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SVIETIMO PAGALBOS SPECIALISTY UGDYMAS,
TAIKANT PERSONALIZUOTA MOKYMASI
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Vytauto DidZiojo universitetas, Lietuva

Anotacija

Straipsnyje su skaitytojais dalijamasi esminiais rezultatais, pasiektais kuriant, die-
giant ir iSbandant inovatyvig personalizuotu mokymusi grista pedagogy rengimo prak-
tika. Si praktika sukurta ir jgyvendinta bendradarbiaujant Lietuvos pedagogy ugdymo
centrams - Vilniaus universiteto Siauliy akademijai, Vilniaus universitetui ir Vytauto
DidZiojo universitetui, Islandijos universitetui ir Korko universitetui Airijoje!. Straips-
nyje dalijamasi pasiekimais, susijusiais su sukurta personalizuotu mokymusi grindzia-
mo pedagogy ugdymo koncepcija bei Sios koncepcijos pagrindu atnaujintomis peda-
gogy rengimo studijy programomis, su jdiegtos pedagogy ugdymo studijy programose
personalizuotu mokymusi grindziamos koncepcijos raiska. Tyrimo metodologija grin-
dziama antrine duomeny analize ir projekto INTERPEARL? pasiekimy ataskaity analize.
INTERPEARL projekto metu jgytos Zinios ir patirtis patvirtina prielaidg, kad j besimo-
kantjjj orientuotoje paradigmoje mokytojo vaidmuo keiciasi, bet tampa kitaip svarbus.
Mokytojas labiau veikia kaip pagalbininkas, taikydamas lanksty mokymosi tempg ir
diferencijuotg vertinimo praktika, o ne tiesiogiai perteikia zinias. Kartu su kitais ak-
tualiais klausimais j besimokantjjj orientuotame mokymosi procese svarbiausi yra du
aspektai: gebéjimas parinkti ir pasirinkti veiklg bei tinkamus vertinimo metodus, besi-
mokanciojo gebéjimas prisiimti atsakomybe uz savo mokymasi, darantis didele jtaka
mokymosi pasiekimams.

Esminiai Zodziai: inovacijos, pedagogy ir svietimo pagalbos specialisty ugdymas,
personalizuotas mokymasis.

1 KA203 - Strateginés partnerystés aukstajam mokslui. Projektas INTERPEARL: Inovatyvus
mokytojy ugdymas taikant personalizuotq mokymgsi 2018-1-LT01-KA203-046979.
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Jvadas

Pedagogy ir Svietimo pagalbos specialisty ugdymas yra viena i$ svarbiy sri-
Ciy, kurioje jgyvendinama daug inovatyviy idéjy. Vadovaudamasi ES darbotvar-
ke (COM/2017/0247)3, Lietuva akcentavo prioritetg skatinti pokyc¢ius Svietimo
sistemoje, siekiant uztikrinti pedagogy rengimo kokybe ir kokybiska kiekvieno
besimokanciojo ugdyma. Tuo tikslu jsteigti pedagogy rengimo centrai (PRC) -
Vilniaus universitetas, jskaitant Siauliy akademija (buves Siauliy universitetas),
ir Vytauto DidZiojo universitetas. Lietuvos PRC kartu su tarptautiniais partne-
riais - Islandijos universitetu ir Korko universitetu (Airija) - sudaré strategine
partneryste, kuria siekiama konsoliduoti akademinius iSteklius ir jgyvendinti
vis labiau j besimokanciuosius orientuotas pedagogy rengimo praktikas. Sie-
kiant kuo geriau tenkinti platy ir kintantj besimokanciyjy poreikiy spektrg ir
kurti dinamiSkas mokymosi patirtis, iSrySkéja naujy Svietimo koncepcijy, tokiy
kaip personalizuotas mokymasis (PM), inovatyviu metody ir strategijy, tinka-
my priemoniy ir instrumenty poreikis.

Sio straipsnio tikslas - pasidalyti svarbiausiais rezultatais, pasiektais ku-
riant, diegiant ir iSbandant inovatyvias personalizuoto mokymosi praktikas
pedagogy ugdymo sistemose 2018-2021 m. laikotarpiu®. Straipsnyje dalijamés
svarbiausiais pasiekimais, susijusiais su sukurta inovatyvia personalizuotu mo-
kymusi pagrista pedagogu ugdymo koncepcija ir, remiantis Sia koncepcija, at-
naujintomis studijy programomis bei personalizuotu mokymusi grindZiamos
koncepcijos raiska pedagogy ugdymo studijy programose.

Dalyviai. Personalizuotu mokymusi grijstas pedagogy ugdymo inovacijas
jgyvendino konsorciumas, kurj sudaré keturi Europos universitetai — Vilniaus
universitetas, $io universiteto Siauliy akademija ir Vytauto DidZiojo universite-
tas (Lietuva), Islandijos universitetas ir Korko universitetas (Airija). Pagrindine
dalyviy grupe sudaré per 100 asmenuy, t. y. partneriy universitety déstytojai -
pedagogy rengéjai, biisimieji mokytojai ir Svietimo pagalbos specialistai ir jau
dirbantys pedagogai. Inovacijy jgyvendinimo procese dalyvavo universiteto
déstytojai, pedagoginiy specialybiy studentai, pedagogai, Svietimo politikos
formuotojai ir kiti dalyviai, nepriklausantys konsorciumui.

Tyrimo metodologija grindZiama antrine duomeny analize, jskaitant INTER-
PEARL pasiekimy ataskaity analize®. Viso projekto metu buvo taikoma dalyva-

3 EUR-Lex - 52017DC0247 - EN - EUR-Lex (europa.eu).

* KA203 - Strateginés partnerystés aukstajam mokslui. Projektas INTERPEARL: Inovatyvus
mokytojy ugdymas taikant personalizuotq mokymgqsi 2018-1-LT01-KA203-046979.

5 https://www.gcedclearinghouse.org/resources/personalized-learning-within-teacher-educa-
tion-framework-and-guidelines;

https://library.iated.org/view/ALISAUSKIENE2021INN;
https://library.iated.org/view/ALISAUSKIENE2020INN.

Kontrimiené, S., Venslovaité, V., AliSauskiené, S., Kaminskiené, L., Rutkiené, A., 0’'Mahony, C.,
Lee, L., Gudjonsdoéttir, H., Kristinsdottir, J. V. ir Wozniczka, A. K. Implementing the Personalised
Learning Framework: What Is It That Works? Acta Paedagogica Vilnensia (ruoSiama spaudai).
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vimu grijsta prieiga, t. y. bendras veikly planavimas ir numatyty veikly jgyven-
dinimas. Si metodika buvo tam tikras ,kelias“ siekiant sistemingai jgyvendinti
naujoves laiko ir kokybés poziiriu. Laipsniska seka (angl. step-by-step sequen-
ce) buvo taikoma kuriant, plétojant ir pateikiant intelektinius rezultatus tokiais
etapais: a) personalizuotu mokymusi grindZiamos sistemos ir atnaujinty peda-
gogy ugdymo studijy programy, veiklos ir rezultaty inicijavimas, planavimas
ir projektavimas; koordinuotas dalijimasis Ziniomis, lygiavertis bendravimas ir
sprendimy priémimas bendradarbiaujant; b) inovacijy kiirimas, jgyvendinimas
ir validavimas.

Personalizuotu mokymusi grindZiama pedagogu ugdymo
koncepcija

Sukurta koncepcija® skirta pedagogy ir Svietimo pagalbos specialisty rengé-
jams bei jy studentams siekiant uztikrinti testinj peréjima prie labiau persona-
lizuoto mokymosi ir bendradarbiavimo paradigmos, iSrySkinancios besimokan-
Ciyjy aktyvuma ir savarankiSkumg, skatinancios besimokanciuosius prisiimti
didesne atsakomybe uz savo mokymasi. Personalizuoto mokymosi koncepcija
akcentuoja bendra besimokanciojo ir mokytojo kelione, bendra atsakomybe uz
mokymosi pasiekimus. Personalizacijos teorija skatina pedagogus mastyti ne-
Sabloniskai, pabreéziant, kad besimokantieji turi dalyvauti planuojant ir jgyven-
dinant savo mokymosi procesg (Campbell ir Robinson, 2007). Personalizuoto
mokymosi aplinkoje besimokantieji turi galimybe iSsikelti savo mokymosi tiks-
lus, reflektuoti savo mokymasi, biiti lankstis ir gebéti mokytis uz tradicinés kla-
sés riby. Personalizuoto mokymosi koncepcija akcentuoja, jog mokymasis turi
biti grindziamas kiekvieno besimokanciojo stipriosiomis savybémis, poreikiais
ir interesais. Svarbu, kad biuity girdimas besimokanciyjy balsas, suteikiama gali-
mybé pasirinkti, ko, kaip, kada ir kur mokytis, uztikrinamas lankstumas ir para-
ma (Patrick ir kt., 2013). Personalizuoto mokymosi koncepcijoje analizuojami ir
pristatomi teoriniai ir praktiniai elementai, kartu formuojantys personalizuoto
mokymosi samprata. Koncepcijoje pateikiamos pedagoginés strategijos, iSban-
dytos projekto seminary metu siekiant padéti jgyvendinti personalizuoto mo-
kymosi nuostatas INTERPEARL partneriy universitetuose.

Personalizuoto mokymosi koncepcijos teoriniai ir praktiniai
elementai

vV -

o ne tik kai kuriuos pedagogus veiksmingam mokymuisi XXI amziuje“ (OECD,
2011). Aukstajame moksle, kaip ir mokykloje, ,ramiai, bet stabiliai“ pereina-

¢ https://www.gcedclearinghouse.org/resources/personalized-learning-within-teacher-educa-
tion-framework-and-guidelines.
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ma nuo j mokytoja orientuoto poziirio prie j besimokantijjj orientuoto poZil-
rio, skatinancio kuo geriau pazinti besimokantjjj ir suprasti sudétinga Zmogaus
mokymosi procesa (Bok, 2006, p. 342). Mokymosi paradigma akcentuoja, kad
nuolat besikei¢ian¢iame pasaulyje vienas i$ esminiy pedagogo uzdaviniy yra
padéti besimokantiesiems iSmokti ,kaip mokytis“ (Weimer, 2002, p. 50). Per-
éjimas nuo mokymo prie mokymosi paradigmos reikalauja naujos kartos pro-
gresyviy mokytojuy, kurie ir patys biity nuolat besimokantys. Siame kontekste
svarbu, kad studijy programos padéty busimiesiems pedagogams suprasti ir
patirti personalizuoto mokymosi transformuojamaji poveiki, kad jie savo ruoz-
tu galety padéti savo mokiniams pasitikéti savimi, reflektuoti ir savarankiskai
mokytis (Alisauskiene ir kt., 2020). Personalizuotas mokymasis glaudziai susi-
jes su jtraukiuoju (angl. inclusive), individualizuotu ir diferencijuotu mokymusi
(Abbot, 2014; EDUCAUSE, 2013), nors pastarais labiau sietinas su orientacija j
mokytoja nei | besimokanciuosius (Bray ir McClaskey, 2012). Personalizuotas
mokymasis glaudziai susijes su personalizuotu mokymu (Lupton, 2014), ka-
dangi pedagogo vaidmuo yra orientuotas ne tiek j Ziniy sklaidg, kiek j parama
ir pagalbg mokantis, pripazjstant, kad mokymasis gali biiti netvarkingas, neli-
nijinis ir netiesioginis (Grant ir Basye, 2014). Teorinés Zinios (Gonzalez ir kt.,
2005), besimokanciyjy istekliai (Rodriguez, 2007) ir adaptyvi praktika leidZia
geriau suprasti besimokanciyjy individualius skirtumus, padeda atskleisti per-
sonalizuoto mokymosi koncepcijos esme.

