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VAIKU, TURINCIUJ AUTIZMO SPEKTRO
SUTRIKIMA, SEKMINGO UGDYMOSI PRIELAIDOS
PRADINEJE BENDROJO UGDYMO MOKYKLOJE:
TEVU PATIRTIS

Rita Raudelitnaité, Vida Gudzinskiené
Mykolo Romerio universitetas, Lietuva

Anotacija

Straipsnyje pateikiami kokybinio tyrimo rezultatai, atskleidziantys vaiky, turinciy
autizmo spektro sutrikima (toliau ASS), sékmingo ugdymosi prielaidas pradinéje ben-
drojo ugdymo mokykloje, remiantis tévy patirtimis. Tyrimu atskleista, kad vaiky, turin-
iy ASS, séekmingo ugdymosi prielaidos pradinéje bendrojo ugdymo mokykloje siejamos
su tévy vaiko negalios priémimu ir atvirumu, nustacius vaikui ASS, mokyklos pasirengi-
mu priimti ASS turincius vaikus, vaiko pasirengimu lankyti mokykla, tévy ir mokyklos
bendradarbiavimu, démesio skyrimu vaiko adaptacijai mokykloje ir palankios edukaci-
nés aplinkos sukiirimu klaséje.

Esminiai ZodzZiai: autizmo spektro sutrikimas, jtraukusis ugdymas, pradiné mokykla,
tévy patirtis, vaikas.

Ivadas

Lietuvoje, kaip ir pasaulyje, daugéja vaiky, kuriems nustatomas autizmo
spektro sutrikimas. Higienos instituto duomenimis Lietuvoje 0-17 m. amziaus
vaiky, turinc¢iy ASS, 2015-2019 m. didéjo - nuo 250/100 000 vaiky 2015 m. iki
452/100 000 vaiky 2019 m. (Higienos institutas, 2020).

Igyvendinant jtraukyjj ugdyma ASS turinciy vaiky bendrojo ugdymo moky-
klose daugéja. Lietuva, 2010 m. ratifikuodama Jungtiniy Tauty nejgaliujy teisiy
konvencijg (2006), jsipareigojo Svietimo srityje jgyvendinti Sios konvencijos 24
straipsnyje jtvirtinta nuostatg uztikrinti, kad Zmoniy su negalia teisé | moksla
bity jgyvendinama sukuriant jtraukiojo Svietimo sistema, tinkamai pritaikant
ugdymo salygas atliepiant asmens poreikius ir teikiant biiting parama bendroje
Svietimo sistemoje, siekiant sudaryti salygas jy veiksmingam ugdymuisi. Rus-
kaus (2020) teigimu, ugdymo salygy pritaikymas yra viena i$ pamatiniy jtrau-
kiojo ugdymo daliy, apimanti aplinkos, ugdymo turinio pritaikymga, taip pat pa-
rama visai mokyklos bendruomenei.
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PaZymeétina, kad nuo 2024 m. rugséjo 1 d., pagal 2020 m. birZelio 30 d. pri-
imtus Lietuvos Respublikos Svietimo jstatymo pakeitimus, nustoja galioti Sio
jstatymo 29 str., 10 punktas, kuriuo remiantis bendrojo ugdymo mokyklos, gali
nepriimti negalig turinc¢ius mokinius, jei jiems negali uztikrinti tinkamy saly-
gu sudarymo. Taigi visos bendrojo ugdymo mokyklos turés biti pasirengusios
ugdyti jvairias negalias turincius vaikus, uZtikrinant jiems tinkamas ugdymosi
salygas ir kokybiska ugdyma. [traukusis ugdymas jpareigoja mokyklas stebéti
ir vertinti ugdymo kokybe ir tobulinti savo pasirengima priimti visus mokinius
nepaisant individualiy ypatybiy, atsiradusiy sunkumy ( Miltiniené ir kt., 2020).

Nors Lietuvoje Svietimo politika tampa palanki vaiky, turin¢iy negalig, ug-
dymuisi bendrojo ugdymo mokykloje ir statistiniai duomenys rodo $iy mokiniy
formaligja jtrauktj, kaip dominuojancia jy ugdymosi forma, taciau neatspindi
ju ugdymo kokybés (Alisauskas, Kaffemaniené, Meliené, ir Milteniené, 2011).
Tyrimai (AliSauskas ir kt., 2011) rodo, kad ugdymo realybéje, realizuojant
jtraukiojo ugdymo nuostatas, susiduriama su problemomis: mokytojy ir kity
specialisty pasirengimo stoka ugdyti specialiyjy ugdymosi poreikiy turincius
mokKinius, nepritaikyta aplinka, mokyklos bendruomenés bendradarbiavimo, jy
partnerystés barjerai, menkas mokiniy, turin¢iy specialiyjy ugdymosi poreikiy,
ir jy Seimy dalyvavimas priimant vaiko ugdymuisi svarbius sprendimus, stinga
pagalbos vaikams, mokytojams, Seimai ir kt.

Tyrimai rodo, kad daugelyje saliy, tame tarpe ir Lietuvoje, bendrojo ugdy-
mo mokyklos patiria daug sunkumy ugdant ASS turincius vaikus. ASS turinciy
vaiky socialinés saveikos, komunikacijos sutrikimai, stereotipinis elgesys, ribo-
ti pomeégiai ir veikla turi jtakos vaiky bendravimui, socialiniam bei emociniam
vystymuisi, taip pat ju aplinkos suvokimui (American Psychiatric Association,
2013). Todél svarbu pazinti ASS, vaiky, turinciy ASS, individualybe, jy stiprybes,
kylancius sunkumus ir sukurti tinkamas salygas, atliepiant jy individualius po-
reikius, panaudojant ugdymo procese vaiko stipriasias puses, galias (Brodzeller,
Ottley, Jung, ir Coogle, 2018). Vaika supancios aplinkos nepasirengimas atliepti
tyrimai atskleidZia problemines sritis, kurias aktualu spresti siekiant uZztikrinti
palankias $iy vaiky jtraukiojo ugdymo salygas. Tyrimai rodo, kad pedagogams
stinga kompetencijy uZtikrinti veiksmingg ASS turinc¢iy vaiky ugdymo proce-
sg (Mupa ir Chinooneka, 2015), jie jauciasi nepakankamai pasirenge tenkinti
jvairiapusius ASS turin¢iy vaiky poreikius jtraukiojoje aplinkoje (Finke ir kt.,
2009, Segall ir Campbell, 2012, Majoko, 2016). DaZnu atveju pedagogai turi kur-
ti jtraukia ugdymo aplinkg, nebiidami pasirenge, kaip tai padaryti (Lindsay ir
kt., 2013). Mokytojams didelése klaséese sunku individualizuoti ugdymo proce-
sg, stinga priemoniy, metodiniy leidiniy, specialisty pagalbos siekiant uZtikrin-
ti jtraukyjy ASS turinciy vaiky ugdyma (Anglim ir kt., 2018), stinga Ziniy kaip
ugdyti ASS turinciy vaiky socialinius jgudzius (Mandell ir kt. 2013), kaip kur-
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ti pozityvius tarpusavio santykius tarp ASS turincio vaiko ir kity klasés vaiky
(Lindsay, Proulx, Thomson ir Scott, 2013).

Kaip rodo Lietuvos mokslininky atlikti tyrimai (AliSauskas ir kt., 2011; Dir-
zyteé, Mikulénaite, ir Kalvaitis, 2016; Buivydaité, Newton, ir Prasauskiene, 2017)
tik nedidelé pedagogy dalis yra pasirengusi ugdyti vaikus, turinc¢ius ASS. Dirzy-
téir kt. (2016) teigia, kad pedagogams, ugdantiems ASS turincius vaikus drauge
su bendraamziais, kyla daugybé klausimuy, susijusiy su jy mokymu: kaip supras-
ti $iy vaiky ugdymo ypatumus, atpazinti jy poreikius, sékmingai organizuoti
darbg, triiksta specializuoty uzsienyje taikomy pasiekimy vertinimo metodiky
ir pan. Raudelitnaités ir Seponénienés (2020) tyrimas atskleidé, kad mokyto-
jams stinga kompetencijy dirbti su ASS turinciais vaikais, dél ko jiems sunku
organizuoti $iy vaiky mokymo pracesa klaséje, jtraukti juos i klasés bendruo-
mene, bendra klasés veiklg, taip pat stinga bendradarbiavimo su kitais peda-
gogais, Svietimo pagalbos specialistais ir vaiko tévais. Pazymima, kad pagalbos
sistemos bendruomenei ugdymo jstaigose plétojimas, ir jos veiksmingumo didi-
nimas, tinkamas mokytojy, Svietimo pagalbos specialisty parengimas dirbti su
ASS turinciais vaikais, ugdymo organizavimo proceso bei aplinkos pritaikymas,
atliepiant vaiky individualius poreikius, paslaugy plétra dar yra sprestini uzda-
viniai (Raudelitinaité ir Steponéniené, 2020). Galkiené ir Puskoriené (2020) at-
kreipia démesj j mokiniy, turinc¢iy ASS, adaptaciniy instrumenty plétote mikro-
sistemose, bendradarbiavimo mokyklos bendruomenéje stiprinimg. Tyrimai
rodo, kad siekiant sékmingai ugdyti vaikus, turin¢iy ASS, svarbig reikSme turi
palankios ugdytojy vertybinés nuostatos, draugiSska mokyklos bendruomené,
vaiko individualumo paZinimas ir vaiko galiomis gristas individualizuotas ugdy-
mas, ugdymo dalyviy bendradarbiavimas, bendraklasiy jtraukimas ir jy aktyvus
dalyvavimas ugdymo procese (Jokubaitiené ir AliSauskas, 2020).

Nors pastaruoju metu mokslininkai vis daugiau démesio skiria vaiky, turin-
¢iy ASS ugdymui, taciau stokojama tyrimy, atskleidzianciy sékmingo ugdymosi
prielaidas bendrojo ugdymo mokyklose. PaZymima, kad aktualu atskleisti realig
Siy vaiky situacija, jy jtrauktiems j Svietimo sistemas patirtis, teikti sitlymus dél
priemoniy, kuriy turéty buti imamasi siekiant pagerinti Siy vaiky ugdymosi sa-
lygas jtraukiojo ugdymo kontekste (Dirzyté ir kt., 2015). Ruskus (2020) akcen-
tuoja, kad reikéty skatinti gerosios jtraukiojo ugdymo patirties tyrimus, parem-
tus skirtingy dalyviy subjektyviu suvokimu ir poziiriu. Sio tyrimo tikslas - i$
tévy perspektyvos atskleisti vaiky, turin¢iy ASS, sékmingo ugdymosi prielaidas
pradinéje bendrojo ugdymo mokykloje. Probleminis tyrimo klausimas: Kokios
yra vaiky, turinciy ASS, sékmingo ugdymosi prielaidos pradinéje bendrojo ug-
dymo mokykloje?
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Tyrimo metodika

Tyrimo metodai. Tyrimui atlikti buvo pasirinktas kokybinis tyrimas taikant
pusiau struktiruoto interviu metoda. Pasak Creswell (2014), kokybinio tyrimo
tikslas - tyrinéti kompleksinius reiskinius, su jiems budingomis charakteristiko-
mis, bei pristatyti tyrimo dalyviy iSreikstas jvairias prasmes bei poziiirius apie
tiriama reiskinj. Tyrime naudotas pusiau struktiiruotas interviu metodas, kuris
leidzia priartéti prie Zmoniy patir¢iy suvokimo, reikSmiy jvardijimo, situacijy
apibrézimo ir realybés aiskinimo (Craswell, 2014). Siekiant atsakyti j problemi-
nj tyrimo klausimg interviu metu ASS turinciy vaiky tévams, buvo pateikti Sie
klausimai: Kas ir kaip turéty biiti daroma, kad vaikui, turin¢iam ASS sutrikimg,
ugdymas pradinéje bendrojo ugdymo mokykloje buty sékmingas. Kaip pasiekti,
kad buty atliepiami ASS turinc¢iy vaiky ugdymosi poreikiai?

Tiriamyjy atranka ir tyrimo organizavimas. Tyrime naudota tiksliné kri-
teriné tyrimo dalyviy atranka. Kriterinés atrankos buidas yra veiksmingas, nes
padeda surinkti kokybiskus duomenis (RupsSiené, 2007). Tyrimo dalyviai pasi-
rinkti pagal Siuos kriterijus: 1) tévai, kuriy vaikui nustatytas ASS, 2) vaikas, tu-
rintis ASS, yra pradiniy klasiy mokinys, 3) vaikas, turintis ASS, mokosi bendrojo
ugdymo mokykloje. Tyrimas atliktas 2021 m. kovo - geguzés mén. Tyrime daly-
vavo $esi tyrimo dalyviai, kuriy vaikas, turintis ASS, mokosi pradinéje bendrojo
ugdymo mokykloje, t.y. atitinkantys visus tyréjy nusistatytus kriterijus. Tyrimo
dalyviai rémési savo prisiminimais ir apmastymais reflektuodami savo patirtis.
Visi interviu vyko nuotoliniu biidu, darant interviu jrasus.

Tyrimo etika. Tyréjai kreipési j organizacijas, vienijancias Seimas, auginan-
Cias vaikus su ASS bei teikiancias jiems pagalba, prasydami leisti jy tinklapiy
virtualioje erdvéje patalpinti informacijg su kreipimusi j galimus tyrimo daly-
vius, ASS auginanciy vaiky tévus, kuriy vaikai mokosi bendrojo ugdymo mo-
kykly pradinése klasése. Prasyme - kreipimesi tyréjai, pristaté tyrimo tikslg,
jo pobidj ir anonimiskumo bei konfidencialumo uztikrinimo salygas. Sutinkan-
Cius dalyvauti tyrime tyréjai prasé atsiliepti asmenine Zinute. Tyrimas gristas
pagarbos asmens laisvam apsisprendimui dalyvauti tyrime, informavimo apie
tyrima, supazindinimo su tyrimo tikslu, tyrimo duomeny rinkimo metodu ir
tyrimo procedira, geranoriSkumo ir nusiteikimo nekenkti tirlamam asmeniui,
konfidencialumo ir anonimiskumo principais (Wiles, 2013). Analizuojant ty-
rimo rezultatus, tyrimo dalyviy charakteristikos pristatomos bendrai, uZtikri-
nant, kad nebuty pateikiama asmeniné informacija, kuri leisty atpaZinti kon-
krety tyrimo dalyvj, uZtikrintas tyrimo dalyviy anonimiSkumas ir konfidenci-
alumas, asmenj identifikuojancios informacijos neatskleidimas, tyrimo dalyviy
vardai buvo koduojami, naudojant skaiciy (1,2,3,4,5,6). Uzkoduoti visy tyrimo
dalyviy duomenys prieinami tik tyréjui.
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Kokybinio tyrimo duomeny analizé. Gauti duomenys buvo analizuojami
taikant kokybinés turinio analizés metoda. Kokybiné turinio analizé atlikta lai-
kantis induktyvios, tyrimo duomenimis gristos, temy sudarymo logikos. Pasak
Creswell (2014), turinio analizé yra technika, kuri, iSnagrinéjus teksto specifika,
leidzia objektyviai ir sistemingai padaryti patikimas iSvadas. Atliekant kokybi-
ne turinio analize buvo laikomasi Sio nuoseklumo (Creswell, 2014): transkri-
buoty interviu teksty daugkartinis skaitymas ir permgstymas, duomeny koda-
vimas, iSskiriant tekste prasminius vienetus, kody grupavimas j potemes, temy
formavimas i$ potemiy, temy/potemiy integravimas i analizuojamo fenomeno
kontekstg, tyrimo duomeny interpretavimas juos susiejant su Zinomomis teori-
némis koncepcijomis.

Tyrimo duomenis analizavo du tyréjai. Prie§ pradedant analizuoti duomenis,
tyréjai sutaré dél duomeny analizés principy. Zhang ir Wildemuth (2017) paZy-
mi, kad kai tyrimo duomenis analizuoja keli tyréjai, yra biitina aptarti duomeny
kodavimo taisykles ir praktiskai patikrinti, kad visi tyréjai vienodai jas supran-
ta. Pirmine duomeny analize kiekvienas tyréjas atliko individualiai, koduodami
duomenis ir jungdami jas j pirmines potemes ir temas. Tolesnéje tyrimo eigoje
abu tyréjai lygino pirmines iSskirtas temas ir potemes, diskutavo ir galutinai jas
suformavo bendru sutarimu.

Tyrimo rezultatai

Atlikus tyrime dalyvavusiy tévy, auginanciy ASS turincius vaikus, patirciy
analize buvo iSskirtos ASS turinc¢iy vaiky sékmingo ugdymosi prielaidos pra-
dinéje bendrojo ugdymo mokykloje: tévy vaiko negalios priémimas ir atviru-
mas, nustacius vaikui ASS, mokyklos pasirengimas priimti ASS turincius vaikus,
vaiko pasirengimas lankyti mokykla, tévy ir mokyklos bendradarbiavimas, dé-
mesys vaiko adaptacijai mokykloje, ASS turinc¢iam vaikui palankios edukacinés
aplinkos kiirimas klaséje (1 lentelé).

1 lentelé

Vaiky, turinciy ASS, sekmingo ugdymosi prielaidos bendrojo ugdymo mokykloje

Temos Potemeés

Tévy vaiko nega-  Specialisty pateikiamos informacijos priémimas ir konsultavi-
lios priémimas ir ~ masis su jais
atvirumas, nusta-  Teyy doméjimasis ASS ir kaip ugdyti vaika

cius vaikui ASS Psichologiné pagalba tévams

Tévy jsitraukimas j tévy, auginanciy ASS turincius vaikus, gru-
pes
Vaiko negalios neslépimas nuo mokyklos
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1 lentelés tesinys

Mokyklos pasiren-
gimas priimti ASS
turincius vaikus

Mokyklos bendruomené atvira ASS turinc¢iy vaiky jtraukciai
Pakankami Svietimo pagalbos specialisty resursai

Svietimo pagalbos specialisty kompetencija teikti pagalba ASS
turin¢iam vaikui, mokytojams, tévams

Mokytojy teigiamos nuostatos ir kompetencija ugdyti ASS turin-
Cius vaikus

Komandinis darbas mokykloje

Pasitelkiama kity institucijy pagalba, konsultacijos, geroji patir-
tis

Vaiko pasirengi-
mas lankyti mo-
kyklg

Vaiko elementariy savitvarkos igiidziy ir tinkamo elgesio ugdy-
mas

Vaiko pozityvus nuteikimas pradéti lankyti pradine mokykla
Sudaromos galimybés vaikui susipazinti su mokyklos aplinka
Susitikimas su mokytoja

Tévy ir mokyklos
bendradarbiavi-
mas

Tévy aktyvumas ir noras bendradarbiauti su mokykla
Mokyklos noras jtraukti tévus j vaiko ugdymo procesg

Démesys vaiko
adaptacijai moky-
kloje

Pagalba vaikui susipazjstant su mokyklos erdvémis ir jy pritai-
kymas

Mokytojy, Svietimo pagalbos specialisty ir tévy glaudus bendra-
darbiavimas padedant vaikui adaptuotis mokykloje

ASS turincia vai-
kui palankios edu-
kacinés aplinkos
kirimas klaséje

Palankos fizinés aplinkos klaséje kiirimas

Palankios psichosocialinés aplinkos kirimas klasés bendruo-
menéje, kuriant ir palaikant pozityvius mokytojo ir vaiko, vaiky
tarpusavio ir klasés tévy tarpusavio santykius.

