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ESMINIAI RIZIKOS GRUPES VAIKU
REABILITACIJOS ASPEKTAI

Nodira Israilova

Respublikinis vaiky socialinés adaptacijos centras,
Uzbekistano Respublika

Anotacija

Siame straipsnyje pateikiama rizikos grupés vaiky charakteristika, analizuojamos
jvairios savokos reabilitacija interpretacijos mokslinéje literatiroje, aptariamas rea-
bilitacinio darbo su vaikais poreikis. Remiantis empirine apZvalga (anketine apklausa)
atskleistas jvairiy ugdymo jstaigy mokytojuy ir psichology pozitiris j reabilitacinio darbo
su rizikos grupés vaikais tikslus ir uzdavinius, esminés specialisty darbo kryptys. Sie-
kiant iSanalizuoti specialisty poziiirio j reabilitacijos pobudj ir vertinimo efektyvuma
interpretacijas, buvo naudojamas kokybiniy duomeny rinkimo metodas (anketiné ap-
klausa, pokalbis) su atviro tipo klausimais. Autoré apibendrino specialisty atsakymus
pasitelkdama turinio analizés metodq ir taikydama atvirojo kodavimo procediirg.

Remiantis tyrimo rezultatais nustatyti Sesi reabilitacijos kontekstai. Daugelis speci-
alisty reabilitacija traktuoja kaip visapusiska pagalba vaikams, siekiant sékmingai su-
grazinti juos j visavertj socialinj gyvenimg, jy jtraukimg j socialiniy santykiy sistemg,
profesinj mokyma, sveikos gyvensenos jgiidziy ir jstatymus gerbiancio elgesio ugdyma.

Esminiai zodziai: rizikos grupés vaikai, deviantinis elgesys, netinkama adaptacija,
teisiné reabilitacija, medicininé reabilitacija, socialiné ir pedagoginé reabilitacija, visapu-
siska pagalba ir parama, profesiné veikla, socialiné adaptacija.

Jvadas

Svarbiausi dabartinio laikotarpio uzdaviniai yra sudaryti salygas ugdyti har-
moningai iSsilavinusig karta, surasti efektyvius socialinio ir teisinio pobtudzio
rizikos vaikystéje mazinimo budus, aktualizuojancius darbo su rizikos grupés
vaikais problemas pedagoginéje praktikoje.
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Straipsnio tikslas - nustatyti esmines specialisty profesinés veiklos su rizi-
kos grupés vaikais kryptis, atskleisti jy idéjy ir nuomoniy apie Sio darbo tikslus
ir uzdavinius spektra.

Tyrimo objektas - rizikos grupés vaiky reabilitacijos procesas jvairiy Sio
reiSkinio interpretacijy (teiginiy, vertinimy, nuomoniy) analizés kontekste. Ty-
rimo tema - specialisty profesiné veikla rizikos grupés vaiky reabilitacijos pro-
cese.

Pirmasis Sio tyrimo uZzdavinys - charakterizuoti rizikos grupés vaikus
kaip ypatingg socialiai neprisitaikiusiy, deviantinio elgesio paaugliy, kuriems
reikalinga reabilitacija, kategorija. Antrasis - iSnagrinéti jvairias teoriniuose
tyrimuose pateikiamas reabilitacijos interpretacijas. Treciasis tyrimo uZzdavi-
nys - pagristi skirtingus pozitrius j vaiky reabilitacija. Ketvirtasis - iSanalizuoti
savokos reabilitacija turinj specialisty atsakymuose ir pateikti Sios savokos api-
bréZima.

Tyrimo metodologinj pagrinda sudaro filosofinés, sociologinés, psichologi-
neés ir pedagoginés koncepcijos, atskleidziancios jvairias rizikos grupés vaiky
deviantinio elgesio priezastis (Durkheim, 1991; Stepanov, 2004; Merton, 2006;
Oliferenko, Shulga, ir Dementieva, 2008; Umarov, 2009; Hudoyarova, 2009;
Ivannikova, 2009; Larzelere ir kt., 2010; Hamama ir Arazi, 2012; Akazhanova,
2011; McWhirter ir kt., 2012; Moskvina, 2015; Ambalova, 2019; Legkauskas ir
kt.,, 2017; Labella ir kt., 2019; Nikitskaya, 2017; Tokareva, 2019; Kuleshova ir
Pogrebnaya, 2019; Yakovlev, Babushkin ir Tarasenko, 2019; Sheppard, 2012;
Casper ir kt., 2020, etc.); socializacijos (Parsons, 2002; Mardahaev, 2002; Mu-
drik, 2011, ir t. t.) ir adaptacijos (Durkheim, 1991; Piaget, 1994; Rean, 2006)
teorijos.

Straipsnyje remiamasi bendromis mokslinémis asmenybés interakcinio
modelio koncepcijomis (Emmons ir kt.,, 1986; Endler, 1981; Hjelle ir Ziegler,
2014 ir kt.), tarpdisciplininiu (Ashford, LeCroy ir Lortie, 2000, ir t. t.), sistemi-
niu (Bertalanffy, 1969; Richardson, 2000; Parsons, 2002; Ashford ir kt., 2016, ir
t. t.), ekologiniu (Bronfenbrenner, 1986; Germain, 1991; Waller, 2001; Goldst-
ein ir Brooks, 2005; Sheppard, 2012; Weiss ir kt., 2010, ir t. t.) pozitriais, su-
bjekto-subjekto sgveikos idéjomis (Ilyin, 2006; Mudrik, 2011; Slastenin ir kt.,
2013; Paatova, 2016, ir t. t.), moksliSkai pagrjstu poziiiriu j asmenybés ugdyma
per veikla ir bendravimg (Mead, 1994; Cooley, 1994a; 1994b; Leontiev, 2004; ir
t. t.), humanistinémis asmenybés kryptingumo idéjomis (Maslow, 1999; Rogers,
1994; Amonashvili, 2009, ir t. t.).

Straipsnyje remiamasi teoriniais tyrimais apie visapusiska pagalbg rizikos
grupés vaikams jy reabilitacijos proceso metu jvairaus pobudZio ugdymo jstai-
gose (Atabayev, 1993; Ivashchenko, 1997; Lavrentieva, 1999; Obukhova, 2000;
Maslova, 2001; Gogoleva, 2004; Streltsova, 2005; Aleksandrova, 2007; Mavri-
na, 2009; Umarov, 2009; Asadov ir Valiev, 2009; Villalba, 2009; Makariev, 2010;
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Akazhanova, 2011; Horoshilova ir Morozova, 2014; Kumarina, 2014; Moskvina,
2014; Aptikieva, 2019; Yusupova ir Yusupova, 2019).

Siame tyrime remtasi mokslininky, prisidéjusiy prie medicininiy (Dementie-
va, 1997; Savina, 2000; Sharipova, 2007; Lichko, 2009; Gogoleva, 2004, 2011;
Arzikulov ir Makhsumov, 2016; Kumarina, 2013; Keeshin ir kt., 2011; Brouwer,
Kroeze, Crutzen, ir ktal.,, 2011; Horoshilova ir Morozova, 2014; Moskvina, 2015;
Temmeras ir Kjgbli, 2017 ir kt.), teisiniy (Atabayev, 1993; Chernosvitov, 2002;
Pankratov, Tarlo, ir Ermakov, 2003; Litvishkov, 2004; Akazhanova ir Elshibaye-
va, 2009; Villalba, 2009; Isakova, 2017 ir kt.), psichologiniy (Mardahaev, 2002;
Galaguzova, Shtinova ir Galaguzova, 2008; McNeil, 2012), socialiniy (McNeil,
2012; Mirsagitova, 2013; Galaguzova, Galaguzova ir Dorohova, 2015), peda-
goginiy (Mardahaev, 2002; Gogoleva, 2004; Sheptenko ir Voronina, 2001; Ko-
dzhaspirova ir Kodzhaspirov, 2005; Galaguzova, Shtinova ir Galaguzova, 2008;
Makariev, 2010; Sheptenko, 2014; Horoshilova ir Morozova, 2014; Moskvina,
2014) reabilitacijos aspekty plétros, darbais.

Teorinis tyrimo pagrindas apima svarbiausias Siy institucijy veiklg regla-
mentuojancias nuostatas, vaiky sociopedagoginés reabilitacijos tikslus ir uZz-
davinius, paremtus Uzbekistano Respublikos jstatymo ,Dél vaiky neprieZitros
ir nepilnameciy nusikalstamumo prevencijos“ (2010 m. rugséjo 29 d. Nr. LRU-
263), Uzbekistano Respublikos ministry kabineto nutarimo ,Dél priemoniy
respublikiniy Svietimo ir mokymo jstaigy veiklai organizuoti“ (2019 m. spalio
17 d., Nr. 880) analize.

Tyrimo metodai: mokslinés ir teorinés literatiiros analizé, anketiné apklau-
sa, turinio analizé.

Rizikosgrupeipriklausanciyvaiky charakteristikoskompleksiniy
problemy kontekste

Savoka rizikos grupés vaikai reiSkia vaiky kategorija, dél tam tikry gyvenimo
aplinkybiy patiriancig neigiamg Seimos, visuomenés ir nusikalstamy elementy
jtaka, lémusia jy netinkama adaptacija (Oliferenko, Shulga ir Dementieva, 2008),
kelianc¢ig pavojy vaiky mokymuisi, aukléjimui, raidai ir daZnai pasireiSkiancig
deviantiniu elgesiu (Fearon ir kt., 2010). Deviacija yra ,reguliavimo panaikini-
mas"“, ,normy nebuvimas®, ,anomija‘, kai néra vertybiy (Durkheim, 1991), kai
atsiranda neatitikimas tarp visuomenés kultiiriniy normuy ir tiksly bei visuome-
nés nariy gebéjimo veikti pagal Sias kultiirines normas (Merton, 2006).

