogikos (logopedijos) kurse didesne dalj turéty sudaryti
logopedija. Jgautume daugiau Ziniy ne tik specialybéje, bet ir speci-
Specia- | alizacijoje. // Turiu tokj pastebéjimgq, jog daugiausia démesio skiria-
lizacijos | ma perteikiant Zinias ir ugdant gebéjimus specialiosios pedagogikos
dalyky srityje, taciau konkreciy specializacijos Ziniy ir gebéjimy jgyjame kur
studijos | kas maZiau. // Daugiau skirti laiko logopedinei praktikai ne tik vie-
noje jstaigoje <...>. // Kadangi logopedai dirba ir ligoninése, su suau-
gusiais Zmonémis, btty jdomu bent stebimgjq praktikq atlikti ir ten,
galbiit tai padéty apsispresti dél profesinés krypties.

40

Daugiau skirti praktiniy uZsiémimy bei susipaZinimo su jstaigo-
mis. // Daugiausia jgudZiy ir Ziniy jgyjama praktikos metu, todél
rekomenduociau kuo daugiau praktikos. // Norétysi daugiau prakti-

Studij ; g

ra kl{ilfiis nio mokymo, suZinoti, su kokiomis priemonémis reikés dirbti ateityje,
ir tin iSmokti jomis praktiskai naudotis. // Per visus 4 metus jgijau daug| 15
guyrsas teoriniy Ziniy, kurias noréciau isbandyti praktiskai dar bestudijuo-

dama. // Norisi realiy pavyzdZiy. // Daugiau démesio praktikos pla-
navimui. // Mokyti praktiskai atlikti vaiko kalbos jvertinimq. // <...>
daugiau <..> su logopedija susijusiy uZsiémimy, praktiky mokyklose.
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6 lentelés tesinys

Studijos intensyvios, reikia skubéti, daug kredity. Sunku jsigilinti.
Daug darby susikaupia. Logopedija, atrodo, svarbus dalykas, todél
Studijy | norétysi geriau jsigilinti j dalykq. // Didesnio bendradarbiavimo
organiza- | paskirstant darbus, nes dauguma déstytojy uzvercia darbais vienu| 15
vimas metu. // Pries egzaminus pasakyti, ko galime tikétis egzamino metu,
nes mokantis sunku suprasti, j kq labiau atkreipti démesj. Visko neis-
moksi, o kai kurie déstytojai j tai nekreipia démesio.

Déstytojy | Déstytojai turéty su studentais bendrauti kaip su kolegomis. // Ma-
bendra- |nau, yra viety, kurias reikéty tobulinti, pvz., studenty bendradarbia-
vimas ir |vimas su déstytojais praktikos metu. // Nejmanoma ismokyti Zmoniy
bendra- |bendradarbiauti ar jgyti kity kompetencijy, kai patys déstytojai to
darbia- |nemoka.

vimas su
studen-
tais

Taip pat realiy situacijy sprendimas per paskaitas. // Manau, reikéty
daugiau démesio skirti praktinéms veikloms. // Daugiau problemi-| 5
nio mokymo ir savarankisko mokymosi.

Studijy | Bibliotekoje yra maZai knygy, kurias buty galima uZsisakyti, daZnai
materia- |tenka dirbti / mokytis bibliotekoje, o asmeniskai mane tai trikdo.
lieji istek-
liai

Studijy
metodai

Studenty jsitraukimas j jvairiy studijy aspekty vertinimg reiskiasi nevie-
nodai. Daugiausia pastebéjimy ir nuomoniy studentai iSsaké studijy turinio ir
organizavimo klausimais. [Ssakyta nemazai pastaby ir sitilymy dél studijy prak-
tinio kryptingumo didinimo, specializacijos dalyko (logopedijos) déstymo stip-
rinimo, studijy organizavimo tobulinimo, kokybiskesnio déstytojy ir studenty
bendravimo ir bendradarbiavimo. Zymiai maZiau studentai pateiké vertinimy
ir sitlymy, susijusiy su mokymosi metodais ir jy tobulinimu, geresniais studijy
materialiaisiais iStekliais. Galima manyti, kad Sios sritys studentus labiausiai
tenkina.

Kompetencijy jsivertinimo kategorija sudaro trys subkategorijos: kompeten-
cijy ugdymosi poreikiai, saves pazinimas, asmeniniai poky¢iai ir tobuléjimas bei
jsivertinimo neapibréZtumas (Zr. 7 lentele).
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7 lentelé
Kompetencijy isivertinimas
Katfgo- Kompetencijy jsivertinimas Pl:a?'
rija miniy
Subkate- Teiginiy pavyzdziai viene-
gorija tu sk.
Saves lv,abqi .svarbus mano pc'lcfios vivdinis .pasi'keiﬁmas' yra tas, jog tapau
pazini- Zymiai pakante..s_ne ivairiems Zmonéms ir sztl{gczjoms <.> // S\.llar-
mas, as- by tai, kad.stuc.h]u?dama'as lyg dar qutq pazinau save; pastebéjau
meniniai |V .k.ole'glq dlc'ielg entuzmzmq - tokiy emocingy [')rlst.atyml.; nesu| .
pokyéiai girdéjusi per visus Tnolg/vr'n_osll metus: attﬂ?klelde klfkwenos indivi-
i tobulé- dualumas, zsskl_rtmls poZiuris, pecliagqgmls t'em.pa.tlsl'(umas.. // Mq-
jimas nau, esame pasirengusios buti tokiomis specialistémis, kurios ne tik
diegs Zinias, vertybes, taciau ir gebés isgirsti, suprasti, padéti.
Sunku kazkq tiksliai pasakyti, nes as dar tik pirmame kurse. // Dar
nebuvo praktikos mokyklose, todél sunkiau spresti, ar realioje situ-
sivertini- a?ijoj'e susftvarkyéiau, gebe’cﬁ}zu gerai dirbtf'.' //. [g){sime daugiau Zi-
mo nea- |4 \./elesmulose kursuose_. //SIU.O metu'stuqub.mj.u tik antrame If'z_xrse,
pibréstu- tod'el netuny dar. p.raktlkos, talp. pat_mklluvz_lrfg ugdymq prade_]ome 8
mas labiau analizuoti tik dabar, todél triksta Ziniy. // <..> ko triksta,
negaliu jvardyti, tas atsiskleis tik darbo metu. Tikiuosi visko, kas ¢ia
paminéta, ismokti. Taip pat noriu, jog jgytos specialybés Zinios ir
gebéjimai biity puikiis.
Bendradarbiavimo kompetencija - déstytojai patys galéty sudary-
ti grupes, kad galétume mokytis dirbti su skirtingais Zmonémis. //
Kompe- | Bendradarbiavimo su jvairiais ugdymo dalyviais praktikos netu-
tencijy riu. // Man atrodo, kad pradéjus dirbti biity sunku su tévais, nes 4
ugdymosi |sioje srityje turiu tik teoriniy Ziniy. // Triksta Ziniy, kaip pradéti
poreikiai | bendrauti su specialiyjy ugdymosi poreikiy asmenimis, nuo ko pra-
déti, nes mokomeés jvairiy mokymo metody, bet nesimokom, nuo ko
pradeéti, dirbant su vaikais.