Tévy atvirumas ir bendradarbiavimas su vaiko klasés tévais
Mokytojo pozityvus ir i vaika orientuotas poZitris

Mokytojy bendradarbiavimas su vaiko tévais

Mokytojo bendradarbiavimas su kitais specialistais
Mokytojo kompetencijy dirbti su ASS turinciais vaikais plétra

Tévy vaiko negalios priémimas ir atvirumas, nustacius vaikui ASS. Ty-
rimu atskleista, kad viena i$ vaiky, turinéiy ASS, sékmingo ugdymosi prielai-

dy pradinéje bendrojo ugdymo mokykloje yra tévy vaiko negalios priémimas
ir jy atvirumas, nustacius vaikui ASS. Tyrimas rodo, kad nustacius vaikui ASS,
tévams svarbu priimti specialisty pateikiama informacija ir konsultuotis su
jais. Tyrimo dalyvis akcentavo, kad ,galimybé gauti informacijq ir konsultaci-
jas yra, bet jei tévai nepriima diagnozés, nepriima pagalbos, tada nepriima ir tos
informacijos, neklausia, tai tada neZino ir kaip padéti vaikui” (5). Pasak tyrimo
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dalyviy: ,Mus tikrai informavo, kai mes gavom patvirtintq diagnoze. Mums buvo
papasakota kas yra Sis sutrikimas. Mums buvo rekomenduota, kur kreiptis, kas
gali padéti, rekomenduoti specialistai, kaip ugdyti socialinius jgudZius. Mums
buvo atspausdinti tam tikri straipsniai pasiskaityti, parekomenduota literatira,
patarta, kokias knygas skaityti. Mes 100 procenty viskq gavome. Gavome, bet la-
bai svarbu isklausyti, labai detaliai isklausyti, klausytis ir priimti“ (4). Tévai pri-
pazista ir suvokia konsultavimosi su specialistais svarba: ,svarbu konsultuotis
su specialistais, girdéti, kq jie pataria, ir taikyti jy rekomendacijas” (3), ,svarbiau-
sia atsiZvelgti j specialisty rekomendacijas” (1).

Tyrimas rodo, kad ne maziau svarbu ir patiems tévams dométis ASS ir kaip
ugdyti vaikq. Pasak tyrimo dalyviy, ,tik budamas Zingeidus, aktyvus, tu gali pa-
déti sau, padéti savo vaikui” (5), ,jeigu tévai neturi Ziniy yra sunku. Jie turi buti
atviri, dométis” (3), ,mes doméjomeés patys ir studijavome mums pateiktq specia-
listy literatiirg, video medZiagq"” (5). Tyrimo rezultatai rodo, kad ne tik tévams,
bet ir kitiems Seimos nariams svarbu domeétis kaip ugdyti ASS turintj vaika, da-
lyvauti konsultacijose su specialistais, teikianciais pagalba ASS turintiems vai-
kams ir jy Seimos nariams. Tyrimo dalyvis pazyméjo, kad ,,mes visa Seima gilino-
meés, j sutrikimgq, aiskinomés i$ profesionaly ir profesionaliame lygmenyje gavome
visus pradmenis apie autizmq, gavome atsakymus j mums kylancius klausimus”

(5).

Atkreiptinas démesys, kad vaikui nustacius ASS, jy tévams reikalinga psi-
chologiné pagalba. Tyrime dalyvave tévai pripaZino, kad vaikui nustacius ASS,
jiems sunku priimti vaiko negalig ir adekvaciai jvertinti vaiko situacija bei pri-
imti specialisty rekomendacijas. Savalaikis psichologinés pagalbos suteikimas
tévams jgalinty juos lengviau priimti vaiko negalig, adekvaciau reaguoti j jiems
teikiamg informacijg bei jg priimti, bendradarbiauti su specialistais. Anot ty-
rimo dalyviy: , Tévams yra sokas didZiulis nustacius vaikui autizmgq. Kartais tau
duos informacijq, bet tu jos negirdi, reikia psichologinés pagalbos, priimant vaiko
negaliq” (4), “Tévams reikia psichologinés pagalbos. Tai, kad tévai jos negauna ir
yra didZiausia problema... Kaip gali biiti atviras ir bendradarbiaujantis, kai tu esi
uzsidares, depresuojantis. AS manau, kad psichologiné pagalba, kity specialisty
pagalba yra svarbi ir, pavyzdZiui, kai gauni diagnoze, jei néra tokios pagalbos, tu
neZinai, kq daryti, o daryti reikia labai daug” (3).

Tyrimas atskleidé, kad tévai gali gauti informacijos, atsakymus j jiems ky-
lancius klausimus, psichologine paramg ir palaikyma jungdamiesi j tévy, au-
ginanciy ASS turincius vaikus grupes. Pasak tyrimo dalyviy, ,reikia bitinai
psichologinés pagalbos, palaikymo ir jg gali suteikti ne tik specialistai, bet ir kiti
tévai, asociacija” (3), “tévams reikia keliy psichologinés pagalbos, paramos rusiy,
tiek artimyjy, tiek specialisty, tiek ir kity tévy, kurie augina autistiskus vaikus.
Tévy savitarpio pagalbos grupés, asociacija gali Siuo atveju daug padéti* (6).
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Tyrimu nustatyta, kad svarbu tévams neslépti nuo mokyklos vaiko nega-
lios. Mokykla, Zinodama, kad vaikas turi ASS, gali suteikti jam reikiamg pagalba,
atliepti individualius vaiko ugdymosi poreikius. Tais atvejais, kai tévai slepia
vaiko negalig, neaptaria jo situacijos su administracija, mokytoju, kitais Svie-
timo pagalbos specialistais, vaikui nebiina laiku suteikiama tikslinga pagalba.
Pasak tyrimo dalyviy, ,yra tévai nepateikia PPT isvady, tada néra tokiy vaiky,
néra ir poreikio skirti padéjéjq, ar specialistq. Yra vaiky su neparodytomis diagno-
zémis. Tévams reikia atsiverti, o ne slépti“ (1), ,jei mokykla neZinos, kas vyksta,
kaip ji Zinos kaip padét” (3).

Mokyklos pasirengimas priimti ASS turincius vaikus. Tyrimas atskleidé,
kad svarbi vaiky, turinc¢iy ASS, sékmingo ugdymosi prielaida pradinéje bendro-
jo ugdymo mokykloje yra mokyklos pasirengimas priimti ASS turincius vaikus.
Vienas i$ aktualiy mokyklos pasirengimo priimti ASS turincius vaikus aspekty
yra mokyklos bendruomenés atvirumas ASS turinciy vaiky jtraukciai. Tyri-
mo dalyviai pazyméjo: ,,Esminis dalykas yra visos bendruomenés atviros Sirdys,
tolerancija ir poZiuris, kad tai yra miisy visuomeneés dalis ir jei mes kartu neug-
dysime, jeigu mes kartu nepasistengsime, kad biitume darnoje ir harmonijoje,
tai nieko nebus. Darna ir harmonija, atviras poziiris, atvira Sirdis, tolerancija tai
ir yra jtrauki mokykla. Nes sakau, priemones gali rasti jvairias, gali rasti jvairiy
pagalbos vaikui biidy, bet kas yra sunkiausia, tai sunkiausia iSmokti to pozitrio,
kad visgi mes niekur nuo to nepabégsime, kad tie Zmonés yra tarp musy ir mes
turime nugyventi Siame pasaulyje kartu“ (4). ,Pirmiausia, mokyklos administ-
racija, mokytojai, specialistai, tévai ir vaikai nebijantys kitokiy Zmoniy, Zmoniy,
kuriems gal bt reikalinga vienoka ar kitokia pagalba, teigiamas atsinesimas |
juos. Atvirumas visiems vaikams, atvirumas tévams, atvirumas vieni kitiems* (5).
»Manau, kad visiems naudingiausia dél to, kad visi skirtingi, mes negalime sudéti
vienokiy Zmoniy j vienq terpe, toks poZitiris svarbus. Buvimas kartu, kitiems duo-
da supratimgq, kad nereikia diskriminuoti, kad jie irgi turi savo stiprybiy, kad mes
vieni is kity kaZko galime iSmokti“ (4). Tai rodo, kad tévai mokyklos bendruome-
neés atviruma kiekvienam besimokanciajam, kur kiekvienas bendruomenés na-
rys jauciasi priimtas ir svarbus, kai vengiama bet kokios diskriminacijos, laiko
kaip vieng pagrindiniy jtraukiojo ugdymo elementy.

Tyrimo duomenys rodo, kad pakankami svietimo pagalbos specialisty
resursai yra bitini siekiant atliepti individualius ASS turincio vaiko poreikius.
Anot tyrimo dalyvio, ,labai svarbu specialistai mokykloje... specialisty pasiekia-
mumas”(1).Beto, tyrimas parodé, kad svarbiis ne tik pakankami Svietimo pagal-
bos specialisty resursai, bet ir jy kompetencija teikti pagalbq ASS turinciam
vaikui, mokytojams, tévams. Tyrimo dalyvio teigimu, “svarbu, kad mokykloje
dirbty gerai pasirenge specialistai, kurie galéty kompetentingai suteikti reikia-
maq pagalbq vaikui, téevams, mokytojams” (6). Tyrimo dalyviai atkreipé démesj,
kad mokinio padéjéjas turi turéti specialy pasirengima darbui su ASS turinciu
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vaiku: ,labai svarbu paruostas mokinio padéjéjas, o ne bet kas, be pasirengimo”
(3), ,matau problemgq kai padéjéjas yra nepasirenges, biitina parengti padéjéjus*
(6). Be to, ASS turinc¢iy vaiky tévai atkreipé démesj, kad svarbus ne tik padéjéjo
pasirengimas, bet ir jo gebéjimas sukurti darny santykj su vaiku, skatinti vaiko
savarankiSkuma, nesusikoncentruoti j per didele vaiko globg, jo atskyrimg nuo
kity: ,vaikui surasti Zmogy, kurj jis priima, ir kad tas Zmogaus biity pasiruoses,
turéty kompetencijy padéti vaikui, o ne bet kq priimti“ (4), ,svarbu, kad padéjéjas
biity kompetentingas, padéty vaikui kai jam to reikia, bet nedaryty uZ jj ir per
daug jo negloboty, neatskirty nuo kity“ (6).

Tyrimo duomenys atskleidé, kad mokytojy teigiamos nuostatos ir kom-
petencija ugdyti ASS turincius vaikus yra svarbi mokyklos pasirengimo ug-
dyti ASS turintj vaika salyga. Tyrimo dalyviai nurodé, kad , esminis dalykas yra
mokytojy teigiamas poZitiris | visus vaikus, gebéjimas priimti vaikq tokj, koks jis
yra, neklijuojant etikeCiy, neatstumiant né vieno vaiko” (6), ,mokytojams svarbu
mokiniy kitoniskumg, jy jvairove vertinti palankiai, nebijoti isstikiy ugdant ASS
turintj vaikq, o i$Sukj paversti galimybe, ieskoti, tobuléti” (3). Tyrimas atskleidé,
kad mokytojams svarbu turéti kompetencijy darbui su ASS turinciais vaikais
bei buti nusiteikusiems plétoti ir gilinti turimas kompetencijas. Pasak tyrimo
dalyviy: ,mokytojai turi gauti apmokymus, nes jiems paprasty pedagoginiy Ziniy
negana. Tai jau dabar mokytojai turi gauti apmokymus, jie turi eiti j kursus. Ir
apmokymai turi eiti pries kol tq vaikq gavo. Jei vaikqg gavo, o kursai véliau, tai re-
gresas vaikui ir mokytojui uZuojauta. Zinoma, mokytojas turi pastoviai kelti savo
kvalifikacijq, bet visi mokytojai turi biiti jau studijy metu parengti dirbti su nega-
lig turinciais vaikais, be to as nejsivaizduoju jtraukiojo ugdymo* (1), ,,mokytojams
yra labai svarbu turéti specialiy Ziniy kaip dirbti su tokiu vaiku, kaip jam padéti,
Zinoti tiek kq daryti, tiek ko nedaryti, pastoviai tobulinti kompetencijas” (5). Tai
rodo, kad reikia jtraukti dalykus apie jtraukyji ugdyma ir apie vaiky, turinciy
specialiyjy ugdymosi poreikiy, tame tarpe ir ASS turinc¢iy vaiky, ugdyma j peda-
gogy rengimo ir j pedagogy kvalifikacijos tobulinimo programas.

Tyrimas rodo, kad siekiant sékmingai ugdyti ASS turintj vaika, svarbus ko-
mandinis darbas. Be abejo, komandinis dabas laikomas vienu esminiy jtrau-
kiojo ugdymo principy. Tyrimo dalyviai akcentavo, kad komandinis darbas pa-
deda geriau pazinti ir atliepti individualius vaiko poreikius. Anot tyrimo dalyvio,
Jreikéty susitikti visai komandai, kuri dirbs su tuo vaiku. Reikéty aptarti rekomen-
dacijas, gali kartais ne taip suprasti situacijq, kuri aprasyta, ar gali kilti klausimy,
kas parasyta tuose keturiuose, penkiuose lapuose. Tai gerai kai visi aptaria, tariasi
ir dirba kartu, o ne kiekvienas sau” (1). Be to, dirbant komandoje galima jZvelgti
kylancias problemas platesniame kontekste, numatyti visiems aiskius tikslus ir
kiekvieno atsakomybes bei jsipareigojimus, padéti vieni kitiems jas spresti. Tai
liudija tyrimo dalyviy mintys: ,Svarbu, kad mokykla buty ir veikty kaip komanda,
kad visi kartu vieni kitus palaikyty, padéty. Mums visiems reikia pagalbos. Pagal-
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bos reikia vaikui, reikia mokytojui, reikia ir tuo paciu tévams, kurie turi autistiskq
vaikq“(5),,Problemas spresdavom komandiskai: iskyla problema, mes isaiskinam
prieZastj, parenkam plang, suderinam su bendruomene ir sprendZiam. IS principo
pagrindinis sprendimas yra kai tu bendradarbiauji, bendrauji, kalbiesi kaip lygia-
vertis, i$ principo, partneris. Tai jmanoma tada, kai mokykloje yra komanda“ (3).

Tyrimas iSryskino, kad kity institucijy pagalbos pasitelkimas, konsulta-
cijos, dalijimasis gerqgja patirtimi yra svarbis siekiant sékmingai ugdyti ASS
turintj vaika. Tyrimo dalyviai pazyméjo, kad ,gerai kai mokykla, matydama,
kad jai reikia kity jstaigy pagalbos kvieciasi specialistus, kartu aptaria jiems ky-
lan¢ius sunkumus, neaiskumus” (1). Kity institucijy specialisty pagalba svarbi
konsultuojantis sprendziant sudétingas situacijas, kai mokykla pati nepajégi ju
iSspresti: ,kai vaikui biina kritiné situacija ir mokykla neZino kaip jq spresti, tai
turéty pasitelkti kity institucijy specialistus, konsultuotis su jais“ (6). Bendradar-
biavimas su kitomis institucijomis svarbus plétojant pedagogy, Svietimo pagal-
bos specialisty kompetencijas: ,Kai daugéja negaliy turinciy vaiky, tai ir moky-
klos ir mokytojai daugiau domisi vaiky, turinciy negaliy ugdymu, kelia kvalifika-
cijqg ne tik dalindamiesi gerqgjq patirtimi tarpusavyje, semiasi gerosios patirties i$
kity institucijy” (1). Atkreiptinas démesys, kad tyrimas iSryskino intervizijy ir
supervizijy poreikj mokykloje: “reikia emocinés pagalbos ir kolektyvui pedago-
gy. Labai svarbu, kad tas kolektyvas, kuris yra ugdymo jstaigoj irgi galéty nusi-
ventiliuoti, nes tai irgi yra labai sunku, darbas sunkus fiziskai, emociskai. Mokykla
turéty pagalvoti ir diegti nusiventiliavimo strategijas” (3).

Vaiko pasirengimas lankyti mokykla. Tyrimu nustatyta, kad ASS turinciy
vaiky pasirengimas lankyti mokykla yra dar viena sékmingo ugdymosi pradiné-
je bendrojo ugdymo mokykloje prielaida. Tyrimas parodé, kad vaiko pozityvus
nuteikimas pradéti lankyti pradine mokyklq yra svarbi vaiko pasirengimo
lankyti mokyklg dalis, kuriai tévai turi skirti démesj. Anot tyrimo dalyvio,
~mokykla i$ pradZiy atrodé, kazkas paslaptingo, neZinomo, kitas gyvenimas, todél
pasakojau is anksto apie mokyklg, kaip bus mokykloje. Mano vaikas turi siek tiek
vyresnj draugq tai ir draugas kartu su manimi pasakojo apie mokyklg. Mano vai-
kui reikia viskq is anksto Zinoti, jis labai mégsta taip moraliskai nusiteikti, jis labai
nemeégsta ty staigmeny, permainy, jam is karto stipri neigiama reakcija“ (1).

Kita svarbi vaiko pasirengimo lankyti mokykla dalis yra vaiko elementariy
savitvarkos jgidZiy ir tinkamo elgesio ugdymas. Tyrimo dalyviy teigimu:
Lvaikui ateinant j mokyklq jau turi biiti suformuoti tam tikri jgtudZiai, nes kitaip
bus sunku. Kitaip tariant, turi btiti baziniai dalykai, kuriuos vaikas jau turi turéti,
jie turi biiti suformuoti namuose (savitvarkos jgudZiai, mokéti laukti ir pan.), tada
atéjimas j mokyklqg ir adaptacija mokykloje bus visiskai kitokia, geresné” (2); “Kai
tévai sako, mano vaikq privalo priimti bendruomeneé, ji turi jj priimti, suprati, nu
ten toleruoti ir t. t.,, bet vaikas turi elgesio problemy, nu mano vaikq turi priimti,
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bet ir mano vaikas turi priimti kitus, tu negali tik reikalauti, negali tik reikalauti,
jokiu btidu. Tu turi ir savo vaikq, pagal iSgales, padéti jam laikytis bendry tai-
sykliy, nes mes esame vienodi” (3). Tai rodo, kad tévai suvokia savo vaidmenj
rengiant vaika mokyklai ir pripaZjsta, kad jie turi padéti vaikui iSsiugdyti savi-
tvarkos jguidzius ir tinkama elgesi.

Tyrimas iSryskino, kad pries pradedant vaikui lankyti mokyklg svarbu, kad
bity sudaroma galimybé vaikui susipaZinti su mokyklos aplinka. Pasak ty-
rimo dalyviy: ,Reikia, kad vaikas pries pradedant lankyti mokyklq susipaZinty
su mokyklos aplinka, klase, kurioj mokysis, kol koridoriai tursti, kol visos erdvés
ramios, t.y. vienas su vienu, kad jis priprasty j realias erdves eiti. Mes buvom prie
mokyklos, buvom jéje, bet po patalpas nevaiksciojom, buvom jéje j koridoriy, kur
klasé, bet labai trumpai, j klase nebuvos jéje. Tai mums, is tikryjy, ateiti j klase
tikrai buvo didelis isStkis“ (2). “Tas adaptacinis aspektas labai svarbus, atvesti
vaikq, supaZinti iki tol, kol jis pradés lankyti mokyklq. Ir tu pats jautiesi saugiai ir
vaikas jauciasi saugiai. Tu jam parodai: tu ¢ia valgysi, ¢ia tavo bus klasé, Cia tavo
suolas” (3). Taip pat tyrimas rodo, kad kai kurie tévai, vaikui pries atvykstant j
mokyklg, naudojo nuotraukas apie mokyklos erdves: “mes turéjom nuotraukas
su mokyklos isoreés ir lauko erdvémis ir tai mums labai padéjo atvykus j mokyklg,
nes vaikui vizualiné informacija labai padeda” (6). Tai rodo, kad vaiko susipazi-
nimas su mokyklos aplinka iki mokslo mety pradzios sudaro galimybes vaikui
jaustis saugiau ir ramiau, palengvina jo adaptacija mokykloje.

Taip pat tyrimas parodé, kad rengiantis vaikui pradéti lankyti mokykla svar-
bu susitikti su mokytoja. Tyrimo dalyvis pabrézé, kad ,mokytojas, kuris dirba,
kuris ruosia programgq, turi susipaZinti is anksto su vaiku, kad paZinty vaikgq, jo
poreikius, pamatyty kur, kokia linkme eiti, kaip prie to konkretaus vaiko prieiti,
kad paruosti programq. Taip bus maZiau nerimo ir paciam pedagogui ir vaikui”
(2). Taigi vaiko susipaZinimas su jj mokysian¢iu mokytoju naudingas tiek vaikui,
tiek mokytojui. Vaikui susipaZinimas su mokytoju suteikia saugumo jausma, o
mokytojui padeda geriau suprasti individualius vaiko poreikius ir pasirengti
juos atliepti. Vaiko stiprybiy, jam kylanc¢iy sunkumy ir jo individualiy poreikiy
Zinojimas jgalina mokytojg pasirinkti mokiniui tinkamiausig ugdymo strategija.