Pedagoginés strategijos, padedancios plétoti personalizuotq
mokymaqsi

Personalizuotas mokymasis orientuotas j aktyvy besimokanciojo vaidmeni,
interesus, pasirinkimus ir prioritetus, t. y. kg, kaip, kokiais biidais ir kur mokytis
ir kaip visa tai panaudoti sparciai kintancioje aplinkoje. Personalizuotu moky-
musi pagrista pedagogy rengimo sistema’ apima keletg pagrindiniy elementy:
a) studenty refleksijg ir savarankiskumg planuojant studijy rezultatus, studijy
metodus, kuriant studijy aplinkas / praktikas, jsivertinant jgytas kompetenci-
jas; b) lanksty turinj, jrankius ir mokymosi aplinkas, grindZziamas déstytojy ir
studenty bendradarbiavimu, siekiant atliepti studenty interesus ir poreikius; c)
tikslingg déstyma, atsizvelgiant j studenty interesus ir poreikius; d) jrodymais
grindZiamus sprendimus. Auk$¢iau paminéti esminiai personalizuoto mokymo-
si elementai gali biti jgyvendinami mokymosi aplinkoje, besimokanciose ben-
druomeneése, pasitelkiant universaly dizaing mokymuisi ir reflektyviaja prakti-
ka.

Mokymosi aplinka. Mokymosi personalizavimas - tai besimokanciyjy skatini-
mas iSsikelti aiSkius mokymosi tikslus ir liikescius ir padéti besimokantiesiems

7Resources | Global Citizenship Education (GCED) Clearinghouse | UNESCO ir APCEIU (gcedclear-
inghouse.org).
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priimti tinkamus sprendimus sudétingoje mokymosi aplinkoje. Personalizuota
mokymasi jgyvendinti padeda humaniSka mokyklos ir klasés aplinka, kurioje
moKkytojai ir kiti pedagogai, atsizvelgdami j besimokanciyjy poreikius, kuria
jvairias mokymosi erdves visiems besimokantiesiems (Gudjénsdottir, Oskars-
dottir, Gisladéttir ir Wozniczka, 2015; Gudjénsdottir, 2000). Tokioje aplinkoje
akcentuojamas atviry, lanksc¢iy, inovatyviy ir kirybiniy mokymo metody tai-
kymas (Gudjonsdottir ir Oskarsdottir, 2016), remiamasi bendravimu ir ben-
dradarbiavimu, grupiniu ir komandiniu darbu. Siame kontekste svarbi lanksti
mokymosi aplinka, studijy ir mokymosi metody jvairové, iStekliai, padedantys
mokytis, formuojamasis vertinimas, skatinantis ir stiprinantis savarankiska
mokymasi, démesio skyrimas kritinio mastymo ugdymui ir metakognityvinei
praktikai (Wiggins, 1998; Patrick, Kennedy ir Powell, 2013, p. 6).

Mokymosi bendruomenés sukuria struktiirg, per kurig besimokantieji gali
kontroliuoti savo mokymasi. Besimokantieji gali patys valdyti mokymosi proce-
sg, reflektuoti ir integruoti patirtinj bei akademinj mokymasi ir taip konstruoti
savo zinojima (Newell, 2010; AAC ir U Rubric). Mokymosi bendruomenés sutei-
kia besimokantiesiems galimybe kurti paramos vienas kitam tinklg, palengvina
peréjima nuo artimos, zinomos aplinkos kultiiros prie akademinés ir kosmo-
politiSkesnés mokyklos ar universiteto aplinkos, - taip randasi priklausymo
jausmas (Tinto, 1997). Skirtingi besimokantieji veikia kartu siekdami bendry
tiksly. Kiekvienas prisideda savo poZiiriu, integruoja savo aktualias patirtis,
susieja jas su uzduotimis, kuria bendrus rezultatus, kuriais remiantis jgyjamos
naujos patirtys. Dirbdami kartu besimokantieji iSmoksta iS naujo jsivertinti
tai, ka, jyu nuomone, jie Zino ir kaip jie tai suZinojo. Kartu jie mokosi reflektuoti
ankstesnius poziiirius ir atverti kelig naujiems, burti bendry Ziniy ir supratimo
bendruomenes, sujungiancias skirtingus socialinius ir akademinius pasaulius
(Alisauskiene ir kt., 2020).

Universalus dizainas mokymuisi (UDM) pagrijstas neurologijos srities ty-
rimais ir skirtas praturtinti visy besimokanciyjy mokymosi patirtis diegiant
lanksc¢ius mokymo, vertinimo ir pagalbos metodus, skirtus skirtingiems besi-
mokantiesiems. UDM, kaip sistema, pripazista, kad besimokantieji geriausiai
mokosi skirtingais biuidais. Besimokanc¢iyjy jvairovés pripaZinimas leidZia nu-
matyti mokymo tikslus ir metodus, vertinima ir priemones, tinkamus kiekvie-
nam, taciau ne vienodus. Atsizvelgiant j skirtingus besimokanciyjy poreikius,
démesys sutelkiamas j mokymosi kliti¢iy pasalinima mokymosi pradzioje, kad
kuo maZiau reikéty individualaus pritaikymo véliau (Alisauskiene ir kt., 2020).
UDM pateikia principy rinkinj, kuriuo remiantis projektuojami mokymo tikslai,
metodai ir medZziaga bei vertinimas, kad juos biity galima pritaikyti pagal indi-
vidualius poreikius. Taip siekiama uztikrinti, kad visi besimokantieji, taip pat ir
turintieji specialiyjy ugdymosi poreikiy, turéty lygias galimybes mokytis. Siame
kontekste svarbu, kad pedagogai reflektuoty mokymo ir mokymosi praktika ir
orientuotysi j besimokanciujy jvairove.
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Reflektyvioji praktika yra kiekvieno minciy ir veiksmy vertinimo metodas,
skatinantis permastyti, reflektuoti pedagoginés praktikos situacijas siekiant
asmeninio mokymosi ir tobuléjimo. Reflektyviosios praktikos diskursas randa-
mas ]. Dewey darbuose, kuriuose pabréZziama, kaip yra svarbu, kad mokytojai
integruoty teorija ir praktika, suvokty savo sprendimus ir tyrinéty savo kasdie-
ne praktika (Dewey, 1964; Harford, MacRuairc, 2008). Mokytoju gebéjimas ana-
lizuoti, kvestionuoti ir sistemingai vertinti savo pedagogine praktika bei priimti
tinkamus sprendimus yra kritinés refleksijos rezultatas. Pedagoginiy specialy-
biy studentai taip pat turi ugdytis gebéjimg kritiSkai apmastyti savo veiklg ir
mokymosi paZanga. Mokymo ir mokymosi teorijy analizavimas leidZia besimo-
kantiesiems planuoti veiksmingus praktikos pokycius (Watts, ir Lawson, 2009).
Gebéjimas analizuoti ir jprasminti savo patirtj padeda jgyti reikiamy profesiniy
Ziniy ir kompetenciju.

Pedagogy ugdymo studijy programy atnaujinimas, taikant
personalizuoto mokymosi koncepcija

Vadovaujantis personalizuoto mokymosi koncepcija, pedagogu ugdymo stu-
dijy programy atnaujinimas, kaip vienas is intelektiniy INTERPEARL projekto
rezultaty, buvo orientuotas j studenty savarankiskumo ir jy vaidmens savo mo-
kymosi procese didinima (Freire, 1998). Personalizuotas mokymasis apima ke-
letg esminiy efektyvaus mokymo ir mokymosi aspekty (Williams, 2013): gera
besimokanciojo pazinimg; bendrg besimokanciojo ir mokytojo atsakomybe uz
mokymasi; besimokanciyjy jtraukima, siejant mokymasi su individualia patirti-
mi ir motyvacija jgyti naujy ziniy bei jgiidziy; bendradarbiavimg, dalyvavimg ir
jsitraukimg j mokymosi procesa; efektyvy informaciniy technologijy ir tinkamy
mokymosi iStekliy naudojima.

INTERPEARL projekto metu atnaujintos astuonios pedagogy ugdymo studi-
ju programos: dvi Vilniaus universiteto Siauliy akademijoje; dvi Vytauto DidZio-
jo universitete; dvi Vilniaus universitete; viena Islandijos universitete ir viena
Korko universitete Airijoje. Siekiant atnaujinti ir modernizuoti pedagogy ugdy-
mo programas remtasi projekto komandos sukurta personalizuoto mokymosi
koncepcija. Programy atnaujinimo procese dalyvavo ne tik universiteto désty-
tojai - pedagogy rengéjai, bet ir studentai - blisimieji pedagogai. Siekiant paska-
tinti studenty motyvacija ir atsakomybe uz savo mokymasi, ypatingas démesys
buvo skiriamas studenty individualiems poreikiams, interesams ir patirtims.

Pedagogy ugdymo programy atnaujinimo procesas apémeé tokius aspektus:

e pedagogy ugdymo programy perziiirg, pasitelkiant grupine diskusijg ir
apklausg;
e atnaujinamuy studijy dalyky atranka;
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e trumpalaikius mokymus;

e intensyvig programa déstytojams ir pedagoginiy specialybiy studen-
tams;

¢ mokymo ir mokymosi scenarijy kiirima;

e atnaujinty studijy programy jgyvendinima.

Atnaujinti pasirinkty pedagogy ugdymo programy perZiiira pagrista misria
metodine prieiga, iskaitant grupine diskusijg ir apklausa. Apklausos tikslas -
iSsiaiskinti studenty studijy poreikius ir kitus aspektus, susijusius su studenty
dalyvavimu studijy procese. Apklausoje dalyvavo 60 dalyviy - 20 universitety
déstytojy ir 40 pedagogikos / specialiosios pedagogikos studenty i$ projekto
partneriy universitety. Apklausos rezultatai rodo, kad universitety déstytojai,
dirbantys pedagogy ugdymo programose, taiko jvairius mokymo metodus ir
strategijas ir siekia palaikyti studenty savarankiskumg, siekia jtraukti studen-
tus i su studijomis susijusiy sprendimy priémimo procesg, jsiklauso j studenty
nuomone. Nepaisant to, studentai susiduria su isstkiais dalyvaudami spren-
dimy priémimo procese. Déstytojy teigimu, studentams triksta iniciatyvos ir
atsakomybeés uz savo mokymasi. Studenty teigimu, jie nepripaZzjsta, kad désty-
tojai atsizvelgia i jy pastebéjimus (Alisauskiene ir kt., 2021; Alisauskiene ir kt.,
2020).

Atnaujinamy studijy dalyky parinkimas. Atnaujinti, taikant personalizuoto
mokymosi koncepcija, buvo atrinktos aStuonios pedagogy ugdymo studijy pro-
gramos su 19 studijy dalyky (Zr. 1 lentele).