ReikS§dami nuomone apie kompetencijas, igyjamas studijuojant, studentai
akcentavo asmeniniy ir socialiniy kompetencijy svarba. Vis délto vertinant
jgyjamas ar norimas jgyti kompetencijas studenty vertinimuose dominuo-
ja neapibréZztumas, liudijantis, kad studentai turi gana abstrakty savo bisimy
gebéjimy visumos vaizdinj. Ypac¢ tai budinga Zemesniyjy kursy studentams.
Aukstesniyjy kursy studenty nuomoneés ir vertinimai aiSkesni, konkretesni ir
brandesni.
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ISvados

Tyrimas leido atskleisti kompetencijas, studenty identifikuojamas kaip
svarbiausias rengiantis specialiojo pedagogo profesijai: Svietimo tenden-
cijy ir inkliuzinio ugdymo supratimas, pagarba jvairovei ir reflektyvumas,
komunikavimas profesinés veiklos kontekstuose, bendravimas ir bendra-
darbiavimas, profesinés informacijos valdymas. Identifikuotos kompetenci-
jos i$ esmés dera su studijy programoje numatytomis. Studijy programoje,
laikantis formaliyjy reikalavimy, Zinios ir jy taikymas, gebéjimai atlikti ty-
rimus, specialieji, socialiniai ir asmeniniai gebéjimai (studijy rezultatai) yra
pateikiami kaip savarankiski rezultatai, juos vertinant tradiciSkai svarbiau-
siais laikomi dalykiniai ir profesiniai gebéjimai. Tyrimas parodé, kad asme-
ninés ir socialinés kompetencijos yra integrali profesiniy kompetencijy da-
lis, todél, studenty nuomone, asmeninéms ir socialinéms kompetencijoms
turi buti teikiama itin daug démesio rengiant blisimuosius specialiuosius
pedagogus.

Tyrimo rezultaty analizé liudija, kad specialiosios pedagogikos studijoms
bidingi personalizuoto mokymosi elementai. Studijuy turinio ir organizavi-
mo vertinimo bei studenty kompetencijy jsivertinimo analizé rodo, kad stu-
dentai aktyviai dalyvauja konstruojant ir realizuojant jy studijy programa:
vertindami studijy kokybe, teikdami sitilymus studijy procesui ir turiniui
tobulinti. Itin akcentuojama asmeniniy ir socialiniy kompetencijy (empa-
tiSkumo, tolerancijos, komunikavimo, bendradarbiavimo, gebéjimo reflek-
tuoti ir kt.) svarba. Blisimieji specialieji pedagogai akcentuoja studijy itaka
ju vertybiy kaitai ir brandai, saves pazinimui, asmeniniams pokyc¢iams. Ma-
ziau iSreikstos tokios personalizuoto mokymosi charakteristikos: savaimi-
nio mokymosi ir patirtiniy gebéjimy realizavimo, kryptingumo.

Tyrimo rezultatai atspindi ir vis dar gajas tradicinio mokymo nuostatas, at-
siskleidziancias per studenty komentarus. Akademinéje aplinkoje mokymo
tradicija palaikoma dalies ,klasikiniy“ déstytojy ir studenty, kurie $ig tradi-
cija ,perkelia“ i$ mokyklos.

Tyrimas parodé, kad studentai geba jsivertinti jgyjamas kompetencijas bei
pateikti vertingy refleksijy studijy programai tobulinti. Todél, taikant per-
sonalizuoto mokymo elementus universitetinése studijose, studentai, kaip
svarblis partneriai, turéty buti jtraukiami j studijy programos konstravima
ir jos realizavima.
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BUSIMU]JU SPECIALIUJUY PEDAGOGUY KOMPETENCIJU
ISIVERTINIMAS PERSONALIZUOTO MOKYMOSI
PARADIGMOS POZIURIU