Tévy ir mokyklos bendradarbiavimas. [Sanalizavus tyrimo duomenis nu-
statyta, kad tévy ir mokyklos bendradarbiavimas yra svarbi ASS turincio vaiko
sékmingo ugdymosi pradinéje bendrojo ugdymo mokykloje prielaida. Viena
vertus, tyrimas parodé, kad reikSmingas tévy aktyvumas ir noras bendradar-
biauti su mokykla. Pasak tyrimo dalyviu, ,tévai turi biiti aktyvis, o nelaukty,
kad kazkas atnesty ant lékstés ir paduoty. Tévai yra tas variklis, kurie viskg uz-
veda, mato vaika kasdien, mato, kokios jis nuotaikos, kokia diena laukia® (5), ,tai
pirmiausia tévai turi noréti ir jsitraukti j ugdymo procesq, bet biina, kad kai reikia
daryti, tai tos iniciatyvos daryti nelieka, lieka tik noras” (2). Atkreiptinas déme-
sys, kad tévy bendradarbiavimas su mokykla svarbus ASS turincio vaiko ugdy-
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mo nuoseklumui ir testinumui. Tyrimo dalyviai paZymi: ,Mokykloje specialisty
pastabos ar rekomendacijos, mes tq darom, bet jis tesiate, tq darbq namuose, nes
kitaip ugdymo procesas bus sudétingas, bus sunku pasiekti rezultatus. Jei tévai
gauna rekomendacijas, bet nieko nedaro, tai rezultato néra, tada sako sunku. Tai-
gi papildomy tévy pastangy reikia nemazai“ (2), ,AS pastebéjau kiek reikia mano
pacios indélio, nes mokytojai gali biiti auksiniai, bet kartot ir kartot, kq jisai iSmo-
ko, reikia tévy indélio, jsitraukimo j vaiko ugdymo procesq“(1). Tai rodo, kad tévy
aktyvumas ir jy noras bendradarbiauti su mokykla gali padéti jiems jsitraukti
vaiko ugdymo procesa.

Kita vertus, tyrimas rodo, kad svarbus ir mokyklos noras jtraukti tévus j
vaiko ugdymo procesq. Pasak tyrimo dalyvio, “jei yra mokykly, kur galvojama,
kad tévai neturi dalyvauti ugdymo procese, tai klaida. Neturi taip biiti. Tévai ge-
riausiai paZjsta savo vaikq. Jie turi dalyvauti, jie turi Zinoti, kas vyksta, nes jeigu,
pavyzdZiui, yra vaiko elgesio problema, tai jq spresti turi visa vaiko aplinka, ko-
mandinis darbas, tévai turi suprasti ir Zinoti, kas vyksta, todél is principo moky-
klos viena is uZduociy - jtraukti tévus” (3). Taigi tik abipusis tévy ir mokyklos
bendradarbiavimo palaikymas, sukurta sinergija gali laiduoti sékminga vaiko
ugdymasi.

Démesys vaiko adaptacijai mokykloje. Tyrimu atskleista, kad dar viena
ASS turinciy vaiky sékmingo ugdymosi pradinéje bendrojo ugdymo mokykloje
prielaida yra démesys vaiko adaptacijai, jam pradéjus lankyti mokykla. Tyrimo
duomenys rodo, kad svarbu vaikui padéti susipazinti su mokyklos erdvémis
ir jas pritaikyti. Tyrimo dalyviai paZyméjo, kad kai mokykloje sudaromos s3-
lygos susipaZinti su mokyklos erdvémis palaipsniui, kai erdvés pritaikomos, at-
sizvelgiant i vaiko poreikius, vaiko adaptacija mokykloje btuina sklandesné. Tai
iliustruoja tyrimo dalyviy teiginiai: ,Mokyklos administracija sudaré visas sqly-
gas, atsizvelgiant j jo specifikq, kad jis geriau adaptuotysi mokykloje. PavyzdZiui,
kol skambucio néra, eina j koridoriy, j kitas patalpas, kol ramu, kol prie jy jpras,
paskui, po tam tikro laiko, kartu su visais vaikas, po skambucio eidavo. Kai buvo
atsizvelgta j tuos trukdZius, kurie galéjo btiti, tai mes labai greitai adaptavomeés”
(2), “Mokykloje turéty biiti vieta, kur vaikas galéty atsipalaiduoti, nusiraminti”
(3), “mokykla kvietési specialistus, konsultavosi kaip biity geriau pritaikyti aplin-
kq, mes irgi aktyviai dalyvavom” (6).

Tyrimo duomenys rodo, kad vaikui adaptuotis mokykloje padeda glaudus
mokytojy, Svietimo pagalbos specialisty ir tévy bendradarbiavimas. Anot
tyrimo dalyvio, ,draugiskai kartu su administracija, su Svietimo pagalbos speci-
alistais aptaréme kaip mes tas adaptacijos problemas sprendziame, kad tai yra
pereinamasis laikotarpis tiek vaikui, tiek visiems, kq darysime, kq mes jau dabar
darome. Ir po ménesio viskas susitvarkeé” (4). Tai rodo, kad mokyklos administra-
cijos, mokytojy, tévy ir Svietimo pagalbos specialisty sutelktumas ir bendradar-
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biavimas tariantis ir padedant vieni kitiems jgalina ASS turintj vaikg sékmingai
adaptuotis mokykloje.

ASS turinc¢iam vaikui palankios edukacinés aplinkos kiirimas klaséje.
Tyrimas atskleidé, kad palankios edukacinés aplinkos ASS turin¢iam vaikui kla-
séje kiirimas yra svarbi prielaida sékmingai vaikui ugdytis bendrojo ugdymo
mokykloje. Palankios edukacinés aplinkos ASS turin¢iam vaikui kiirimui klasé-
je svarbu pritaikyti jo poreikius atitinkanciq fizine aplinkq. Tyrimo dalyviai
pazymeéjo, kad labai svarbu vaikui klaséje tureéti vietg, kur vaikas turéty nusi-
raminti, atsipalaiduoti: “klaséje reikia ramios vietos, kur tas vaikas pabity, kai
biina, sensorinés perkriovos, nuovargis, jtampos ir galéty nusiraminti, pailséti”
(3). Be to, tyrimo dalyviai paZyméjo, kad svarbu, kad ,mokytojai neperstumdy-
ty baldy, nes vaikui labai svarbi rutina, svarbi atpaZjstama klasé, vieta pastovi,
nes kitaip gali biiti emocinés perkrovos (4), ,svarbu strukttiruoti fizine aplinkg,
veiklas, dienotvarkes, tai padeda vaikui is anksto Zinoti, kas kur, kada ir po ko
vyksta“ (6). Pazymétina, kad ASS turintys vaikai yra jautresni aplinkai, todél ne-
pritaikyta tiek mokyKklos, tiek Klasés fiziné aplinka, kelia Siems vaikams baimes,
nesaugumo jausma.

Ne maZiau svarbig reikSme ASS turincio vaiko sékmingam ugdymuisi turi
ir palankios psichosocialinés aplinkos kiirimas klasés bendruomenéje ku-
riant ir palaikant pozityvius mokytojo ir vaiko, vaiky tarpusavio ir klasés
tévy tarpusavio santykius. Tyrimas parodé, kad kuriant palankig psichosocia-
line aplinka klaséje svarbu mokytojui uZmegzti ir palaikyti pozityvius santykius
su vaikais. Pasak tyrimo dalyviy, ,tam, kad sukurtum teigiamq aplinkq reikia mo-
kytojui sukurti draugiskus, artimus rys$ius su vaiku, rodyti savo pavyzdZiu vaikams
tinkamq bendravimgq su kitais, tikéjimq autistisko vaiko galimybémis“ (6), “reikia,
kad vaikai iSgyventy sékme, tai ir jam bus skatulys mokytis ir kiti pamatys, kad jis
daug kq gali (1). Tai rodo, kad mokytojo kuriamas pozityvus santykis su vaikais
yra pavyzdys vaikams, kaip reikia kurti pagarbius ir tinkamus tarpusavio san-
tykius.

Ne maziau svarbu kurti klaséje tokig atmosferg, kurioje kiekvienas, tame tar-
pe ir ASS turintis vaikas, jaustysi lygiaverciu bendruomenés nariu, gerai jausty-
si klaséje, ugdytusi socialinius jgudZzius. Tyrimo dalyviai nurodé: ,ASS turin€iam
vaikui svarbus buvimas bendruomenéje, priklausymas bendruomenei. Taip, ben-
dravimas yra autistisko vaiko silpnosios pusés, socialiniai igiidziai sunkiai pasi-
duoda, bet kai jis stebi kaip bendrauja kiti, jis kopijuoja, is kity mokinasi. Jis moko-
si socialaus elgesio”(5), ,,vaikui, buvimas su visais kitais vaikais, su bendraamZiais
yra labai svarbus, nes vaikas daug kq iSmoksta, nes jis stebi kitus, mato, kaip kiti
elgiasi, kaip bendrauja ir ... tik per tai jis iSmokta, juk kitaip neiSmoksi, tokia ga-
limybé yra is tiesy biitinybé” (2), “tas autistisko vaiko buvimas klaséje, veikimas
kartu, vaikui tai duoda socialinius jgudZius. Socialinius jgtiZius turime labai sti-
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priai ugdyti, todél svarbu, kad vaikas btity ir veikty kartu su kitais ir mokytysi biti
su kitais, o kitiems vaikams - iSmokti tolerancijos, priémimo kitokiy Zmoniy, reikia
ir papildomy uZsiémimy su vaiku ugdant socialinius jgudZius” (4), ,norétysi, kad
mokytojas nesusitelkty tik j vaiko akademinius pasiekimus, labai svarbu ir vaiko
socialinés kompetencijos, jei jy vaikams stigs, jiems bus sunku sugyventi su kitais”
(6). Tai rodo, kad tyrimo dalyviai ypac pabréZia geros mokiniy savijautos ir ben-
druomeniskumo svarbg kuriant palankia psichosocialine aplinka klaséje. Palan-
ki psichosocialiné atmosfera klasés, mokyklos bendruomenéje turi jtakos vaiko
pozityviai socializacijai, nes mokymasis yra ne tik individualus, bet ir socialinis
procesas. Todél j ugdymo procesa svarbu jtraukti ir vaiky socialiniy jgtidZiy ug-
dyma, sudaryti salygas vaikams bendradarbiauti, kurti pozityvius tarpusavio
santykius.

Tyrimas atskleidé, kad kuriant palanka psichososcialine aplinka klasés ben-
druomenéje yra svarbiis ASS turincio vaiko tévy pozityviy santykiy su klasés
vaikais ir jy tévais kiirimas ir palaikymas. Atkreiptinas démesys, kad ASS tu-
rin¢iam vaikui mokantis klaséje, kitiems klasés vaikams kyla daug klausimy
dél ASS turincio vaiko bendravimo, elgesio ypatumus. Todél ASS turincio vai-
ko tévams svarbu atvirai kalbétis su klasés vaikais, atsakyti j jiems kylancius
klausimus, palaikyti su jais draugiSkus santykius. Tyrimo dalyvis pazyméjo: “kai
vaikams atsirado daugiau klausimy, kas yra visiskai normalu, tada mes surengé-
me vieno ryto ratq, kuriame as dalyvavau ir atsakinéjau j jy klausimus. Tq dieng
mano vaikas | mokyklg néjo, nes yra neetiska kalbéti apie vaikq prie jo paties. AS
visada kalbéjausi su vaikais, as visada turiu labai gerus santykius su vaikais. Ir
pirmais metais tai yra ypatingai svarbu. Kai as ateidavau j klase aplink mane su-
bégdavo vaiko klasiokai ir as turédavau ka vaikams pasakyt, pagirt. Tu turi buti,
be viso Kito, tas tarpininkas tarp vaiko ir mokytojo, tarp vaiko ir kity vaiky, jy
tévy... Svarbu kalbétis, nebijoti kartu ieskoti” (3).

Palankiai psichosocialinei aplankai taip pat labai svarbus ASS turincio vai-
ko tévy atvirumas ir bendradarbiavimas su vaiko klasés tévais. Tyrimo dalyviai
akcentavo, kad prie$ ASS turintj vaika prieSiSkai nenusiteikty kiti klasés tévai
ir nenuteikty savo vaiky prie$ ASS turintj vaikg svarbu su jais atvirai ir nuoSir-
dZiai bendrauti ir bendradarbiauti. Anot tyrimo dalyvio: ,Vaikai tai juk kalba
taip, kaip kalba jy tévai, tai reikia daug bendrauti ir kalbétis su vaiko klasés te-
vais... Daug kalbéjausi, ne vienas susitikimas ir susirinkimas buvo... Kai mes kal-
bame, kai tévai nenuteikia priesiskai savo vaiky, tai vaikai tolerantiskiau priima
vieni kitus, suprasdami, kad mes visi esame kitokie. Jeigu tévai nesikalba, nepa-
aisSkina, nebendradarbiauja, tai ir mokytojams sunku ir kiti klasés vaiky tévai
nenori priimti vaiko ir mato problemg, ir sako, kad toks vaikas yra trukdis. Reikia
visiems kalbétis, iSgirsti vieni kitus, bendradarbiauti, vieni kitiems padéti“ (5).
PaZymeétina, kad ASS turincio vaiko tévy atviras bendradarbiavimas su kitais
klasés tévais, negalios, jos ypatumuy, jy vaiko individualiy poreikiy paaiskinimas
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padeda sutelkti klasés bendruomene. Pasak tyrimo dalyvio: ,Per tévy susirinki-
mgq turéjau tokiq mini paskaitq, apie tai kas yra autizmas, kas yra autistas. Po to
kalbéjau apie savo vaikq, kad susipaZinty, koks jis yra, j kq ir kaip jisai reaguoja,
kas jam skaudu, kq jisai mégsta, kaip mégsta bendrauti, kaip jisai bendrauja, kaip
jisai tikisi, kad su juo bendraus, ir tada baigiau visq tq savo prezentacijq tuo, kad
visgi mes esame visuomené ir niekada nebus taip, kad mes galime kazkq ismesti
ir nepajusti pasekmiy, mes vis tiek jas pajusime, anksciau ar véliau. Pasakiau, kai
mano vaikas atéjo j klase, jis ne tik su jiusy vaikais bendrauja, jis su jumis ben-
drauja, su kiekvienu jisy asmeniSkai, nes taip, kaip jis bendraujate, taip, kaip jis
priimate misy vaikq klaséje, taip bendrauja jiisy vaikas atéjes j mokyklg, jis tokj
poZitrj ir turi. Jei norime, kad miisy vaikai nejausty jtampos klaséje, mes visi kartu
turime tq darng kurti. Nei a$ viena nieko nepakeisiu, nei mano vaikas vienas nie-
ko nepakeis, nei mokytoja viena nieko nepakeis. Tik bendrom pastangom galime
daug pasiekti. Bendruomene ugdo tas kitoniskumas, bendruomenés sutelktumas
yra jéga“ (4).

Tyrimas rodo, kad kuriant jtraukigja ugdymo aplinka svarbig reikSme turi
mokytojo pozityvus ir | vaikq orientuotas poZiiris, kuris sukuria atviruma
bendradarbiavimui su vaiku, su jo tévais, specialistais. Tyrimo dalyviy teigimu:
L,Esmé atvira Sirdis ir teigiamas poZiuris | vaikq, o ne kad jis Cia visiems dabar
trukdo. Bendravo su vaiku kaip lygus su lygiu, ir bandé jtraukti jj, jo nespaudé, jei
kilo problema, tai jg sprendé, bet sprendé per tq tokj vaiko, jo situacijos suprati-
mq“ (4), “pozityvus poZitris j vaikq, kad jis gali ir, kad mokytojas gali jam padéti,
kad jei kils sunkumas jis bus nusiteikes ieSkoti sprendimo kartu su mumis, kitais
specialistais. Sakyciau mokytojo pozityvumas skatina norq bendradarbiauti. Mes
irgi turédavome ilgus pokalbius su mokytoja, sprendéme kaip geriausia jam pa-
déti, atliepti jo poreikius, jtraukém kitus specialistus” (6). Teigiamas mokytojo
pozitris | mokinius glaudziai siejasi su j vaika orientuotu poziiiriu, nukreiptu j
kiekvieno vaiko individualumo ir iSskirtinumo pazinima ir pripazinima. Pasak
tyrimo dalyviy: , Tie vaikai labai skirtingi, jy skirtingi ypatumai, jiems labai skir-
tingy dalyky reikia, jie skirtingi kaip lietaus lasai, kai mokytoja jais tiki ir ieSko
priéjimo prie jy, ji nori juos paZinti, nori padeéti, iesko ty prie vaiko priéjimo keliy“
(3); ,Mokytoja iesko individualaus priéjimo prie mano vaiko, tai Cia irgi tas labai
padeda. Cia labai svarbu kaip mokytoja traktuoja, ar vienu veidu priima
visus vaikus ar sutinka Kitu budu, ar siekia kitu buidu iSgauti tg patj re-
zultata“ (1). Tai rodo, kad mokytojo pozityvus nusiteikimas vaiko atzvilgiu, jo
tikéjimas vaiko galimybémis ir pasitikéjimas savimi tikint, kad gali padéti ASS
turin¢iam vaikui, jgalina pedagoga ieSkoti jvairiy biidy atliepti individualius vai-
ko poreikius.

Tyrimo duomenys rodo, kad kuriant ASS turinc¢iam vaikui palankig edukaci-
ne aplinka klaséje svarbig reikSme turi mokytojuy bendradarbiavimas su vai-
ko tévais. Viena vertus, mokytojui svarbu glaudziai bendradarbiauti su tévais
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siekiant pazinti vaikg, suprasti jo stiprigsias ir silpngsias puses, poreikius bei
identifikuoti strategijas, kurios geriausiai veikia dirbant su konkreciu ASS tu-
rinciu vaiku. Tyrimo dalyviai nurodé: ,mokytoja isgirdo mane, kq as sakau apie
savo vaikg, ji tq panaudojo ir ji pati puikiai susitvarkydavo... Mes viskq tariamés su
mokytoja, bandome, kas veikia, kas neveikia, ir randame spendimus drauge” (4),
»mums sekési, nes mes kartu su mokytoja aptariame, kur vaiko stiprybés, kur yra
sunkumy, kq ir kaip daryti, kad padéti vaikui. Siekiam rezultato kartu“ (6).

Kita vertus, tyrimo rezultatai rodo, kad mokytojams svarbu jtraukti tévus j
vaiko ugdymo procesg ir kad tévai suprasty jy dalyvavimo vaiko ugdymo proce-
se svarbg, buty atviri ir aktyviai jsitraukty j jj, nes tik taip galima uztikrinti ug-
dymo nuosekluma ir testinuma bei pasiekti numatyty tiksly. Pasak tyrimo daly-
viy: ,A$ esu mokytojai pasakius, kad jeigu turite man pastaby, tiesiog pasakykite,
kad as turiu jsitraukti. AS bandau parodyti, kad ir nesupyksiu jeigu ji man duos
pastabgq, ir a$ perklausiu, ar viskas normalu, kaip kq darome, kad sustyguotume ir
kartu veiktume. Tiesiog reikia atvirai bendrauti, kartu veikti“ (1), ,Mes kiekvieng
dienq, darome pamokas, tikrinamés pamokas, néra taip, kad jisai vienas kada pa-
sidaro, ar nepasidaro pamokas. I$ tikryjy kiekvienq pamokéle prisiZiirime kartu
arba as arba tétis, kad viskas biity padaryta, atlikta, tariamés su mokytoja, kad
taip nebiity mokytojas - sau, mes - sau” (4).

Kuriant ASS turin¢iam vaikui palankig edukacine aplinka klaséje svarbu
mokytojams bendradarbiauti ir su kitais specialistais. Mokytojo glaudus
bendradarbiavimas su specialistais padeda jam parengti ugdymo programa at-
sizvelgiant j individualius vaiko poreikius bei ja realizuoti. Tyrimo dalyviai nu-
rodé: ,manau, kad vaikui pritaikant programq mokytojui svarbu tartis su kitais
specialistais, kad geriau atliepti vaiko poreikius“ (6), ,mokytojy ir specialisty ben-
dradarbiavimas kuriant programgq yra svarbus” (3). PazZymétina, kad specialisty
konsultacijos yra svarbi paramos mokytojui forma.