1 lentelé
Atnaujinami studijy dalykai

Universite-

tas Mokytoju rengimo programa Dalykas

Specialioji pedagogika ir logo- |Inkliuzinis ugdymas
Vilniaus | Pedija [Bakalauro studijos] Skaitymo gebéjimy ugdymas
universiteto | Pradinio ir ikimokyklinio ug- | Ikimokyklinis matematinis ugdymas.
Siauliy dymo pedagogika [Bakalauro |Praktika

akademija |studijos] Dailés ir technologijy didaktika. Prak-
tika
Pedagogika [Profesinés studi- |Pedagoginé praktika
jos]
]\)/iy;;il;tj(; Pradinio ugdymo pedagogika | Individualios pazangos vertinimo
. ) ir ankstyvasis uzsienio kalbos | strategijos
universitetas

mokymas [Bakalauro studijos] |Pradinio ugdymo jstaigos vadyba ir
lyderysté
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1 lentelés tesinys

Laipsnio nesuteikianti magis- | Bendroji pedagogika
trantiros programa Profesinés — -
Vilniaus | pedagogikos studijos Baigiamasis darbas
universitetas | Gretutiniy studijy programa Mokyklos pedagogika, Bendroji pe-
dagogika
Baigiamasis darbas
Profesinis edukologijos magis- | Praktikos mokykloje modulis
Korko  |tFas ) Praktikos mokykloje modulis
. . Magistrantiiros studijy progra- - .
universitetas . . e s .| Bendruomeniniai dalyvaujamieji ty-
ma Taikomuyjy socialiniy studi- | .~ "
. rimal
ju fakultetas
Mokytojy ugdymas. Pirmoji Integracija ir kirybiné prieiga moky-
pakopa mo procese
Kirybinis matematikos mokymasis
Islandijos bakalauro studijy studentams
universitetas Darbas inkliuzinése praktikose
Lyderysté inkliuzinése mokyklose
daugiakultiiréje visuomenéje
Matematika visiems

Siekiant atnaujinti pedagogy ugdymo studijy programas buvo suorganizuoti
trijy dieny trumpalaikiai mokymai, kuriuose dalyvavo 32 universitety partneriy
déstytojai. Mokymy tikslas - jgyti naujy ziniy apie personalizuotu mokymusi
grindziama pedagogy ugdyma. Mokymuose taikyti jvairts metodai: trijy Zings-
niy interviu (Three Step Interview), siekiant nustatyti grupés iSteklius, kiekvieno
dalyvio jnas$a, kuriant bendras grupés Zinias; pasivaiksciojimo ir pokalbio (Walk
ir Talk) metodas, siekiant iSsiaiskinti, kaip grupé supranta tris susijusias sgvo-
kas: diferencijuotas mokymasis, personalizuotas mokymasis, individualizuotas
mokymasis, pagrindinj démesj skiriant mokymo ir mokymosi organizavimui,
atsizvelgiant j besimokanciuosius, jy Zinias, patirtj, poreikius, gebéjimus, inte-
resus; iSmoktos pamokos metodas (TOC (Ticket out of Class - , Paskaitos bilie-
tas”), skatinantis studentus pasidalyti jgyta informacija (,iSmokta pamoka“) ir
leidZiantis studentams biti iSgirstiems, padedantis déstytojams planuoti toles-
nj mokyma. Mokydamiesi i$ bendros patirties ir ja reflektuodami per jvairias
veiklas, projekto dalyviai jgijo galimybiy perkelti naujas Zinias j savo pedagogy
ugdymo praktika.

Intensyvi programa déstytojams ir pedagoginiy specialybiy studentams. Sie-
kiant palengvinti pedagogu ugdymo studijy programy atnaujinima, 15 déstyto-
ju i$ projekto partneriy universitety ir 15 biisimyjy pedagogu dalyvavo intensy-
vioje programoje (IP). Intensyvioje programoje daug démesio skirta personali-
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zuoto mokymosi koncepcijai ir susijusiems aspektams: mokytojo tapatybé, bu-
vimas pedagogu, mokytojo tapatybés raida, darnios raidos tikslai, universalus
dizainas mokymuisi, reflektyvioji praktika ir refleksijos skatinimas, absolventy
savybés, mokymo ir mokymosi pasiekimai ir mokymosi bendruomenés.

Mokymo ir mokymosi scenarijy kiirimas ir jgyvendinimas grindZiamas pagrin-
dinémis personalizuoto mokymosi koncepcijos idéjomis ir atliktos apklausos
iSvadomis. Scenarijai buvo kuriami siekiant palengvinti studijy programy at-
naujinima.

Scenarijais grindziamas mokymasis (SGM) gali biti pasitelkiamas siekiant
jtraukti besimokanciuosius i aktyvy mokymosi procesa tiek kontaktiniu, tiek
nuotoliniu biudu (Iverson ir Colkey, 2004). Mokymosi scenarijus (MS) - tai
pedagoginis metodas, kai pasirenkamos veiklos ir jy seka - mokymosi budai,
leidZiantys besimokantiesiems jgyti jgiidziy ir Ziniy. MS apibrézia pagrindines
veiklas, vaidmenis, mokymosi struktiirg ir aplinkos kontekstg: vieta, iSteklius,
priemones, paslaugas. MS apibrézia ir besimokanciyjy vaidmenis, ir tai, k3 jie
turi atlikti tam, kad pasiekty laukiamy mokymosi rezultaty (Antonova ir kt.,
2019). Taikant SGM, naudojami interaktyvis scenarijai, palaikantys aktyvaus
mokymosi strategijas: probleminj mokymasi arba atveju pagrjsta mokymasi.
SGM remiasi situacinio mokymosi teorijos principais, teigianciais, kad moky-
masis geriausiai vyksta kontekste, kuriame jgytos Zinios ir gebéjimai bus nau-
dojami, ir situaciniu pazinimu, akcentuojanciu, jog Zinios yra geriausiai jgyja-
mos ir suprantamos, kai jos yra iSdéstytos aktualiame kontekste. Taikant SGM,
svarbu iSsiaiskinti kai kuriuos klausimus: rezultatai grindZiami jgiidziy ugdymu
ar problemy sprendimu? ar jmanoma, saugu mokytis i$ realios patirties? ar be-
simokantieji jau turi atitinkamy Ziniy, padedanciy priimti sprendimus? ir kt.
(Clark, 2009).

Mokymosi scenarijai gali buti kuriami dviem lygiais: a) mini, arba elemen-
tarus SGM, pasitelkiamas siekiant padéti besimokanciajam jsisavinti esminius
problemy sprendimo budus; b) sudétingas SGM pasitelkiamas siekiant padéti
besimokanciajam jgytus gebéjimus pritaikyti praktikoje. Lanksti mokymo priei-
ga gali buti taikoma tradicinio e. mokymosi kurso metu tinkamomis aplinkybé-
mis, pavyzdziui, skirti laiko refleksijai (angl. Pause and Reflect) arba supratimui
patikrinti (angl. Check Understanding Assessment). Dalykas arba tema gali buti
jgyvendinami per naratyvo scenarijy / istorijg, kai scenarijus derinamas su ki-
tais mokymosi biidais (Alisauskiene ir kt., 2021).

SGM koncepcija buvo taikoma atnaujinant mokytojy rengimo programas IN-
TERPEARL partneriy universitetuose. Atlikti du tyrimai, kuriais siekta surinkti
jrodymy apie scenarijais grindziama mokymasi pagal personalizuoto moky-
mosi koncepcija atnaujintose studijy programose. Taikyta miSri metodologiné
prieiga, derinant jvairius duomeny rinkimo metodus. Pirmajame tyrime prista-
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tomas mokymo prieigy, orientuoty j INTERPEARL personalizuoto mokymosi
koncepcijos elementus, igyvendinimo pagrindas (Alisauskiene ir kt., 2020).
Antrojo tyrimo metu pedagoguy rengéjai tiria savo paciy praktika ir mokymo
metody kaitg pedagogy ugdymo programose, kuriose jie dirba. Saves vertinimo
metodas padeda praktikams kritiSkai apmastyti savo veiklg ir geriau suprasti,
ka jie daro, kaip ir kodél jie tai daro, kaip tai patobulinti ir rasti buda, kaip pa-
daryti tyrima prieinama visuomenei. Siame kontekste svarbiis jrodymai, kurie
gaunami kartu su kolegomis, studentais, remiantis moksline literatiira ir patir-
timi, jvertinus taikyty priemoniy poveikj, ir kurie atskleidZia praktikos trans-
formacijas (Kristinsdottir ir kt., 2019; Pinnegar, Hamilton, 2010).

Sio tyrimo dalyviai - INTERPEARL projekto pedagogy rengéjai ir jy studen-
tai. Tyrimas atskleidzia dvejopa poZiirj: a) pedagogy rengéjy poziiriu, SGM
metu e. mokymesi pasitelkiamos realios gyvenimiskos situacijos siekiant kuo
geriau suprasti mokomajg medziagg ir jgyta iSmokimg bei gebéjimus taikyti.
Tai interaktyvus ir jtraukiantis metodas, gali biiti veiksmingai taikomas siekiant
patikrinti besimokanciojo Zinias ir gebéjimus jas pritaikyti ugdymo praktikoje;
b) besimokanciyjy poziiiriu, $Sis metodas sukuria tinkamg problemy sprendimo
aplinka, kuri yra gyvenimiska (kadangi vaizduoja realias gyvenimiskas situaci-
jas) ir lengvai iShandoma, leidZia geriau suprasti priimty sprendimy pasekmes.
Studenty apklausos duomenys patvirtina, jog personalizuoto mokymosi prieiga
yra tinkama besimokanciyjy pasirinkimams ir ,balsui“ atskleisti (Alisauskiene
ir kt., 2021).

Atnaujinty studijy programy jgyvendinimas. Siame skyriuje pateikiami ir
trumpai apraSomi projekto universitetuose atnaujinty studijy programy pavyz-
dZiai. ApraSymai grindZiami pedagogy rengéjy ir studenty apibendrinimais ir
refleksijomis (Zr. 2 lentele).

2 lentele
Atnaujinty studijy programuy jgyvendinimas

Universitetas AprasSymas

Vilniaus Mokymosi personalizavimo keturiuose moduliuose specifika
universitetas yra tokia:

Edukologijos institu- |- Moduliai Bendroji pedagogika buvo atnaujinti siekiant kartu
te igyvendinti pakei- su kitais gebéjimais ugdyti studenty gebéjimus taikyti per-
timai taikant perso- sonalizuoto mokymosi ir vertinimo strategijas bei metodus
nalizuotg mokymosi modeliuojant, projektuojant ir planuojant ugdymo veikla.
modelj moduliuose Siuo tikslu moduliai buvo atnaujinti skiriant 6 (gretutiniy
Bendroji pedagogika studijy SP) bei 8 (PPSP) akademines valandas asmeninéms
ir Baigiamasis dar- konsultacijoms su moduliy déstytojais; trijose modulio da-
bas dviejose pedago- lyse taikytas scenarijais grindziamas personalizuoto moky-
gy rengimo mosi modelis. Moduliy dalyse Ugdymo filosofija studentai
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2 lentelés tesinys

studijy programose,
Mokyklos pedagogika
(podiplominé pro-
fesiniy pedagoginiy
studijy programa,
2019 m. studijavo 63
studentai, 2020 m. -
96 studentai);
Dalyko pedagogika
(gretutiniy studijy
programa, 2019 m.
studijavo 27 stu-
dentai, 2020 m. - 51
studentas).

pasirenka akademinio rasinio ir seminary temas pagal savo
profilj ir déstoma (-us) dalyka (-us). Dalyse Pedagogikos isto-
rija studentai pasirenka atsiskaitymo rastu ar Zodziu tipa -
uZduotis rastu arba dalyvavimas debatuose pasirinkta tema.
Dalyse Pedagoginés sistemos projektavimas kaip individualig
uZduotj studentai pasirenka parengti dalyko pamokos plang
arba integruotos pamokos plana, arba parengti ir pristatyti
grupinj projekta apie ateities mokyklos vizija.