Psichiniai ir psichofiziologiniai sutrikimai, socialinés ir psichologinés prie-
Zastys, su amziumi susijusiy kriziy nulemti sutrikimai laikomi deviantinio elge-
sio priezastimis (Abdullina ir Abdullin, 2017). Rizikos grupés vaikams biidingas
kaltés jausmas, neadekvati arba Zema saviverté, neurozé, agresija (Hamama ir
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Arazi, 2012), depresija ir emocinis nestabilumas. Visa tai kartu sukelia nerimo,
nesaugumo, drovumo, nevisavertiSkumo jausmus, nepasitenkinima savo statu-
su kolektyve (Yakovlev, Babushkin ir Tarasenko, 2019; Casper ir kt., 2020). Dél
to vaiky elgesys tampa neatsparus iSoriniam poveikiui ir jie greitai patenka j
nusikalstamas referentines grupes (Akazhanova, 2011).

Tokiems vaikams buidingas sutrikes bendravimas su mokytojais ir bendra-
amziais, padidéjes nuotaikos nestabilumas, impulsyvumas, elgesio normy nesi-
laikymas, chuliganizmas, mokyklos turto gadinimas (Ambalova, 2019), menkas
pazangumas, daznas ir ilgalaikis pamoky praleidinéjimas (Moskvina, 2015), sa-
lygojantis prastus akademinius rezultatus (Ivannikova, 2009; McWhirter ir kt.,
2012) ir neprisitaikyma mokykloje.

Dél Siy prieZasciy rizikos grupés vaikai apibiidinami kaip tingus, pasyvis,
neorganizuoti, nepastovis, savanaudiski, uzsispyre, meluojantys, nemandagiis,
su charakterio akcentuacija (Stepanov, 2004). Be to, jiems biidingas piktumas,
irzlumas, padidéjes konfliktiSkumas (Khoroshilova ir Morozova, 2014), jvairiy
smurtiniy veiksmy prie$§ bendraamzZius pasireiSkimas (Legkauskas ir kt., 2017),
nes jie patys daznai patiria smurta Seimoje (Miller, 2015; Jaffe ir kt., 2014).

Deviantinio elgesio priezastys gali buti sudétingi vaiky ir tévy santykiai,
nepriezitira (Umarov, 2009; Labella ir kt., 2019), konfliktinés situacijos ir tévy
skyrybos (Xerxa ir kt., 2019), tévo nebuvimas (Sillekens ir Notten, 2018; McLa-
nahan ir kt.,, 2013), finansinio saugumo stoka (Evans, 2004; Robbins ir kt., 2012;
Piotrowska ir kt., 2015), o to pasekmé - benamysté ir valkatavimas (Karabano-
va, 2014). Tokiems vaikams buidingas probleminio asocialaus elgesio demons-
travimas (Larzelere ir kt., 2010).

Rizikos grupés vaikai daznai neigiamai vertina sveika gyvensenag (Sharipova,
2007), jie nesugeba organizuoti savo laisvalaikio (Barysheva, 2013; Israilova,
2014). Tokie vaikai yra linke vartoti alkoholj, narkotikus ir toksines medziagas,
dél to susiformuoja neigiamo elgesio modelis (Hudoyarova, 2009), vaikai yra
linke meluoti, kaltinti kitus (Ganieva, Latipova ir Alekseeva, 2017). Vaikams
triksta aiskios laiko perspektyvos (K. Levino terminas, 2000), susijusios su atei-
timi ir teigiamomis socialinémis nuostatomis (iSsilavinimo, profesijos jgijimas),
jiems sunku prognozuoti ir projektuoti asmeninj, profesinj augimg ir tobulé-
jima (Nikitskaya, 2017; Tokareva, 2019; Kuleshova ir Pogrebnaya, 2019), pla-
nuoti savo gyvenima. Dél Siy priezasciy rizikos grupés vaikai prasciau prisitaiko
visuomeneéje.

Adaptacija yra tai, kas uztikrina pusiausvyra tarp organizmo poveikio aplin-
kai ir atsakomojo aplinkos poveikio. ]. Piaget adaptacija apibrézia kaip aktyviy
ir pasyviy Zmogaus saveikos su aplinka formy vienybe, aplinkos prisitaikyma
prie individo ir individo prie aplinkos (Piaget, 1994). Kai pusiausvyra tarp indi-
vido ir socialinés aplinkos sutrinka, ji pasireiSkia deviantiniu elgesiu (Parsons,
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2002). Manoma, kad deviantinio elgesio rizika padidina neigiamy pasekmiy gy-
venime tikimybe (Wright ir Masten, 2005) ir vertinama vaiko ekologinio gyveni-
mo paZeidimo poziiriu, veikiant jvairiems veiksniams: individualiu lygmeniu -
vaiky biologinéms ypatybéms, mikrosistemos lygmeniu - Seimos veiksniams,
mezosistemos - draugy ar bendraamZiy grupiy sukurtoms saglygoms, egzosiste-
mos - kaimynystés, mokymosi vietos specifikai, makrosistemos - kultiiriniams
ir socialiniams lygmenims (Ryan, 2001; Sheppard, 2012).

Sis skirtingy rizikos veiksniy kaupiamasis poveikis daznai sukelia sistemi-
nius vaiky socializacijos ir adaptacijos pokycius. Dél to formuojasi neigiamos
vaiky sociokultiirinés charakteristikos, pasireiskiancios fizinémis, protinémis,
dvasinémis, intelektualinémis, emocinémis, socialinémis, asmeninémis devia-
cijomis, nes ,rizikos veiksniai (kaip ir apsaugos mechanizmai) gali biti biolo-
giniai, psichologiniai, socialiniai, dvasiniai, aplinkos arba bet koks jy derinys*
(Ashford ir kt., 2016, p.333). Atrodo, kad dél to vaikams kyla sunkumy orien-
tuojantis socialiniy santykiy vaidmeny hierarchijoje: jie prastai atlieka vaiko,
mokinio, pilie¢io vaidmenis, iesko alternatyviy integracijos j visuomene biidy,
dazniausiai siejamy su nusikaltimais, dél kuriy patenkama j specializuotas js-
taigas.

Bitina sukurti vaikams aplinka, darancia jiems ugdomajj prevencinj ir rea-
bilitacinj poveikj ir jgalinancig jveikti bet kokias problemas (nepasitenkinimg,
klaidas ir traumas), plétoti ir planuoti savo realius tikslus bei palaikyti teigiamg
ir veiksmingg bendravima su Kkitais (Goldstein ir Brooks, 2005). Sio darbo metu
formuojasi adekvatus tiek savojo ,as" tiek supancios tikrovés suvokimas, o tai
savo ruoztu ugdo atsparumg iSoriniams ir vidiniams poveikiams, gebéjima pri-
sitaikyti prie aplinkos ir efektyviai su ja sgveikauti. AtsiZvelgiant j sudétingg vai-
ky deviantinio elgesio prieZas¢iy pobudj kyla integruoto poziiirio j reabilitacinj
darba su vaikais poreikis.

Integruoto poziirio j rizikos grupés vaiky reabilitacija teoriné
analizé

Siuolaikiniame moksle savokos reabilitacija kontekstai yra skirtingi, prista-
tomos jvairios reabilitacinio darbo teminés sritys, uzduotys, principai, funkci-
jos, programos, veiklos ir kt. Savokos reabilitacija (is lot. rehabilitatio) turinys
reiskia atsigavimq (lot. ,re” priesdélis reiskia ,i$ naujo”, ,dar kartg®, , habilitas“ -
tinkamumas, gebéjimas). Kaip integracinis apibrézimas reabilitacija nagriné-
jama remiantis medicinos, teisés, psichologijos, pedagogikos moksly pozitriais.

Nemazai autoriy (Dementieva, 1997; Sharipova, 2007; Lichko, 2009; Gogole-
va, 2004, 2011; Savina, 2000; Kumarina, 2013; Horoshilova, ir Morozova, 2014;
Moskvina, 2015; Arzikulov ir Makhsumov, 2016; Tgmmeras ir Kjgbli, 2017)
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analizavo medicininés reabilitacijos aspektus, pabréZdami jos veiksminguma
rizikos grupés vaikams, kai atsizvelgiama j Siy vaiky fizine ir psichologine svei-
kata.

Pazymima, kad deviantinio vaiky elgesio (valkatavimas, nevaldomas seksu-
alinis elgesys, polinkis j vagystes, priklausomybe sukeliantis elgesys) sunku-
mo laipsnis priklauso nuo diagnozuotos psichopatinés biisenos (Dementieva,
1997) ir sutrikimo, susijusio su vektoriumi ,liga, sutrikusi sveikata, raida ar
elgesys” (Arzikulov ir Makhsumov, 2016), sukelto psichosomatiniy ir neurop-
sichiniy sutrikimy, neigiamai veikiant asocialiai aplinkai (Seima, aplinkiniai)
(Savina, 2000). Pavyzdziui, asmenys, daznai ir ilgg laika zaidZiantys kompiute-
rinius zaidimus ir turintys tam tikro laipsnio priklausomybe nuo kompiuterio,
yra ypatinga sveikatos sutrikimy rizikos grupé (Brouwer, Kroeze, Crutzen ir kt.,
2011). Rizikos grupés vaikams budingi medziagy apykaitos sutrikimai, akcele-
racijos ir retardacijos reiskiniai (Horoshilova ir Morozova, 2014), piktnaudzia-
vimas ir netinkamas elgesys glaudziai susije su neuroendokrininiais poky¢iais,
galinciais neigiamai paveikti sveikatg (Keeshin ir kt., 2011). Atsizvelgiant j tai
galima teigti, kad medicininé reabilitacija ugdo save tausojancio elgesio jgu-
dzius, formuojancius sveikatg tausojancias kompetencijas (Moskvina, 2015).
Toks pozitris leidzia uztikrinti kryptingg reabilitacinj darbg formuojant saugy
vaiky elgesi, higienos ugdymo jgudzius, poziirij j sveikg gyvenseng, mokant vai-
kus sveikatos palaikymo ir Zalingy jprociy prevencijos jgudziy.