Mokytojo kompetencijy dirbti su ASS turindiais vaikais plétoté - reikSmin-
ga kuriant ASS turinc¢iam vaikui palankig edukacine aplinka klaséje. Tyrimo da-
lyviai nurodé: ,Kai tik mokytoja suzinojo dienq, kad ateis vaikas autistas, ji visa
pasinéré j ieskojimus, ji skaité literattirg, ji ruosési. Ji pradéjo skaityti straipsnius,
ji pradéjo ieskoti iseiciy, tartis su mumis, konsultavosi su specialistais” (4), ,moky-
tojui svarbu ne tik iSmanyti ASS ypatumus, bet ir plétoti profesines kompetencijas,
kaip dirbti su ASS turinciais vaikais, jvaldyti metodikas, tai toks nuolatinis profe-
sinis tobuléjimas” (6). Tai rodo, kad mokytojams svarbu nuolat gilinti ir plétoti
profesines kompetencijas, susijusias su ASS turinc¢iy vaiky ugdymu bei palan-
kios jiems ugdymosi aplinkos kiirimu, nes tai svarbu siekiant atliepti individu-
alius vaiko poreikius.
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Diskusija

Tyrimu atskleista, kad tévy vaiko negalios priémimas ir atvirumas, nu-
stacius vaikui ASS yra viena i$ vaiky, turinc¢iy ASS, sékmingo ugdymosi prie-
laidy pradinéje bendrojo ugdymo mokykloje. Viena vertus, tyrimas rodo, kad
tévy vaiko negalios priémimas ir atvirumas sietinas su tévy gebéjimu priimti
specialisty pateikiamq informacijq ir konsultuotis su jais ir tévy doméjimusi ASS
turincio vaiko ugdymu. Kita vertus, tyrimas atskleidé, kad tévy vaiko negalios
priémimas ir atvirumas sietinas su psichologinés pagalbos tévams poreikiu ir jos
gavimu tiek is specialisty, tiek jungiantis j tévy, auginanciy ASS turincius vaikus
grupes. Psichologinés pagalbos gavimas jgalina tévus adekvaciau reaguoti j vai-
ko negalig, ja priimti ir konsultuojantis su specialistais ugdyti vaika atliepiant
jo individualius poreikius. Be to, tyrimo rezultatai atskleidé, kad tévams svarbu
neslépti vaiko negalios nuo mokyklos, nes mokykla, Zinodama apie vaiko indivi-
dualiuosius ugdymosi poreikius, gali suteikti vaikui reikiamg pagalba. PanaSias
tendencijas atskleidé kity mokslininky tyrimai, rodantys, kad tévai, nustacius
vaikui ASS, patiria stresg, jvairius psichosocialinius sunkumus, todél jiems rei-
kalinga psichologiné ir kity specialisty teikiama pagalba priimat vaiko negalia
(Hayes ir Watson, 2013; Firth ir Dryer, 2013). Mokslininkai atkreipia démes;j,
kad ASS turintiems tévams iskyla trejopi poreikiai: emociniai, informaciniai ir
santykiy su aplinkiniais (Aguiar, Pondé, 2020). Be to, minéti mokslininkai pa-
zymi, kad tévams suteikus psichologine, kity specialisty pagalbg jie lengviau
priima vaiko negalig, nelinksta jos slépti, adekvaciau reaguoja i specialisty pa-
teikiama informacija ir jiems sitilomg pagalba, yra atviresni ir labiau linke ben-
dradarbiauti su ugdymo jstaiga.

Tyrimas parodé, kad kita vaiky, turinc¢iy ASS, sékmingo ugdymosi prielaida
pradinéje bendrojo ugdymo mokykloje yra mokyklos pasirengimas priim-
ti ASS turincius vaikus. Tyrimo duomenys atskleidé, kad vienas i§ mokyklos
pasirengimo priimti ASS turincius vaikus rodikliy yra mokyklos bendruomenés
atvirumas ASS turinciy vaiky jtraukciai. Veiksmingas vaiky, turinc¢iy ASS ugdy-
mo organizavimas prasideda nuo mokyklos bendruomenés pasirengimo priim-
ti ASS turincius vaikus ir sudaryti jy ugdymui tinkamas salygas. Goodal (2015)
teigimu, jei mokyklos aplinka, etosas ir kultiira néra palankis ASS turintiems
vaikams, tai mokykla negalés sudaryti tinkamy salygy atliepti vaiky individu-
alius poreikius, uztikrinti jy ugdymo kokybe. Svarbig reikSme turi bendruome-
nés nariy nuostaty, leidzianciy priimti Zmoniy jvairove kaip vertybe, o ne
kaip trukdj, formavimas (Jokubaitiené ir AliSauskas, 2019). Pagarba jvairovei
ir jos vertés suvokimas yra vienas i$ pagrindiniy itraukaus ugdymo elementy.
Kaip pazymima Jungtiniy tauty nejgaliyjy teisiy komiteto bendroje pastaboje
dél teisés j itrauky Svietimg (2016), visi besimokantieji turi biiti priimti vieno-
dai, rodant pagarbg jvairovei, turi jaustis gerbiami, vertinami, jtraukiami j ben-
druomene ir iSklausomi. Todél mokyklos bendruomenéje turi buti jtvirtinama
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ir puoseléjama pagarbos Zmoniy jvairovei vertybé, parengtos veiksmingos prie-
moneés, uZkertancios kelig diskriminacijai.

Tyrimas rodo, kad mokyklos pasirengimas priimti ASS turincius vaikus sie-
tinas ir su pakankamais svietimo pagalbos specialisty resursais ir jy kompeten-
cija teikti pagalbq ASS turinc¢iam vaikui, mokytojams, tévams, taip pat mokytojy
teigiamu nusiteikimu ir jy kompetencija ugdyti ASS turincius vaikus. M. Falkmer,
Anderson, Joosten ir T. Falkmer (2015) pazymi, kad mokytojai ir mokykly spe-
cialistai atlieka pagrindinj vaidmenj jtraukiose mokyklose, praktiskai jgyven-
dinant jtraukyji ugdyma. Jy asmeninis jsipareigojimas ir poziuris j jtrauktj, ju
kompetencija praktiskai jgyvendinti jtraukyji ugdyma yra labai svarbiis kuriant
jtraukia mokyklos aplinka. Kiti tyrimai (Florian, 2014; Kurth, Love, ir Pirtle,
2020; Kisbu-Sakarya ir Doenyas, 2021) rodo, kad mokytojai, Svietimo pagalbos
specialistai turi buti pasirenge dirbti su vaikais, turinciais ASS. PaZymima, kad
mokytojy, specialisty pasirengimas didina jy pasitikéjimg savimi, norg dirbti su
ASS turinciais vaikais, jgalina juos veiksmingiau teikti pagalbg vaikui ir orga-
nizuoti ugdymo procesa jtraukiose klasése (Kisbu-Sakarya ir Doenyas, 2021).
Pabréziama, kad svarbu j mokytojy, Svietimo pagalbos specialisty rengimo, jy
kvalifikacijos kélimo programas jtraukti kursus, padedancius jiems jgyti kom-
petencijy dirbti su jvairiomis specialiyjy ugdymosi poreikiy turinc¢iy mokiniy
grupémis, tame tarpe ir mokiniais, turinciais ASS (Kurth ir kt. 2020). Jtraukusis
ugdymas apima sisteminius pokycius, kuriuos jgyvendinat reikalingas mokyto-
ju ir kity Svietimo pagalbos specialisty rengimo ir jy testinio mokymo transfor-
mavimas (European Agency for Special Needs and Inclusive Education, 2014).

Tyrimas atskleidé, kad mokytojams ir Svietimo pagalbos specialistams aktu-
alus yra intervizijy ir supervizijy poreikis. Intervizijos ir supervizijos gali padéti
jveikti sudétingas profesines situacijas, nagrinéti probleminius atvejus ir len-
gviau rasti jy sprendimus, reflektuoti savo patyrima, gauti griztamajj rysi, pa-
lengvinti psichologinj krivj, gilintis j profesine veiklg, tobulinti savo profesines
kompetencijas bei iSvengti profesinio perdegimo sindromo.

Tyrimas taip pat iSryskino, kad komandinis darbas ir bendradarbiavimas
su kitomis institucijomis, pasitelkiant jy pagalbg, konsultacijas, dalijimgsi gerg-
ja patirtimi, yra svarbus siekiant sékmingai ugdyti ASS turintj vaika. Kuriant
jtraukiojo ugdymo praktika mokykloje, kad biity patenkinti individualis mo-
kiniy poreikiai, uztikrinamas kokybiSkas ugdymas kiekvienam vaikui, reikia
visy dalyvaujanciy asmeny aktyvaus jsitraukimo, jy tarpusavio bendradarbia-
vimo (Falkme ir kt., 2015). Komandinis darbas yra jtraukios mokyklos pagrin-
das. Bendro komandos darbo sékmei svarbi bendradarbiavimo ir partnerystés
strategija, paremta lygiateisiSkais santykiais, pasitikéjimu ir bendravimu (Liau-
danskiené, Mikulénaité, Uleviciuté, Vilitiniené, 2013). Bendradarbiavimas su
kitomis institucijomis taip pat svarbus sékmingam ASS turincio vaiko ugdymui,
atliepiant jo individualiuosius ugdymosi poreikius, sprendziant kylancias su-
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détingas, krizines situacijas, plétojant pedagogu, Svietimo pagalbos specialisty
kompetencijas.

Tyrimu atskleista, kad vaiko pasirengimas lankyti mokyklg yra dar viena
sékmingo ugdymosi pradinéje bendrojo ugdymo mokykloje prielaida. Tyrimas
rodo, kad tévams svarbu skirti démesi vaiko elementariy savitvarkos jgudziy ir
tinkamo elgesio ugdymui, nes jie yra svarbi vaiko pasirengimo lankyti mokykla
dalis. Taip pat tévai pripaZzjsta, kad svarbus vaiko pozityvus nuteikimas pradéti
lankyti pradine mokyklg. Viena vertus, iSankstinis Zinojimas ASS turin¢iam vai-
kui suteikia saugumo jausma. Kita vertus, pozityvus nuteikimas motyvuoja jj
noriai eiti j mokykla. Tyrimo rezultatai atskleidé, kad svarbu sudaryti galimy-
bes vaikui susipaZinti su mokyklos aplinka pries pradedant jam lankyti mokykla.
Susipazinimas su mokyklos aplinka padeda vaikui jaustis saugiau ir ramiau, o
tai palengvina jo adaptacija mokykloje. Taip pat tyrimas parodé, kad rengiantis
vaikui pradeéti lankyti mokyklg svarbu susitikti su mokytoja. Toks susitikimas
mokytojui padeda geriau pazinti vaikg ir pasirengti atliepti individualiuosius
jo poreikius. Vaikui susipazinimas su mokytoju suteikia saugumo jausmg ir pa-
lengvina jo adaptacija mokykloje. Stoner ir kt. (2007) pazymi, kad labai svarbu
atkreipti démesj j perinamuosius laikotarpius, kai vaikas pereina i$ vienos ug-
dymo pakopos j kitg arba i$ vienos ugdymo jstaigos j kitg. Vaikai, turintys ASS,
jautriai reaguoja j pereinamyjy laikotarpiy pokycius, kurie gali sukelti jiems su-
maistj, nerimg ir gali pasireiksti vaiko agresyvus elgesys. Todél svarbu tévams
iS anksto ruosti vaika Siems peréjimams. Mokykla taip pat turi sutelkti démesj
j vaiko pereinamuosius laikotarpius pries jam pradedant lankyti mokyklg ir jo
mokykliniais metais ir jiems ruostis, bendradarbiaujant su tévais. Larcombe, Jo-
osten, Cordier, ir Vaz (2019) akcentuoja, kad pasirengimas mokyklai priklauso
nuo vaiko ir mokyklos veiksniy. Pazymima, kad tévai, rengdami vaika, turintj
ASS, mokyklai turi sutelkti démesj j vaiko tinkamo elgesio ir socialiniy igidziy
ugdyma. Mokykla savo ruoztu turi sudaryti sglygas vaikui susipaZzinti su moky-
klos aplinka, juos ugdysianciais mokytojais ir ruostis vaiko atéjimui j mokykla.
Galkiené ir Puskoriené (2020) pazymi, kad priimtinas vaiko elgesys yra labai
svarbus adaptacijos socialinéje aplinkoje instrumentas, kuriant pozityvia savei-
ka su bendraamziais ar kitomis socialinémis grupémis.

Tyrimas parodé, kad tévy ir mokyklos bendradarbiavimas yra dar viena
svarbi ASS turincio vaiko sékmingo ugdymosi pradinéje bendrojo ugdymo mo-
kykloje prielaida. Tévy ir mokyklos bendradarbiavimas sietinas su tévy aktyvu-
mu ir noru bendradarbiauti su mokykla bei mokyklos noru jtraukti tévus j vaiko
ugdymo procesq. Kity tyrimy rezultatai (Starr ir Foy, 2012; Kurth ir kt., 2020)
taip pat rodo, kad mokyklai svarbu sutelkti démesij j pasitikéjimu gristy san-
tykiy su vaiko tévais kiirimg reguliariai bendraujant ir bendradarbiaujant su
jais, juos jtraukiant j vaiko ugdymo procesa. Tévai labai vertina bendradarbia-
vima ir bendravima, o jo nebuvimas gali buti didelis jy nepasitenkinimo moky-
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kla Saltinis. PaZymima, kad net jei mokyklos darbuotojai turi Ziniy apie ASS ir
kompetencijy ugdyti vaikus, turincius ASS, bet neplétoja teigiamy santykiy su
tévais, menkai bendradarbiauja su jais, tai tévai nusivilia savo sprendimu dél
ugdymo jstaigos pasirinkimo ir vaiko ugdymosi joje (Kurth ir kt., 2020). Moky-
klos komandos bendradarbiavimas su tévais, ju kaip lygiaverciy partneriy pri-
paZinimas yra vienas i$ pagrindiniy tévy pasitenkinimo mokykla, jy jtraukties
j vaiko ugdymo procesg kriterijy (Chaidi ir Drigas, 2020). Tévai yra savo vaiko
ekspertai ir gali suteikti informacijos, kuri bus vertinga ugdant ASS turintj vaika
(Bolourian, Stavropoulos, Blacher, 2019). Tévy jZvalgos, dalijimasis patirtimi,
bendradarbiavimas sprendZiant kylanc¢ius sunkumus pripaZjstamas kaip svar-
bus veiksnys kuriant jtraukiaja ugdymo aplinka mokykloje. Todél tévai turi biuiti
aktyvis, norintys ir nusiteike bendradarbiauti su mokykla, siekiant, kad vyk-
ty efektyvus keitimasis informacija, susijusia su vaiko poreikiais ir sékmingu
jo ugdymu, bity kuriamos strategijos, padedancios kurti palankiag ugdymosi
aplinka, sprendZiant kylancias vaiko ugdymo problemas mokykloje ar namuose
(Azad ir Mandell, 2016). Tyrimai (Tucker ir Schwartz, 2013) rodo, kad viena i$§
klinc¢iy sékmingam vaiko ugdymuisi mokykloje yra ribotas tévy jsitraukimas j
vaiko ugdymo procesa, perkeliant atsakomybe mokyklai, taip pat per menkas
mokyklos bendradarbiavimas su tévais, jy isitraukimo i vaiko ugdymo procesa
skatinimo stygius.

Démesys vaiko adaptacijai mokykloje taip pat svarbi prielaida sékmin-
gam vaiko, turin¢io ASS ugdymuisi. Tyrimo duomenys atskleidé, kad, adapta-
ciniu laikotarpiu svarbu ASS turinc¢iam vaikui padéti susipaZinti su mokyklos
erdvémis ir jas pritaikyti, atliepiant individualiuosius vaiko poreikius. Taip pat
vaikui adaptuotis mokykloje padeda glaudus mokytojy, svietimo pagalbos speci-
alisty ir tévy bendradarbiavimas. Pazymétina, kad vaiko adaptaciniu laikotarpiu
tiek mokytojas, tiek Svietimo pagalbos specialistai ir tévai stebéty vaikg ir re-
guliariai aptarty vaiko sékmingo ugdymosi bei kylanciy sunkumy aplinkybes,
teikty sitllymus ir ieSkoty galimy sprendimy, palengvinanciy vaiko adaptacija.
Anglim, Prendeville, ir Kinsella (2018) teigia, kad mokyklos paramos strategijos
biity veiksmingos, jos turi sudaryti sglygas ugdymo proceso dalyviams kartu
tartis, konsultuotis, dalintis patirtimi, spresti kylanc¢ius sunkumus, kad niekas
nesijausty izoliuotas. Bendradarbiavimo ir reflektyvios praktikos taikymas gali
suteikti daugiau galimybiy dalytis gerosios praktikos pavyzdziais ir stiprinti ug-
dymo dalyviy pasitikéjima savo gebéjimais ugdyti ASS turintj vaikg, atliepiant jo
poreikius (Anglim ir kt., 2018).

Tyrimas atskleidé, kad ASS turinc¢iam vaikui palankios edukacinés aplin-
kos kurimas klaséje taip pat svarbi prielaida sékmingam vaiko ugdymuisi
mokykloje. Kuriant palankia edukacine aplinkg klaséje svarbu pritaikyti vaiko
poreikius atitinkanciq fizine aplinkg ir kurti palankiq psichosocialine aplinkq
klasés bendruomenéje sukuriant ir palaikant pozityvius mokytojo ir vaiko, vai-
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ky tarpusavio ir klasés tévy tarpusavio santykius. Be to, ASS turinciy vaiky tévai
pazyméjo, kad kuriant vaikui palanka edukacine aplinka klaséje svarbig reiks-
me turi mokytojo pozityvus ir j vaikq orientuotas poZiiris, kuris sukuria atviru-
ma bendradarbiavimui su vaiku, su jo tévais, specialistais ir jgalina mokytoja
atliepti individualiuosius vaiko poreikius. Kuriant ASS turinc¢iam vaikui palan-
kig edukacine aplinka klaséje svarbig reikSme turi mokytojy bendradarbiavimas
su vaiko tévais, su kitais specialistais bei mokytojo kompetencijy dirbti su ASS tu-
rinciais vaikais plétoté. Tyrimas rodo, kad tévai pripaZjsta svarby mokytojo vai-
dmenj kuriant palankia edukacine aplinka klaséje. Falkmer ir kt. (2015), atlike
moksliniy tyrimy metaanalize apie ASS turinciy vaiky jtraukuji ugdyma, taip
pat nurodo, kad dazniausiai $iy vaiky sékmingo ugdymo organizavimas klasés
lygmenyje sietinas su mokytojais: jy pasirengimu mokyti vaikus, turinc¢ius ASS,
ju gebéjimu su vaiku uzmegzti ir palaikyti abipusiu pasitikéjimu gristus santy-
kius, vaiko paZinimu, gebéjimu pritaikyti programa, atliepiant vaiko individua-
liuosius poreikius, struktiiruoti ugdymo aplinkg, orientuotis j vaiko stiprybes ir
padéti jam spresti kylanc¢ias mokymosi, bendravimo, elgesio problemas, telkti
klasés bendruomene. Bendravimas, santykiai ir pasitikéjimas tarp mokytojy,
Svietimo pagalbos specialisty, mokiniy ir tévy buvo jvardijami kaip svarbis sé-
kmingo ASS turincio vaiko ugdymo aspektai. Autoriy teigimu, kuriant palankia
edukacine aplinka klaséje svarbu sudaryti tiek materialaus, tiek nematerialaus
pobudzio tinkamas salygas. Pasak Goodall (2015), draugiSkos ASS turin¢iam
vaikui aplinkos kiirimas - tai kuriamos palankios psichosocialinés ir fizinés
aplinkos darinys. McAllister ir Hadjri (2013) atkreipia démesj j klasés fizinés
aplinkos pritaikyma ir pazymi, kad netinkamai pritaikyta klasés fiziné aplinka
vaikui, turinc¢iam ASS, turi neigiamos jtakos jo ugdymuisi. Taip pat atkreipiamas
démesys j struktiiruotos, nuspéjamos, saugios aplinkos kiirima, nusiraminimui
skirtos vietos irengima, vaika neigiamai veikianc¢iy sensoriniy dirgikliy mazini-
ma.