Stefanija AliSauskiené, Irena Kaffemaniené, Algirdas AliSauskas

Santrauka

Straipsnyje analizuojama, kaip busimuyjy specialiyjy pedagogy jigyjamy kom-
petencijy isivertinimas padeda jiems atpazinti savo poreikius personalizuoto
mokymosi poZzitriu. Déstytojams tai atveria kelius kurti dialogg su studentais,
padeda geriau pazinti besimokanciuosius ir, atsizvelgiant j jy profesinius inte-
resus, tobulinti studijy kokybe. Tyrimo objektu pasirinktas bisimyjy specia-
liyjy pedagogy igyjamy kompetencijy isivertinimas personalizuoto mokymosi
pozitriu. Tyrimu siekta atskleisti, kaip busimieji specialieji pedagogai vertina
savo jgyjamas kompetencijas, ir interpretuoti jas, remiantis personalizuoto mo-
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kymosi nuostata. Tyrimo tikslui jgyvendinti numatyti tokie uZdaviniai: atskleis-
ti teorines personalizuoto mokymosi ir studenty aktyvaus dalyvavimo studijy
procese sasajas; nustatyti, kaip busimieji specialieji pedagogai isivertina jgyja-
mas kompetencijas ir atskleidZia savo mokymosi interesus; interpretuoti bisi-
muyjy specialiyjy pedagogy kompetencijy jsivertinimo rezultatus, remiantis te-
oriniu personalizuoto mokymosi metodologiniu modeliu. Taikyta misri tyrimo
metodologija, derinant kiekybinius ir kokybinius tyrimo bei duomeny apdoro-
jimo metodus. Tyrime dalyvavo 78 specialiosios pedagogikos studijy I pakopos
[-IV kursy studentai. Tyrimas leido atskleisti tokias kompetencijas, studenty
identifikuojamas kaip svarbiausias rengiantis specialiojo pedagogo profesijai:
Svietimo tendencijy ir inkliuzinio ugdymo supratimas, pagarba jvairovei ir re-
flektyvumas, komunikavimas profesinés veiklos kontekstuose, bendravimas ir
bendradarbiavimas, profesinés informacijos valdymas. Identifikuotos kompe-
tencijos iS esmés dera su studijy programoje numatytomis. Studijy programoje,
laikantis formaliy reikalavimy, Zinios ir jy taikymas, gebéjimai atlikti tyrimus,
specialieji, socialiniai ir asmeniniai gebéjimai (studijy rezultatai) yra pateikia-
mi kaip savarankiski rezultatai; juos vertinant, tradiciskai svarbiausiais laikomi
dalykiniai ir profesiniai gebéjimai. Tyrimas parodé, kad asmeninés ir socialinés
kompetencijos yra integrali profesiniy kompetencijy dalis, todél, studenty nuo-
mone, asmeninéms ir socialinéms kompetencijoms turi biti teikiama itin daug
démesio rengiant specialiuosius pedagogus. Tyrimo rezultatai liudija, kad spe-
cialiosios pedagogikos studijoms biidingi personalizuoto mokymosi elementai.
Studijy turinio ir organizavimo vertinimo ir studenty kompetencijy jsivertini-
mo analizé rodo, kad studentai aktyviai dalyvauja konstruojant ir realizuojant
ju studijy programa: vertindami studijy kokybe, teikdami sitilymus studijy pro-
cesui ir turiniui tobulinti. Itin akcentuojama asmeniniy ir socialiniy kompeten-
ciju (empatiSkumo, tolerancijos, komunikavimo, bendradarbiavimo, gebéjimo
reflektuoti ir kt.) svarba. Busimieji specialieji pedagogai akcentuoja studijy jta-
k3 jy vertybiy kaitai ir brandai, saves pazinimui, asmeniniams pokyciams. Ma-
Ziau iSreikStos tokios personalizuoto mokymosi charakteristikos: savaiminio
mokymosi ir patirtiniy gebéjimy realizavimo, kryptingumo. Studenty komen-
tary analizé atspindi ir tai, jog vis dar gajos yra tradicinio mokymo nuostatos.
Akademinéje aplinkoje mokymo tradicija palaikoma dalies ,klasikiniy“ désty-
tojy ir studenty, kurie $ig tradicija ,perkelia“ i$ mokyklos. Tyrimas parodé, kad
studentai geba jsivertinti jgyjamas kompetencijas ir pateikti vertingy refleksijy
studijy programai tobulinti. Todél, taikant personalizuoto mokymo elementus
universitetinése studijose, studentai, kaip svarbiis partneriai, turéty buti jtrau-
kiami j studijy programos konstravima ir jos realizavima.
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SELF-EVALUATION OF PROSPECTIVE SPECIAL
EDUCATORS’ COMPETENCIES FROM THE
STANDPOINT OF PERSONALISED LEARNING
PARADIGM

Stefanija Aliéauskiené,vlrena Kaffemaniené, Algirdas Alisauskas
Siauliai University
P. Visinskio St. 25, LT-76351, Siauliai, Lithuania

Abstract

The article analyses how self-evaluation of prospective special educators’ acquired
competencies helps them to identify their needs and study expectations from the
standpoint of personalised learning and opens up ways for teachers to start a dialogue
with students, better understand learners and, considering their professional interests,
improve study quality. The study was aimed to disclose theoretical links between
personalised learning and students’ active participation in the study process, to
determine how future special educators self-evaluate acquired competencies and
disclose their learning interests, interpret self-evaluation results of prospective
special educators’ competencies, based on the theoretical methodological model of
personalised learning. Seeking the research aim, mixed methodology was employed:
quantitative and qualitative research and data processing methods were combined. The
study was attended by 78 I-1V year students of the first study cycle of special education.
The study demonstrated that personal and social competencies were an integral part of
professional competencies; therefore, in students’ opinion, these competencies should
be given particularly much attention educating future special educators. Prospective
special educators emphasise the influence of studies on changes in and maturity
of their values, self-awareness, personal changes. Less expressed characteristics
of personalised learning are self-directed learning, implementation of experiential
abilities and purposefulness.

Keywords: prospective special educators, self-evaluation of competencies, perso-
nalised learning.

Introduction

Relevance of the problem. Changesin the educational system, implementing
inclusive education, ensuring quality education for every learner and creating
a good school, require that educators and education support professionals have
appropriate competencies and are ready to work in the rapidly changing school.
Changes in the system of education are closely related to the development of
educational paradigms; there is increasingly more focus on the learner: both on
the pupil at school and on the future specialist as well as the already working
educator. Personalised teaching and learning guides the whole education
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system to the learner and changes in his/her role, moving from “the user” to
the collaborating partner and creating a unique learning path. Personalised
learning involves the student into the in-depth learning process, enables
to acquire learning experience, ensures better learning outcomes. Moving
towards higher education grounded on the personalised learning paradigm,
the development of the learner’s experiences and much higher student related
expectations are emphasised (Leadbeater, 2008; Bates, 2014). According to
Williams (2013), personalisation of learning includes several essential aspects
of effective learning: shared student’s and teacher’s responsibility for learning;
good knowledge of the student as a learner; student’s involvement, linking
the student’s learning with his/her experience and aspirations, ensuring
his/her motivation to acquire new knowledge and skills; learning grounded
on collaboration culture, ensuring students’ participation and involvement
in the learning process; effective use of information technologies ensuring
personalised learning infrastructure and adequate learning resources.

Implementation of the personalised learning approach requires the
universities to be much more flexible. Educators must look for innovative
methods and appropriate instruments in order to better meet the wide and
changing spectrum of learners’ needs and create dynamic learning experiences.
Based on the social construction approach, the dialogue turns into a crucial
element of personalised learning. Personalised learning can take place both in
the traditional learning context (e.g. in a higher education institution) and in
any other context (e.g. in a community, the learners’ group, doing assignments
together, etc.). Learning in an indefinite place in indefinite time is particularly
important in this time of globalisation and is related to further and endless
learning experience (Grant and Basye, 2014). People learn differently and
learning is a complex “messy” process related to a number of factors; i.e. it
does not take place directly. Therefore, learners must have possibilities to learn
concepts and construct their knowledge and understanding in collaboration
with others.