Juridiniame kontekste teisiné reabilitacija (Atabayev 1993; Chernosvi-
tov, 2002; Pankratov, Tarlo ir Ermakov, 2003; Litvishkov, 2004; Akazhanova ir
Elshibaeva, 2009) reiSkia vaiky teisiy ir interesy juridine apsauga, uZimtuma,
bisto sprendimus (Akazhanova ir Elshibaeva, 2009), geros reputacijos ir ju-
ridiniy teisiy atgavimg dél anksc¢iau pripazintos kaltés panaikinimo (Paatova,
2013). Svarbiausi teisinés reabilitacijos siekiai - suteikti paaugliams teisinés
sistemos Ziniy, ugdyti pagarbg valstybés jstatymams, pilieCio teiséms ir parei-
goms, formuoti vertybiy sistema, pasireiSkiancia per teisine elgseng ir visuo-
menei reikSmingg veiklg (Isakova, 2017). Teisiné reabilitacija turéty formuoti
asmenij, gerbiantj visuomenés ir valstybés jstatymus, - tokia veikla apibréZiama
kaip tiksliné pedagoginé veikla, kuria siekiama ugdyti rizika patirianc¢iy vaiky
teiséto ir jstatymams paklusnaus elgesio jguidZius.

Atsizvelgiant j tai, atkuriamojo teisingumo programos (tarpininkavimas, au-
kos ir nusikaltélio susitaikymas ir kt.) vertinamos kaip veiksmingos priemoneés.
Tokios programos grindziamos konstruktyviu dialogu ir leidzia aukai gauti Zalos
atlyginimg, uzsitikrinti psichologinj komfortg, socialinj incidento neteisingumo
pripazinima ir teisinguma, o kaltininkui - atlyginti moraline, psichologine, ma-
terialine ir kt. aukai padarytg Zalg (Van Ness ir Strong, 2014). Programos ugdo
atsakingg elgesj, atkuria jaunuolio reputacijg artimiausioje socialinéje aplinkoje
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ir padeda jam iSvengti nusikaltélio stigmos (Wong ir kt., 2016).

Psichologiné reabilitacija aiSkinama kaip psichologiné pagalba paaugliui,
kurios tikslas - pasitelkus jo asmenines savybes jveikti deviantinio elgesio pa-
auglio samonéje esantj jsivaizdavima apie jo, kaip asmens, nenaudinguma ir
bevertiskuma (Galaguzova, Shtinova, ir Galaguzova, 2008). Si pagalba apima
asmens psichologinés biisenos, savikontrolés ir savirealizacijos atkiirimg (Mar-
dahaev, 2002), saves aktualizavimo prielaidy formavimg, jprociy sistemingai
dirbti su savo asmenybe, pasitikéjimo savimi, savo gebéjimais ir galimybémis
ugdyma.

Psichologiné reabilitacija siejama su asmens psichologine gerove. Subjekty-
vios psichologinés gerovés modelyje (C. Ryff) iSskiriami Sesi pagrindiniai kom-
ponentai: saves priémimas, teigiami santykiai su kitais, autonomija, aplinkos
valdymas, gyvenimo tikslas ir asmeninis augimas (Diener, 2018). Psichologiné
reabilitacija siejama su teigiamais vaiko poky¢iais ir daZnai yra esminé kity re-
abilitacinés prieZitros formy raiskos dalis (McNeil, 2012).

Socialiné ir edukaciné reabilitacija yra svarbiausi vaiko reabilitacijos as-
pektai. Pedagoginéje literatiiroje socialiné reabilitacija traktuojama kaip spe-
cialios priemoniy sistemos, kuria siekiama atkurti prarastus vaiko rysius ir
santykius, jo visuomeninj statusg, uztikrinantj socialine adaptacija, taikymas
(Galaguzova, Galaguzova ir Dorohova, 2015). Socialiné reabilitacija padeda uz-
pildyti vaiko gyvenamajg aplinka, sustiprina bendruomenés ir Seimos riupestj
(Mirsagitova, 2013), gali veikti kaip neigiamy socialinés aplinkos jtaky jveiki-
mo procesas. Socialine reabilitacija siekiama reintegruoti vaika j visuomene:
padedant vaikui prisitaikyti prie naujy visuomeneés, bendruomeneés, profesijos
poreikiy, mazinti ekonominius ir socialinius isstkius, galincius trukdyti reabili-
tacijos procesui (Villalba, 2009).

Pedagoginiy pozitriy kontekste (Mardakhaev, 2002; Gogoleva, 2004; Shep-
tenko ir Voronina, 2001; Kodzhaspirova ir Kodzhaspirov, 2005; Galaguzova, Sh-
tinova, ir Galaguzova, 2008, Makariev, 2010; Horoshilova ir Morozova, 2014;
Moskvina, 2014; Sheptenko, Dronova, ir Gienko, 2015) socialiné reabilitacija
suvokiama kaip sutrikusiy organizmo funkcijy, socialiniy, sociopedagoginiy
funkcijy ir darbingumo atkiirimas.

Pedagoginé reabilitacija - tai pedagoginis poveikis sunkiai besimokanc¢iam
paaugliui, siekiant koreguoti jo elgesj, optimizuoti emocine biiseng, intelektine
veiklg, pasalinti pedagoginj aplaiduma (Kodzhaspirova ir Kodzhaspirov, 2005).
Pedagogine reabilitacija siekiama formuoti mokymosi jgiidZius kiekvienoje pa-
mokoje igyvendinant ugdomasias uzduotis, sukurti mokymosi aplinka ne pa-
moky metu ir popamokinéje veikloje (Moskvina, 2014), kad vaikai igyty rei-
kiamg bendrajj vidurinj ir pradinj profesinj i$silavinimg (Makariev, 2010), kad
uzpildyty Ziniy spragas. Sio tipo reabilitacijos organizavimas laikomas vienu i$
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svarbiausiy rizikos grupés vaiky profilaktikos elementy, padedantis kurti po-
zityvia motyvacija, ugdyti intelekta ir didinti vaiko, pasirengusio savarankiskai
susidoroti su gyvenimo situacijomis nepakenkiant sau ir aplinkiniams, darbin-
guma (Horoshilova ir Morozova, 2014), o svarbiausia - sukurti stabilig teigiama
mokymosi motyvacija.

Profesiné reabilitacija pasitelkiama, kai sprendziami vaiky profesinio
orientavimo, jy apsisprendimo dél biisimos profesijos, isidarbinimo ir kiti klau-
simai.

Vienas i$ socialiai naudingy santykiy ir pedagoginio poveikio vaikams ele-
menty yra darbas su Seima, nes Seima gali veikti tiek kaip adaptacijos, sociali-
zacijos (Ovcharova, 2003; Druzhinin, 2007; Tur-Porcar, Doménech, ir Mestre,
2018; Zhdanova, 2017; Latipova, 2019) ir prosocialaus vaiky elgesio (Hoffman,
2007), tiek kaip netinkamos vaiky adaptacijos veiksnys (Shoamirova, 2006;
Umarov, 2009; Nechaeva, 2012; Abashina ir Raschetina, 2017; Borisova ir
Plotkin, 2018; Borokhov ir Borokhov, 2020).

Sékmingos vaiky reabilitacijos ir vélesnés readaptacijos visuomenéje me-
chanizmy formavimas reiskia poreikj stiprinti vaiky fizine, psichine ir socialine
sveikatg, kuri formuojasi Seimoje. Palankus mikroklimatas Seimoje, pasitikéji-
mu grindZiami tévy ir vaiky santykiai prisideda prie vaiky elgesio vidiniy re-
guliatoriy formavimosi, o tai savo ruoZtu lemia efektyvy reabilitacijos procesa,
taigi ir optimalig vaiky adaptacijg visuomenéje. Todél darbas su Seima yra labai
svarbi sociopedagoginés reabilitacijos veiklos risis, nes tévy nejtraukimas j sj
procesa mazina tiek reabilitacinio darbo su vaikais efektyvuma, tiek jy tolesnés
readaptacijos visuomenéje galimybes.