Kuriant palankig psichosocialine aplinka svarbu mokytojui kurti ir palaikyti
pozityvius santykius su vaiku. Mokytojas turi turéti pozityvig nuostatg ASS tu-
rincio vaiko atzvilgiu: biti pasirenges jam padéti, rodyti pagarba, siekti pabrézti
jo privalumus, taip parodant klasés vaikams, kad ASS turintis vaikas, kaip ir Kiti,
vaikai yra svarbus klasés bendruomenei. Mokytojas turi tapti vaikui motyvaci-
niu stimulu. Vaikui turi patikti bendrauti su mokytoju, palaikyti kontakta, ben-
dradarbiauti. Tik sukiirus glaudy rysj su vaiku, galimas visavertis vaiko dalyva-
vimas ugdymo procese, atsizvelgiant j jo galimybes ir poreikius. Atkreiptinas
démesys, kad nuo mokytojo sukurto rysio su ASS turinciu vaiku labai priklauso
jo santykiai su kitais vaikais.

Palankios psichosocialinés aplinkos kiirimui svarbiis yra pozityvis vaiky
tarpusavio ir klasés tévy tarpusavio santykiai. Kuriant Siuos santykius pripazis-
tamas ne tik mokytojo, bet ir vaiko, turincio ASS, tévy vaidmuo. Tyrimai rodo,
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kad tévus reikéty paskatinti daugiau bendrauti ne tik su mokytojais, kitais spe-
cialistais, bet ir su vaiko bendraklasiais, jy tévais. Soulis, Georgiou, Dimoula ir
Rapti (2016) teigimu, klasés mokiniai, jy tévai turi neigiama poZitrj j negalia
turincius vaikus jeigu jie neZino, kg Sie mokiniai geba, kur jy stipriosios pusés
ir kaip jas galima panaudoti, su kokiais sunkumais susiduria, kokios pagalbos
jiems reikia. Informacijos suteikimas gali padéti kitiems vaikams, jy tévams ge-
riau suprasti bendraklasi, turintj negalia, keisti poZitrij j ji, priimti ji, o ne at-
stumti. Artimesnis tévy bendravimas su klasés bendruomene padéty vaikui ge-
riau jaustis bendrojo ugdymo mokykloje.

Kiti tyrimai taip pat rodo, kad tévai pripaZjsta mokytojo bendradarbiavimo
aplinka. Mokslininkai atkreipia démesj, kad specialisty ir padéjéjy jsitraukimas
j ugdymo procesa neturi uzgozti vaiko savarankiSkumo, o priesingai - jj skatinti.
Pasak Falkmer ir kt. (2015), specialisto ir padéjéjo buvimas gali buti ir pagalbi-
né priemoné, ir kliatis vaiko jtraukd¢iai. Klittimi vaiko jtrauk¢iai laikoma: 1) kai
padéjéjas yra nepasirenges dirbti su ASS turinciu vaiku ir 3) kai specialistas, pa-
déjéjas ir mokytojas sutelkia démesj j pernelyg individualizuotg ugdymo priei-
g3 su vaiko atskirties apraiSkomis nesudarant salygy vaiko socialinei sgveikai
mokymosi procese su kitais vaikais. Tokiu atveju vaikas iSskiriamas is kity kaip
JKkitoks*“ Tik glaudus bendradarbiavimas tarp mokytojo, specialisto ir padéjéjo
ir jy bendra atsakomybé uz mokinj bei tinkamas jo mokymas, neatskiriant ir
neisskiriant ASS turincio vaiko i$ kity yra svarbi jtraukiojo ugdymo salyga.

Tiek $is tyrimas, tiek kiti tyrimai rodo, kad mokytojy pasirengimas yra viena
svarbiausiy ASS turinc¢iy vaiky sékmingo ugdymosi bendrojo ugdymo mokyklo-
je prielaida. Kaip pazymi Zainalabidin ir Ma'rof (2021), buty neteisinga priimti
negalig turincius vaikus j bendrojo ugdymo sistemg, prie$ tai neparengus mo-
kytojy, kaip Siuos vaikus ugdyti, todél jgyvendinant jtraukyjj ugdyma svarbu j
pedagogy rengimo ir jy kvalifikacijos tobulinimo programas jtraukti modulius,
susijusius su jtraukiuoju ugdymu.

ISvados

Tyrimu atskleista, kad vaiky, turinciy ASS, sékmingo ugdymosi prielaidos
pradinéje bendrojo ugdymo mokykloje sietinos su tévy vaiko negalios priémi-
mu ir atvirumu, nustacius vaikui ASS, mokyklos pasirengimu priimti ASS turin-
Cius vaikus, vaiko pasirengimu lankyti mokykla, tévy ir mokyklos bendradar-
biavimu, démesio skyrimu vaiko adaptacijai mokykloje ir palankios edukacinés
aplinkos kiirimu klaséje.

Tévy vaiko negalios priémimas ir atvirumas, nustacius vaikui ASS, yra susijes
su tévy gebéjimu priimti specialisty pateikiamg informacija ir konsultuotis su
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jais, tévy doméjimusi ASS turincio vaiko ugdymu bei tévy atvirumu neslepiant
vaiko negalios nuo mokyklos. Tévai pripazine vaiko negalia, o mokykla, Zinoda-
ma apie vaiko individualiuosius ugdymosi poreikius gali suteikti vaikui reikia-
ma pagalba. Tyrime dalyvave tévai pripaZino, kad vaikui nustacius ASS, jiems
sunku priimti vaiko negalig ir adekvaciai jvertinti vaiko situacijg bei priimti spe-
cialisty rekomendacijas dél juy paciy psichologinés biiklés, todél jiems svarbu
gauti psichologine pagalba tiek iS specialisty, tiek jungiantis i tévy, auginanciy
ASS turincius vaikus, grupes. Psichologiné pagalba jgalina tévus adekvaciau rea-
guoti j vaiko negalig, ja priimti ir bendradarbiauti su specialistais vaiko ugdymo
klausimais.

Tyrimas parodé, kad mokyklos pasirengimas priimti ASS turincius vaikus
sietinas su mokyklos bendruomenés atvirumu ASS turinciy vaiky jtraukciai, pa-
kankamais Svietimo pagalbos specialisty resursais ir jy kompetencija teikti pa-
galba ASS turinc¢iam vaikui, mokytojams, tévams, mokytojy teigiama nuostata ir
ju kompetencija ugdyti ASS turincius vaikus, komandiniu darbu bei kity institu-
cijy pagalbos pasitelkimu, konsultavimusi su jy specialistais, dalinimusi geraja
patirtimi. Visa tai laiduoja sékmingg ASS turincio vaiko ugdymasi, atliepiant jo
individualiuosius ugdymosi poreikius, sprendziant kylancias sudétingas, krizi-
nes situacijas, plétojant pedagogy, Svietimo pagalbos specialisty kompetencijas.

Sékmingam vaikui ugdymuisi mokykloje svarbus jo pasirengimas lankyti
mokyklag. Tévai pripaZjsta, kad iki vaikui pradedant lankyti pradine mokykla
svarbu vaikui iSugdyti elementarius savitvarkos jgudZius bei tinkamg elges;j.
Vaikui, iSsiugdZius elementarius savitvarkos jgiidZius ir tinkamg elgesij bei tin-
kamai pritaikius aplinkas mokykloje, atliepiant vaiko individualius poreikius,
bus lengviau jam pasiruosti ir dalyvauti jvairiose veiklose. Be to, tyrimas paro-
dé, kad svarbu pozityvai nuteikti vaikg mokyklai bei sudaryti galimybes vaikui
i§ anksto susipaZinti su mokyklos aplinka ir susitikti su mokytoja. Pozityvus
vaiko nuteikimas motyvuoja jj noriau eiti j mokykla. [Sankstinis vaiko susipaZi-
nimas su mokyklos aplinka ir mokytoja padeda vaikui jaustis saugiau ir palen-
gvina jo adaptacija mokykloje. Mokytojui susitikimas su vaiku sudaro sglygas
geriau pazinti vaika ir pasirengti ugdymo procesui atliepiant individualiuosius
jo poreikius.

Tyrimas parodé, kad sékmingam vaiko ugdymuisi mokykloje svarbus yra
tévy ir mokyklos bendradarbiavimas, sietinas su tévy aktyvumu ir noru ben-
dradarbiauti su mokykla bei mokyklos noru jtraukti tévus j vaiko ugdymo pro-
cesa. Todél mokykloms svarbu kurti priemones, skatinancias pozityvius ir ben-
dradarbiaujancius mokyklos ir Seimos santykius.

Tyrimu nustatyta, kad vaikui pradéjus lankyti mokykla svarbu skirti déme-
sj vaiko adaptacijai mokykloje. Viena vertus, adaptaciniu laikotarpiu svarbu
padéti vaikui susipazinti su mokyklos erdvémis ir pazjstamoje aplinkoje gerai
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jaustis. Kita vertus, mokytojai, Svietimo pagalbos specialistai ir tévai turi stebéti
vaika, reguliariai susitikti ir aptarti vaiko adaptacijos sékmes ir nesékmes bei
ieSkoti budy spresti kylanc¢ius sunkumus, siekiant atliepti vaiko individualiuo-
sius poreikius.

Palankios edukacinés aplinkos kiirimas klaséje yra svarbi prielaida sékmin-
gam vaiko ugdymuisi mokykloje. Siekiant uztikrinti palankig edukacine aplinka
klaséje svarbu pritaikyti vaiko poreikius atitinkancia fizine aplinka ir sukurti
palankia psichosocialine aplinka klasés bendruomenéje sukuriant ir palaikant
pozityvius mokytojo ir vaiko, vaiky tarpusavio ir klasés tévy tarpusavio santy-
kius. Taip pat kuriant palankig edukacine aplinka klaséje svarbig reikSme turi
moKkytojo pozityvus ir j vaika orientuotas pozilris, jo bendradarbiavimas su
vaiko tévais ir su kitais specialistais bei jo kompetencija dirbti su ASS turinciais
vaikais.
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VAIKU, TURINCIU AUTIZMO SPEKTRO SUTRIKIMA, SEKMINGO UGDYMOSI
PRIELAIDOS PRADINEJE BENDROJO UGDYMO MOKYKLOJE:
TEVU PATIRTIS

Rita Raudelitinaité, Vida Gudzinskiené
Mykolo Romerio universitetas, Lietuva

Santrauka

Vaikai, turintys negalig, kaip ir kiti vaikai, turi teise ugdytis bendroje Svieti-
mo sistemoje ir gauti kokybiSka ugdyma, taciau praktikoje, kitose Salyse ir Lie-
tuvoje, pastebima nemazai trakumy Sioje srityje. PaZymétina, kad nemenkus
vaikai jautriau reaguoja j juos supancia aplinka. Tam turi jtakos ASS turinciy
vaiky socialinés saveikos, bendravimo sunkumai, pasikartojantis, stereotipi-
nis elgesys, interesai, veikla, taip pat vaika supancios aplinkos nepasirengimas
atliepti jo individualius poreikius. Vaiky, turinéiy ASS, buvimas bendrojo ugdy-
mo mokykloje dar negarantuoja juy jtraukties, svarbu sudaryti tinkamas saly-
gas jam prasmingai ir aktyviai dalyvauti ugdymo procese, jsitraukti j bendras
veiklas su bendraamZiais, jaustis klasés, mokyklos bendruomenés dalimi bei
pasiekti jo galimybes atitinkanciy ugdymo tiksly ir rezultaty. Nors pastaruoju
metu mokslininkai vis daugiau démesio skiria vaiky, turin¢iy ASS ugdymui, ta-
¢iau stokojama tyrimu, atskleidZianciy sékmingo ugdymosi prielaidas bendrojo
ugdymo mokyklose. Todél aktualu atskleisti realig Siy vaiky jtraukties i Svieti-
mo sistema patirtj.

Straipsnyje atskleidziamos vaiky, turinc¢iy ASS, sékmingo ugdymosi prielai-
dos pradinéje bendrojo ugdymo mokykloje, remiantis tévy patirtimi. Tyrimui
pasirinktas kokybinis tyrimas, taikant pusiau struktiiruota interviu metoda.
Tyrime dalyvavo SeSi ASS turinciy vaiky tévai, kuriy vaikas, mokosi pradinéje
bendrojo ugdymo mokykloje. Gauti duomenys buvo analizuojami taikant koky-
binés turinio analizés metodg, laikantis induktyvios, tyrimo duomenimis grijs-
tos, temy sudarymo logikos.

Tyrimas parodé, kad vaiky, turinc¢iy ASS, sékmingo ugdymosi prielaidos pra-
dinéje bendrojo ugdymo mokykloje siejamos su tévy vaiko negalios priémimu
ir jy atvirumu, nustacius vaikui ASS, tinkamu mokyklos pasirengimu priimti
ASS turincius vaikus, vaiko pasirengimu lankyti mokykla, tévy ir mokyklos ben-
dradarbiavimu, démesio skyrimu vaiko adaptacijai mokykloje ir palankios edu-
kacinés aplinkos kirimu klaséje.

Tévy vaiko negalios priémimas ir atvirumas, nustacius vaikui ASS sietinas
su tévy gebéjimu priimti specialisty pateikiama informacija ir konsultuotis su
jais ir jy doméjimusi ASS turincio vaiko ugdymu. Taip pat tévy vaiko negalios
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priémimas ir atvirumas sietinas su psichologinés pagalbos tévams poreikiu ir
jos gavimu tiek i$ specialisty, tiek jungiantis j tévy, auginanciy ASS turincius
vaikus grupes. Be to, svarbu, kad tévai neslépty vaiko negalios nuo mokyklos,
nes mokykla, Zinodama apie vaiko individualiuosius ugdymosi poreikius, gali
juos atliepti ir suteikti vaikui reikiamg pagalba.

Sékmingg vaiky, turinciy ASS, ugdyma laiduoja ir mokyklos pasirengimas
priimti ASS turincius vaikus, apimantis mokyklos bendruomenés atviruma ASS
turinciy vaiky jtraukéiai, pakankamus Svietimo pagalbos specialisty resursus,
ju kompetencija teikti pagalba ASS turin¢iam vaikui, mokytojams, tévams bei
mokytojy teigiamg nusiteikimg ir jy kompetencijg ugdyti ASS turincius vaikus,
taip pat su komandiniu darbu ir bendradarbiavimu su kitomis institucijomis,
pasitelkiant jy pagalbg, konsultacijas, dalijimgsi geraja patirtimi. Be to, mokyto-
jams ir Svietimo pagalbos specialistams iSkyla intervizijy ir supervizijy poreikis.

Sékmingam ASS vaiky ugdymuisi pradinéje bendrojo ugdymo mokykloje ita-
kos turi ir paties vaiko pasirengimas lankyti mokyklg. Tinkamas ASS turincio
vaiko pasirengimas mokyklai sietinas su vaiko elementariy savitvarkos jgudZiy
ir tinkamo elgesio ugdymusi, vaiko pozityviu nuteikimu pradéti lankyti moky-
kla, taip pat galimybiy sudarymu vaikui susipazinti su mokyklos aplinka ir mo-
kytoja pries$ jam pradedant lankyti mokykla.

Tyrimas parodé, kad sékmingam vaiko ugdymuisi svarbus yra tévy ir moky-
klos bendradarbiavimas apimantis tévy aktyvuma ir jy norg bendradarbiauti su
mokykla bei mokyklos norg jtraukti tévus j vaiko ugdymo procesa.

Démesys vaiko adaptacijai mokykloje dar viena svarbi prielaida sékmingam
vaiko, turin¢io ASS ugdymuisi. Adaptaciniu laikotarpiu svarbu glaudziai ben-
dradarbiauti mokytojams, Svietimo pagalbos specialistams ir tévams, padedant
vaikui susipazinti su mokyklos erdvémis ir jas pritaikyti bei ugdymo procesa
organizuoti atliepiant individualiuosius ASS turincio vaiko poreikius.

Svarbi prielaida sekmingam vaiko ugdymuisi mokykloje yra palankios edu-
kacinés aplinkos kiirimas klaséje, sietinas su fizinés aplinkos pritaikymu pagal
vaiko poreikius, psichosocialinés aplinkos klasés bendruomenéje kiirimu, pa-
laikant pozityvius mokytojo ir vaiko, vaiky tarpusavio ir klasés tévy tarpusavio
santykius bei mokytojo pozityviu ir j vaikg orientuotu poziiriu, taip pat moky-
tojuy bendradarbiavimu su vaiko tévais ir kitais specialistais bei mokytojo kom-
petencijy dirbti su ASS turinciais vaikais plétote.

El. pastas susiras$inéjimui ritara@mruni.eu
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PRECONDITIONOS FOR SUCCESSFUL EDUCATION
OF CHILDREN WITH AUTISM SPECTRUM
DISORDER AT PRIMARY GENERAL SCHOOL:
EXPERIENCES OF PARENTS

Rita Raudelitnaité, Vida Gudzinskiené
Mykolas Romeris University, Lithuania

Abstract

The article presents the results of a qualitative study revealing preconditions for the
successful education of children with autism spectrum disorder (hereinafter referred
to as ASD) at a primary general school based on the experiences of their parents. The
study revealed that preconditions for the successful education of children with ASD
at a primary school are linked to parental acceptance of their child’s disability and
their openness, having their child diagnosed with ASD, the preparedness of the school
to accept children with ASD, the child’s preparedness to attend school, parent-school
cooperation, the focus on the adaptation of the child at school and the creation of a
favourable educational environment in the classroom.

Key words: autism spectrum disorder, child, the experience of parents, inclusive
education, primary school.

Introduction

In Lithuania, as elsewhere in the world, an increased number of children are
being diagnosed with autism spectrum disorder. According to the data of the
Institute of Hygiene, the number of children with ASD aged 0-17 during the
period of 2015-2019 increased from 250 per 100 000 children in 2015 to 452
per 100 000 children in 2019 (the Institute of Hygiene, 2020).

The implementation of inclusive education led to the increase of the number
of children with ASD at the schools of general education. Lithuania, having
ratified the United Nations Convention on the Rights of Persons with Disabilities
(2006) in 2010, committed itself, in the area of education, to implement
provisions established in Chapter 24 of this Convention to ensure that the right
of persons with disabilities to education would be implemented by creating an
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inclusive education system, suitably adapting conditions for education in order
to respond to personal needs and to provide the necessary supportin the system
of general education, in order to create conditions for their effective education.
According to Ruskus (2020), the adaptation of conditions for education is one
of the basic components of inclusive education encompassing the adaptations
of an educational environment, educational content, as well as support for the
whole school community.

It is noteworthy that on September 1, 2024, according to the amendments
to the Law on Education of the Republic of Lithuania adopted on June 30, 2020,
Article 29 (10), on the basis of which schools providing general education may
refuse to accept pupils with disabilities, if they are not able to ensure proper
conditions to them, shall expire. Therefore, all the schools providing general
education will have to be prepared to educate children with various disabilities
while ensuring proper educational conditions and quality education®. Inclusive
education obliges schools to observe and evaluate the quality of education
and to improve their preparedness to accept all the pupils despite individual
characteristics or difficulties which have arisen (Milteniené et al., 2020).

Although Lithuanian education policy is becoming favourable towards the
education of children with a disability at schools providing general education
and statistical data show the formal inclusion of these pupils as the dominant
form of their education, however, that does not reflect the quality of their
education (AliSauskas, Kaffemaniene, Meliené, & Milteniené, 2011). The research
(AliSauskas et al., 2011) shows that, in the reality of education, when realising
the approaches of inclusive education, the following problems are encountered:
the lack of preparedness of teachers and other specialists to educate pupils
with special educational needs, unadapted environment, barriers to school
community cooperation and their partnership, poor involvement of pupils with
special educational needs and their families when taking educational decisions
important to the child, there is lack of assistance to children, teachers, family,
etc.