Despite the fact that the shift to personalised learning in higher education
is basically an advanced process, challenges arise: a) students are not always
aware what they do not know; in order to be able to create their learning path
together they must know their subsequent learning steps; in this context, the
teacher’s role cannot be underestimated (to explain, demonstrate, guide);
b) the teacher must be willing and able not only to teach but also help the
student to learn; c) accreditation of studies may limit flexibility of studies;
according to Deakin Crick, Goldspink and Foster (2013), in this context, two
concepts intersect: “the learning scenario”, the results of which are no longer
in conformity with the learning approach of the 21 century and “the learning
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design” which encourages students to take responsibility for their own learning
and achievements. However, still there are many universities in the world that
follow the standard/“the pedagogical scenario” in order to be accredited.

The object of the research: self-evaluation of prospective special educators’
acquired competencies from the standpoint of personalised learning.

The aim of the research: to disclose how prospective special educators
evaluate their acquired competencies and to interpret them from the standpoint
of personalised learning.

Research objectives:

1. Todisclose theoretical links between personalised learning and students’
active participation in the study process.

2. To identify how prospective special educators self-evaluate acquired
competencies and disclose their learning interests.

3. Tointerprettheresults of self-evaluation of prospective special educators’
competencies based on the theoretical model of personalised learning.

The research methodology. Seeking to disclose the research aim and
objectives, mixed methodology approach was employed combining quantitative
and qualitative research data processing methods. Prospective special
educators’ involvement in self-evaluation of competencies and disclosure of
their interests is grounded on theoretical and methodological approaches of
personalised learning.

The sample and organisation of the research. The study was attended by
78 first-fourth year year students of the first study cycle of special education.
The survey was conducted in March 2015.

The research ethics. Students voluntarily agreed to participate in the
research. The aim of the survey was explained to the respondents, anonymity
and confidentiality of obtained data were guaranteed.

Personalised Learning in Higher Education

Personalised learning in higher education is a relatively new concept. In
many countries, higher education institutions still follow the traditional study
model; therefore, the transition to personalised learning would basically mean
the shift in the culture of the university and reallocation of resources (Lupton,
2013). However, the evident shift in educational paradigms, moving from the
traditional teaching paradigm to the learning and collaborative paradigm,
related to the concept of personalised learning, increasingly actively begins to
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penetrate into higher education too. Personalised learning is orientated to the
student and his or her interests, grounded on support to the student (learner) to
personalise his/her learning experiences, considering specific needs, interests,
aspirations and the cultural context. Personalised learning is closely related
to inclusive, individualised, differentiated learning (Abbot, 2014; EDUCAUSE,
2013; Ito et al,, 2014). Although the concept of personalised learning is closely
related to approaches of inclusive, individualised, differentiated teaching and
learning, the latter are more oriented to the teacher and not to the student
(Bray and McClaskey, 2012). Personalised learning focuses on the learner’s
active role, choice and priorities, what, how, in what ways and where to learn
and how to use all of this in the rapidly changing environment (Olsen, 2011).

Personalisation is grounded on teaching and learning to learn to self-
control one’s own learning - management of learning, on assessment of oneself
and the context, and on self-reflection. It is important that students should
take responsibility for their learning and teachers should help to take this
responsibility. It is time to stop thinking that someone has to teach us and move
to the approach that we have to learn ourselves and for ourselves (Downes,
2011). Learning and mastering appear as the result of the learner’s activity.
Personalised learning grounded on the student’s resolve enables to meet the
very learner’s, teacher’s and the society’s needs acknowledging that every
teacher’s and student’s way is personal, unique (Gerstein 2014). In higher
education, the focus is on learning in groups rather than on individual learning.
However, it is very important that every student should take an active part
in the learning process, have the possibility to choose and make decisions as
well as establish assessment criteria for evaluation of his/her work, acquired
knowledge and abilities (Lupton 2013). Personalised learning is closely related
to personalised teaching (Lupton 2014). The educator’s role is oriented not that
much to knowledge dissemination but to support and facilitation of learning,
realising that human learning is messy, non-linear and does not take place
directly (Grant and Basye, 2014). Personalised learning and teaching require
pedagogical innovations, such as problem-based or inquiry-based learning,
other innovative methods. Implementation of personalised learning poses
a number of challenges because the study programme must be structured so
that students can learn according to their needs, their self-studying is properly
organised and assessed. The teacher who has limited time resources must have
a thorough knowledge of every student: his/her strengths, weaknesses, needs
and interests. On the other hand, teachers and students are used to follow clear
instructions and proofs presented by the teacher: such traditional model is
also supported by policy and practice of universities (Johnson, Adams Becker
Estrada and Freeman, 2015). Although so far it is not realistic to implement
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real personalised learning, innovative study methods and the student’s active
participation in all study processes ensure principal changes in higher education
towards the learning paradigm.

Changes in Educating Special Educators

Changes in the system of education pose new requirements for teachers
and education support professionals. Challenges raised by today’s school can
be solved by the educator who distinguishes himself/herself by both high
professional competencies and mature values, who is tolerant to diversity,
individuality and otherness, who is open-minded to innovations, able to work
in groups, critically and reflectively assess his/her experience, professional and
personal development. This is illustrated by changes in education of special
educators (ranging from the educator of a special school to the educator of an
inclusive school), shown in Table 1.