Reabilitacija: mokslinis ir teorinis poziuris

Tyrimai rodo, kad daugeliui vaiko elgesio aspekty jtakos turi ne tik gyvenimo
biido poky¢iai, bet ir abipusiai rysiai arba sgveika tarp vaiko asmenybés bruozy
ir situacijos bei vaiko gyvenamosios aplinkos. Vertinant interakcionizmo pozit-
riu manytina, kad individas turi galimybe pasirinkti aplinka ir kurti savo elge-
sj. Interakcionistinis asmenybés modelis leidZia tinkamai paaiskinti Zmogaus
elgesj (Emmons ir kt.,, 1986; Endler, 1981). Jis pabrézia abipusius rySius tarp
asmens ir jo nuolat kintancios aplinkos, iSplecia suvokima apie tai, kokiose situ-
acijose asmenybés savybés vaidina lemiamg vaidmenj formuojant elgesi, o ko-
kiose jos neatlieka jokio vaidmens. Interakcionistiné kryptis placiau apibiidina
bendra Zmogaus situacija aplinkoje, kad j ja buty galima atsiZvelgti aiSkinant ir
numatant Zzmogaus elgesj (Bronfenbrenner, 1986; Hjelle ir Ziegler, 2014). Dél
iy priezasciy reabilitaciniame darbe interakcionistiné paradigma taikytina sie-
kiant nustatyti, kaip vaiko elgesi reguliuoja sgveikos, priklausancios tarpusavio
jtakos saveikos procese ir nuo paties vaiko polinkiy, jo aktyvios veiklos.
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U. Bronfenbrennerio (1986) ekologinis modelis pripazjsta daugiamate ir
daugiapakope jtaka Zmogaus raidai ir jtakos lygmeny tarpusavio rysj. Kiekvie-
nas lygmuo susijes su kitais lygmenimis - vizualiai tai vaizduojama kaip kon-
centriniy apskritimy, supanciy vaika, rinkinys, tarp lygmeny ir sistemy egzis-
tuoja sgveika (Manzon ir kt., 2015). Ekologiniy sistemy teorija (Germain, 1991;
Weiss ir kt., 2010) pripaZjsta, kad zmonés, kaip ir visos kitos gyvos butybés,
gali buti suprantami tik sistemos, kurioje jie gyvena, kontekste. Ekologijos teo-
rijoje labai svarbus holistinis poziiiris j Zmones. Ekologiné aplinka veikia kaip
metafora, leidzianti suvokti ir paaiskinti abipusius sandorius, vykstancius tarp
Zmoniy ir socialinés aplinkos, kurioje jie veikia. Holizmas yra pagrindinis visy
formy sistemy teorijos principas. Holizmas teigia, kad visuma yra daugiau nei
jos daliy suma (Richardson, 2000); Zmoneés ir aplinka yra holistinés sistemos
dalis, kurioje kiekvienas komponentas veikia kitg (Ashford ir kt., 2016).

Sio tyrimo kontekste ekosisteminis poZiiiris leidzia i$naudoti mikro- ir ma-
krovisuomenés edukacinj potenciala formuojant pozityvy vaiky elgesi. Tai savo
ruoztu stiprina vaiky adaptacinius gebéjimus, daro jtaka jy gyvenamajai aplin-
kai ir aplinkiniams, todél jy saveika su aplinka tampa adaptyvesné. Adaptacijos
procesai bitini vaiko sgveikai su gamtine ir socialine aplinka - tai jj teigiamai
veikia ir dar labiau padidina palankaus adaptacijos ir reabilitacijos rezultato
tikimybe.

Veikla su vaikais, pagrista ekosisteminiu poziuriu, apima ugdymo sistemos
subjekty saveikg, santykiy su Seima, aplinka kiirima. Remiantis ekosisteminiu
pozilriu galima teigti, kad individy, Seimy ir bendruomeniy transformacija yra
ne tik jmanoma, bet ir neiSvengiama. Ekosisteminé prieiga rodo, kad apsau-
giniai jtakos veiksniai j individo gyvenimg gali buti jtraukiami per bet kokius
santykius bet kurioje ekosistemos dalyje (asmeninés savybés, Seimos stiprybé,
kokybiska laisvalaikio programa, socialiné politika, skatinanti Svietimg, ir kt.)
(Waller, 2001). Siuo atzvilgiu ekosisteminis modelis pateikia prielaida, kad uZ
vaiko gerove atsako ne tik artimiausia socialiné aplinka (Seima, artimi giminai-
¢iai) ar mokykla, bet ir visa bendruomeneé (Inkliuziniy bendruomeniy plétros
tinklas, mahalla, vietos bendruomené Uzbekistane), vaiky nevyriausybinés or-
ganizacijos ir kt.

Biitina pazymeéti, kad reabilitacijos procese aktyviai dalyvauja ir pats indi-
vidas. Siuo atzvilgiu svarbu taikyti subjekto-subjekto santykiy prieiga (Cooley,
Mead, Holler), suformuojancia nuostata, kad socialiniai reiskiniai ir procesai
turi buti vertinami kaip sgmoningos Zmoniy veiklos rezultatas ir kad tiriant tam
tikras socialines situacijas reikia atsizvelgti ne tik j socialines aplinkybes, bet
ir i Siose situacijose dalyvaujancius individus. Remdamasis ,veidrodinio as$“ ir
mazy grupiy teorijomis C. Cooley teigé, kad individualus ,,as“ jgyja socialine ko-
kybe bendraudamas, dalyvaudamas tarpasmeninéje komunikacijoje pirminéje

251



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2021 2 (43)

grupéje (Seimoje, bendraamZiy grupéje, kaimynystéje). Asmens tapatybés for-
mavimasis aiSkinamas kaip ,veidrodiniy as“ sumavimo procesas, t. y. kiekvie-
nam Zmogui kiti Zmoneés yra tarsi veidrodziai, j kuriuos jis Zitiri bendraudamas.
Veikiamas visuomenés ir artimiausios aplinkos reikalavimy, asmuo iSsiugdo

savikontrole, jsisavina visuomenés normas ir vertybes.

G. H. Meadas sukire teorija (simbolinis interakcionizmas), paaiskinancia
procesa, kaip Zmogus suvokia kita Zmoguy. Si teorija pateikia ,apibendrinto kito*
sampratg, reprezentuojamg tam tikry grupés vertybiy ir elgesio normy, j kurias
atsizvelgdami Sios grupés nariai formuoja ,as“ jvaizdj. Pasak G. H. Meado, ben-
dravimas grupéje leidzia Zzmogui pasijusti kitu Zmogumi, Zmogus pamato save
kity akimis, vertina tiek save kaip visumg, tiek savo savybes, veikia pagal Siuos
»2apibendrinto kito“ vertinimus. Pasak A. O. Hallerio, ,reikSmingas kitas“ yra as-
muo, kurio nuomoné ir vertinimai yra svarbiausi, todél turi didziausig jtaka for-
muojant ,as“ sampratg (Mudrik, 2011).

Subjekto-subjekto santykiy kontekste svarbi specialisty ir vaiko ,bendra
karyba“ (Ilyin, 2006; Mudrik, 2011; Slastenin ir kt., 2013; Paatova, 2016). Tai
yra santykiy tipas, sukuriantis organizuotg bendrg veiklg tarp mokiniy ir spe-
cialisty (pedagoguy, psichology, auklétojy), bendraamziy grupiy, Seimy ir kity
Siame procese dalyvaujanc¢iy zmoniy. Toks poZilris reiSkia vaiko asmenybés
pripaZzinima ugdymo ir reabilitacijos subjektu, ugdymo ir reabilitacijos proceso
partneriu, o tai lemia abipusj proceso dalyviy intelektinés, emocinés ir veiklos
sfery praturtinimg (Paatova, 2016).

Reabilitaciniame darbe ypatingg vietg uzima veikla paremtas poziiiris (Ro-
gers, 1994; Maslow, 1999; Leontiev, 2004). A. N. Leontjevo koncepcijoje veikla
pateikiama kaip aktyvus socialinés patirties jsisavinimo procesas, kai asmuo
jvaldo bendravimo jgudzius ir socialinius vaidmenis dalyvaudamas jvairiose
socialiai reikSmingose veiklose (zZaisdamas, mokydamasis, dirbdamas, sportuo-
damas, poilsiaudamas, kurdamas ir kt.). Kitaip tariant, vaiko ekologiné aplinka
palaikoma ja keiciant per aktyvy dalyvavimg jvairiose socialiai svarbiose vei-
klose, pritaikytose pagal vaiko individualias psichologines ir amziaus ypatybes,
gebéjimus ir interesus.

Vaiko jsitraukimas j jvairias veiklas skatina savirealizacijg, kuri laikoma
auksciausiu asmens poreikiu, skatinanc¢iu vaika aktualizuoti latentinius, gene-
tiskai nulemtus gebéjimus ir iSteklius (Maslow, 1999), pagrindiniu asmeninio
tobuléjimo S$altiniu, kurj aktyvuoja saveika su pasauliu. Aktualizacija vyksta
dviem kryptimis: uztikrinant organizmo kaip visumos raidg ir aktualizuojant
su savuoju ,as" susijusius psichinius procesus (Rogers, 1994), prisidedancius
prie ,a$"“ sampratos socialinio formavimosi ir ugdymo. Siuo atzvilgiu humanis-
tinio pozitrio taikymas leisty ugdyti reikSmingg vaiko poziiirj j save ir supantj
pasaulj, aktyvig kiirybine veiklg, jvairiy savo interesy ir asmeniniy poreikiy ten-
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kinima. Sis poZitris laikytinas augancio vaiko individualumo, saviugdos, savis-
vietos, vaiko savojo ,as" kiirimo ir bendravimo su kitais salyga.

Toks specialisty, vaiko ir vaiko aplinkos bendros veiklos procesas yra kelias
nuo tikslo iSsikélimo prie bendros veiklos turinio, metody ir formy pasirinkimo,
natiraliai nulemiantis jos organizavimo principus; rémimasis teigiamais pra-
dais dvasiskai ir fiziSkai ugdant netinkamai prisitaikiusi vaikg; pagarba vaiko
teiséms ir interesams; ugdomosios, aukléjamosios, profesinio orientavimo, pre-
vencines, korekcinés, atkurianciosios, lavinamosios reabilitacinio darbo kryp-
Ciy taikymas.