- Modulis Baigiamasis darbas buvo atnaujintas taip, kad stu-
dentai galéty pasirinkti savo interesus ir patirtj atitinkancia
baigiamojo darbo tema ir dalyvauti kiekybiniy ir (arba) ko-
kybiniy tyrimo metody seminaruose, kuriuos planuoja tai-
kyti savo tyrime, bei tobulinti savo baigiamojo darbo vizija,
rengti tyrimo projekta.

Vilniaus universiteto komanda atliko tyrima ir, taikydama de-
dukcinés teminés analizés metoda, iSanalizavo abiejy studiju
programy studenty ataskaitas. Tyrimo rezultatai rodo, kad visi
keturi personalizavimo elementai, budingi INTERPEARL pro-
jekto metu sukurtai personalizuoto mokymosi koncepcijai, yra
studenty atpazjstami ir iSrySkéjo trijose temose: personaliza-
vimas in vivo: pagalba biisimo pedagogo profesiniam augimui;
personalizavimas nepasireiskia: kas neveikia; ir personalizavi-
mas kiirimo procese: ka daryti ir ko nedaryti.

Vilniaus universite-
to Siauliy
akademija
Dalykas Dailés di-
daktika ir technolo-
gijos. Praktika buvo
déstomas Pradinio
ugdymo pedagogi-
kos ir ikimokyklinio
ugdymo 3 kurso stu-
dentams (bakalauro
studijos). Dalyka
studijavo 20 studen-
ty. Integruotg dalyka
désto du déstytojai,
personalizuoto mo-
kymosi elementai
buvo pritaikyti tech-
nologijy didaktikos
dalyje.

Semestro pradzioje studentai buvo supazindinti su esminiais
personalizuoto mokymosi koncepcijos elementais. Sudaryta
galimybé besimokanciajam paciam pasirinkti mokymosi tempg,
vertinimo laikq ir formas, jvertinus studento patirtj, atsizvelgus
jjo profesinj uZimtuma ir Seimos situacija. Dalyko studijy metu
buvo taikoma mokymosi bendradarbiaujant strategija. Kiekvie-
nas studentas galéjo laisvai pasirinkti individualaus projekto
temgq pagal savo pomégij, o dirbantieji ikimokyklinése ugdymo
jstaigose galéjo atsizvelgti ir i ugdomy vaiky poreikius. Daly-
ko studijy pabaigoje studentams pateikta anketa. Internetinés
apklausos tikslas - iSsiaiSkinti personalizuoto mokymosi ele-
menty taikyma dalyko studijy metu. Klausimai buvo suformu-
luoti taip, kad studentai galéty ne tik jtvirtinti informacija apie
personalizuotg mokymasi, bet ir identifikuoti tam tikrus jo ele-
mentus, reflektuodami studijas ir pateikdami refleksijas.

Personalizuoto mokymosi elementy taikymas dalyko studijy
metu leido studentams geriau pazinti save kaip besimokan-
Ciuosius, planuoti savo veikla, ugdyti refleksijos jguidzius, ug-
dyti biisimajam mokytojui svarbias kompetencijas. Déstytojo
nuolatinis tikslingo ir savalaikio grjZtamojo rysio teikimas,
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studenty dalyvavimas diskusijose suteiké galimybe tinkamai pa-
sirinkti, tobulinti mokymasi.

Studijy programos Pradinio ugdymo pedagogika ir ikimokyklinis
ugdymas studentai studijy dalyke jZvelgia kai kuriuos persona-
lizavimo elementus. Studentai sunkiai ,atkoduoja‘, kad jie yra
jtraukti j studijy dalyko atnaujinimo procesa ir jame dalyvauja.
Besimokantieji identifikuoja kai kuriuos i$$iikius, su kuriais jie
simokantiesiems.

MaZas studijy dalyko kredity skaicius 1émé nedidelius, bet aki-
vaizdziai teigiamus dalyko studijy pokycius. Tikétina, kad viso
studijy dalyko Dailés didaktika ir technologijos. Praktika atnau-
jinimas pagal personalizuoto mokymosi modelj bty reikSmin-
gas pokytis, leidziantis sékmingai plétoti Sig koncepcija ren-
giant busimuosius mokytojus.

Vytauto DidZiojo
universiteto
Svietimo
akademija
Dalykas Pradinio ug-
dymo jstaigos vadyba
ir lyderysté, kurj stu-
dijavo 21 studentas.

Studijy dalykas buvo atnaujintas integruojant scenarijais grin-
dZziamo mokymosi elementus. Studentai turéjo pasirinkti rezo-
nansinj atvejj, jvykusj mokykloje ir sukélusj daug diskusijy tarp
mokyklos vadovy, mokytojy, mokiniy ir tévy. Atvejo pasirinki-
mas turéjo atitikti Siuos kriterijus: atvejis yra sudétingas, reika-
laujantis vadybiniy, teisiniy ir pedagoginiy Ziniy. Grupés nariai
individualiai ir savarankiskai analizavo, kaip atvejis gali biti is-
sprestas pagal kelis scenarijus, koks buvo tikrasis sprendimas,
kokie yra vieno ar kito scenarijaus privalumai ir tritkumai. Gru-
pés nariai situacija / atvejj vertino remdamiesi skirtingy daly-
viy - mokyklos vadovo, mokytojy, mokiniy ir tévy - pozitriu.
Atvejai buvo pristatyti paskaity metu ir aptarti suteikiant tar-
pusavio vertinimo ir grupinio griZztamojo rysio galimybe.

Sis dalykas taip pat buvo atnaujintas integruojant grupinés dis-
kusijos metodo elementus j vaizdo medziagos analize. Vaizdo
medziaga panaudota kaip sékmingo valdymo pavyzdys (ja atvi-
roje prieigoje pateiké Nacionaliné Svietimo agentiira). Studen-
tai ruosési diskusijai pagal Siuos klausimus:

- kaip mokykla efektyviai tobulina savo veiklg?

- kaip mokykla atranda save?

- kaip susiburia mokyklos bendruomené?

- kaip kuriama ir jgyvendinama mokyklos politika?

- kaip j pagalbg pasitelkiami konsultantai?

- kokia iSorinio vertinimo nauda mokyklai?

Grupineés diskusijos metu panaudoti pasaulio kavinés (angl.
World café) metodo elementai. Nors bandomasis kursas vyko
karantino metu, organizuojant ir kei¢iant grupes rotacijos prin-
cipu buvo sékmingai naudojama Teams platforma. Tai leido is-
analizuoti vaizdo atvejj visy grupés dalyviy pozitriu, jj susis-
teminti, apibendrinti ir suteikti galimybe kiekvienam aktyviai
dalyvauti.
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Islandijos
universitetas
Atnaujinti keli

dalykai:
Integracija ir kiirybi-
né prieiga mokymosi
procese (64 studen-
tai) ir Karybiskas
matematikos mo-
kymasis bakalauro
studijy studentams
bei Darbas inkliuzi-
nése praktikose (58
studentai),
Lyderysté inkliuziné-
se mokyklose daugia-
kultiiréje visuome-
néje (40 mokiniy) ir
Matematika visiems
(38 studentai) ma-
gistrantams.

Atnaujinimai siejami su didesniu démesiu nuolatinei mokymo-
si proceso refleksijai ir bendradarbiavimo tarp studenty stipri-
nimui. Be to, dél COVID-19 ir peréjimo prie nuotoliniy studijy
daugelis INTERPEARL sistemoje pateikty pedagoginiy strate-
giju, jskaitant Walk ir Talk ir TOC, buvo pritaikytos virtualiai
auditorijai. Déstytojai suteiké besimokantiesiems pagalba ir,
remdamiesi INTERPEARL modeliu, skatino lankstuma.
Pedagogy rengéjai, dalyvave atnaujinant studijy dalykus, su-
prato, kad skirtingi besimokantieji i$ skirtingy aplinky skatina
klaséje taikomy metody ir profesinio biisimyjy pedagogy tobu-
léjimo pokycius. ISryskéjo, kad pedagogy ugdymo pedagogikos
kirimas yra daugiau nei tiesiog informacijos apie mokymga ir
dalyko turinj pateikimas - tai reikalauja sudétingos Zmogaus,
medziagos ir neapciuopiamo elemento sgveikos supratimo. La-
biau suvokta savo, kaip sektiny pavyzdziy, svarba mokant skir-
tingus mokinius inkliuzinése mokyklose, kitaip tariant, désty-
toju (pedagogu ugdytojy / rengéju) praktika neturi skirtis nuo
to, ko jie moko.

Atnaujinti studijy dalykai suteiké studentams daugiau erdvés
teorijg sieti su savo patirtimi, dalytis patirtimi su kitais ir ja
reflektuoti. Studentai turéjo daug galimybiy jvairiais biidais
iSreiksti savo mintis ir idéjas. Personalizuoto mokymosi idéjy
jgyvendinimas padéjo jiems susidaryti nuomone, kokiais mo-
kytojais jie nori buti ir kokius likescius sieja su savo profesija,
nustatyti savo stiprigsias ir tobulintinas sritis. Tai paskatino
juos kritiskiau mastyti ir kasdienéje praktikoje labiau orientuo-
tis | sprendimus.

Korko universite-
tas, Airija
Moksliniy tyrimy,
mokymo ir moky-
mosi integracijos
centras kartu su
Taikomuyjy socialiniy
studijy fakultetu
désto Bendruomeni-
niy dalyvaujamyjy
tyrimy modulj antro-
sios pakopos studen-
tams. Sis modulis
sitlomas visiems
antrosios pakopos
studijy studentams

Modulis iliustruoja personalizuota mokymosi prieiga, kai da-
lyviai susitelkia ties konkreciu partneriy bendruomenés iden-
dradarbiauja formuodami atsaka j iSSukj, o studentai atlieka
struktiiruotas refleksijas, kurios yra modulio vertinimo dalis.
Modulis sujungia patirtinji mokymasi su bendruomeninémis ir
auditorinémis veiklomis, apimanc¢iomis 24 kontaktines valan-
das.

Pagrindiniai modulio komponentai, susije su personalizuoto
mokymosi sistema, yra Sie:

- atsizvelgiama j besiformuojancia studento, kaip jsitraukusio
tyrinétojo, tapatybe;

kritinis auksStojo mokslo tyrimy praktikos apmastymas;

- studenty vadovavimas bendruomeninéms veikloms;
studenty prisidéjimas prie bendruomeniniy veikly planavi-
mo ir vykdymo, po to ir vadovavimas Siam procesui;
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kaip jy struktiriniy |- bendruomenés grupés nustatytas isstukis yra tiriamas kartu
doktorantiiros stu- ir i jj reaguojama;

dijy dalis ir padeda |- studentai suteikia grjztamajj rysj vieni kitiems apie reflek-
moKkslinius tyrimus sijas;

atliekantiems stu- |- studentai jsivertina savo praktika bendruomenéje pagal nu-
dentams gerai jsisa- matytus vertinimo kriterijus.

vinti bendruomeni- | Déstytojai iSnagrinéjo personalizuoto mokymosi sistema siek-
niy tyrimy praktikas. | dami patobulinti Siuos modulio déstymo aspektus:

- aiSkiai atsizvelgti j tapatybés formavimo aspektg kaip mo-
dulio kryptj;

- didesnis démesys mokslinio tyrimo ir mokymo sasajai ir ga-
limybéms Sio modulio jzvalgas pritaikyti kituose akademi-
nés praktikos aspektuose.