Table 1

Changes in education of special educators at Siauliai University

Aspects Comparison of changes
Studies Specialised education of Education of education support
professionals (education of the | professionals (special education)
visually impaired)
Qualification |Special school teacher Education support professional-
special educator
The target | Children with intellectual Children with special educational
group disabilities/ homogeneous needs
groups
Workplace/ |To work in a specialised To work in the various institutions
institution |institution/special school providing education and educational
services
Interaction | Unidirectional: teacher-child | Multidirectional: teacher-
professionals-parents-child-peers
Priority of | Transfer of knowledge to the |Development of social competencies
education child in order to develop the
child’s cognitive abilities
Environment | Structured, segregational Flexible, inclusive
Orientation |The disorder/disability Individual and special educational
needs/disability situation/child
rights
Role To be an expert in education Teamwork/collaboration with other
participants of the educational
process
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Educating special educators, the focus is on inclusive education aspirations.
The key goal of improvement of the study programme is to create a learning
environment where students could self-develop necessary special educator’s
professional competencies: to work with various pupils, to create collaborative
relations of the participants of education and ensure social participation, to
coordinate the meeting of pupils’ self-educational needs at the individual, team
and institutional level. Specified changes illustrate the fundamental direction
of changes in the school and specialist education: moving towards the school
and the educator who is able to work with various pupils, who is “friendly” to
each child, who distinguished himself/herself by reflectivity, good motivation,
appropriate value attitudes. All of it shows that special educators’ education
has features of personalised learning and confirms that special educators are
prepared for the school of today and the future. Such direction of specialist
education is implemented updating study programmes of special education,
in which studies are focused on a more comprehensive and universal content;
i.e. readiness to work with pupils of all ages and different educational needs,
work together with other teachers, parents and children, personal readiness to
work in changing and open communities and environments. For this purpose,
it is important to educate mature values, critical thinking, empathy, tolerance,
etc. Innovative study methods enabling to transfer studies from classrooms to
actual self-educational environments also help to seek new quality. Studies are
conducted by practically identifying educational problems and looking for their
solutions. Innovative methods have been used at Siauliai University for several
years. These include problem-based learning, inquiry-based studies and service
learning, all being student-centred and oriented to his/her readiness to solve
actual practical problems through collaboration. The teacher increasingly often
plays the consultant’s role (AliSauskiené, Milteniené, Valuckiené, 2015). The
transition from teaching to learning and to competence-based studies requires
both new methods and innovative learning strategies. Teaching and learning at
the university is a shared process; therefore, both the student and the teacher
must together ensure successful studies.

Research Methodology and Methods

The study is based on the theoretical approach of personalised learning
and mixed methodology. The questionnaire survey method was applied. The
semi-closed questionnaire was composed of 18 questions reflecting learning
outcomes of the study programme, diagnostic rating scales. Respondents
(prospective special educators) were asked to self-evaluate their personal
achievements that are in conformity with learning outcomes of the study
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programme. The questionnaire contains 5 step ranking scale for evaluation of
statements: “excellent”, (5) “good” (4), “I cannot answer” (3), “at an average” (2)
“poor” (1). The closer the evaluation was to one, the lower the respondent’s self-
evaluation of achievements; the closer the answer choice was to five, the higher
the respondent’s self-evaluation of achievements. Values close to three show
that self-evaluation is neutral (cases when for various reasons the respondent
could not differentially evaluate his/her achievements). Besides, respondents
had a possibility to express their views on studies: to include their comments
and reflections on each issue and present their opinions on the quality of the
study programme. Research data was processed applying quantitative and
qualitative data analysis.

Quantitative research data analysis. The results of the questionnaire survey
were processed using mathematical descriptive statistics methods: calculation
of the means of scales, the procedure of non-parametric tests (of independent
samples/K Independent Sample), the Kruskal-Wallis test, investigative factor
analysis of key components (Oblimin, Kaiser normalisation), factor correlation
analysis (Spearman rho correlations).

Descriptive statistics was used to summarise data of all questions in the
questionnaire. The distribution of answers to questionnaire questions in means
is presented (answers of ranking scales are analysed). The study employed
the frequency analysis (frequencies of respondents’ demographic data in
percentages; means of assessment of statements M, values of standard deviation
of answers SD, p-criterion of statistical significance of differences). Suitability of
data for factor analysis was checked using Bartlett’s criterion (x?, statistics, df
and p-values), KMO criterion and MSA measure. Scree test (Cattell, 1966) data
was taken into account deciding the number of distinguished factors.

The analysis of qualitative research data was conducted using the content
analysis method. The text of responses to open-ended questions was analysed
looking for meaningful units and elements reflected in respondents’ phrases,
sentences and words. Semantic categories and subcategories of the content
of informants’ statements were distinguished. Qualitative research results
are presented in generalising tables which contain grids with categories and
subcategories of the content of statements.

The results of prospective special educators who took part in the research
are interpreted applying the theoretical model of individualised vs personalised
learning (see Table 2).
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Table 2

The theoretical model of individualized vs personalised learning!

Individualised teaching and learning

Personalised teaching and learning

Uniform objectives to all learners

Different objectives to every learner

Different didactic strategies are
applied so that students acquire key
competencies

Different didactic strategies are applied in
order to ensure personal potential

The curriculum is drawn up by teachers

The student takes active part in
constructing his/her study programme

The learner’s cognitive abilities are
assessed

The learner’s all abilities are assessed:
not only cognitive but also emotional,
social, experiential

Previously acquired (formally and
informally) knowledge and competencies
are assessed

Previously acquired knowledge,
competencies, life experience, social
abilities (self-directed learning) are
assessed

The student’s purposefulness - an
additional ability

Purposefulness - the learner’s essential
ability

The teacher’s role is the most important

The most important role - the
consultant’s (tutor’s) role

The research sample. The survey was attended by 78 students of the study

programme Special Education: 25 first-year students, 13 second-year students,
18 third-year students and 22 fourth-year students. The majority of research
participants (57; i.e. 73 percent.) is studying ordinarily, a share of them (15)
combine studies and work (three students work in the field of the studied
speciality), a small portion (3) combine studies with childcare, volunteering,
etc.

Research Results

Results of the quantitative research. In order to identify how prospective
special educators self-evaluate acquired competencies, distributions of
statements reflecting learning outcomes of the study programme, of the means
of the diagnostic ranking scale and of differences of self-evaluation means
between the groups (first-fourth years of study) were calculated (see Table 3).

* According to Grant and Basye, 2014.