Organizuojant reabilitacinj darba rysSiy tarp prevencinés sistemos veike-
ju uZmezgimas ir mokytojy saveika su vaikais bei Seimomis leidZia socialinio
neprisitaikymo rizikos reiskinj ir dél to kylantj deviantinj elgesj nagrinéti re-
miantis daugiadisciplininiu (daugiamodaliniu) poZiiriu. Siam poZiiiriui atsto-
vauja specialistai, tyrinéjantys Zmogy pasiremdami skirtingomis prieigomis;
daugiamatiSkumas reiskia jvairiy sriciy Ziniy apie Zmogy ir jo socialine aplinka
bei jy sgveika derinima. Kai reabilitacijos procese pasirenkama tik viena is Siy
sriCiy, reabilitacinis darbas orientuojamas nuo sisteminio poZitrio j konkrety -
tai mazina reabilitacijos efektyvuma. TarpdiscipliniSkumas suponuoja iSsamig
informacijg apie vaika, pateikiamg visiems specialistams, dirbantiems su vaiku,
Seima ir vaiko aplinka. Tik esant tokiai sglygai vaiko reabilitacija nebus vyk-
doma izoliuotai, o taps darnia visuma, galinc¢ia paveikti visus nustatyto vaiko
elgesio sutrikimo struktiirinius komponentus.

Sisteminis poziiiris - tai pozilris, kai i bet kurig sistemg (objekta) Zvelgia-
ma kaip | tarpusavyje susijusiy elementy (komponenty) visumg (Bertalanffy,
1969). Atviry sistemy ir judancios pusiausvyros biiseny teorijoje L. von Berta-
lanffy apibrézé sistemg kaip elementy, atskleidZianciy savo bendrumg ir vienti-
suma saveikaujant, visuma. Vienu i$ Sios teorijos tiksly jis laiké désniy, panasiy
j gamtos moksly, nustatyma remiantis sisteminiu poziiriu j biologinius ir soci-
alinius objektus.

Sisteminis poziiris Siame straipsnyje suprantamas kaip bendras supratimas
apie ugdymo ir reabilitacijos sistemg specializuotose ugdymo jstaigose ir pagal-
bos vaikams dalis. Sisteminis poziiris reiskia skirtingy reabilitacijos proceso
sistemos daliy ir elementy integravima j visuma per jy tarpusavio rysj, integruo-
jant visus reabilitacijos proceso dalyvius bendros vertés, tarpasmeniniy rysiy,
sgveikos praktikos ir abipusés adaptacijos pagrindu. Tuo biidu visi reabilitaci-
jos proceso komponentai yra tarpusavyje susije ir priklauso vienas nuo Kkito,
todél vieno i$ jy nepaisymas mazina viso reabilitacijos proceso efektyvuma, o
sisteminé visy jo komponenty saveika pagerina reabilitacijos proceso kokybe,
leisdama visus numatomus reabilitacijos proceso elementus vertinti kaip visu-
ma, turincig daugybe vidiniy s3gsajy tarp savo ir iSorinés ekologinés aplinkos
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elementy. Toks poziiris leidZia holistiSkai pateikti skirtingus vaiko, kaip reabi-
litacijos proceso subjekto, raidos aspektus ir sudaro salygas vaikui priimti ge-
riausius sprendimus jvairiose gyvenimiSkose situacijose. Visa tai prisideda prie
vaiko bendravimo kultiiros ugdymo, suteikia galimybe samoningai ir nesagmo-
ningai mokytis reikalingy, tinkamy ir veiksmingy socialinés sgveikos praktiky
per anksciau isisavintus socialinius vaidmenis, formuoja socialinj elgesj, kurio
tikisi visuomeneé ir kurj salygoja socialiné padétis, susijusi su konkreciomis tai-
syklémis, prievolémis ir kultiirinémis normomis (Solodovnikova, 2013).

Teoriniy poziiiriy i reabilitacijos problemg analizé ir ilgameté darbo su ri-
zikos grupés vaikais patirtis patvirtina, kad efektyviai organizuota pedagoginé
veikla, grindziama ekologiniy sistemuy, subjekto-subjekto, veiklos, tarpdiscipli-
niniu, humanistiniu poziuriais interaktyvioje paradigmoje, orientuotoje j pagal-
bg ir parama vaikams sprendziant jy problemas, leidzia laiku imtis priemoniy
antrinei nusikalstamumo rizikai sumaZinti. Nepaisant Sios problemos moksli-
nés ir metodinés plétros pedagogikoje ir psichologijoje, Siuolaikinés paaugliy
reabilitacijos problemos specializuotose ugdymo jstaigose yra aktualios.

Organizuojant reabilitacinj darba su rizikos grupés vaikais svarbus vaidmuo
tenka specializuotoms ugdymo jstaigoms. Svarbiausios Siy istaigy uzduotys yra
mokymas, profesinis orientavimas, laisvalaikio veiklos organizavimas, pilietis-
kumo ir atsakomybés ugdymas, psichologiné, medicininé ir socialiné reabili-
tacija, atsizvelgiant | amziui budingus psichofiziologinius vaiky polinkius, ge-
béjimus ir interesus, jy gyvybés ir sveikatos apsauga. Siose jstaigose dirbanciy
specialisty tikslas - organizuoti vaiky reabilitacijos procesg, padedantj jiems
pasiekti socialiai priimting savirealizacijg palikus Sias istaigas.

Tam, kad specialistas galéty pasirinkti efektyvius pedagoginés sgveikos su
vaiku buidus, jis turi aiSkiai suvokti visg reabilitacijos proceso mechanizma, biiti
kompetentingas pasirinkdamas mokymo, aukléjimo, ugdymo technologijas ir
metodus. Tai savo ruoztu reikalauja nuolatinio vaiky reabilitacijos proceso su-
bjekty profesinio tobuléjimo, puikiy pedagoginiy kompetencijy, auksto Ziniy,
jgudziy ir gebéjimy lygio rengiant reabilitacinio darbo turinj (plany, formy, me-
tody, igyvendinimo priemoniy parinkimas). Reikia pabrézti visapusisko vaiky
reabilitacijos proceso supratimo svarbg, nes optimaliy ugdymo poveikio ir s3-
veikos su vaikais strategijy kiirimas reikalauja gebéjimo organizuoti ir valdyti $j
procesa atsizvelgiant j daugiafaktorinj problemos pobiidj.

Straipsnyje remiamasi samprata, kad geras specialisty teorinis parengimas
leidzia efektyviau spresti praktines reabilitacinio darbo uzduotis. Teorinés zi-
nios leidZia ne tik tobulinti mokytojy darbo su rizikos grupés vaikais praktikg
organizuojant ir vykdant su jais reabilitacinj darbg, bet ir praturtinti teorines
Zinias. Jei teorinis mokymas lemia specialisty profesines savybes (kvalifikacija),
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bitinas jiems siekiant atlikti tam tikros ruSies reabilitacine veikla, tai praktinis
mokymas yra specialisto gebéjimuy, jgidZiy ir darbo patirties lygis atsizvelgiant
j jo teorines Zinias. Reabilitacinio darbo jguidziy ir gebéjimy jsisavinimas leidzia
specialistui iSvengti rizikos priimant sprendimus - tai ir lémé Sios temos pasi-
rinkimo aktualuma.

Tyrimo imtis. Respondentai buvo atrinkti tikslinés atrankos budu: dalyky
moKkytojai, psichologai, auklétojai (N = 64; toliau - specialistai), dirbantys Salies
Svietimo jstaigose. Dviejy trec¢daliy apklausoje dalyvavusiy specialisty profesi-
nés veiklos stazas - daugiau nei penkeri metai.

Tyrimo rezultaty analizé. Specialisty profesinio darbo sritis yra plati. Sie-
kiant uZztikrinti jy darbg, butina aiskiai suvokti reabilitacinio darbo su vaikais
turini, profesionaliai mokéti $j darbg apibrézti ir nustatyti jo kryptj, plétoti pro-
fesine veikla, atsizvelgiant i reabilitacinio darbo esmés ir jvairiy jo aspekty is-
manyma, o tai reikalauja specialisty teorinio ir metodinio pasirengimo. Todél
buvo iSanalizuotos specialisty nuomonés apie reabilitacijos proceso suvokima,
analizés procese nustatyti svarbiausi reabilitacinio darbo su vaikais aspektai,
apibreézta specialisty darbo sritis.

Nuomoné - tai poZitris i vaiko reabilitacijos procesa, specialisto pasisaky-
mas, vertinimas ar teiginys, kuriuo jis jvertina situacija realybéje ir kuris leidzia
informacijos gavéjui (tyréjui) daryti iSvada apie poziiirj, nulemiantj specialisto
nuomone.

Turinio analizés tikslas - nustatyti, kurias reabilitacijos sritis ir aspektus ak-
centuoja specialistai, $ias sritis kiekybiskai jvertinti ir apibiidinti. Siuo atzvilgiu
darbiné hipotezé buvo iSkelta prielaida, kad specialistai iSryskins jvairias rea-
bilitacinio darbo sritis, pateikdami jas savo atsakymuose. Specialistai savo nuo-
mones, vertinimus ir teiginius iSsaké rastu. RasSytinio klausimyno pranaSumas
yra tai, kad atsakyma galima nedelsiant objektyvizuoti. Kartu toks biidas suma-
Zina tyréjo jsikiSima ir leidzia respondentams laisvai iSdéstyti savo nuomone.
Tai padidina vertinimo objektyvuma ir problemos poziiirio platuma.