Pedagogy ugdytojy / déstytojy komanda 2021-2022 m. ben-

dradarbiauja su alternatyviojo antrojo lygio Svietimo paslaugy,

skirty marginalizuotam jaunimui, teikéju, todél personalizuoto
mokymosi sistemos jzvalgos yra ypac svarbios Svietimo paslau-
gy teikimui tobulinti.

ISvada

Personalizuotas mokymasis aukstosiose mokyklose yra palyginti nauja kon-
cepcija. Daugelyje Saliy aukstosios mokyklos vis dar vadovaujasi tradiciniu stu-
dijy modeliu, todél peréjimas prie personalizuoto mokymosi i$ esmeés reiskia
universiteto kultiiros pokycius ir istekliy perskirstyma (Lupton, 2013). Tac¢iau
akivaizdus Svietimo paradigmy pokytis, pereinant nuo tradicinés mokymo pa-
radigmos prie mokymosi ir bendradarbiavimo paradigmos, vis aktyviau pradeda
skverbtis j aukstgji mokslg. Minétas pokytis link labiau j studenta orientuoto
poziiirio yra glaudziai susijes su naujovémis, Siuo atveju - su bendra perso-
nalizuoto mokymosi koncepcija grindziamo ugdymo jgyvendinimo patirtimi.
INTERPEARL projekto metu jgytos Zinios ir patirtis patvirtina prielaida, kad i
besimokantjjj orientuotoje paradigmoje déstytojo vaidmuo keiciasi, bet tampa
kitaip svarbus. Svietimo sistemos peréjimas nuo orientuotos j déstytoja prie
orientuotos j besimokantijjj ir peréjimas nuo mokymosi vertinimo prie verti-
nimo kaip mokymosi dalies paskatino déstytojus ieskoti naujy saves vertinimo
strategijy, galin¢iy sukurti déstytojuy ir studenty partneryste ir suteikti studen-
tams daugiau atsakomybés uz savo mokymasi ir rezultatus. Studentai, t. y. buisi-
mieji mokytojai, savo mokymosi procese turi iSsiugdyti kompetencijas, atspin-
dincias $j pozilri. Personalizuotas mokymas suteikia galimybe besimokantie-
siems rinktis mokymosi tikslus ir budus, laika, vietg ir tempg, kaip juos pasiekti.

| besimokantijjj orientuotame mokymosi procese yra svarbiis du aspektai:
gebéjimas pasirinkti veikla ir vertinimo metodus bei noras prisiimti atsakomy-
be, darantis ypatinga poveikj rezultatams. Kai studentams skiriamas aktyvaus
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besimokanciojo vaidmuo, kuris implikuoja, kad reikia planuoti, stebéti savo
mastyma, reflektuoti, uZduoti klausimus ir pan., jy akademiniai rezultatai ir da-
lyvavimas mokymosi procese pageréja (Olaya, 2018; Biggs ir Tang, 2007).

Apibendrinant galima teigti, kad INTERPEARL tyrimo patirtis ir iSvados
rodo, jog padaryta didelé pazanga kelyje j personalizuotag mokymasi, leidziantj
studentui pasirinkti, kg, kaip ir kada studijuoti, uztikrinantj galimybe siekti kuo
geresniy rezultaty. Nepaisant to, déstytojams gali buiti patarta ir toliau tobulinti
studijy procesg, suteikiant studentui dar daugiau galiy.
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] BESIMOKANTIJI ORIENTUOTAS MOKYTOJU IR SVIETIMO PAGALBOS
SPECIALISTY UGDYMAS, TAIKANT PERSONALIZUOTA MOKYMASI

Stefanija AliSauskiené
Vytauto Didziojo universitetas, Lietuva

Santrauka

Pedagogy ir Svietimo pagalbos specialisty ugdymas yra viena i$ svarbiy sri-
Ciy, kurioje jgyvendinama daug inovatyviy idéjy. Vadovaudamasi ES darbotvar-
ke (COM/2017/0247), Lietuva akcentavo prioritetg skatinti pokycius Svietimo
sistemoje, siekiant uztikrinti pedagogy rengimo kokybe ir kokybiSka kiekvieno
besimokanciojo ugdyma. Sio straipsnio tikslas - pasidalyti svarbiausiais re-
zultatais, pasiektais kuriant, diegiant ir iSbandant inovatyvias personalizuoto
mokymosi praktikas pedagogy ugdymo sistemose 2018-2021 m. laikotarpiu®.
Straipsnyje dalijamés svarbiausiais pasiekimais, susijusiais su sukurta inovaty-
via personalizuotu mokymusi pagrjsta pedagogy ugdymo koncepcija ir, remian-
tis Sia koncepcija, atnaujintomis studijy programomis bei personalizuotu mo-
kymusi grindziamos koncepcijos raiska pedagogy ugdymo studijy programose.

Personalizuotu mokymusi gristas pedagogu ugdymo inovacijas jgyvendino
konsorciumas, kurj sudare keturi Europos universitetai - Vilniaus universitetas,
$io universiteto Siauliy akademija ir Vytauto DidZiojo universitetas (Lietuva),
Islandijos universitetas ir Korko universitetas (Airija). Pagrindine dalyviy gru-
pe sudaré per 100 asmeny, t. y. partneriy universitety déstytojai - pedagoguy
rengéjai, biisimieji mokytojai ir Svietimo pagalbos specialistai ir jau dirbantys
pedagogai. Inovacijy jgyvendinimo procese dalyvavo universiteto déstytojai,

8 KA203 - Strateginés partnerystés aukStajam mokslui. Projektas INTERPEARL: Inovatyvus
mokytojy ugdymas taikant personalizuotq mokymaqsi 2018-1-LT01-KA203-046979.
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pedagoginiy specialybiy studentai, pedagogai, Svietimo politikos formuotojai ir
kiti dalyviai, nepriklausantys konsorciumui.

Tyrimo metodologija grindZiama antrine duomeny analize, jskaitant IN-
TERPEARL pasiekimy ataskaity analize. Viso projekto metu buvo taikoma daly-
vavimu grista prieiga, t. y. bendras veikly planavimas ir numatyty veikly jgyven-
dinimas. Si metodika buvo tam tikras ,kelias“ siekiant sistemingai jgyvendinti
naujoves laiko ir kokybés poziiriu. Laipsniska seka (angl. step-by-step sequen-
ce) buvo taikoma kuriant, plétojant ir pateikiant intelektinius rezultatus tokiais
etapais: a) personalizuotu mokymusi grindZiamos sistemos ir atnaujinty peda-
gogy ugdymo studijy programy, veiklos ir rezultaty inicijavimas, planavimas
ir projektavimas; koordinuotas dalijimasis Ziniomis, lygiavertis bendravimas ir
sprendimy priémimas bendradarbiaujant; b) inovacijy kirimas, jgyvendinimas
ir validavimas.

Personalizuotas mokymasis aukstosiose mokyklose yra palyginti nauja kon-
cepcija. Daugelyje Saliy aukStosios mokyklos vis dar vadovaujasi tradiciniu stu-
dijy modeliu, todél peréjimas prie personalizuoto mokymosi i§ esmés reiskia
universiteto kultiiros pokycius ir istekliy perskirstyma (Lupton, 2013). Tac¢iau
akivaizdus Svietimo paradigmy pokytis, pereinant nuo tradicinés mokymo pa-
radigmos prie mokymosi ir bendradarbiavimo paradigmos, vis aktyviau pradeda
skverbtis j aukstgji mokslg. Minétas pokytis link labiau j studenta orientuoto
pozilrio yra glaudZziai susijes su naujovémis, Siuo atveju - su bendra perso-
nalizuoto mokymosi koncepcija grindziamo ugdymo jgyvendinimo patirtimi.
INTERPEARL projekto metu jgytos Zinios ir patirtis patvirtina prielaida, kad j
besimokantijjj orientuotoje paradigmoje déstytojo vaidmuo keiciasi, bet tampa
kitaip svarbus. Svietimo sistemos peréjimas nuo orientuotos j déstytoja prie
orientuotos j besimokantijjj ir peréjimas nuo mokymosi vertinimo prie verti-
nimo kaip mokymosi dalies paskatino déstytojus ieskoti naujy saves vertinimo
strategijy, galinc¢iy sukurti déstytojuy ir studenty partneryste ir suteikti studen-
tams daugiau atsakomybés uz savo mokymasi ir rezultatus. Studentai, t. y. busi-
mieji mokytojai, savo mokymosi procese turi i§siugdyti kompetencijas, atspin-
dincias $j poZiurj. Personalizuotas mokymas suteikia galimybe besimokantie-
siems rinktis mokymosi tikslus ir budus, laika, vietg ir tempg, kaip juos pasiekti.

| besimokantijjj orientuotame mokymosi procese yra svarbuis du aspektai:
gebéjimas pasirinkti veikla ir vertinimo metodus bei noras prisiimti atsakomy-
be, darantis ypatinga poveikj rezultatams. Kai studentams skiriamas aktyvaus
besimokanciojo vaidmuo, kuris implikuoja, kad reikia planuoti, stebéti savo
mastyma, reflektuoti, uZduoti klausimus ir pan., jy akademiniai rezultatai ir da-
lyvavimas mokymosi procese pageréja (Olaya, 2018; Biggs ir Tang, 2007).
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Apibendrinant galima teigti, kad INTERPEARL tyrimo patirtis ir iSvados
rodo, jog padaryta didelé pazanga kelyje i personalizuota mokymasi, leidZiantj
studentui pasirinkti, kg, kaip ir kada studijuoti, uztikrinantj galimybe siekti kuo
geresniy rezultaty. Nepaisant to, déstytojams gali buti patarta ir toliau tobulinti
studijy procesa, suteikiant studentui dar daugiau galiy.

Autoriaus el. paStas: stefanija.alisauskiene@vdu.lt
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TOWARDS LEARNER-ORIENTED TEACHER
AND EDUCATIONAL SUPPORT PROFESSIONAL
EDUCATION THROUGH PERSONALIZED LEARNING

Stefanija AliSauskiené
Vytautas Magnus University, Lithuania

Abstract

The article shares with the main outcomes that were achieved while developing,
implementing and testing innovative practices of personalized learning within the
teacher education systems through strategic partnership of teacher education centres
in Lithuania, e.g. Siauliai Academy of Vilnius University, Vilnius University, and Vytautas
Magnus University, in cooperation of University of Iceland and University College Cork,
Ireland. In this paper, the author shares with the main issues of the achievement related
to: developed innovative teacher education approach through adopting personalized
learning-based framework; updated teacher education study programmes based on
the PL concept; and manifestation and evidence of the implemented personalized
learning-based concept in teacher education. The methodology of this study is based on
a secondary data analysis, including analysis of the INTERPEARL! achievement reports.

The knowledge and experiences gained within INTEREARL project prove the
supposition that in a student-centred paradigm, the role of the teacher changes but
becomes otherwise important. The teacher acts as a facilitator, employing flexible
pacing and differentiated assessment practices rather than transferring the knowledge
to students. Together with other relevant issues, two aspects are most important in
a student-centred learning process: the ability to choose activities and assessment
methods, and the willingness to take responsibility, which has an impressive impact on
the outcomes.

Keywords: innovations, teacher and educational support professional education,
personalised learning.

! Ibid.