216



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2016 1 (34)

Table 3

Self-evaluation of prospective special educators’ competencies

Nonparametric tests | K Indepen- Kruskal-Wallis

dent Sam- Test
ple
Self-evaluation of competencies Mean| SD x* | df | p

Personal and social abilities

The approach to respect and tolerate people’s

. 4,62 | 084 | 4.66 | 3 |0.198
differences

The ability to communicate with people with

special educational needs 40911001 7.13 | 3 |0.068

The ability to reflexively self-evaluate knowledge,

abilities, approaches 392 | 1.16 |18.05| 3 |[0.000

The ability to constructively communicate and

collaborate with the participants of education 362 11071588 | 3 1 0.118

The ability to communicate in the national and

. 294 | 134 | 393 | 3 |0.269
foreign language

Knowledge and special abilities

The ability to create a safe, tolerant learning

. 3.70 | 1.26 |36.67 | 3 | 0.000
environment

The ability to provide special educational support | 3.34 | 1.45 [41.62| 3 | 0.000

The ability to meet the pupil’s special educational 332 | 132 137.99] 3 | 0.000
needs (SEN)

Knowledge of human development patterns and

SEN and its application 3.30 | 1.12 {21.16| 3 | 0.000

Modern concept of education and inclusive

. 3.30 | 1.23 |31.34| 3 [ 0.000
education

The ability to identify children’s developmental

peculiarities and SEN 3.01 | 1.26 |15.16| 3 | 0.002

The ability to identify and collegially address

problems of inclusive and special education 3.01 1119 129.21] 3 1 0.000

The ability to organise the meeting of needs of the

participants of education 276 |1 1.08 111.91} 3 10.008

The ability to analyse and critically evaluate

. . . . 2.60 | 1.20 | 6.61 | 3 | 0.085
inclusive and special education processes

Investigation and information management abilities

The ab1¥1ty tol select ar.ld manage re.levant 394 1097 111271 3 | 0.010
professional information from various sources

The ability to use modern information technologies | 3.74 | 1.21 | 5.32 | 3 | 0.150

The ability to interpret and integrate scientific 301 | 115 | 5.89 | 3 | 0117
research data

The ability to investigate processes and problems

of education and special education 2.70 1 1.12/117.24| 3 1 0.001
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The majority of students self-evaluated social and personal abilities as good
or very good (M from 3.62 to 4.62) (differences of self-evaluation of students of
lower and higher years of study are not statistically significant). However, there
are statistically significant (p = 0.000) differences in self-evaluation of students’
reflectivity abilities (M = 3.92; x* = 18.05, df = 3). These abilities were best self-
evaluated by third-year students. Students of all years of study self-evaluated
the ability to communicate in the national and foreign language below average
(M = 2.94, differences are not statistically significant). Students self-evaluated
their special professional abilities differently. All of these abilities were
better self-evaluated by students of higher years of study (the differences are
statistically significant, p = 0.000). Students best (M = 3.70) self-evaluated their
ability to create a safe, tolerant and motivating educational environment. There
are statistically significant differences in self-evaluation of this ability among
students of higher years of study. Other special abilities were self-evaluated
by students as average. Higher than average values were given by students
of all years of study to the following investigation abilities: to select relevant
professional information from various sources (M = 3.94), to use information
technologies (M = 3.74). Students who took part in the survey gave least values
to their ability to analyse and critically evaluate inclusive and special education
processes (M = 2.6) and to investigate educational processes and problems (M=
2.7).

Factor analysis of statements enabled to distinguish five key structural
components of prospective professionals’ professional readiness competencies:
1) understanding of trends of education and inclusive education; 2) respect
for diversity and reflectivity; 3) communication and collaboration;
4) communication in the contexts of professional activities; 5) management of
professional information (see Table 4).
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Table 4
Results of factor analysis (a = 0.889)

| L %
Component 1. Understanding of educational trends and inclusive
education
Modern concept of education and inclusive education 0.837
Provision of special educational assistance 0.803
Meeting of the pupil’s special educational needs 0.685
The ability to identify, analyse and collegially solve problems of 0.671 |34.96
inclusive and special education
Knowledge of human development patterns, peculiarities, special 0.658
educational needs
The ability to create safe, tolerant and motivating learning 0.622
environment
Component 2. Respect for diversity and reflectivity
The approach to respect and tolerate people’s differences, following |0.768
universal human values 1041
The ability to reflectively self-evaluate one’s knowledge, abilities, 0.560
approaches
Component 3. Communication in the contexts of professional activities
Communication in the national and foreign language 0.759 75
Investigation of processes and problems of education and special 0.529
education
Component 4. Communication and collaboration
Constructive communication and collaboration with participants of |0.795
education 5.76
Communication with children and adults with special educational 0.588
needs
Component 5. Management of professional information
Identification of child development peculiarities and special 0.841
educational needs 5.27
The ability to use modern information technologies, databases 0.652
Extraction Method: Principal Component Analysis. Rotation Method: Oblimin with
Kaiser Normalisation.

As shown in Table 4, the statement Modern concept of education and
inclusive education has the highest factorial weight (L = 0.837). This means
that when self-evaluating abilities acquired during studies students highlight
the most important prospective specialists’ professional preparation factors:
understanding of educational trends and inclusive education, with which
students relate self-education and self-evaluation of special professional

219



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2016 1 (34)

abilities: to provide special educational support, to meet the pupil’s special
educational needs; to detect and deal with problems of inclusive and special
education, to create safe, tolerant and motivating educational environment for
pupils with various abilities.

Another important component of prospective specialists’ readiness for
professional activities — Respect for diversity and reflectivity - is closely related
to basic values of the speciality acquired during studies and to the ability to
reflectively self-evaluate personal changes in values and approaches.

Important and integral components of prospective specialists’ professional
preparation are Communication in the contexts of professional activities;
Communication and collaboration and Management of professional information.
Linguistic communication abilities are important analysing educational
processes and problems, promoting communication and collaboration of the
participants of (self-) education. The component Management of professional
information means that while studying, students acquire abilities to investigate
and identify children’s developmental peculiarities and special educational
needs not only observing the educational environment but also using various
information sources: modern information technologies, electronic databases.

The analysis of interrelation of variables (correlation) disclosed that self-
evaluation of students’ special abilities was related to stronger statistically
significant relations compared with the abilities of other areas. There is a
moderately strong relation between self-evaluations of understanding of
education and inclusive education and knowledge about human development
patterns and special educational needs (rho = 0.623) and the ability to meet
pupils’ special educational needs (0.584). Self-evaluations of the ability to
identify, analyse and solve educational problems correlate with the abilities
to provide special educational support for pupils (rho = 0.628); the abilities
to provide pupils with special educational support and the abilities to meet
pupils’ individual special educational needs (0.584). Correlation relations of
self-evaluation of all of these abilities are statistically significant (p <0.000).
Moderately strong relations were identified between self-evaluations of
the ability to constructively communicate and collaborate and the ability to
communicate with children (rho = 0.598).