The research shows that in many countries, including Lithuania as well,
schools providing general education encounter many difficulties when

! Lietuvos Respublikos Svietimo, mokslo ir sporto ministro 2021 m. spalio 14 d. jsakymas Nr.
V-1879 [Order of the Minister of Education, Science and Sports of the Republic of Lithuania of 14
October, 2021, No. V-1879]. (2021). Pasirengimo jgyvendinti Svietimo jstatymo Nr. -1489 5, 14,
21, 29, 30, 34 ir 36 straipsniy pakeitimo ir jstatymo papildymo 451 straipsniu nuostatas 2021-
2024 mety veiksmy planas [Action Plan for Preparing for the Implementation of the Amendments
to Articles 5, 14, 21, 29, 30, 34 and 36 of the Law on Education No. I-1489 and Supplementing the
Law with Article 451 for 2021-2024]. Retrieved from: https://www.smm.lt/uploads/lawacts/
docs/3189_fa093c150ff144242bf3d2ae2d8ba57d.pdf
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educating children with ASD. Social interactions, communication disorders,
stereotypical behaviour, limited interests and activity of children with ASD
influence children’s communication, social and emotional development, as well
as their environment perception (American Psychiatric Association, 2013).
Therefore, it is important to get to know ASD, the individuality of children with
ASD, their strengths, arising difficulties and to create proper conditions, in order
to respond to their individual needs while using the strengths and abilities of
the child in the educational process (Brodzeller, Ottley, Jung, & Coogle, 2018).
The unpreparedness of the child’s environment to respond to his/her individual
needs raises challenges to the child. Studies, which have been conducted in
other countries and in Lithuania, reveal problematic areas that need to be
addressed in order to ensure conditions favourable for inclusive education of
these children. The research shows that teachers lack competences to ensure an
effective educational process of children with ASD (Mupa & Chinooneka, 2015),
they feel insufficiently prepared to satisfy diversified needs of children with
ASD in the inclusive environment (Finke et al., 2009; Segall & Campbell, 2012;
Majoko, 2016). Teachers must often create an inclusive educational environment
while not being prepared how to do that (Lindsay et al., 2013). It is difficult for
teachers, who have large classes, to individualise the educational process, there
is lack of tools, methodological publications, specialist assistance in order to
ensure inclusive education of children with ASD (Anglim et al.,, 2018), there is
lack of expertise how to develop social skills in children with ASD (Mandell et al.
2013), how to create positive relationships between a child with ASD and other
children in their class (Lindsay, Proulx, Thomson, & Scott, 2013).

As the research conducted by Lithuanian scientists shows (Alisauskas
et al.,, 2011; Dirzyté, Mikulénaité, & Kalvaitis, 2016; Buivydaité, Newton, &
Prasauskiene, 2017), only a small part of teachers are prepared to educate
children with ASD. Dirzyté et al. (2016) maintain that a lot of questions arise to
the teachers, who educate children with ASD together with their peers, regarding
their teaching: how to understand educational specificities of these pupils,
to recognise their needs, to successfully organize their work, there is lack of
specialized methodology of achievement assessment used abroad and the like.
The study by Raudelitinaité and Steponéniené (2020) revealed that teachers
lack competences to work with children with ASD, therefore, they have difficulty
organising the learning process of these children in the classroom, involving
them in the classroom community, joint activities in the classroom, as well as
there is lack of cooperation with other teachers, education support specialists
and the child’s parents. It is noted that the development of the community
support system in educational institutions and its efficiency enhancement,
proper training of teachers, the preparedness of education support specialists
to work with children with ASD, the organising of the educational process and
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environmental adaptations, in order to respond to children’s individual needs,
the development of services are still the challenges to be tackled (Raudelitnaité
& Steponéniene, 2020). Galkiené and PuSkoriené (2020) draw attention to the
development of adaptation instruments for pupils with ASD in microsystems,
cooperation enhancement in the school community. The research shows that
in order to successfully educate children with ASD, favourable value-related
attitudes of educators, friendly school community, the knowledge of the child’s
individuality and individualised education based on the child’s abilities, the
cooperation of the education participants, the involvement of fellow pupils and
their active participation in the educational process are of special importance
(Jokubaitiené & AliSauskas, 2019).

Although recently scientists have been increasingly focusing on the education
of children with ASD, however, there is lack of research revealing preconditions
for their successful education at schools providing general education. It is noted
that it is relevant to reveal the real situation of these children, their experiences
of being included into educational systems, to present suggestions regarding
measures which need to be taken in order to improve educational conditions
of these children in the context of inclusive education (Dirzyté et al., 2016).
Ruskus (2020) emphasises that the research of good practice of inclusive
education based on subjective perception and views of different participants
should be encouraged. The objective of this study is to reveal preconditions
for the successful education of children with ASD at a primary school from
the perspective of parents. The problem question of the study: What are the
preconditions for the successful education of children with ASD at a primary
school?

Methodology of the study

Methods of the study. To conduct the study, a qualitative study was
chosen while applying the method of a semi-structured interview. According
to Creswell (2014), the objective of a qualitative study is to research complex
phenomena with the attributes which are characteristic of them, and to present
various meanings and views on the phenomenon under examination expressed
by study participants. The study employed the method of a semi-structured
interview which allows to move closer to the perception of human experiences,
the designation of meanings, the definition of situations and the explanation of
reality (Creswell, 2014). In order to answer the problem question of the study,
during the interview, the parents of children with ASD were given the following
questions: What should be done and how should it be done, in order that the
education of a child with ASD at a primary school would be successful? How to
achieve the satisfaction of the educational needs of children with ASD?
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Selection of interviewees and organisation of the study. The study
employed criterion purposive sampling of the study participants. The method
of criterion sampling is effective, because it assists in collecting high-quality
data (Rupsiené, 2007). The study participants were selected according to the
following criteria: 1) parents whose child has been diagnosed with ASD, 2) a
child with ASD who is a primary school pupil, 3) a child with ASD who attends a
school providing general education. The study was conducted March-May, 2021.
There were six participants in the study, whose child had been diagnosed with
ASD and attended primary school of general education, i.e., they comply with all
the criteria laid down by the researchers. The study participants relied on their
own reminiscences and contemplations while reflecting on their experiences.
All the interviews were conducted remotely while recording interviews at the
same time.

Ethics of the study. The researchers addressed organisations uniting families
having children with ASD and supporting them and asked to permit them to
place information on their websites with an appeal to possible participants of
the study: parents having children with ASD whose children attend a school
providing general education. The request-appeal contained the objective of the
study presented by the researchers, its manner and conditions ensuring their
anonymity and confidentiality. Those, who agreed to participate in the study,
were asked by the researchers to respond by writing a text message. The study is
based on the respect to a personal voluntary decision to participate in the study,
informing about the study, the aim of the study, a data collection method of the
study and study procedure, the principles of good will and determination to do
no harm to a researchee, confidentiality and anonymity (Wiles, 2013). When
analysing the results of the study, the characteristics of the study participants
are presented generally while ensuring that personal information, which would
allow to recognise a particular participant of the study, will not be presented,
the anonymity and confidentiality of the participants and non-disclosure of
personal identity information had been guaranteed, the names of the study
participants were encoded by using a number (1,2,3,4,5,6). The encoded data of
all the study participants are available only to the researcher.

Data analysis. The obtained data were analysed by using the method of
a qualitative content analysis. A qualitative content analysis was performed
by adhering to inductive, which is based on the study data, logic of creating
topics. According to Creswell (2014), a content analysis is a technique, which,
having examined the specificity of a text, allows to draw reliable conclusions
objectively and systematically. When performing a qualitative content analysis
this consistency was adhered to: multiple reading of the transcribed interview
texts and reflection on them, data encoding while singling out semantic units
in the text, grouping codes into subtopics, formation of topics from subtopics,
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integration of topics/subtopics into the context of the phenomenon under
analysis, the interpretation of study data (Creswell, 2014).

The study data were analysed by two researchers. Before beginning to
analyse the data, the researchers agreed regarding data analysis principles.
Zhang and Wildemuth (2017) note that when study data are analysed by a few
researchersitis necessary to discuss data encoding rules and to practically verify
that all the researchers uniformly understand them. Primary data analysis was
performed by every researcher individually by encoding data and uniting them
into primary subtopics and topics. During the further course of the study both
researchers compared the singled out primary subtopics and topics, discussed
and finally formed them by mutual agreement.

Results of the study

After the analysis of the experiences of parents having children with ASD,
who participated in the study, the following preconditions for the successful
education of children with ASD at a primary school of general education were
singled out: the acceptance of their child’s disability by his/her parents and
their openness, having their child diagnosed with ASD; the preparedness of the
school to accept children with ASD; the child’s preparedness to attend school;
parent-school cooperation; the focus on the adaptation of the child at school;
the creation of a favourable educational environment in the classroom to a child
with ASD (Table 1).

Table 1
Preconditions for the successful education of children with ASD at school
providing general education

Topics Subtopics

Acceptance of their ~ Acceptance of information presented by specialists and con-

child’s disability by ~ sultations with them

his/her parents and

their openness, hav-

ing their child diag-

nosed with ASD Involvement of parents in groups of parents having children
with ASD

Refusal to conceal the child’s disability from the school

Parents’ interest in ASD and how to educate their child

Psychological assistance to parents
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Continued Table 1

The preparedness of
the school to accept
children with ASD

A school community open towards inclusion of children with
ASD

Sufficient resources of education support specialists

Competence of education support specialists to provide as-
sistance to a child with ASD, teachers, parents

Positive attitudes of teachers and their competence to edu-
cate children with ASD

Teamwork at school

Assistance, consultations and good practice of other institu-
tions are involved

Child’s preparedness
to attend school

Development of elementary self-regulation skills and proper
behaviour

To positively dispose the child to begin attending primary
school

Possibilities are created for the child to get acquainted with
the school environment

Meeting with the teacher

Parent-school coop-
eration

Parental activity and willingness to cooperate with the school

School’s willingness to involve parents in the child’s educa-
tional process

Focus on the adapta-
tion of the child

Assistance to the child to get acquainted with the school’s
premises and their adaptations

Close cooperation between teachers, education support spe-
cialists and parents when assisting the child in adapting at
school

Creation of a favour-
able educational
environment in the
classroom to a child
with ASD

Creation of a favourable physical environment in the class-
room

Creation of a favourable psychosocial environment in the
class community when creating and maintaining positive
relationships between the teacher and the child, between
children and between the class parents.

Parental openness and cooperation with the child’s class
parents

Positive attitude of the teacher oriented towards the child
Cooperation of teachers with the child’s parents
Teacher’s cooperation with other specialists

Development of the teacher’s competences to work with chil-
dren with ASD
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Parental acceptance of their child’s disability and their openness,
having their child diagnosed with ASD. The study revealed that one of the
preconditions for the successful education of children with ASD at a primary
school of general education is parental acceptance of their child’s disability
and their openness, having their child diagnosed with ASD. The study shows
that, having their child diagnosed with ASD, it is important that parents accept
information presented by specialists and consult with them. The study
participant underlined that “there is possibility to get information and to obtain
consultations, but if parents reject the diagnosis, reject assistance, then they also
reject that information, they don’t ask, so then they don’t know how to help their
child” (5). According to the study participants: “We were really informed when
we received a confirmed diagnosis. We were told what this disorder was. We were
referred where to go, who could help, specialists were recommended, we were told
how to develop social skills. We received certain copies of articles to read them,
literature was recommended, we were advised what books to read. We got 100 per
cent of everything we needed. We got, but it is very important to listen, to listen
really closely, to listen and to accept” (4). Parents acknowledge and understand
the importance of being consulted by specialists: “it is important to be consulted
by specialists, to hear what they advise and to implement their recommendations”
(3), “the most important thing is to take into account specialist recommendations”
(1.

The study shows that it is no less important for parents themselves to be
interested in ASD and how to educate their child. According to the study
participants, “only if you are curious, active, you can help yourself, can help your
child” (5), “if parents lack knowledge, it is difficult. They have to be open, to be
interested” (3), “we were interested themselves and studied literature, video
material presented by the specialists” (5). The results of the study show that
it is important that not only parents, but also other members of the family be
interested how to educate a child with ASD, participate in consultations with
specialists providing assistance to children with ASD and their family members.
The participant of the study noted that “we, the whole family, deepened our
knowledge about the disorder, we consulted with professionals and, at professional
level, we received all the primary knowledge about autism, we received answers to
questions arising to us” (5).

Attention should be drawn to the fact that, having the child diagnosed
with ASD, his/her parents need psychological assistance. The parents, who
participated in the study, acknowledged that having their child diagnosed
with ASD, it is difficult for them to accept their child’s disability, to adequately
assess their child’s situation and to accept specialist recommendations. Timely
provision of psychological assistance to parents would empower them to accept
their child’s disability, to react to the information presented to them more
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adequately and to accept it, to cooperate with specialists. According to the study
participants: “Parents experience a great shock, having their child diagnosed with
autism. Sometimes you are given information, but you do not hear it, you need
psychological assistance when accepting your child’s disability” (4), “Parents
need psychological assistance. The fact that parents do not get it is the greatest
problem... How can you be open and cooperative when you are closed, depressed. |
think that psychological assistance, the assistance of other specialists is important
and, for example, when you receive the diagnosis, if there is no assistance, you do
not know what to do and you need to do a lot of things” (3).

The studyrevealed that parents canreceive information, answers to questions
arising to them, psychological assistance and support by joining groups of
parents having children with ASD. According to the study participants,
“psychological assistance, support are necessary and you can get it not only from
specialists, but also from other parents, their association” (3), “parents need a
few types of psychological assistance and support, both from their relatives and
specialists, and other parents who have autistic children. Parent support groups,
their association can help a lot in this case” (6).

The study established that it is important for parents not to conceal their
child’s disability from the school. The school, knowing that the child has been
diagnosed with ASD, is able to provide necessary assistance, is able to respond
to the child’s individual educational needs. In those cases, when parents conceal
their child’s disability, do not discuss his/her situation with the administration,
his/her teacher, other education support specialists, the child does not receive
timely and targeted assistance. According to the study participants, “there are
parents who do not present the conclusions of the Pedagogical Psychological
Service, then there are no such children, there is no need to assign such an assistant
or specialist. There are children whose diagnoses were not shown. Parents need to
open up and not to conceal it” (1), “if the school does not know what is going on,
how they will be able to help” (3).

The preparedness of the school to accept children with ASD. The
study revealed that an important precondition for the successful education of
children with ASD at a primary school of general education is the preparedness
of the school to accept children with ASD. One of the relevant aspects of the
preparedness of the school to accept children with ASD is the openness of the
school community towards the inclusion of children with ASD. The study
participants noted: “The open hearts of all the community, tolerance and the
attitude that they are part of our society are essential and, if we do not educate
together, if we do not try together that we would be in harmony, then nothing
will change. Harmony, an open approach, an open heart, tolerance: this is what
an inclusive school is all about. Because I am saying that you can find different
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tools, you can find different types of assistance for the child, but the most difficult
thing is to assume that attitude that we will not be able to escape from that, that
those people are among us and we must live our lives in the world together” (4).
“First, school administration, teachers, specialists, parents and children who are
not afraid of different people, people who maybe need one or another form of
assistance, positive attitude towards them. Openness towards all the children,
openness towards parents, openness towards each other (5). “I think that it is the
most useful thing for all, because all are different, we cannot put one type of people
into one environment, such an attitude is important. Being together gives others
the understanding that discrimination is unnecessary, that they also have their
own strengths, that we can learn something from each other” (4). It shows that
parents consider the openness of the school community towards every learner
where every member of the community feels acceptable and important, when
any discrimination is avoided as one of the fundamental elements of inclusive
education.

The study data show that sufficient resources of education support
specialists are necessary in order to respond to individual needs of a child
with ASD. According to the participant of the study, “it is very important to
have specialists at school... accessibility of specialists” (1). In addition, the study
established that not only sufficient resources of education support specialists
are important, but also their competence to provide assistance for a child
with ASD, teachers and parents. According to the participant of the study, “it is
important that, at school, there would work well trained specialists who would be
able to competently provide assistance for the child, parents and teachers” (6). The
study participants drew the attention to the fact that a pupil support assistant
must possess special training for his/her work with a child with ASD: “it is very
important that a pupil support assistant would be trained, and not just anyone
without training” (3), “I see a problem when the assistant is untrained, assistants
need to undergo training” (6). In addition, the parents of children with ASD drew
attention to the fact that not only the assistant’s training is important, but also
his/her ability to create a harmonious relationship with the child, to promote
the child’s independence, not to focus on disproportionate care about the child,
his/her distinguishing from others: “to find a person for the child, who accepts
him/her, and that that person would be prepared, would have competences to
assist the child, and not just anybody can be hired” (4), “it is important that the
assistant would be competent, would help the child when he/she needs it, but
would not work instead of him/her and would not be overprotective, would not
separate him/her from others” (6).

The study data revealed that positive attitudes of teachers and their
competence to educate children with ASD are important conditions of school
preparedness to educate a child with ASD. The study participants pointed out
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that “Essential thing is the positive attitude of teachers towards all the children,
their ability to accept a child as he/she is, without labelling, without rejecting any
child” (6), “it is important that teachers appreciate the pupil’s differentness, their
variety, that they be not afraid of challenges when educating a child with ASD, and
turn a challenge into an opportunity, seek, improve” (3). The study revealed that
itis important for teachers to possess competences for their work with children
with ASD and to be inclined to develop and deepen competences they possess.
According to the study participants: “teachers must undergo trainings, because it
is not sufficient, if they possess only conventional pedagogical knowledge. Teachers
have to receive training right now, they have to attend courses. And trainings
must be before they got that child. If they got that child, whereas courses are later,
then - regress to the child and condolences to the teacher. It goes without saying
that a teacher must continually improve his/her qualification, but all the teachers
have to be prepared to work with children with disabilities already during their
studies, I cannot imagine inclusive education without it” (1), “it is important for
teachers to have special knowledge how to work with such a child, how to assist
him/her, to know both what to do and what not to do, to continuously deepen
their competences” (5). This shows that topics on inclusive education and the
education of children with special educational needs, including children with
ASD, need to be included into the programmes of teacher training and in-service
pedagogical training.

The study shows that, in order to successfully educate a child with ASD,
teamwork is important. [t goes without saying that teamwork is considered an
essential principle of inclusive education. The study participants underlined that
teamwork assists in knowing better and responding to individual needs of the
child. According to the participant of the study, “it would be good, if the whole team
of those, who will work with that child, would meet. Recommendations should be
discussed, people may sometimes misunderstand the situation, which is described,
or questions may arise regarding what is written in those four, five pages. It is
good when all discuss, talk it over and work together, but not independently” (1).
In addition, when working in a team, it is possible to perceive arising problems
in a broader context, to foresee clear goals, which are understood by all, and
everyone’s responsibilities and obligations, to assist each other in resolving
them. It is witnessed by the thoughts of the study participants: “it is important
that school be and function as a team, that all support each other, help each other.
We all need help. The child needs help, the teacher needs help, the parents, who
have an autistic child, need it at the same time” (5), “We would resolve problems
corporately: when a problem arises, we clarify a cause, we choose a plan, we
coordinate it with the community and resolve. In principle, the main solution is
when you cooperate, communicate, talk on equal terms, in principle, as a partner.
It is possible when the school is as a team” (3).
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The study highlighted that the involvement of other institutions,
consultations, the sharing of good practice are important in order to
successfully educate a child with ASD. The study participants noted that “it
is good when the school sees that it needs the assistance of other institutions,
invites specialists, discusses arising difficulties, uncertainties together” (1). The
assistance of the specialists of other institutions is important when being
consulted, resolving complicated situations when the school itself is unable to
resolve them: “when a child encounters a critical situation and the school does not
know how to address it, then it should involve the specialists of other institutions,
consult with them” (6). Cooperation with other institutions is important when
developing the competences of teachers and education support specialists:
“When the number of children with disabilities is increasing, then both schools
and teachers are more interested in the education of children with disabilities,
they improve their qualification not only by sharing their good practice among
themselves, they draw on the good practices in other institutions” (1). Attention
should be drawn to the fact that the study highlighted the need for intervisions
and supervisions at school: “there is a need for emotional assistance to the team of
teachers. It is very important that that team, that is in an educational institution,
be also able to blow their steam off, because it is also very difficult, the work is
hard physically and emotionally. The school should think and introduce strategies
how to blow steam off” (3).