Pedagogy, psichology ir auklétojy anketinés apklausos metu gauti 132 tei-
giniai taikant turinio analizés metodg ir naudojant atvirajj kodavimg buvo su-
skirstyti j 6 kategorijas ir 9 subkategorijas. Teiginiai suskirstyti j kategorijas ir
subkategorijas pagal vaiky reabilitacijos sritis, kurias akcentavo apklausti spe-
cialistai. Kategorijy ir subkategorijy pavadinimai parinkti remiantis specialisty
teiginiy temomis ir aukS¢iau pateikta teorine analize bei tyrimo uZdaviniais.
Analizés vienetu pasirinktas vertinimas (teiginys), o skaifiavimo vienetu - ver-
tinimy, nuomoniy, jtraukty j kategorijg ar subkategorija, skaicius. Rezultatai
apibendrinti 1 lenteléje pagal kategorijas ir subkategorijas, teiginiy pavyzdZius
ir teiginiy, jtraukty j kategorijg ar subkategorijg, skaiciy bei procentg, kurj Sie
teiginiai sudaro nuo bendro teiginiy skaiciaus.
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1 lentelé

Esminiy savoky specialisty reabilitacinéje veikloje identifikavimas ir
specialisty iSreikstas poziuris j reabilitacijos esme

. Santyki-
Specialisty teiginiy ir nuomoniy Lo UEE nis pami-
Kategori- | Subkate- . e e paminéji- \ss
jos gorijos apie reabllltaczj_ots esme pavyz- | o TS ne]vm_lo
dziai . daznis,
kartai
proc.
1. Pedago-
giné reabi- 41 31,06
litacija
1.1. Vaiko | Visiskas ugdytinio peraukléjimas;
peraukléji- | elgesio ir poZitirio j kitus perau-
mas kléjimas; saviugda remiantis savo
veiksmy ir padaryty klaidy analize; 20 15,15
neigiamy savybiy taisymas ir tei-
giamy savybiy atkiirimas; nustoja
netinkamai elgtis.
1.2. 18si- Akademiniy rezultaty gerinimas;
lavinimo | mokymosi tesimas palikus jstaigq;
igijimasir | atsiZvelgiant j jo interesus, gebé-
profesijos | jimus; vaikas turi pasirinkti savo
e RN L 12 9,09
pasirinki- profesinj kelig pagal kolegijoje
mas studijuotas profesijas; mokymasis
amato, o po to teisingas gyvenimas
su profesija.
1.3.18siau- | Visapusiskai issilavinusio, iSsiau-
kléjusio | kléjusio Zmogaus formavimas kaip
zmogaus | reabilitacijos rezultatas; moraliniy 9 6.82
ugdymas | savybiy ugdymas: gerumas, sqZiné, ’
sqZiningumas, empatija, jautrumas;
moraliniy vertybiy ugdymas.
2. Psicho-
loginé rea- 40 30,3
bilitacija
2.1. Vaiko, | Pagalba paZjstant save; padéti vai-
kaip as- kui suprasti save kaip asmenybe;
menybés, | ugdytinio sgmoningo saves paZi-
ugdymas | nimo ugdymas; padéti ugdytiniui 12 9,09

stengiantis rasti savo vietq gyveni-
me; pagalba permgstant savo gyve-
nimgq ir randant teisingq gyvenimo

kryptj.
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1 lentelés tesinys

2.2.Adek- | Kritisko poZitirio j save ugdymas;
vacios Ju savivertés kélimas; savo veiksmy 12 909
savivertés | savianalizé ir gebéjimas uz juos ’
ugdymas atsakyti.
2.3.Socia- | Sugebéjimo suvaldyti savo elgesj
liniy jgu- ugdymas; santykiy su socialine
dziy for- aplinka - seima, bendraamZiais, 8 606
mavimas | mokytojais - kiirimo savybiy forma- ’
vimas; gebéjimas bendrauti nekonf-
liktiskai.
2.4.Pozi- | Motyvacijos mokytis formavimas;
tyvios mo- | saves tobulinimo siekimas; Ziniy
ty\./acme.s siekimas. 8 6,06
orientaci-
jos forma-
vimas
3. Sociali- 23 17,42
né reabili-
tacija
3.1.Socia- | Savo vietos radimas visuomenéje 16 12,12
lizacijair | per savo klaidy pripaZinimg; rasti
adaptacija | savo vietq visuomenéje, visuome-
néje priimty normy ir taisykliy
priémimas; pasirengimas naujam
gyvenimui visuomeneéje.
3.2.So- | Padéti ugdytiniui atkurti gerqg var- 7 5,3
cialinio | dq ir reputacijq visuomenéje; padé-
statuso ties visuomeneéje ir savo socialinio
atklrimas | statuso atkirimas; padéti vaikui
susigrqZzinti gerq poZiiirj j save vi-
suomenéje.
4. Medici- Sanitariniy-higieniniy jgudZiy for- 13 9,85
niné rea- mavimas; sveikos gyvensenos ver-
bilitacija tybiy formavimas; Zalingy jprociy
atsisakymas,
5. Seimos Seimos santykiy atkiirimas ir sau- 9 6,82
adaptacija gus vaiko grazinimas j Seima; vaiko
bendravimas su Seimos nariais;
tévy gyvenimo pertvarkymas ir
vaiko reintegravimas j Seimq.
6. Teisiné Nepilname(iy teisiy atkiirimas; pa- 6 4,55
reabilita- garbos jstatymui skatinimas; teisi-
cija nis svietimas.
IS viso 132 100
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[$skirty svarbiausiy specialisty reabilitacinés veiklos savoky analizé ir speci-
alisty pozitris j reabilitacijos esme, iSreikStas 132 teiginiais, leido apibendrinti
tyrimo medZiagg ir suskirstyti jg i atskirus semantinius vienetus, atskleidZian-
Cius skirtingus reabilitacijos proceso aspektus.

Kategorija Pedagoginé reabilitacija (santykinis paminéjimo daznis -
31,06 proc.) uzima pirma vietg tarp visy krypciy ir apima tris komponentus:
peraukléjimg (santykinis paminéjimo daznis - 15,15 proc.), iSsilavinimo jgijimg
ir profesijos pasirinkima (santykinis paminéjimo daznis - 9,09 proc.), iSsiauklé-
jusio Zmogaus ugdyma (santykinis paminéjimo daznis - 6,82 proc.). Pedagoginé
reabilitacija suponuoja vaiko peraukléjimg, saviugdos formavimasi, tam tikrg jo
moraliniy vertybiy ir orientacijy sistemos suvokimo koregavima.

Subkategorija Vaiko peraukléjimas (santykinis paminéjimo daZznis -
15,15 proc.). Peraukléjimas yra reabilitacijos pagrindas, susijes su vaiky po-
Ziurio ir vertybiniy nuostaty poky¢iais. Specialistai mano, jog sékmingam vai-
ky peraukléjimui svarbiausia yra vaiky gebéjimas analizuoti savo veiksmus ir
(ar) klaidas, saviugda. Specialistai atkreipia démesj j holistinés vaiko asmeny-
bés problemga jvairiy jos sasajy ir santykiy su aplinka kontekste. Gebéjima uz-
megzti rySius ir bendrauti su iSoriniu pasauliu jie laiko peraukléjimo pagrindu.
Specialisty darbas Siuo atveju yra korekcinis ir atkuriantis. Pirmasis susijes su
neigiamy savybiy korekcija, antrasis - su teigiamy savybiy atkirimu, o tai yra
peraukléjimo turinio komponentas.

Subkategorija ISsilavinimo jgijimas ir profesijos pasirinkimas (santykinis pa-
minéjimo daznis - 9,09 proc.) atitinka esminius $iy institucijy uzdavinius, re-
glamentuojamus Uzbekistano Respublikos jstatymu ,Dél vaiky nepriezitros
ir nepilnameciy nusikalstamumo prevencijos“ (2010 m. rugséjo 29 d. Nr. LRU-
263), Uzbekistano Respublikos ministry kabineto nutarimu ,Dél priemoniy
respublikiniy Svietimo ir mokymo jstaigy veiklai organizuoti“ (2019 m. spalio
17 d., Nr. 880).

Mokymas ir profesinis orientavimas yra esminiai reabilitacinio darbo su vai-
kais komponentai - jie yra ugdomojo ir prevencinio darbo su vaikais elementai.
Svarbiausiu Sio darbo aspektu specialistai laiko vaiky akademiniy pasiekimy
kélima. Specialistai socialiai priimting vaiky elgesj (,teisingg gyvenimg"“) sieja
su profesijos jgijimu, todél profesionaliai struktiirizuotas profesinio orientavi-
mo darbas su vaikais, atsizvelgiant j jy interesy sritj, lemia sékmingg vaiko gy-
venimo kelio trajektorija.

Turinio analizé parodé, kad specialistai grindZia tolesne profesine vaiky
adaptacija jstaigoje su igytomis profesijomis. Tac¢iau praktika rodo, kad ne visi
vaikai, palike jstaigg, gauna darbg pagal specialybe dél pasikeitusiy gyvenimo
aplinkybiy ar susidoméjimo kita profesija. Todél kiekvienas vaikas, palikes js-
taiga, turéty turéti galimybe kiirybiskai mokytis naujy profesijuy ir veikly bei tu-
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réti galimybe sukurti savo strategija, kaip sékmingai adaptuotis visuomenéje.
Rekomendacijose $iy jstaigy specialistams patariama prioriteta teikti reabilita-
cijos rusiai, kurios esmé - vaiky gebéjimo pasirinkti profesija ugdymas, jy pasi-
rengimas jgyti Siuolaikines, paklausias darbo rinkoje profesijas ir savarankiskai
planuoti savo profesine karjera palikus jstaiga. Sioje darbo srityje specialistai
atlieka Svietéjiska, prevencine ir profesinio orientavimo funkcijas.