Since the survey was attended by students of various years of study, the
data of correlation analysis can be explained by the fact that self-evaluations of
students’ abilities were influenced by their different preparation. As mentioned
above, students of higher study years evaluated abilities of different areas better.
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Qualitative research results. Comments and proposals on improving the
study programme were given by 57 students, prospective special educators.
The conducted content analysis of comments enabled to distinguish three
categories: Assessment of quality of studies, Improvement of the content and
process of studies, Self-evaluation of competencies.

In the category Assessment of quality of studies, 3 subcategories were
distinguished: satisfaction the quality of studies, changes in value approaches,
the possibility of students’ self-expression (see Table 5).

Table 5

Assessment of quality of studies

Category Assessment of quality of studies No. of
meaningful
units

Subcategory Examples of statements

I am happy that I am studying: I started to see the society
otherwise, I realised that the disability poses problems
just for people who don’t have disabilities. // <..> While
studying I had the possibility once again to weigh my value
approaches. I realised that there were things that are not
very acceptable for me. [ feel a duty to develop tolerance,
to improve, to become a competent professional and in
general a better person. // <..> Studies provided me with
the possibility to rethink not only my own values and
attitudes but also to better understand my group friends’
approaches to various public events; I was surprised that
many of them were sensitive and empathic <...> // Studies
allowed me to better understand myself, my attitude
towards others and my values; I have known this before
too, but there was no time to reflect on it, to make sure;
doing assignments, I had this possibility <...>.

The most interesting classes are the ones when you try out
yourself, your knowledge in actual situations, you apply
personal attitudes, etc. // The tasks were exceptional <...>,
all students’ presentations were different <..> // <..> the
possibility to present your opinion, to analyse yourself as
a personality, evaluate your own and others’works <...> //
<..> [ improved my speaking skills, learned to more freely
express my opinion <..>, we analysed relevant problems;
I was learning tolerance, to accept others’ opinions,
comments.

Changes
in value
approaches

21

The
possibility

of the
student’s self-
expression

20
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Continued Table 5

Everything satisfies, is interesting and valuable. // 13
I am satisfied with the quality of studies, the study
programme. // There are many good specialists at the
university. // Thank you for quality studies! // Various
practices, teamwork, problem-based learning, various
assignments of studied subjects. // The study programme
Satisfaction |satisfies me. // I think that study programmes were

with the created by experts who know their job. It seems that I got
quality of everything that I had to <..> // I am very pleased that |
studies had so many different practices in different institutions.

Practice assignments required preparation for them. //
Studies were of high quality, useful. Competencies
acquired during studies helped to do practice very well
and prepare for further course of studies and practice. //
It isn’t necessary to supplement the study programme.
Everything is taught consistently and widely enough <...>

Assessing the quality of studies, students expressed not only the overall
positive attitude to studies but also emphasised aspects disclosing the features
of personalised learning: that studies are important for development and
maturity of their personality, significant for the formation of personal and
professional values and approaches, promote their self-expression.

The category Improvement of the content and process of studies consists of
seven subcategories: practical purposefulness of studies; proposals regarding
studying the specialisation; organisation of studies; teachers’ communication
and collaboration with students; study methods; learning resources of studies.
The content of this category is disclosed most widely (see Table 6).
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Table 6

Improvement of the content and process of studies

Category

Improvement of the content and process of studies

Subcategory

Examples of statements

No. of
meaningful
units

Studies of
specialisation
subjects

I think it would be possible to allocate more credits to
speech therapy. // Speech therapy should make up a
larger share of the course on special education (speech
therapy). We would acquire more knowledge not only
about the speciality, but also about the specialisation. // 1
have a comment that most attention is paid to conveyance
of knowledge and development of abilities in the field
of special education, but we acquire much less specific
specialised knowledge and abilities. // To give more time
for speech therapy practice not only in one institution.
<..> // Because speech therapists also work in hospitals
with adults, it would be interesting to do at least supervised
practice there too, maybe this would help to decide on the
direction of the profession.

40

Practical pur-
posefulness of
studies

Thereshould be more practical sessions and familiarisation
with institutions. // Most of the skills and knowledge are
acquired during practice; therefore, | would recommend
as much practice as possible. //  would like more practical
teaching, to know what devices I will have to use at work in
the future, to learn to use them in practice. // Throughout
all 4 years I gained a lot of theoretical knowledge which 1
would like to try in practice still studying. // | want real
examples. // More focus on practice planning. // To teach
to practically assess the child’s language. // <...> more <...>
sessions related to speech therapy, practices in schools,

15

Organisation
of studies

Studies are intensive, you need to rush, a lot of credits.
It’s hard to go deeper. A lot of tasks accumulate. Speech
therapy seems to be an important subject, so I would like
to better go deep into the subject. // Greater collaboration
distributing works because the majority of teachers give
assignments at the same time. // Before the exams to
say what we can expect during the exam because while
learning it is difficult to understand what requires more
focus. You can’t learn everything, but some teachers don’t
pay attention to that.

15
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Continued Table 6

Teachers’ Teachers should interact with students as with
communicati- | colleagues. // I think there are areas for improvement; e.g.
on and colla- |students’ collaboration with teachers during practice. //
boration with | It is impossible to teach people to collaborate or acquire
students other competencies when the very teachers can’t do that.
Study Also solving real situations during lectures. // I think,
methods there should be more focus on practical activities. // More 5

problem-based teaching and self-studying.
Learning There are few books in the library which could be ordered,
resources of |l often have to work / study in the library, and that disturbs 1
studies me personally.

Students’ involvement in the evaluation of various aspects of studies
manifests itself differently. Students expressed most observations and
opinions on the issues of the content and organisation of studies. A number
of comments and proposals were expressed with regard to the increase of
practical purposefulness of studies, enhancement of teaching the specialisation
subject (speech therapy), improvement of organisation of studies, better quality
of teacher-student communication and collaboration. Considerably fewer
students expressed assessments and proposals related to learning methods and
their improvement, better learning resources. It can be assumed that students
are most satisfied with these areas.

The category Self-assessment of competencies consists of three subcategories:
needs for self-development of competencies, self-awareness, personal changes
and improvement and indefiniteness of self-evaluation (see Table 7).
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Self-evaluation of competencies

Table 7

Category

Self-evaluation of competencies

Subcategory

Examples of statements

No. of
meaningful
units

Self-
awareness,
personal
changes and
improvement

My own very important internal change is that I have
become much more tolerant to different people and
situations <..>. // It is important that while studying |
as if got to know myself again; I noticed all peers’ great
enthusiasm: I didn’t hear such emotional presentations
during all years of learning: every student disclosed
her individuality, exceptional approach, pedagogical
empathy. // I think we are ready to be such specialists
who will not only use knowledge, values but also be able
to hear, understand and help.