Copyright © 2021 Stefanija AliSauskiené. Published by Vilnius University Press. This is an Open Access article
distributed under the terms of the Creative Commons Attribution Licence, which permits unrestricted use,
distribution, and reproduction in any medium, provided the original author and source are credited
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Introduction

Teacher education, including educational support professional education,
is one of the significant areas where a lot of innovative ideas are being tested
and practiced. In accordance with EU agenda (COM/2017/0247)?, Lithuania
highlighted the priority to promote changes in the educational system, aimed at
ensuring quality of teacher education and quality education for every learner.
In this regard, three teacher education centres (TECs) have been appointed, i.e.,
Vilnius University, including Siauliai Academy (former Siauliai University), and
Vytautas Magnus University. TECs of Lithuania together with their international
partners - University of Iceland and University College Cork, Ireland aimed
at strategic partnership for consolidation of academic resources to test and
implement increasingly learner oriented teacher education practices. In this
regard, the growing need for new educational concepts, such as personalized
learning (PL), innovative methods and strategies, appropriate tools and
instruments in order to better meet wide and changing spectrum of learners’
needs and create dynamic learning experiences has been highlighted.

The aim of this paper is to share with the main outcomes that were achieved
while developing, implementing and testing innovative practices of personalized
learning within the teacher education systems through strategic partnership in
the period of 2018-20213.

In this paper, we share with the main issues of the achievement related
to: developed innovative teacher education approach through adopting
personalized learning-based framework; updated teacher education study
programmes based on the PL concept; manifestation and evidence of the
implemented personalized learning-based concept in teacher education.

The participants. The consortium that implemented PL based teacher
education innovations comprised of four European universities - TECs, e.g.
Vilnius University and Vytautas Magnus University from Lithuania, University
of Iceland, and University College Cork, Ireland. The main group of participants
consists of approx. 100 persons, i.e. partner universities teachers - teachers of
teachers, student-teachers/education support teachers, and already practicing
teachers. Additionally, many more university teachers, student-teachers,
practicing teachers, educational policy makers and other stakeholders beyond
the consortium were involved.

2EUR-Lex - 52017DC0247 - EN - EUR-Lex (europa.eu)
3 KA203 - Strategic Partnerships for higher education. Project INTERPEARL: Innovative Teacher
Education through Personalized Learning 2018-1-LT01-KA203-046979
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The methodology ofthisstudyisbased onasecondary dataanalysis,including
analysis of the INTERPEARL achievement reports*. For the whole project, the
participatory approach, i.e., collaborative planning and implementation of a
foreseen activities, has been employed. This methodology served as a ‘way’
to systematically realize innovation in terms of time and quality. Step-by-step
sequence was used to design, develop and deliver intellectual outputs through
the following stages: a) initiation, planning and design PL-based framework
and updated teacher education study programmes, and activities and results;
coordinated knowledge sharing, equal communication and collaborative
decision making; b) execution, including development, implementation, and
validation.

Personalized Learning-Based Teacher Education Framework

The developed Framework® is intended for use by teacher and educational
support professional educators and their students to support the on-going
shift towards a more personalised learning and collaborative paradigm, which
forefronts learner agency and autonomy and encourages learners to assume
increased responsibility for their own learning and achievements. The PL
framework recognises the interconnection of the learner and teacher journey,
which places co-creation of learning upfront and recognises joint responsibility
for this endeavour. Personalisation theory pushes educators to think outside the
box by emphasising the need for learners to be involved in designing their own
learning process (Campbell & Robinson, 2007). Hence, in a PL environment,
learners have the agency to set their own goals for learning, create a reflective
process to attain those goals and be flexible enough to take their learning
outside the confines of the traditional classroom. PL is tailoring learning for
each student’s strengths, needs and interests, including enabling student voice
and choice in what, how, when and where they learn, to provide flexibility and
support to ensure mastery of the highest standards possible (Patrick, et al,
2013). The developed Framework explores theoretical and practice elements
that together inform the concept of PL. In addition, the Framework outlines
pedagogical strategies that were tested during project workshops to support
the development of PL within the INTERPEARL universities.

* https://www.gcedclearinghouse.org/resources/personalized-learning-within-teacher-educa-
tion-framework-and-guidelines;

https://library.iated.org/view/ALISAUSKIENE2021INN;
https://library.iated.org/view/ALISAUSKIENE2020INN

Kontrimiene, S., Venslovaite, V., Alisauskiene, S., Kaminskiene, L., Rutkiene, A., 0’'Mahony, C.,
Lee, L., Gudjonsdéttir, H,, Kristinsdéttir, J. V., Wozniczka, A. K. Implementing the Personalised
Learning Framework: What Is It That Works? Acta Paedagogica Vilnensia (in press).

5> https://www.gcedclearinghouse.org/resources/personalized-learning-within-teacher-educa-
tion-framework-and-guidelines
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Theoretical and practice elements of personalized learning
concept

A key challenge for teacher education globally is to ‘equip all teachers, not
just some, for effective learning in the 21st century’ (OECD 2011). In Higher
Education, as well as schooling, the ground is shifting, ‘quietly but steadily’,
away from a teacher-centred to a learner centred approach, through which
educators increasingly ‘adapt their teaching in accordance with a more complex
understanding of human learning’ (Bok 2006, p. 342). The learning paradigm
is consistent with the view that, in an ever changing world, which requires
creative minds, the best thing we can do for our students is to teach them
‘how to learn’ (Weimer 2002, p. 50). This shift from a teaching to a learning
paradigm demands a new generation of aspiring teachers who are themselves
self-directed learners. To achieve this, teacher education programmes need to
facilitate student teachers to fully understand and experience the importance
and transformative impact of PL so that they, in turn, can help future students
to be confident, reflective, autonomous learners (Alisauskiene et al, 2020). PL is
closely related to inclusive, individualised, differentiated learning (Abbot, 2014;
EDUCAUSE, 2013). Although the concept of the latter may be more oriented to
teacher considerations rather than the learners (Bray & McClaskey, 2012). PL
is also closely related to personalized teaching (Lupton, 2014) in the sense that
the educator’s role is oriented not so much to knowledge dissemination but
more to support and facilitate learning, recognising that learning can be messy,
non-linear and indirect (Grant & Basye, 2014).

The theories behind the concepts of funds of knowledge (Gonzalez et.
al, 2005) and learners’ resources (Rodriguez, 2007) can help us frame PL. It
is a responsive practice that is built on an understanding of the learners’
development and individual differences.

Pedagogical strategies to support the development of persona-
lized learning

Personalized learning focuses on the learner’s active role, interests, choices
and priorities, i.e. what, how, in what ways and where to learn and how to use
all of this in the rapidly changing environment. PL-based Teacher Education
Framework® includes some core elements of personalized learning: a) student
reflection and ownership while planning study outcomes, study methods,
designing study environments/placements, self-evaluating the acquired
competencies; b) flexible content, tools, and learning environments based
on teacher-student collaboration to address student interests and needs; c)

¢ Resources | Global Citizenship Education (GCED) Clearinghouse | UNESCO & APCEIU
(gcedclearinghouse.org)
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targeted instructions according to student interests and needs; d) data driven
decisions. The mentioned above core elements of PL can be achieved in learning
environment, through learning communities, while employing universal design
for learning, and through reflective practice.

Learning environment. PL is enhanced by a humane school and classroom
environment, where educators and teachers create diverse learning spaces
for all learners (Gudjonsdéttir, Oskarsdéttir, Gisladéttir & Wozniczka, 2015).
It emphasizes the use of open, flexible, innovative and creative teaching
methods (Gudjonsdottir & Oskarsdéttir, 2016), and builds on cooperation
and collaboration, group work and teamwork. PL addresses the needs of the
whole learner (Guojénsdéttir, 2000) and is enhanced by formative assessment
(Wiggins, 1998). PL implies a flexible learning environment with a variety of
modes, resources, modalities and multiple instructional delivery approaches
that continuously optimise available resources in support of student learning.
To personalise learning is to encourage students to develop clear goals and
expectations for achievement and support them to make good decisions in a
challenging and rigorous learning environment. It's a space where teachers are
allowed the time they need to work with students; design instruction that is
rigorous, flexible and adaptable; and focus on critical thinking and metacognitive
practices to develop stronger, deeper, independent learning (Patrick, Kennedy,
Powell, 2013, p. 6).

Learning communities provide a structure through which students can
appropriate and control their own learning. Students can self-navigate, reflect
upon, and integrate experiential and academic learning as part of the ongoing
process of meaningful knowledge construction (Newell, 2010; AAC & U Rubric).
Learning communities provide students with the opportunity to build a network
of peer support, easing the transition from their familiar local neighbourhoods
and culture to the more anonymous academic and cosmopolitan setting of
the school or university, replacing the sense of loss and estrangement with
a shared sense of belonging (Tinto, 1997). Diverse students work together
toward shared goals, each contributing his or her own perspective, integrating
what is relevant from personal histories, connecting these to current tasks,
creating new frameworks, and then referring to collective products to shape
and interpret new experiences. Working together, students become proficient
at self-re-evaluation of what they think they know and how they know it.
Together they learn how to renegotiate old perspectives and make way for new
ones, constructing communities of shared knowledge and understandings that
bridge their diverse social and academic worlds (Alisauskiene et al, 2020).

Universal Design for Learning (UDL) is underpinned by research in the
field of neuroscience, and is designed to improve the educational experience

35



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2021 2 (43)

of all students by introducing flexible methods of teaching, and assessment
and service provision to cater for different learners. UDL as a framework
recognizes that students learn best in a variety of ways. This recognition of
learner variability forms the basis and blueprint for creating instructional
goals, methods, materials, and assessments that work for everyone - not as a
single, one-size-fits-all solution, but rather, focusing on eliminating barriers to
learning by considering the needs of diverse people in the initial design, rather
than overcoming barriers later through individual adaptation (Alisauskiene et
al, 2020). UDL proposes a set of principles for curriculum development which
guide the design of instructional goals, assessments, methods, and materials so
that they can be customized and adjusted to meet individual needs to ensure
that all individuals have equal opportunities for learning, including students
with special educational needs. As educators, we need to reflect on our own
classrooms and on our practice to ensure that teaching and learning practices in
all settings reflect the increasing diversity present in the classroom.

Reflective practice is a method of assessing our own thoughts and actions,
for the purpose of personal learning and development. Reflective practice
encourages practitioners to reflect on their normal way of thinking and
responding within a given situation in order to gain insights into themselves
and their own practice. The discourse on reflective practice can be traced to
Dewey who emphasized the importance of teachers integrating theory and
praxis, being aware of their decision making, and exploring their everyday
practice (Dewey, 1964; Harford & MacRuairc, 2008). Critical reflection is the
ability of teachers to think about their practice, develop an understanding of it
by questioning and systematically evaluating it, and make decisions to respond
or act. Similarly, student teachers need to develop the ability to critically reflect
on their own work and how it evolves through feedback. They can achieve that
by exploring theories of teaching and learning, and by planning for effective
change (Watts & Lawson, 2009). This ability to analyse and make meaning from
one’s own experience is crucial for the development of professional knowledge.

Update of Teacher Education Study Programmes through PL
Concept

Following PL concept, the innovation of teacher education study programs,
as one of the intellectual outputs of the INTERPEARL project, was focused
on increasing students’ agency and empowerment over their own learning
at every level (Freire, 1998). As such, PL includes several essential aspects
of effective teaching and learning (Williams, 2013): good knowledge of the
individual as a learner; shared student and teacher’s responsibility for learning;
learner involvement, linking learning to individual experience aspirations, and
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motivation to acquire new knowledge and skills; collaboration, participation
and involvement in the learning process; effective use of IT and adequate
learning resources.