The preparedness of the child to attend school. The study established that
the preparedness of children with ASD to attend school is one more precondition
for successful education at general primary school. The study established that
the positive attitude of the child to begin attending a primary school is an
important part of the child’s preparedness to attend school which parents must
pay attention to. According to the participant of the study, “in the beginning, the
school seemed something mysterious, unknown, another life, therefore, I talked
about school beforehand, how everything will be at school. My child has a friend,
who is a little bit older than him, so the friend talked about school together with
me. My child needs to know everything beforehand, he likes to dispose himself
morally in such a way very much, he extremely dislikes those surprises, changes,
he exhibits a strong negative reaction immediately” (1).

Another important part of the child’s preparedness to attend school is the
development of elementary self-regulation skills and appropriate behaviour
in the child. According to the study participants: “When a child comes to school
certain skills must already be formed, because otherwise it will be hard. In other
words, there have to be basic things which the child must already possess, they
must be formed at home (self-regulation skills, to be able to wait and the like), then
coming to school and adaptation at school will be completely different, better”
(2); “When parents say, the community must accept my child, it must accept him/
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her, well, that tolerance and so on, but the child has behaviour problems, well,
my child must be accepted, but my child must accept others as well, you cannot
only demand, you cannot only demand, no way. You also have your own child,
according to what you can, to help him/her stick to general rules, because we are
all the same” (3). It shows that parents understand their role when preparing a
child for school and acknowledge that they must assist their child in developing
self-regulation skills and proper behaviour.

The study highlighted that, before the child begins attending school, it is
important that there be an opportunity given to the child to get acquainted
with his/her school environment. According to the study participants: “It is
necessary that a child, before beginning to attend his/her school, gets acquainted
with the school environment, the classroom in which he/she will learn when
corridors are still empty, when all the spaces are calm, i.e., one on one that he/she
would get accustomed to going to the real spaces. We were near the school, we
walked in, but we did not walk through the premises, we entered a corridor where
his classroom is, but very briefly, we did not enter the classroom. For us, to tell the
truth, to come to the classroom was really a great challenge” (2). “That adaptation
aspect is very important, to bring the child, to get him/her acquainted before he/
she starts attending school. You feel safely yourself and the child feels safely. You
show him/her: you will eat here, this is where your classroom will be, this is your
table” (3). The study also shows that some parents, before their child arrived in
his/her school, used photographs about the school premises: “we had pictures
of the school exterior and yard spaces. And once again it helped us a lot when we
arrived in school, because the child is greatly assisted by visual information” (6).
It shows that the child’s acquaintance with the school environment before the
beginning of the school year creates opportunities for the child to feel safer and
calmer, facilitates his/her adaptation at school.

The study also established that when the child is getting ready to begin
attending his/her school it is important to meet his/her teacher. The study
participant emphasised that “the teacher, who works, who prepares the
programme, must get acquainted with the child beforehand, in order that he/
she would learn about the child, his/her needs, that he/she would get the leading
where, in what direction, how to approach a particular child in order to prepare
the programme. This will reduce anxiety both in the teacher himself/herself and in
the child” (2). Therefore, the acquaintance of the child with the teacher, who will
teach him/her, is useful both for the child and the teacher. Acquaintance with
his/her teacher provides the child with a sense of safety, whereas the teacher is
assisted in acquiring a better understanding about the child’s individual needs
and preparing to respond to them. The knowledge about the child’s strengths,
difficulties arising to him/her and his/her individual needs empowers the
teacher to choose the most appropriate educational strategy for the child.
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Parent-school cooperation. Having analysed the study data, it was
established that parent-school cooperation is an important precondition for
the successful education of a child with ASD at a primary school of general
education. On the one hand, the study established that the activeness of
parents and their willingness to cooperate with the school are significant.
According to the study participants, “Parents must be active, and should not wait
that somebody will serve it to them and give. Parents are that drive which sets
everything on fire, they see their child every day, they see his/her moods, what
kind of a day it is going to be” (5), “these are, first, parents who must want and
get engaged in the educational process, but sometimes it happens that when
they need to do something, their initiative to do something evaporates, only a
desire remains” (2). Attention should be drawn to the fact that parent-school
cooperation is important for consistency and continuity in the education of a
child with ASD. The study participants note: At school, we have the observations
or recommendations of specialists, we implement them, but you continue that
work at home, because otherwise the educational process will be complicated,
it will be difficult to achieve results. If parents receive recommendations, but do
nothing, then there are no results, then they say that it is difficult. Therefore, loads
of additional efforts of parents are needed” (2), “I noticed how big my contribution
should be, because teachers may be perfect, but to repeat over and over again
what he has learned: this is where the contribution of parents is needed, the
involvement in the child’s educational process” (1). This shows that parents’
activeness and their willingness to cooperate with the school can assist them in
getting involved in the educational process of their child.

On the other hand, the study shows that the willingness of the school to
involve parents in the educational process of their child is also important.
According to the participant of the study, “if there are schools where they think
that parents do not have to participate in the educational process, it is a mistake. It
should not be so. Parents know their own child best. They need to participate, they
must know what is going on, because, if, for example, their child has a behaviour
problem, then the whole environment of the child needs to resolve it, teamwork,
you know, parents must understand and know what is going on, therefore, in
principle, one of the tasks of the school is to involve parents” (3). Therefore, only
mutual maintenance of parent-school cooperation, the created synergy can
guarantee the successful education of the child.

The focus on the adaptation of the child. The study revealed that one more
precondition of the successful education of children with ASD at primary general
school is the focus on the child’s adaptation when he/she begins attending
his/her school. The study data show that it is important that the child receive
assistance to get acquainted with the premises of his/her school and that
they be adapted. The study participants noted that when the school creates
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conditions to get acquainted with the school premises gradually, when premises
are adapted taking into consideration the child’s needs, the child’s adaptation at
school is smoother. It can be illustrated by the following statements made by the
study participants: “School administration created all needed conditions taking
into consideration his specificities in order that he would adapt better at school.
For example, he goes to the corridor, other premises before the bell rings, when it is
still calm until he gets accustomed, later, after certain time, he would go together
with all the children after the bell goes off. When those hindrances were taken
into consideration, those which could occur, then we got adapted very quickly”
(2), At school, there should be a place where the child would be able to relax, to
calm down” (3), “the school has invited specialists, they consulted with them how
it would be better to adapt the environment, we also participated actively” (6).

The study data show that the child’s adaptation at school is assisted by
a close cooperation between teachers, education support specialists and
parents. According to the participant of the study, “in a friendly manner, together
with the administration and education support specialists we discussed how we
resolve those adaptation problems, that it is a transition period both to the child
and all the others, what we are going to do, what we are already doing now. And
after a month everything was put right” (4). That shows that the unity of the
school administration, teachers, parents and education support specialists and
cooperation, while discussing and helping each other, empowers a child with
ASD to successfully adapt at school.

The creation of a favourable educational environment in the classroom
to a child with ASD. The study revealed that the creation of a favourable
educational environment for a child with ASD in the classroom is an important
precondition for the child’s successful education at a school providing general
education. To create a favourable educational environment in the classroom to
a child with ASD, it is important to adapt the physical environment to his/
her needs. The study participants noted that it is very important that the child
would have a place in the classroom where he/she would be able to calm down
and relax: “there is a need for calm places in the classroom where that child would
be able to be, as it happens, sensory overloads, fatigue, tensions and would be
able to calm down, to rest” (3). In addition, the study participants noted that
it is important that “teachers would not move furniture, because a routine is
very important for the child, a recognisable classroom is important, a constant
place, because otherwise there can be emotional overloads” (4), “it is important
to structurize physical environment, activities, schedules, it helps a child know
beforehand what, where, when and after what everything takes place” (6). It is
noteworthy that children with ASD are more sensitive to their environment,
therefore, an unadapted - both school and classroom - physical environment
causes fears and a sense of insecurity to these children.
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A no less important role for the successful education of a child with ASD
is played by the creation a favourable psychosocial environment for the
child in the class community by creating and maintaining positive teacher-
child, mutual children’s and mutual class parents’ relationships. The
study established that when creating a favourable psychosocial environment
in the classroom, it is important that the teacher establish and maintain
positive relationships with children. According to the study participants, “in
order to create a positive environment, the teacher needs to establish friendly,
close relationships with the child, to show, by his/her example, to other children
appropriate communication with others, his/her faith in the abilities of an autistic
child” (6), “it is necessary that children would experience success, this will also be
a drive to learn, whereas others will see that he/she can do a lot” (1). This shows
that a positive relationship with children, which is built by the teacher, is an
example for children how it is necessary to build respectful and proper mutual
relationships.

It is equally important to create such an atmosphere in the classroom in
which everyone, including also a child with ASD, would feel an equal member
of the community, would feel good in the classroom, would develop social
skills. The study participants pointed out: “To a child with autism, being in the
community is important, belonging to the community. Yes, communication is the
weakness of an autistic child, social skills are a hard nut to crack, but when he/she
observes how others communicate, he/she mimics, he/she learns from others. He/
she learns a social behaviour” (5), “for the child, being with all other children, with
peers is very important, because the child learns a lot, because he/she observes
others, he/she sees how others behave, how they communicate and ... he/she
learns something only through this, you cannot learn in any other manner, such a
possibility is truly a must” (2), “that presence of an autistic child in the classroom,
working together, for the child, it supplies social skills. We have to develop social
skills very strongly, therefore, it is equally important that the child would be and
would work together with others and would learn to be with others, and when it
comes to other children - to learn tolerance, the acceptance of different people,
to develop social skills, additional work with the child is also necessary” (4), “I
would like that the teacher would not focus only on academic achievements of
the child, social competences of the child are also very important, if children lack
them, it will be difficult for them to get along with others” (6). This shows that the
study participants highly emphasise the importance of a sense of well-being in
pupils and communality when creating a favourable psychosocial environment
in the classroom. A favourable psychosocial atmosphere in the community of
the classroom and the school has influence on positive socialisation of the child,
because learning is not only individual, but also a social process. Therefore, it
is also important to include the development of social skills in children into the

200



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2022 1 (44)

educational process, to create conditions for children to cooperate, to create
positive mutual relations.

The study revealed that when creatinga favourable psychosocial environment
in the class community the establishment and maintenance of positive
relationships of parents, who have a child with ASD, with fellow pupils of their
child and their parents are important. Attention should be drawn to the fact that
when a child with ASD learns in the classroom, other children in the classroom
encounter many questions regarding the communication with the child with ASD
and the behaviour specificities of the child with ASD. Therefore, it is important
that parents of a child with ASD would openly talk with his/her fellow pupils,
would answer questions arising to them, would maintain friendly relationships
with them. The participant of the study noted: “when more questions arose to the
children, what is completely normal, then we organised a meeting one morning. |
participated in it and answered their questions. On that day, my child did not go
to school, because it is unethical to talk about the child in his presence. I always
talked with children, I always have very good relationships with children. During
the first year, it is extremely important. When [ would come to the classroom the
fellow pupils of my child would run and would surround me. I would have what to
say to children, to praise. You must be, among other things, that mediator between
your child and the teacher, between your child and other children, their parents ...
it is important to talk, not to be afraid to search together” (3).

The openness of parents, who have a child with ASD, and their cooperation
with the parents of the fellow pupils of their child are also very important
to create a favourable psychosocial environment. The study participants
underlined that, in order that other parents of the class children would not
have a hostile disposition towards the child with ASD and would not dispose
their children against the child with ASD, it is important to communicate with
them openly and sincerely and to cooperate. According to the participant of the
study: “children talk in the same manner as their parents talk, so you need to
communicate a lot and talk with the parents of the fellow pupils... I talked a lot,
it was not one meeting and not one gathering... when we talk, when parents do
not dispose their children hostilely, then children receive each other in a more
tolerant manner while understanding that we are all different, if parents do not
talk, do not explain, are not cooperative, then it is difficult for teachers and other
class children’s parents do not want to accept the child and see a problem, and
say that such a child is a hindrance. It is necessary that we all would talk, would
hear each other, to cooperate, to help each other” (5). It is noteworthy that an
open cooperation of parents of a child with ASD with other class parents, the
explanation of the disability, its specificities, the individual needs of their child
assist in uniting the classroom community. According to the participant of the
study: “During the meeting of parents, I delivered kind of a mini-lecture about
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what autism is, who an autistic person is. After that, I talked about my child that
they would get acquainted with what he is like, to what and how he reacts, what
hurts him, what he likes, how he likes to communicate, how he communicates,
how he expects that others will communicate with him, and then I finished all that
presentation of mine by stating that, however, we are society and there will never
be time that we can cast someone out and not to feel consequences, we will feel
them anyway, sooner or later. I said that when my child came to the classroom he
communicates not only with your children, but he also communicates with you,
with every one of you personally, because as you communicate, yes, as you receive
our child in the classroom, so your child communicates, having come to school,
so he/she has the same attitude. If we want our children not to feel tension in the
classroom, we all must create that harmony together. Neither I alone will change
anything, nor my child alone will change anything, nor the teacher alone will
change anything. Only we, in a joint effort, can achieve a lot. Community is built
up by that differentness, community’s unity is power” (4).

The study shows that, when creating an inclusive education environment,
an important role is played by a positive and child-oriented approach of
the teacher, which creates openness to cooperation with the child, with his/
her parents, specialists. According to the study participants: “The essence is
an open heart and a positive approach to the child, but not that he/she hinders
everybody here. They communicated with the child on equal terms and tried to
involve him, they did not pressure him, if a problem occurred, then they resolved
it, but they resolved it while being aware of who he is, while understanding his
situations” (4), “a positive approach towards the child, that he is able and that
the teacher can help him, that if a difficulty arises, he will be inclined to look for
a solution together with us, other specialists. | would say the teacher’s positivity
encourages the willingness to cooperate. We would also have long conversations
with the teacher, we decided what is the best way to help him, to respond to his
needs, we involved other specialists” (6). A positive approach of the teacher
to pupils is closely related to a child-oriented approach directed towards the
knowledge and acknowledgement of individuality and exclusiveness. According
to the study participants: “Those children are very different, their specificities
are different, they need very different things, they are different as night and day,
when the teacher believes in them and looks for an approach to them, she wants
to know them, she wants to help, she looks for ways to access the child” (3); “The
teacher looks for an individual approach to my child, here, it also helps a lot. Here,
it is very important how the teacher interprets, whether he/she receives all the
children uniformly or agrees to do it differently or seeks to achieve the same result
in another way” (1). This shows that the positive approach of the teacher to the
child, his/her faith in the child’s abilities and self-confidence, while believing
that he/she can help a child with ASD, empowers the teacher to look for various
methods to respond to the child’s individual needs.
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The study data show that when creating a favourable educational environ-
ment for a child with ASD in the classroom, an important role is played by
the cooperation of teachers with the child’s parents. On the one hand, it
is important that the teacher has close cooperation with parents in order to
know the child, to understand his/her strengths and weaknesses, needs and to
identify strategies, which are the most effective, when working with a particular
child with ASD. The study participants pointed out: “the teacher heard me, what
I said about my child, she used it and she managed to do to it very well herself... we
discuss everything with the teacher, we try what works, what does not work, and
we find solutions together” (4), “we were successful, because we discuss together
with the teacher, where my child is strong, where he has difficulties, what and how
to do in order to help the child. We are trying to achieve results together” (6).

On the other hand, the results of the study show that it is important that
teachers engage parents in the educational process of their child and that
parents understand the importance of their participation in the educational
process of their child, be open and get actively engaged in it, because this is the
only way to ensure consistency and continuity in education and to achieve the
set objectives. According to the study participants: “I have told the teacher that,
if you have any observations for me, simply tell me that I need to be involved. I am
trying to show that I am not going to get angry, if she makes remarks to me, and
I ask once again whether everything is OK, how we are going to work in order to
tune everything and work together. We simply need to communicate openly, to
work together” (1), “We do homework every day, we check what classes he has, it
is not the case that he ever does his homework on his own, or does not do it. To tell
the truth, we take care of every little homework together - either I or his daddy -
that everything would be done, would be completed, we consult with the teacher,
in order that it would not happen that the teacher goes in his own direction, and
we - in on our own” (4).

When creating a favourable educational environment for a child with ASD in
the classroom, it is important for teachers to cooperate with other specialists
as well. The close cooperation of the teacher with specialists assists him/her in
preparing an educational programme while taking into consideration individual
needs of the child and realising it. The study participants pointed out: “I think
that when the programme is adapted for the child it is important that the teacher
would get advice of other specialists in order that he/she would be able to respond
to the child’s needs in a better way” (6), “the cooperation between teachers and
specialists, when creating a programme, is important” (3). It is noteworthy
that the consultations of specialists are an important form of assistance to the
teacher.

The development of the teacher’s competences to work with children with
ASD is significant when creating a favourable educational environment for a
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child with ASD in the classroom. The study participants pointed out: “when only
the teacher was informed about the day when an autistic child would come, she
immersed herselfinto search, she read literature, she prepared. She started reading
articles, she started to look for ways out, to talk it over with us, she consulted
with specialists” (4), “it is important that the teacher would not only know the
specificities of autism, but would develop his/her professional competences as
well, how to work with children with autism, to master methodologies, such is
continuous professional improvement” (6). This shows that it is important for
teachers to continuously deepen and develop their professional competences
related to the education of children with ASD and the creation of an educational
environment that is favourable for them, because it is important in order to
respond to the individual needs of the child.

Discussion

The study revealed that the acceptance of the child’s disability by parents
and their openness to it, having their child diagnosed with ASD is one of
preconditions for the successful education of children with ASD at primary school
of general education. On the one hand, the study shows that parental acceptance
of their child’s disability and openness to it are attributable to the ability of
parents to accept information presented by specialists and to consult with them
and parents’ interest in the education of a child with ASD. On the other hand, the
study revealed that parental acceptance of their child’s disability and openness
to it are attributable to the need of psychological and emotional assistance to
parents and its reception both from specialists and by joining parental support
groups of parents bringing up children with ASD. The receiving of psychological
assistance empowers parents to more adequately react to the child’s disability,
to accept it and, while consulting with specialists, to educate their child in order
to respond to his/her individual needs. In addition, the results of the study
revealed that it is important that parents do not conceal a disability of their child
from the school, because the school, when knowing about individual educational
needs of the child, is able to provide the child with necessary assistance. Similar
tendencies have been revealed by the research of other scientists showing
that parents, having their child diagnosed with ASD, experience stress, various
psychosocial difficulties, therefore, they need psychological assistance and the
assistance rendered by other specialists to accept their child’s disability (Hayes
& Watson, 2013; Firth & Dryer, 2013). Scientists draw attention to the fact
that threefold needs arise to parents who have children with ASD: emotional,
informational and regarding their relationships with their relatives (Aguiar
& Pondé, 2020). In addition, the aforementioned scientists note that when
psychological assistance and that by other specialists have been provided to
parents, they accept their child’s disability more easily, are not inclined to
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conceal it, react to the information presented by specialists and support offered
to them more adequately, are more open and more inclined to cooperate with
an educational institution.

The study established that another precondition for the successful
education of children with ASD at a primary school of general education is
the preparedness of the school to accept children with ASD. The study
data revealed that one of the indicators that the school is prepared to accept
children with ASD is openness towards the inclusion of children with ASD. The
effective organisation of the education of children with ASD begins from the
preparedness of the school community to accept children with ASD and to
create appropriate conditions for their education. According to Goodall (2015),
if the school environment, ethos and culture are not favourable to children
with ASD, then the school will not be able to create appropriate conditions to
respond to children’s individual needs, to ensure the quality of their education.
An important role is played by the formation of the attitudes of community
members allowing to accept people’s differentness as a value and not as a
hindrance (Jokubaitiené & Alisauskas, 2019). Respect for differentness and
the perception of its value is one of the main elements of inclusive education.
As it is noted in the general note of the Committee on the Rights of Persons
with Disabilities at the United Nations (2016) regarding the right to inclusive
education, all the learners must be accepted on the equal grounds while showing
respect for differentness, they must feel respected, appreciated, involved in
their community and heard. Therefore, in the school community, the value of
respect for people’s differentness should be established and nurtured, effective
measures, which prevent discrimination, should be prepared.