Subkategorija ISsiaukléjusio Zmogaus ugdymas (santykinis paminéjimo daz-
nis - 6,82 proc). Tarp esminiy pedagoginiy visapusiskai i$silavinusio, gerai is-
aukléto Zmogaus ugdymo komponenty specialistai iSskiria vaiky, turinciy to-
kias moralines savybes kaip gerumas, saziné ir saziningumas, empatija ir jau-
trumas, iSugdyma. Gerumas - tai jautrumas, gebéjimas uZzjausti, siekis daryti
gera kitiems ir gerai elgtis su kitais. Sgziné yra asmens moralinés atsakomybés
rodiklis, pasireiskiantis veiksmais, poelgiais, elgesiu, mintimis, atsakomybe uz
savo veiksmus. Saziné yra saziningumo pagrindas, o saziningumas pasireiskia
teisingumu, nuoSirdumu ir yra pagrijstas socialiniy normy laikymusi. Vidinis
sazinés ir sgziningumo komponentas susijes su jstatymy, normy ir taisykliy
visuomenéje laikymusi. Jei empatija pasireiskia orientacija j kity gerove ir ge-
béjimu suprasti kity problemas, tai jautrumas yra noras padéti Zmonéms bet
kokiomis aplinkybémis. Natiiralu, kad kaip pamatines moralines savybes spe-
cialistai pazymi butent Siy kategorijy ugdyma ir formavima. Taip yra todél, kad
Sios savybés yra moraliniy vertybiy pagrindas ir veikia kaip vaiky socialinio
elgesio reguliatoriai, kuriais jie vadovaujasi gyvenime, o moraliniy vertybiy jsi-
savinimo ir supratimo lygis lemia, kaip vaikas gyvens ateityje. Moralés normy
ir taisykliy iSmanymas padeda vaikui priimti teisingg sprendimg, nes moraliné
pozicija atsiskleidzia ir formuojasi per veiksmus. Sio aspekto svarba yra labai
didelé siekiant suprasti vaiky biisimy veiksmy ir elgesio orientacijg. Specialistai
Siame procese atlieka SvietéjisSka, prevencine ir prognostine funkcijas.

Kategorija Psichologiné reabilitacija (santykinis paminéjimo daZnis -
30,3 proc.) vaidina svarby vaidmenj vaiky reabilitacijos procese. Psichologiné
reabilitacija sukuria psichologinius mechanizmus, skatinancius tolesnj vaiko
vidinj augima, raidg ir vaiko, kaip individo, psichologinés biklés atkiirimg. Psi-
chologineé reabilitacija orientuota j vaiko vidinj pasauli, jo psichologinio poten-
cialo realizavima.

Subkategorija Vaiko, kaip asmenybés, ugdymas (santykinis paminéjimo daz-
nis - 9,09 proc.) yra sudétingas procesas, kurio laukiamas rezultatas - objekto
transformavimas j socialiniy santykiy subjekta. Socialiniy santykiy objektas ir
subjektas yra du socialiniai reiskiniai, susitelke vienoje asmenybéje. Specialis-
tai vaiko, kaip asmenybés, ugdyma traktuoja kaip pedagoginés pagalbos jam
tampant subjektu, ugdant jo saves pazinimg, atrandant savo bruozus ir vidinj
pasaulj procesa. Tokio tipo reabilitacijos metu specialistai savo uzdavinj mato
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kaip pagalba vaikui ne tik paZjstant ir kuriant save, bet ir atrandant kity poZit-
ri i save (refleksija). Tai skatina vaika bandyti realizuoti save ir apibrézti savo
ateitj, nustatant realius ilgalaikius (artimesnius ir tolimesnius) tikslus. Saves,
kaip asmenybés, suvokimas yra vaiko savimonés varomasis motyvas. Svarbus
savimonés komponentas yra saviverté, reiskianti pasitenkinimg savimi, saves
priémima, savigarbg, teigiama poziiirj j save, nuoseklia ,,as“ samprata, o tai pri-
sideda prie aukstesnés savivertés ugdymo.

Subkategorija Adekvacios savivertés ugdymas (santykinis paminéjimo daz-
nis - 9,09 proc.). Be savivertés nejmanoma apsibrézti savo vaidmens ir jsitvir-
tinti tiek asmeniniame gyvenime, tiek socialinéje aplinkoje. Saviverté grindZzia-
ma moralinémis vertybémis. Adekvati saviverté ugdo vaiko pasitikéjima savimi
ir gebéjima keistis, o tai teigiamai veikia emocine savijautg ir socialinj elgesi,
didina vaiko socialinj aktyvuma. Gebéjimas pripazinti savo klaidas ir prisiimti
atsakomybe, anot specialisty, yra svarbi ypatybé, nes grindziama gebéjimu kri-
tiskai vertinti save, permastyti savo klaidas ir analizuoti savo veiksmus.

Subkategorija Socialiniy jgudZiy formavimas (santykinis paminéjimo daZ-
nis - 6,06 proc.). Socialiniai jgiidZiai - tai bendravimo jguidZiai, socialiniy kon-
takty uZmezgimas, gebéjimas keisti savo gyvenimg ir aplinka. Socialiniai jgu-
dZiai (kompetencijos) formuojasi per paties vaiko veiklg jam sgveikaujant su so-
cialine aplinka. Specialistai ypatingg démes;j skiria socialiniy jgidZiy ugdymui,
nes tie jgiidziai padeda vaikams gyventi kartu su Kkitais ir sekmingai kurti rySius
su socialine aplinka: Seima, bendraamzZiais, mokytojais. Specialistai jauny Zmo-
niy atsparumo jvairioms socialinéms jtakoms ugdyma vertina kaip gebéjima
valdyti savo elgesj ivairiose situacijose ir konstruktyviai spresti problemas.

Socialiniai jgiidZiai grindZiami vidine vaiko patirtimi ir leidZia jam kontro-
liuoti savo gyvenima, orientuoja jj savarankiskai planuoti gyvenimg. Socialinés
zinios ir kompetencijos atskleidzia gebéjimg veikti pagal nauja socialinj statusa
palikus jstaiga, orientuoja vaika j buitinybe imtis tam tikry veiksmy. Vaiky soci-
alinis funkcionavimas palikus jstaigg reiSkia daugelio socialiai svarbiy jgiuidziy
ir kompetencijy igijima: gebéjimo savarankiskai spresti uzZimtumo, socialines ir
Seimos problemas (biisto, turto, namy tkio, Seimos biudzeto ir kt.), psichologi-
nes problemas, pilietiniy teisiy ir lengvaty iSmanymo ir mokéjimo jomis nau-
dotis.

Subkategorija Pozityvios motyvacinés orientacijos formavimas (santykinis
paminéjimo daZznis - 6,06 proc.). Motyvacija yra esminis elementas keiciant vai-
ko elgesij, pradinis jo saviugdos komponentas. Tai pasireiskia sgmoningu vidi-
niu polékiu, noru biti aktyviam ir dirbti su savimi. Vaika specialistai mato kaip
zmogy, siekiantj tobuléjimo, jgyjanti ir jsisavinantj Zinias, todél savo atsaky-
muose jie daugiausia démesio skiria vaiky motyvacijai mokytis. Specialistai Sia-
me procese atlieka sociopsichologine, organizacine ir komunikacine funkcijas.
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TreCia daZniausiai minima kategorija (santykinis paminéjimo dazZnis -
17,42 proc.) yra Socialiné reabilitacija. Specialistai svarbiausiu socialinés re-
abilitacijos uzdaviniu laiko vaiky socializacijos proceso valdyma, skatinantj ju
integracija j socialiniy santykiy sistema, prisitaikyma prie socialinés aplinkos ir
socializacijg, o tai galiausiai leidZia atkurti socialinj statusg visuomenéje.

Subkategorija Socializacija ir adaptacija (santykinis paminéjimo daZnis -
12,12 proc.). Kas aStuntas specialistas pazymi, jog tam, kad vaikas pasiruosty
naujam gyvenimui visuomeneéje ir rasty vietg joje, jis turéty suvokti savo klaidas
ir priimti socialines normas bei taisykles.

Subkategorija Socialinio statuso atkiirimas (santykinis paminéjimo daZnis -
5,3 proc.). Specialistai savo veiklg vertina kaip pagalbg vaikams susigraZinant
gerg varda, reputacija, padetj ir socialinj statusg visuomenéje. Dél to vaikas tu-
réty siekti teigiamo gyvenimo budo, kuris jam leisty veikti visuomenéje kaip
visaver¢iam asmeniui su atkurtu socialiniu statusu ir reputacija. Specialistai
Siame procese atlieka atkurianciajg, socializuojanciajg ir adaptacine funkcijas.

Kategorija Medicininé reabilitacija (santykinis paminéjimo daZnis -
9,85 proc.) vertinama kaip butina vaiky reabilitacijos sudedamoji dalis ir uZima
ketvirtg vieta. Specialistai medicinine reabilitacijg vertina kaip turincia gydo-
majg ir sveikata stiprinancia galia ir siiilo skatinti vaikus ugdyti sveikos gyven-
senos vertybes, perteikiant jiems higienos ir sanitarijos igidZius.

Sveikata turi ne tik medicininj, bet ir socialinj, aplinkos bei pedagoginj kom-
ponenta ir yra vertinama kaip svarbi salyga Zmogaus organizmui prisitaikant
prie kintancios aplinkos - gamtinés ir socialinés. Medicininé reabilitacija turéty
biti vertinama kaip vaiko organizmo adaptaciniy gebéjimy ir psichinés sveika-
tos stiprinimo procesas. Svarby vaidmenj iSsaugant ir stiprinant sveikata atlie-
ka samoningas vaiko poziiiris j savo sveikatg ir gebéjimas atsispirti zalingiems
jprociams, kg ir akcentuoja specialistai.