In the INTERPEARL, eight teacher education study programmes were
innovated, e.g. 2 at Siauliai Academy of Vilnius University; 2 at Vytautas Magnus
University; 2 at Vilnius University; 1 at University of Iceland, and 1 at University
College of Cork, Ireland. In order to update and innovate teacher education
programmes in accordance with the PL concept the PL-based Teacher Education
Framework that was developed by the Project team were applied. To facilitate
student motivation and responsibility for learning and achievements, the
programme innovation process involved not only the university teachers but
also students, thereby placing a special focus on their individual needs, interests
and experiences.

The Project team undertook the following steps while updating teacher
education programs:

e revision of teacher education programs via focus groups and survey;
e selection of study subjects for innovation;

e short-term training;

e intensive programme for teachers of teachers and teacher students;
e development of teaching and learning scenarios;

e implementation of the updated study programs.

Revision of teacher education programs that were selected for the update was
based on mixed method approach including focus group and survey. A survey
has been designed and conducted with the aim of exploring the students’ study
needs and questions related to students’ participation in the study process.
Sixty participants - 20 university teachers and 40 students in education/special
needs education from the project partners’ universities took part in the survey.
It was found that university teachers that teach in teacher education programs
employ variety of teaching methods and strategies in order to support students’
autonomy in their learning: teachers seek to involve students in decision-making
process related to their studies through listening to students’ perspectives.
However, students meet with challenges to participation in the decision-making
process. According to the teachers, students lack of initiative and responsibility
for their own learning. According to the students, they do not recognise that
their comments are taken into consideration by the teachers (Alisauskiene, et
al, 2021; Alisauskiene, et al, 2020).
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Selection of study subjects for innovation. Eight teacher education study
programmes including 19 study subjects were selected for the innovation
utilising the PL concept (Table 1).

Table 1

Selected study subjects for innovation

Teacher Education

University e Course unit / Study subject
Special Education and Inclusive Education
Siauliai | Speech Therapy [BA] Development of reading skills
Academy of | Pedagogy of primary and Preschool Mathematics Education. Practi-
Vilnius Uni- | pre-school education [BA] |cal Placement
versity Didactics of Arts and Technologies. Prac-
tical Placement
Pedagogy [Professional Pedagogical Practice
studies]
‘g;aglrllf: Primary education peda- Individual Progress Assessment Strate-
. . gogy and early foreign lan- | gies
University . -
guage teaching [BA] Primary School Management and Lead-

ership

Vilnius Uni-

Non-degree postgraduate
program Professional Peda-
gogical Studies

General Pedagogy

Final Thesis

versity Minor study program School Pedagogy General Pedagogy
Final Thesis
Professional Masters of Ed- |School Placement module Tutorials
University |ucation -
College | Postgraduate study pro- School Placement module Tutorials
Cork gram School of Applied So- - —
cial Studies Community-based participatory research
Teacher Education. Gradual |Integration and creative approach in
level teaching
Creative mathematics learning for under-
University graduate students
of Iceland Working in inclusive practices

Leadership in inclusive schools in multi-
cultural society

Mathematics for all

Short-term training was organized for three days with 32 partner university
teachers. The aim of the training was to acquire new knowledge in PL for
teacher education. The activities included a Three Step Interview to map out the
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resources in the group, the fund of knowledge, each participant brought into
the big group; Walk & Talk, to explore how the group understands three related
concepts: differentiated learning, personalized learning, and individualized
learning that focus on organizing teaching and learning according to the
students, their knowledge, experience, needs, abilities, interest; and TOC (Ticket
out of Class) to gather information on the learning that has happen over the day
to help the organisers plan the teaching accordingly and to give the learners a
voice in their learning. Through learning from shared experience and reflecting
on it through various activities the participants gained opportunities for
transferability of new knowledge into their own teacher education practice.

Intensive programme for teachers of teachers and teacher students. To
facilitate the innovation of teacher education study programmes, 15 university
teachers and 15 prospective teachers from the partner universities took part in
an Intensive Programme (IP). The IP was focused on concepts relevant to the
concept of personalised learning, i.e. teacher identity, history of being a teacher,
evolution of the identity of teacher & Sustainable Development Goals, Universal
Design for Learning, Reflective Practice and Fostering Reflection, Graduate
Attributes, Scholarship of Teaching and Learning & Communities of Learning,
and Entry Points to Learning.

Development and implementation of teaching and learning scenarios was
based on the main ideas of the developed PL framework and the main findings
of the survey. Scenarios were developed to facilitate the update of the teacher
education programmes. Scenario-based learning (SBL) can be used face-to-
face as well as in online learning in order to engage students and move beyond
passive presentation of content (Iverson, Colkey, 2004). Learning scenario (LS)
represents a pedagogical method for developing a set of activities and their
sequence - learning paths, enabling students to acquire skills and knowledge.
More specifically, LS defines the main activities, roles, learning structure and
environment context including location, resources, tools, and services. LS
defines both the role of the students and what they have to accomplish as a set of
learning activities in order to attain the expected learning outcomes (Antonova
et al, 2019). SBL uses interactive scenarios to support active learning strategies
such as problem-based or case-based learning. SBL is based on the principles
of situated learning theory, which argues that learning best takes place in the
context in which it is going to be used, and situated cognition, the idea that
knowledge is best acquired and more fully understood when situated within its
context. While applying SBL, there are some issues to clarify: Are the outcomes
based on skills development, or problem solving? Is it difficult or even unsafe to
provide real-world experience of the skills? Do the students already have some
relevant knowledge to aid decision-making? etc. (Clark, 2009).
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Several design approaches to craft SBL can be used. Design scenarios can be
developed at two levels: a) mini or basic SBL is used to validate learner’s recall
and basic comprehension for basic problem solving; b) complex SBL is used
to validate learner’s proficiency to apply the learning. A flexible instructional
approach can be used within traditional e-learning course at suitable junctures,
such as Pause and Reflect or in a Check Understanding Assessment. Alternatively,
it can drive the entire course through a narrative scenario/story with a cast
of characters and have a combination of scenarios within the learning path
(Alisauskiene et al, 2021).

SBL concept has been applied while updating teacher education programs
within the INTERPEARL partnership. Two studies have been conducted in
order to gain an evidence of SBL in the updated programs with the aim to
introduce the PL framework developed within the project. The mixed method
approach carried out in two different sites and draws on a range of data
collection methods. The first study provides a baseline for the implementation
of teaching approaches focused on enacting elements of the INTERPEARL PL
framework (Alisauskiene et al, 2020). The second is the self-study of teacher
education practices, whereby teacher educators study their own practice of
changing the teaching approaches within their teacher education institutions.
As a research methodology, self-study is a frame for practitioners to critically
reflect on their practice. It gives them a forum to understand what they do, how
and why they do it, and how to improve and find a way to make the study public.
It requires evidence for reframed thinking and transformed practice, which
are derived from an evaluation of the impact of developmental efforts while
interacting with colleagues, students, the educational literature and previous
work (Kristinsdottir et al, 2019; Pinnegar, Hamilton, 2010).

The participants of this research were the team of teacher educators within
the INTERPEARL partnership and their students. The study reveals twofold
perspective: a) from the teacher educators’ perspective, SBL in e-learning uses
real-life situations to validate the learning comprehension and more significantly
its eventual application. It offers a highly interactive and immersive approach
that can be used effectively by organizations to check-point learner’s knowledge
and check if learners will be able to apply the learning on their job; b) from the
learner’s perspective, it provides problem solving environment that is relatable
(as it depicts real life situations), safe mode to practice, and understand the
impact and consequences of their decisions and choices. Student survey data
provides a strong rationale for the approach proposed in the personalized
learning framework that seeks to accentuate choice and voice (Alisauskiene et
al, 2021).

Implementation of updated study programs. In this section, the examples of
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the updated teacher education programmes are provided and shortly described.
The descriptions are based on the summaries and reflections of teacher
educators and students of the updated teacher education programmes within
the partners’ universities (see Table 2).

Table 2

Implementation of the updated study programs

University

Description

Vilnius University
Institute of Edu-
cational Sciences

implemented
changes using the
personalised learn-
ing model in the
entitled modules
General Pedagogy
and Final Thesis of
two teacher edu-
cation study pro-
grammes,
School Pedagogy
(a postgraduate
professional peda-
gogical study pro-
gramme with 63
students in 2019
and 96 students in
2020) and Subject
Pedagogy (a minor
study programme
with 27 students in
2019 and 51 stu-
dents in 2020).

The specificity of personalisation of learning in the four modules

is as follows:

- The modules General Pedagogy have been innovated to de-
velop, among other things, student ability to apply strategies
and methods of personalized learning and assessment in
modelling, designing and planning of educational activities.
To these ends, the modules have been innovated to include
6 (minor SP) and 8 (PPSP) academic hours for personal con-
sultations with teachers of the modules and incorporate the
scenario-based PL model in their three parts. In the parts of
the modules entitled Philosophy of Education, students select
topics for their academic essay and seminars based on their
profile and subject(s) taught. In the parts entitled History of
Pedagogy, students choose the type of written or oral assess-
ment - a written assignment or participation in a debate on
the topic they select for themselves. In the parts Designing a
Pedagogical System, students choose to write a subject lesson
plan or an integrated lesson plan as an individual assignment,
or draft and present a group project about a future school vi-
sion/scenario.

- The modules Final Thesis have been innovated such that stu-
dents may choose the topic of the final thesis relevant to their
interests and expertise and attend seminars on the quantita-
tive and/or qualitative research methods they plan to use in
their research during which they refine their vision of the final
thesis and draw up research designs.

The results of a deductive thematic analysis study conducted by

Vilnius University team, which explored the accounts of students

of the two programmes indicate that all the four elements of

personalization inherent in the PL framework developed by the

INTERPEARL project are recognized by students, as is evident

in three major themes which emerged from their accounts: per-

sonalization in vivo: facilitation of growth as a would-be teacher;
personalization not manifest: what does not work; and person-
alization in the making: the do’s and don’ts.
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Continued Table 2

Siauliai Academy
of Vilnius
University
The course unit
Didactics of Art
and Technologies.
Practice was taught
to the 3rd year stu-
dents of Primary
Education Pedago-
gy and Preschool
Education (under-
graduate level). It
was attended by
20 students. The
integrated subject
is taught by two
lecturers, the ele-
ments of personal-
ized learning (PL)
were applied in the
part of the didac-
tics of technologies

At the beginning of the semester, the students were introduced
to the main elements of the concept of personalized learning.
An opportunity was created for the learner to choose the pace of
learning, the time and forms of assessment on his/her own, assess-
ing the student’s experience, taking into account his/her profes-
sional employment and family aspects. A collaborative learning
strategy was applied during the course. Each student was free
to choose the topic of an individual project according to his/her
interest, and those working in preschool institutions could also
take into account the needs of the group of children they were
educating. At the end of the course, the students were given a
questionnaire. The aim of the online survey was to find out the
application of the elements of personalized learning during the
course. The questions were formulated in such a way that stu-
dents could not only consolidate information about PL, but also
identify certain elements of personalized learning by reflecting
on their studies and providing reflections.

The application of the elements of PL during the course allowed
the students to get to know themselves better as learners, plan
their activities, develop reflection skills, and develop compe-
tences important for the future teacher. The constant provision
of purposeful and timely feedback by the lecturer, the students’
participation in the discussions provided the opportunity to make
appropriate choices, to improve learning in the process.

The students of the study programme Primary Education Peda-
gogy and Preschool Education see some elements of personaliza-
tion in the study subject. The students poorly “decode” that they
are involved in the process of updating the study subject and par-
ticipate in it. The learners identify few challenges they face, there
is a lack of challenges that characterize innovative learners.