The study shows that the preparedness of the school to accept children with
ASD is also attributable to sufficient resources of education support specialists
and their competence to provide assistance for a child with ASD, teachers and
parents, as well as the positive attitude of teachers and their competence to educate
children with ASD. M. Falkmer, Anderson, Joosten and T. Falkmer (2015) note
that teachers and school specialists play the main role at the inclusive school
while practically implementing inclusive education. Their personal obligation
and approach to inclusion, their competence to practically implement inclusive
education are very important when creating an inclusive school environment.
Other studies (Florian, 2014; Kurth, Love, & Pirtle, 2020; Kisbu-Sakarya, &
Doenyas, 2021) show that teachers, education support specialists must be
prepared to work with children with ASD. It is noted that the preparedness of
teachers and specialists increases their self-confidence, willingness to work
with children with ASD, empowers them to provide assistance to a child and
to organize educational process in inclusive classes more effectively (Kisbu-
Sakarya & Doenyas, 2021). It is emphasised that it is important that courses
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assisting the teacher in acquiring competences to work with various pupils’
groups with special educational needs, including pupils with ASD be included
into the programmes preparing teachers and education support specialists and
their qualification improvement programmes (Kurth et al., 2020). Inclusive
education covers systemic changes the implementation of which requires the
transformation of the preparation of teachers and other education support
specialists and their continuous learning (European Agency for Special Needs
and Inclusive Education, 2014).

The study revealed that the need for intervisions and supervisions is relevant
to teachers and education support specialists. Intervisions and supervisions
can assist in overcoming complicated professional situations, examining
problematic cases and finding their solutions more easily, reflecting personal
experience, getting feedback, reducing psychological load, going deeper into
their professional activity, improving their professional competences and
evading professional burnout syndrome.

The study also highlighted that teamwork and cooperation with other
institutions while involving their assistance, consultations, the sharing of good
practice are important in order to successfully educate a child with ASD. When
creating an inclusive education practice at school, in order that the pupil’s
individual needs would be satisfied, quality education for every child is ensured,
active involvement of all participating persons and their mutual cooperation are
necessary (Falkmer et al., 2015). Teamwork is the basis of an inclusive school.
Cooperation and partnership strategy, which is based on equitable relationships,
trust and communication, is important for the success of the joint work of a
team (Liaudanskiené, Mikulénaité, Uleviciuté, & Vilitiniené, 2013). Cooperation
with other institutions is also important for the successful education of a child
with ASD, in order to respond to his/her individual educational needs, while
resolving arising complicated, crisis situations, developing competences in
teachers and education support specialists.

The study revealed that the child’s preparedness to attend school is
one more precondition for successful education at primary general school.
The study shows that it is important that parents focus on the development
of elementary self-regulation skills of the child and his/her proper behaviour,
because they are an important part of preparedness to attend school. Parents
also acknowledge that a positive disposition in the child to begin attending
primary school is important. On the one hand, preliminary knowledge provides
a child with ASD with a sense of safety. On the other hand, a positive disposition
motivates him/her to go to school willingly. The results of the study revealed
that it is important to create opportunities for the child to get acquainted with
his/her school environment before beginning to attend his/her school. An
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acquaintance with the school environment assists a child in feeling safer and
calmer, and that facilitates adaptation at school. The study also established that
when the preparations of the child to begin attending school are underway; it is
important to meet with the teacher. Such a meeting with the teacher assists in
knowing the child better and preparing to respond to his/her individual needs.
The acquaintance of the child with the teacher provides him/her with a sense of
safety and facilitates his/her adaptation at school. Stoner et al. (2007) note that
itis very important to pay attention to transitory periods when a child proceeds
from one education stage to another or from one educational institution to
another. Children with ASD react to the changes of transitory periods, which
may cause confusion, anxiety and an aggressive behaviour in them, more
sensitively. Therefore, it is important that parents prepare their child in advance
for these transitions. The school must also focus on the child’s transitory periods
before he/she starts to attend school and during his/her school years and must
prepare for them in cooperation with parents. Larcombe, Joosten, Cordier, and
Vaz (2019) emphasise that preparedness for his/her school depends on the
child and school factors. It is noted that parents, while preparing a child with
ASD for his/her school, must focus on the development of a proper behaviour
and social skills in the child. The school, in its turn, must create conditions for
the child to get acquainted with a school environment, the teachers, who will
educate him/her, and to prepare for the arrival of the child to his/her school.
Galkiené and Puskoriené (2020) note that the child’s acceptable behaviour is a
very important adaptation instrument in the social environment when creating
positive interaction with peers or other social groups.

The study established that parent-school cooperation is one more
important precondition for the successful education of a child with ASD at a
primary school of general education. Parent-school cooperation is attributable
to the activeness of parents and their willingness to cooperate with the school and
the willingness of the school to involve parents in the child’s educational process.
The results of other studies (Starr & Foy, 2012; Kurth et al., 2020) also show
that it is important that the school focus on establishing relationships, which
are based on trust, with the child’s parents by regularly communicating and
cooperating with them, involving them in the educational process of their child.
Parents appreciate cooperation and communication very much, whereas its
absence can be a source of their great discontent with the school. It is noted
that even if the school staff possess knowledge about ASD and competences
to educate children with ASD, but does not develop positive relationships with
parents, have poor cooperation with them, then parents become disappointed
with their own decision regarding the choice of an educational institution and
their child’s education in it (Kurth et al., 2020). A school team cooperation with
parents, the acknowledgement of them as equal partners is one of the main
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criteria when it comes to parental satisfaction with school and their inclusion
into the educational process of their child (Chaidi & Drigas, 2020). Parents are
the experts on their own child and can provide information which is valuable
when educating a child with ASD (Bolourian, Stavropoulos, & Blacher, 2019).
The insights of parents, the sharing of experience, cooperation when resolving
arising difficulties are acknowledged as an important factor when creating an
inclusive education environment at school. Therefore, parents must be active,
willing and inclined to cooperate with the school, in order that effective exchange
of information, related to the child’s needs and successful education, would take
place, strategies, which assist in creating favourable educational environment,
while resolving educational problems arising to the child at school or at home,
would be created (Azad & Mandell, 2016). The studies (Tucker & Schwartz,
2013) show that one of the hindrances for the child’s successful education at
school is limited involvement of parents in the educational process of their child
through transferring their responsibility to the school, as well as the school’s
too poor cooperation with parents, the lack of the encouragement to get them
involved in the educational process of their child.

The focus on the adaptation of the child is also an important precondition
for the successful education of a child with ASD. The study data revealed that,
during the adaptation period, it is important that a child with ASD be assisted
in getting acquainted with the school premises and to adapt them, in order to
respond to the child’s individual needs. Close cooperation between teachers,
education support specialists and parents also assists the child in adapting at
school. It is noteworthy that, during the adaptation period of the child, both
the teacher and education support specialists and parents should observe
the child and should regularly discuss the circumstances of the successful
education and arising difficulties of the child, should present suggestions,
should search for possible solutions facilitating the child’s adaptation. Anglim,
Prendeville and Kinsella (2018) argue that, in order that support strategies
provided by the school would be effective, they have to create conditions for
the educational process participants to discuss together, to consult, to share
their experience, to resolve arising difficulties in order that noone would feel
isolated. The application of cooperation and reflective practice may provide
more opportunities to share the examples of good practice and to enhance the
trust of the education participants in their own abilities to educate a child with
ASD in order to respond to his/her needs (Anglim et al., 2018).

The study revealed that the creation of a favourable educational
environment for a child with ASD in the classroom is also an important
precondition for the successful education of the child at school. When creating
a favourable educational environment in the classroom it is important to adapt
the physical environment to the needs of the child and to create a favourable
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psychosocial environment in the class community by creating and maintaining
positive teacher-child, children-children and mutual class parents’ relations.
In addition, the parents of children with ASD noted that when creating an
educational environment, which is favourable to the child in the classroom,
an important role is played by a positive and child-oriented approach of the
teacher which creates openness to cooperation with the child, his/her parents,
specialists and empowers the teacher to respond to the child’s individual needs.
When creating a favourable educational environment for a child with ASD in the
classroom an important role is played by teachers’ cooperation with the child’s
parents, with other specialists and the development of the teacher’s competences
to work with children with autism. The study shows that parents acknowledge
an important role played by the teacher when creating a favourable educational
environment in the classroom. Falkmer et al. (2015), having performed the
meta-analysis of scientific research on inclusive education of children with
ASD, also point out that most often the successful education organisation of
these children at a class level is attributable to teachers: their preparedness to
teach children with ASD, their ability to establish and to maintain relationships,
which are based on mutual trust, with a child, knowing a child, ability to apply
a programme in order to respond to the child’s individual needs, to structurize
an educational environment, to be oriented towards the child’s strengths and to
assisthim/her in resolving arising communication, behaviour problems, to rally
the classroom community. Communication, relationships and trust between
teachers, education support specialists, pupils and parents are identified as
importantaspects ofthe successful education ofachild with ASD. Accordingto the
authors, when creating a favourable educational environment in the classroom,
it is important to create suitable conditions of both material and immaterial
manner. According to Goodall (2015), the creation of a friendly environment
for a child with ASD is the construct of a favourable psychosocial and physical
environment, which is still being fashioned. McAllister and Hadjri (2013) draw
attention to the adaptation of a classroom physical environment and note
that, for a child with ASD, an inadequately adapted physical environment of a
classroom has negative influence on his/her education. Attention is also drawn
to the creation of a structured, predictable, safe environment, the setting of a
place for calming down, the reduction of sensory irritants negatively affecting
the child.

When creating a favourable psychosocial environment, it is important for
the teacher to create and to maintain positive relationships with the child. The
teacher must have a positive attitude towards a child with ASD: to be prepared
to help him/her, to display respect, to seek to emphasise his/her strengths
while, at the same time, showing children in the classroom that the child with
ASD, as other children, is important for the class community. The teacher must
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become a motivational stimulus to the child. The child mustlike to communicate
with the teacher, to maintain contact, to cooperate. Only having created a
close relationship with the child, a full-fledged participation of the child in an
educational process, while taking into consideration his/her possibilities and
needs, is possible. Attention should be drawn to the fact that the relationships of
the teacher with other children, in a great measure, depend on the relationship
the teacher established with the child with ASD.

In order to create a favourable psychosocial environment, positive relation-
ships between children and between the parents of fellow pupils are important.
When creating these relationships, not only the role of a teacher, but also that
of the parents of a child with ASD is acknowledged. The studies show that
parents should be encouraged to communicate more not only with teachers,
other specialists, but also with the fellow pupils of their child and their parents.
According to Soulis, Georgiou, Dimoula and Rapti (2016), fellow pupils, their
parents have a negative approach to children with disabilities, if they do not
know what these pupils are able to do, what their strengths are and how it is
possible to use them, what difficulties they encounter, what assistance they
need. The presentation of information can help other children, their parents
understand their fellow pupil with a disability better, change their attitude
towards him/her, accept him/her and not reject. Closer communication of the
parents with the class community would assist the child in feeling better at a
school providing general education.

Other studies show that parents acknowledge the importance of the
cooperation of the teacher with other specialists, assistances when creating a
favourable and inclusive educational environment. Scientists draw attention
to the fact that the involvement of specialists and assistants in the educational
process should not drown the autonomy of the child, but on the contrary
encourage it. According to Falkmer et al. (2015), the presence of a specialist
and assistant can be both an asset and a hindrance for the child’s inclusion. The
following things are considered a hindrance to the child’s inclusion: 1) when a
teacher transfers the responsibility for the child’s education to a specialist and
an assistant, 2) when an assistant is unprepared to work with a child with ASD
and 3) when a specialist, an assistant and a teacher focus on a too individualised
educational approach to the manifestations of the exclusion of the child when
conditions for the child’s social interaction with other children in the learning
process are not created. In such a case, the child is distinguished from others
as “different”. Only a close cooperation between a teacher, a specialist and
an assistant and their co-responsibility for a pupil and his/her appropriate
teaching without separating and distinguishing a child with ASD from others
are an important condition for inclusive education.
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Both this study as well as other studies show that the preparedness of
teachers is one of the most important preconditions for the successful education
of children with ASD at schools providing general education. As Zainalabidin and
Ma’rof (2021) note, it would be unfair to accept children with disabilities to the
system of general educational without preparing teachers beforehand how to
educate these children, therefore, while implementing inclusive education it is
important to include modules related to inclusive education in the programmes
designed for teacher training and their qualification improvement.

Conclusions

The study revealed that preconditions for the successful education of
children with ASD at a primary school of general education are attributable to
parental acceptance of their child’s disability and their openness, having their
child diagnosed with ASD, the preparedness of the school to accept children
with ASD, the child’s preparedness to attend school, parent-school cooperation,
the focus on the adaptation of the child at school and the creation of a favourable
educational environment in the classroom.

The acceptance of their child’s disability by parents and their openness,
having their child diagnosed with ASD, are related to parents’ ability to accept
information presented by specialists and to consult with them, parents’ interest
in the education of a child with ASD and parental openness when they do not
conceal their child’s disability from the school. Parents, having acknowledged
their child’s disability, and the school, while knowing about individual
educational needs of the child, can provide the child with necessary assistance.
Parents, who participated in the study, acknowledged that, having their child
diagnosed with ASD, it is difficult for them to accept their child’s disability
and to adequately assess their child’s situation and to accept specialists’
recommendations regarding their own psychological condition, therefore, it
is important that they receive psychological assistance both from specialists
and by joining groups of parents bringing up children with ASD. Psychological
assistance empowers parents to react to their child’s disability more adequately,
to accept it and to cooperate on educational themes related to their child with
specialists.

The study established that the preparedness of the school to accept children
with ASD is attributable to the openness of a school community towards the
inclusion of children with ASD, sufficient resources of education support
specialists and their competence to provide assistance for a child with ASD,
teachers, parents, the positive attitude of teachers and their competence to
educate children with ASD, team work and the involvement of the assistance
of other institutions, consulting with their specialists, the sharing of good
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practice. All that guarantees the successful education of a child with ASD
while responding to his/her individual educational needs, resolving arising
complicated, crisis situations, developing competences in teachers and
education support specialists.

For the child’s successful education at school, his/her preparedness to
attend school is important. Parents acknowledge that, before their child begins
attendinga primary school, itisimportantthat the child develop elementary self-
regulation skills and a proper behaviour. When the child develops elementary
self-regulation skills and a proper behaviour and, having adequately adapted
environments at school, in order to respond to the child’s individual needs, it
will be easier for him/her to prepare and to participate in various activities.
In addition, the study established that it is important to create a positive
disposition in the child towards his/her school and to create opportunities for
the child to get acquainted with the school environment and to meet with his/
her teacher in advance. A positive attitude of the child motivates him/her to go
to school more willingly. Preliminary acquaintance of the child with the school
environment and the teacher assists the child in feeling safer and facilitating
his/her adaptation at school. The meeting with the child creates for the teacher
conditions to know the child better and to prepare for the educational process
in order to respond to his/her individual needs.

The study established that, for the successful education of the child at
school, parent-school cooperation, which is attributable to parent activeness,
willingness to cooperate with the school and the willingness of the school to
involve parents in the educational process of the child, is important. Therefore,
it is important that the school create instruments encouraging positive and
cooperative relationships between the school and the family.

The study established that when the child starts to attend his/her school it
is important to focus on the adaptation of the child. On the one hand, during the
adaptation period, it is important to assist the child in getting acquainted with
his/her school premises and feeling good in the environment he /she recognises.
On the other hand, teachers, education support specialists and parents must
observe the child, regularly meet and discuss successes and failures of the
child’s adaptation and look for methods to resolve arising difficulties, in order
to respond to the child’s individual needs.

The creation of a favourable educational environment in the classroom is
a precondition for the successful education of the child at school. In order to
ensure a favourable educational environment in the classroom, it is important
to adapt the physical environment to the child’s needs and to create a favourable
psychosocial environment in the class community by creating and maintaining
positive teacher-child, mutual children’s and mutual class parents’ relationships.
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In order to create a favourable educational environment in the classroom, a
positive and child-oriented approach of the teacher, his/her cooperation with
the child’s parents and with other specialists and his/her competence to work
with children with ASD are of particular importance.
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PRECONDITIONS FOR SUCCESSFUL EDUCATION OF CHILDREN
WITH AUTISM SPECTRUM DISORDER AT PRIMARY GENERAL SCHOOL.:
EXPERIENCE OF PARENTS

Rita Raudelitnaité, Vida Gudzinskiené
Mykolas Romeris University, Lithuania

Summary

Children with disabilities, as all other children, have a right to be educated
in the general education system and receive quality education, yet in practice,
in other countries and Lithuania, a number of shortcomings can be observed
in this area. It is noteworthy that significant challenges to inclusive education
are raised by the education of children with ASD. Children with ASD are more
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sensitive to the environment surrounding them. It is influenced by social
interactions, communication difficulties, repetitive, stereotyped behaviour,
interests of children with ASD, as well as the lack of the readiness of the
child’s environment to respond to his/her individual needs. The presence of
children with ASD at a school of general education by no means guarantees
their inclusion, it is important to create appropriate conditions for them to
participate in the educational process meaningfully and actively, to engage
them in joint activities with their peers, to feel that they are the part of the
community of their classroom, their school and to reach goals and results in
line with their abilities. Although recently scientists increasingly devote more
of their attention to the education of children with ASD, however, there is lack
of research revealing the preconditions of their successful education at schools
of general education. Therefore, it is relevant to reveal real experience of the
inclusion of such children into educational system.

The article reveals the preconditions of the successful education of children
with ASD at a primary school of general education based on the experience of
parents. A qualitative study, while using a semi-structered interview method,
was chosen. Six parents of children with ASD, whose child attends a primary
school of general education, participated in the research. The obtained data
were analysed while using a qualitative content analysis method while adhering
to an inductive logic, which is based on the study data, when creating topics.

The study established that the preconditions of the successful education
of children with ASD at a primary school of general education should be
associated with the acceptance of the disability of the child by his/her parents
and their openness, having detected ASD in their child, adequate preparedness
of the school to receive children with ASD, the readiness of the child to attend
school, the cooperation between parents and the school, the focusing on the
child’s adaptation at his/her school and the creation of a favourable educational
environment in the classroom.

The acceptance of the disability of the child by his/her parents and their
openness, having detected ASD in their child, should be associated with the
ability of parents to accept information presented by specialists and to consult
with them and their interest in the education of a child with ASD. The acceptance
of the disability of the child by his/her parents and their openness should also
be associated with the need of psychological assistance in parents and its
obtainment both from specialists and when joining the groups of parents rearing
children with ASD. In addition, it is important that parents do not conceal the
disability of their child from the school, because the school, while being aware
of individual educational needs of the child, is able to respond to them and to
provide the necessary assistance to the child.

218



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2022 1 (44)

The successful education of children with ASD is also guaranteed by the
preparedness of the school to receive children with ASD which encompasses
the openness of the school community to the inclusion of children with
ASD, sufficient resources of the specialists of educational assistance, their
competence to provide assistance to a child with ASD, teachers, parents and
a positive attitude of teachers and their competence to educate children with
ASD, as well as teamwork and cooperation with other institutions coupled with
their assistance, consultations and the sharing of good practice. In addition,
there arises a need for intervisions and supervisions in teachers and education
support specialists.

The successful education of children with ASD in a primary school of general
education is also influenced by the preparedness of the child himself/herself to
attend school. Adequate preparedness of a child with ASD for school should be
associated with the development of elementary skills of self-management and
appropriate behaviour, a positive attitude of the child to begin attending school,
as well as the creation of opportunities for the child to get acquainted with the
school’s environment and his/her teacher before starting to attend school.

The study showed that, in order to achieve the successful education of the
child, the cooperation between the parents and the school, which encompasses
the parents’ activeness and their desire to cooperate with the school and the
school’s desire to involve the parents in the process of the child’s education, is
important.

Attention to the child’s adaptation at school is one more important
precondition for the successful education of a child with ASD. During the
adaptation period, it is important that teachers, education support specialists
and parents would cooperate closely, in order to assist the child to get
acquainted with the school’s premises and to adapt them, as well as to organise
the educational process while responding to the individual needs of a child with
ASD.

An important precondition for the successful education of the child at school
is the creation of a favourable educational environment in the classroom, which
in turn should be associated with the adaptation of the physical environment to
the child’s needs, the creation of the psychosocial environment in the classroom
community while maintaining positive relationships between the teacher
and the child, between children and between parents and the attitude which
is positive and oriented towards a child, as well as the cooperation between
teachers and the child’s parents and other specialists and the expansion of the
competences of the teacher to work with children with ASD.
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