20

Indefiniteness

of self-

evaluation

It’s difficult to say exactly because I'm still in year one. //
We still haven’t had practice in schools, which makes it
moredifficult to decide whether in the real situation I could
handle it and be able to work well. // We will gain more
knowledge in subsequent years of study. // Currently, 1
am studying only in year two, so I still don’t have practice,
we also started analysing inclusive education only now,
therefore, we lack knowledge. // <..> I can’t tell what we
lack, this will unfold only during work. I hope to learn
everything that is mentioned here. I also want to acquire
excellent speciality knowledge and abilities.

Needs for self-
development

of

competencies

Collaboration competence: teachers themselves could
form groups so that we could learn to work with different
people. // I don’t have practice of collaboration with
various participants of education. // It seems to me that
having started to work, it would be difficult to work with
parents, because I have only theoretical knowledge in this
area. // I lack knowledge how to start communicating
with people who have special educational needs, what
to start with, because we are learning various teaching
methods but we don’t learn what to start with working
with children.
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Expressing their opinion on the competencies acquired while studying,
students emphasised the importance of personal and social competencies.
However, assessment of acquired or wanted competencies in students’
assessments is dominated by indefiniteness showing that students have quite
abstract image of their future abilities. This is particularly characteristic to
students of lower years of study. Opinions and evaluations of students of higher
years of study are clearer, more concrete and mature.

Conclusions

1. The study enabled to disclose competencies that are identified by students
as most important preparing for the special educator’s profession: the
understanding of trends in education and inclusive education, respect for
diversity and reflectivity, communication in the contexts of professional
activities, communication and collaboration, management of professional
information. Identified competencies are essentially in conformity with
the ones projected in the study programme. In accordance with formal
requirements, the study programme presents knowledge, its application,
abilities to conduct research, special, social and personal abilities (learning
outcomes) as separate learning outcomes; assessing them, it is traditionally
considered that the most important abilities are subject-based and
professional abilities. The study demonstrated that personal and social
competencies were an integral part of professional competencies; therefore,
in students’ opinion, when educating special educators, particularly much
attention should be paid to personal and social competencies.

2. The analysis of research results discloses that special education studies
contain elements of personalised learning. The analysis of assessment of
the content and organisation of studies and of self-evaluation of students’
competencies demonstrates that students are actively involved in the
construction and implementation of the study programme: assessing
the quality of studies, providing proposals for improvement of the study
process and content. The importance of personal and social competencies
(of empathy, tolerance, communication, collaboration, the ability to reflect,
etc.) is particularly emphasised. Prospective special educators emphasise
influence of studies on changes in and maturity of their values, on self-
awareness, personal changes. Less expressed characteristics of personalised
learning are implementation of self-directed learning and experiential
abilities, purposefulness.
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3. Researchresultsalsoreflectstill flourishing traditional teaching approaches,
unfolding through students’ comments. In the academic environment, the
teaching tradition is supported by a share of “classic” teachers and students
who transfer this tradition from school.

4. The study demonstrated that students were able to self-evaluate their
acquired competencies and provide valuable reflections on improvement of
the study programme. Therefore, applying personalised teaching elements
in university studies, students as important partners should be involved in
the construction and implementation of the study programme.
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SELF-EVALUATION OF PROSPECTIVE SPECIAL EDUCATORS’
COMPETENCIES FROM THE STANDPOINT OF PERSONALISED
LEARNING PARADIGM

Stefanija AliSauskiené, Irena Kaffemaniene, Algirdas AliSauskas

Summary

The article analyses how self-evaluation of prospective special educators’
acquired competencies helps them to identify their needs and study expectations
from the standpoint of personalised learning. For teachers, it opens up ways to
starta dialogue with students, better understand learners and, considering their
professional interests, improve study quality. Self-evaluation of prospective
special educators’ acquired competencies from the standpoint of personalised
learning was the object of the research. The aim of the study was to disclose
how prospective special educators evaluate their acquired competencies and
to interpret them from the standpoint of personalised learning. To implement
the research, the following objectives have been set: to disclose theoretical links
between personalised learning and students’ active participation in the study
process; to identify how prospective special educators self-evaluate acquired
competencies and disclose their learning interests; to interpret the results of
self-evaluation of prospective special educators’ competencies based on the
theoretical model of personalised learning. Mixed methodology approach was
employed combining quantitative and qualitative research data processing
methods. The survey was attended by 78 first-fourth year year students of
the first study cycle of special education. The study enabled to disclose the
competencies identified by students as most important preparing for the special
educator’s profession: the understanding of trends in education and inclusive
education, respect for diversity and reflectivity, communication in the contexts
of professional activities, communication and collaboration, management of
professional information. Identified competencies are essentially in conformity
with the ones projected in the study programme. In accordance with formal
requirements, the study programme presents knowledge, its application,
abilities to conduct research, special, social and personal abilities (learning
outcomes) as separate learning outcomes; assessing them, it is traditionally
considered that the most important abilities are subject-based and professional
abilities. The study demonstrated that personal and social competencies were
an integral part of professional competencies; therefore, in students’ opinion,
when educating special educators, particularly much attention should be paid to
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personal and social competencies. The analysis of research results discloses that
special education studies contain elements of personalised learning. The analysis
of assessment of the content and organisation of studies and of self-evaluation
of students’ competencies demonstrates that students are actively involved in
the construction and implementation of the study programme: assessing the
quality of studies, providing proposals for improvement of the study process
and content. The importance of personal and social competencies (of empathy,
tolerance, communication, collaboration, the ability to reflect, etc.) is particularly
emphasised. Prospective special educators emphasise influence of studies on
changes in and maturity of their values, on self-awareness, personal changes.
Less expressed characteristics of personalised learning are implementation
of self-directed learning and experiential abilities, purposefulness. Research
results also reflect still flourishing traditional teaching approaches, unfolding
through students’ comments. In the academic environment, the teaching
tradition is supported by a share of “classic” teachers and students who transfer
this tradition from school. The study demonstrated that students were able to
self-evaluate their acquired competencies and provide valuable reflections
on improvement of the study programme. Therefore, applying personalised
teaching elements in university studies, students as important partners should
be involved in the construction and implementation of the study programme.
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