The small number of credits of the study subject led to minor but
obviously positive changes in the subject. It is probable that up-
dating the whole study subject Didactics of Art and Technologies.
Practice according to the PL. model would be a significant change,
allowing to successfully develop the concept of PL in the training
of prospective teachers.

Vytautas Magnus
University
Education
Academy

Subject Primary
School Manage-
ment and Lead-
ership with 21
student

The course was updated by integrating PL elements of scenar-
ios-based learning. Students had to choose a resonance case
which happened in a school and raised many discussions among
school leaders, teachers, learners, and parents. The selection of
the case had to meet the following criteria: a case is complex,
requiring managerial, legal, and pedagogical knowledge. The
members of the group analysed individually and independently
how the case could be solved in several scenarios, what the real
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Continued Table 2

solution was, and what the advantages and disadvantages of one
scenario or another. Members of the group also assessed the sit-
uation (case) from different perspectives of participants: school
leader, teachers, pupils, and parents. The cases were presented
during the lectures and were discussed opening possibility for
peer review and group feedback.

This course was also updated by integrating elements of group
discussion method for analysing video material. The video mate-
rial was used as an example of a successful management (open-
ly provided by The National Educational Agency). The students
were preparing for the discussion, with the following leading
questions:

- How does the school improve its activities effectively?

- How does the school find itself?

- How does the school community come together?

- How are school policies developed and implemented?

- How are consultants used to help?

- What is the benefit of external evaluation for the school?
Elements of the World café method have been used for the group
discussion. Although the piloting of the course took place during
the quarantine, the Teams Platform was successfully used in or-
ganizing and changing groups (rotation). This allowed the video
case to be analysed from the point of view of all the participants
in the group, to systematize it, to summarise it, and to enable
everyone to be involved and engaged.

University of
Iceland
Several courses
were updated,
among them:
Integration and
creative approach
in teaching (64 stu-
dents) and Creative
mathematics learn-
ing for undergrad-
uate students and
Working in inclusive
practices (58 stu-
dents),
Leadership in inclu-
sive schools in mul-
ticultural society

The updates included more focus on ongoing reflection on the
learning process and strengthening collaboration between stu-
dents. Moreover, due to COVID-19 and transition to solely online
teaching, many pedagogical strategies provided in the INTER-
PEARL framework, including Walk & Talk and TOCs were adapt-
ed to virtual classroom. Teachers offered support, scaffolding
and flexibility to students in line with the INTERPEARL model.
Teacher educators who participated in updating the courses re-
alised that diverse students from different backgrounds call for
changes in classroom practices and teacher development. Teach-
er educators learnt that developing a pedagogy of teacher edu-
cation is more than simply delivering information about teaching
and subject content; it also needs the understanding of the com-
plex interplay between human, material, and non-tangible ele-
ment. They became more aware of their position as role models
for teaching diverse students in inclusive schools, in other words
of ‘practicing what they preach’ and putting students first.

The updated courses gave students more space for connecting
theories to own backgrounds, sharing experiences with others
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Continued Table 2

(40 students) and
Mathematics for all
(38 students) for
graduate students.

and reflection. Students were given many opportunities to ex-
press their thoughts and ideas in diverse ways. Implementation
of the ideas of personalised learning helped them in forming an
opinion of what kind of teacher they want to be and what ex-
pectations they have for the profession and in determining their
strengths and areas for improvement. It encouraged them to
think more critically and to be more solution-oriented in every-
day practice.

University College
Cork, Ireland
Centre for the
Integration of

Research, Teach-
ing and Learning
co-delivers a
module with the
School of Applied
Social Studies for
postgraduate stu-
dents on communi-
ty-based participa-
tory research. This
module is offered
to all postgraduate
students as part
of their structured
PhD and supports
research students
to become confi-
dent in engaged
research practices.

The module exemplifies a personalised learning approach

whereby the participants engage with a particular challenge

identified by the community partner, the students and communi-
ty partners collaborate to form a response to the challenge, and
students engage in structured reflections as part of the module

assessment. The module combines experiential learning with a

community and classroom-based sessions which collectively re-

late to 24 contact hours for the students.

Key components of the module which relate to the personalised

learning framework include:

- Consideration of student’s emerging identity as engaged re-
searchers

- Critical reflection on research practices in Higher Education

- Students lead in the facilitation of the community-based ses-
sions

- Students provide input into and eventually lead in the design
and enactment of the community-based sessions

- The challenge identified by the community group is collabora-
tively explored and responded to.

- Students provide peer feedback on each other’s draft reflec-
tions

- Students self-evaluate their practice in the community setting
based on a rubric

The personalised learning framework was explored by the teach-

ing team to enhance future iterations of the module and these

will include:

- Explicitly considering the aspect of identify formation as a
strand in the module.

- Greater consideration of the research-teaching nexus and the
potential for implementing insights from this module in other
aspects of academic practice

The teaching team are engaging with an alternative 2" level ed-

ucation provider for marginalized young people in 2021/22 at

and the insights from the personalised learning framework are
particularly relevant as the module changes focus explicitly to
education provision.
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Conclusion

Personalized learning in higher education is a relatively new concept. In
many countries, higher education institutions still follow the traditional study
model. Therefore, the transition to personalised learning basically means the
shiftin the culture of the university and reallocation of resources (Lupton, 2013).
However, the evident shiftin educational paradigms, moving from the traditional
teaching paradigm to the learning and collaborative paradigm increasingly
actively begins to penetrate into higher education. The mentioned above shift
towards more student-oriented approach is closely related to innovations, in
particular, shared experiences of the implementation of personalised learning
concept based education. The knowledge and experiences gained within
INTEREARL project prove the supposition that in a student-centred paradigm,
the role of the teacher changes but becomes otherwise important. Transition
of the educational system from teacher-centred to student-centred and the
shift from assessment of learning to assessment as learning, has encouraged
teachers to look for new self-assessment strategies that create teacher-student
partnerships and give students more responsibility for the learning process and
outcomes.

Students, e.g., prospective teachers in their learning process must develop
competences that reflect this attitude. Students experience personalised
learning through choosing learning goals, the ways of reaching them, time, place,
and pace. Two aspects are important in a student-centred learning process:
the ability to choose activities and assessment methods, and the willingness
to take responsibility, which has an impressive impact on outcomes. When
students are assigned an active role as an active learner, which implies requiring
planning, observing their thinking, reflecting, asking questions, etc., they tend
to be academically advanced and more engaged in the learning process (Olaya,
2018; Biggs, Tang, 2007). To conclude, the experience and the findings of the
INTERPEARL study suggest that considerable progress has been made on the
road towards personalised learning, which enables the student to choose what,
how and when to study and ensures opportunities to achieve the best possible
results. This notwithstanding, teachers may be advised to continue improving
the study process by vesting even more power with the student.
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TOWARDS LEARNER-ORIENTED TEACHER AND EDUCATIONAL SUPPORT
PROFESSIONAL EDUCATION THROUGH PERSONALIZED LEARNING

Stefanija AliSauskiené
Vytautas Magnus University, Lithuania

Summary

Teacher education, including educational support professional education,
is one of the significant areas where a lot of innovative ideas are being tested
and practiced. In accordance with EU agenda (COM/2017/0247)’, Lithuania
highlighted the priority to promote changes in the educational system, aimed
at ensuring quality of teacher education and quality education for every learner.

The aim of this paper is to share with the main outcomes that were achieved
while developing, implementing and testing innovative practices of personalized
learning within the teacher education systems through strategic partnership
in the period of 2018-20218. In this paper, we share with the main issues of
the achievement related to: developed innovative teacher education approach
through adopting personalized learning-based framework; updated teacher
education study programmes based on the PL concept; manifestation and
evidence of the implemented personalized learning-based concept in teacher
education.

The participants. The consortium that implemented PL based teacher
education innovations comprised of four European universities - TECs, e.g.
Vilnius University and Vytautas Magnus University from Lithuania, University
of Iceland, and University College Cork, Ireland. The main group of participants
consists of approx. 100 persons, i.e. partner universities teachers - teachers of
teachers, student-teachers/education support teachers, and already practicing
teachers. Additionally, many more university teachers, student-teachers,
practicing teachers, educational policy makers and other stakeholders beyond
the consortium were involved.

The methodology of this study is based on a secondary data analysis, inclu-
ding analysis of the INTERPEARL achievement reports®. For the whole project,

7EUR-Lex - 52017DC0247 - EN - EUR-Lex (europa.eu)

8 KA203 - Strategic Partnerships for higher education. Project INTERPEARL: Innovative Teacher
Education through Personalized Learning 2018-1-LT01-KA203-046979

9 https://www.gcedclearinghouse.org/resources/personalized-learning-within-teacher-educa-
tion-framework-and-guidelines;

https://library.ated.org/view/ALISAUSKIENE2021INN;
https://library.iated.org/view/ALISAUSKIENE2020INN

Kontrimiene, S., Venslovaite, V., Alisauskiene, S., Kaminskiene, L., Rutkiene, A., 0’'Mahony, C.,
Lee, L., Gudjonsdéttir, H,, Kristinsdéttir, J. V., Wozniczka, A. K. Implementing the Personalised
Learning Framework: What Is It That Works? Acta Paedagogica Vilnensia (in press).
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the participatory approach, i.e., collaborative planning and implementation of
a foreseen activities, has been employed. This methodology served as a ‘way’
to systematically realize innovation in terms of time and quality. Step-by-step
sequence was used to design, develop and deliver intellectual outputs through
the following stages: a) initiation, planning and design PL-based framework
and updated teacher education study programmes, and activities and results;
coordinated knowledge sharing, equal communication and collaborative
decision making; b) execution, including development, implementation, and
validation.

Personalized learning in higher education is a relatively new concept. In
many countries, higher education institutions still follow the traditional study
model. Therefore, the transition to personalised learning basically means the
shiftin the culture of the university and reallocation of resources (Lupton, 2013).
However, the evident shiftin educational paradigms, moving from the traditional
teaching paradigm to the learning and collaborative paradigm increasingly
actively begins to penetrate into higher education. The mentioned above shift
towards more student-oriented approach is closely related to innovations, in
particular, shared experiences of the implementation of personalised learning
concept based education. The knowledge and experiences gained within
INTEREARL project prove the supposition that in a student-centred paradigm,
the role of the teacher changes but becomes otherwise important. Transition
of the educational system from teacher-centred to student-centred and the
shift from assessment of learning to assessment as learning, has encouraged
teachers to look for new self-assessment strategies that create teacher-student
partnerships and give students more responsibility for the learning process and
outcomes.

Students, e.g., prospective teachers in their learning process must develop
competences that reflect this attitude. Students experience personalised
learning through choosing learning goals, the ways of reaching them, time, place,
and pace. Two aspects are important in a student-centred learning process: the
ability to choose activities and assessment methods, and the willingness to take
responsibility, which has an impressive impact on outcomes. When students are
assigned an active role as an active learner, which implies requiring planning,
observing their thinking, reflecting, asking questions, etc., they tend to be
academically advanced and more engaged in the learning process (Olaya, 2018;
Biggs, Tang, 2007).

To conclude, the experience and the findings of the INTERPEARL study
suggest that considerable progress has been made on the road towards
personalised learning, which enables the student to choose what, how and
when to study and ensures opportunities to achieve the best possible results.
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This notwithstanding, teachers may be advised to continue improving the study
process by vesting even more power with the student
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