Kategorija Seimos adaptacija (santykinis paminéjimo daZnis - 6,82 proc.).
Darbas su Seima yra labai svarbi veikla, nes tévy nejsitraukimas j §j procesa
mazina reabilitacinio darbo su vaikais efektyvuma ir vélesnés ju readaptacijos
visuomenéje galimybe. Specialisty darbas turéty biiti orientuotas j vaiko ir tévy
santykiy problemy sprendimg, pagalbg Seimai saugiai priimant vaika jam pali-
kus jstaiga. Tyrimas atskleidZia tam tikrg prieStaravima tarp teoriniy sampra-
ty apie darbo su Seimomis svarbg ir daugumos specialisty, neidentifikuojanciy
adaptacijos Seimoje kaip neatskiriamos bendros reabilitacijos sistemos dalies,
nuomoneés. Tik nedaugelis specialisty nurodo Seimos reabilitacija. Identifikuo-
jant darbg su Seima kaip pagrindine specialisty veiklos kryptj paZymeétina, kad
reabilitacija, taigi ir vélesné vaiky socializacija ir integracija i visuomene grjZus
iS specializuoty ugdymo jstaigy, bus efektyvi, jei vaikai sékmingai adaptuosis
$eimoje. Sig hipoteze patvirtina tiek atlikta mokslininky teoriné analizé, tiek ir
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darbo su $iy institucijy absolventais praktika. Labai svarbios yra $iy specialisty
atliekamos organizaciné, komunikacineé, tarpininkavimo, prevenciné ir profi-
laktiné funkcijos.

Kategorija Teisiné reabilitacija yra Sestoje vietoje pagal prioritetg (santyki-
nis paminéjimo daznis - 4,55 proc.). Vaiky teisiniy ziniy, vertybiy ir socialiniy
normy ugdymas leis jiems uZsiimti pilietine ir teisine veikla, buti visaverciais
visuomeneés nariais. Dél Sios prieZasties specialistai mano, kad pagrindinis tei-
sinés reabilitacijos tikslas yra plétoti teisines Zinias ir ugdyti pagarby poziir;j j
jstatyma. Ziniy apie jstatymus jgijimas, gebéjimas jomis naudotis, pagarba jsta-
tymams stiprina visuomenéje priimty taisykliy laikymasi. Specialistai atkrei-
pia démesj j pagarbos vaiko teiséms ir interesams klausimus, nes vaiko teisiy
uztikrinimas yra kiekvieno vaiko teisés j orig visapusiska raida garantas. Igy-
vendinant vaiko teises ir interesus siekiama visapusiskos jo raidos, o véliau ir
jstatymams paklusnaus elgesio. Siame procese specialistai atlieka prevencine ir
protekcine funkcijas.

Turinio analizé parodé, kad specialistai yra visapusiSko tarpdisciplininio
poZitrio $alininkai ir j savo veiklg jtraukia jvairias tarpdalykinémis Ziniomis
gristos reabilitacijos rusis. Tyrimas atskleidé vyraujantj specialisty polinkj j
pedagogine ir psichologine reabilitacijas. Beveik kas trecias apklaustasis pazy-
meéjo, kad tokiam reabilitacijos tipui jy jstaigoje teikiamas didesnis prioritetas.
Tai rodo, kad pedagogai, psichologai ir auklétojai labiau nei kiti specialistai da-
lyvauja reabilitaciniame darbe su vaikais. Specialisty teigimu, ne maziau svarbi
vaiky socializacija ir adaptacija, — apie tai uZsimena beveik kas penktas spe-
cialistas. Si reabilitacijos rii$is yra baigiamasis etapas, apibiidinantis teigiamy
rezultaty, pasiekty atliekant reabilitacinj darbg su vaikais jy buvimo speciali-
zuotoje jstaigoje metu, skaiciy ir yra specialisty darbo, ruosiant vaikus savaran-
kiskam gyvenimui grjZus i$ jstaigos, efektyvumo rodiklis. Todél logiSka, kad sé-
kmingas vaiko, kaip jstatymy besilaikancio piliecio, grjiZimas j visuomene buvo
jvardytas kaip vienas i$ strateginiy reabilitacijos darbo tiksly ir neatsiejama jo
sudedamoji dalis. Beveik kas septintas specialistas kelia sau uzdavinius uZzti-
krinti kryptingg jtaka vaiko elgesiui, pagrista vaiko peraukléjimu, neigiamy sa-
vybiy koregavimu ir teigiamy ugdymu, panaudojant paties vaiko, kaip aktyvaus
reabilitacijos proceso subjekto, potenciala: saviugda ir savo poelgiy analize. Kas
aStuntas specialistas mano, kad pagrindinis vaiky reabilitacijos uZdavinys yra
visuomenés normy ir taisykliy jsisavinimas. Tyrimo metu gauta tiek pat speci-
alisty teiginiy apie butinybe teikti pagalba vaikams jgyjant iSsilavinima, pagal-
ba renkantis profesija, paramg vaiko asmeniniam tobuléjimui, saves paZinimui,
ugdant adekvaty jsivertinima, formuojant sveikos gyvensenos jgiidzius. Siuos
reabilitacinio darbo aspektus paminéjo deSimtadalis specialisty. Tik nedidelé
dalis teiginiy yra susije su vaiko Seima, jo santykiais su tévais ir tuo, kad toles-
né vaiko adaptacija tiek Seimoje, tiek visuomenéje priklauso nuo to, kaip tévai
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sutinka vaika. Tokios sritys kaip moraliniy savybiy ir motyvacijos ugdymas, sa-
ves tobulinimas, gebéjimas valdyti savo elgesj ir kurti santykius su aplinkiniais,
nekonfliktiskas elgesys buvo minimos beveik kas penkioliktame specialisty tei-
ginyje. Atlikta analizé parodé, kad teisiné reabilitacija nevaidina reikSmingo vai-
dmens ir dar netapo pagrindine reabilitacijos rasimi jstaigose. Turinio analizé
leido nustatyti keturiolika specialisty atliekamy funkcijy: aukléjamoji, korekci-
né, atkuriancioji, edukaciné, prevencing, profesinio orientavimo, prognosting,
sociopsichologiné, organizaciné-komunikaciné, socializacijos, adaptaciné, tera-
piné, tarpininkavimo, protekciné.

Specialisty praktiky atsakymai atitinka pedagogy, psichology, gydytojy, tei-
sininky moksliniy tyrimy reabilitacijos klausimais kontekstg ir straipsnyje pa-
teiktus mokslinés literatiiros duomenis.

[lgameté mokslinio darbo Siose institucijose patirtis, mokslinés literatiiros
analizé ir specialisty nuomonés apie reabilitacijg leidZia suformuluoti api-
bendrintg reiskinio apibréZzima: reabilitacija - tai visapusiska pagalba vaikui,
siekiant atkurti jo psichine ir psichologine biiseng, sveikos gyvensenos jgudZius,
istatymus gerbiantj elgesj ir sékmingai grqZinti jj j visavertj socialinj gyvenimq
uzmezgant rysius seimoje, mokykloje, visuomenéje ir taip jtraukiant j visuomene.

Apibendrinant reikéty atkreipti démesj i Siuos dalykus:

1. Rizikos grupés vaikai charakterizuojami kaip sudeétingos subjektas,
kuriam biuidingas jvairiy formy socialinis neprisitaikymas, deviantinis
elgesys, pasireiskiantis vaiky ekologinés gyvenimo veiklos sutrikimu,
veikiant jvairiems makro-, mezo- ir mikrosistemy veiksniams, dél kuriy
pazeidziama vaiko adaptacija su aplinka.

2. Rizikos grupés vaikams biitinos aukléjamosios, prevencinés ir reabilita-
cinés priemoneés, taikomos specializuotose ugdymo istaigose. Reabilita-
cija reiSkia platy teminj veikly spektra ir apima visapusiska socialinio,
teisinio, medicininio, psichologinio, pedagoginio pobudZio pagalba bei
parama, leidZiancia pazvelgti j socialinés rizikos reiSkinj ir vaiky netin-
kamo prisitaikymo problemas remiantis filosofijos, sociologijos, psicho-
logijos, pedagogikos, teisés, medicinos ir kity moksly nuostatomis. Vie-
nas i svarbiausiy reabilitacinio darbo su vaikais elementy yra darbas su
Seima.

3. Teoriniy poziuriy j rizikos grupiy vaiky reabilitacijg analizé atskleidé,
kad sis reiskinys yra daugialypis, o tai rodo, kad paramos ir pagalbos pro-
cese turéty biti remiamasi Siais esminiais pozilriais: tarpdisciplininiu,
sisteminiu, ekologiniu, subjekto-subjekto, grindziamu veikla, humanis-
tiniu. Labai svarbu mokyti vaikus produktyviy socialinés sgveikos prak-
tiky. Siy pozitiriy taikymas padidina reabilitacijos proceso efektyvuma.
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4. lvairiy reabilitacinio darbo konteksty analizé specialisty veikloje leido
apibendrinti jy nuomones ir iSskirti 132 teiginius, apibudinancius rea-
bilitacijg. Buvo nustatytos SeSios kategorijos, devynios subkategorijos,
devyniolika svarbiausiy vaiko savybiy, biitiny jo sékmingai reabilitacijai,
iSskirta keturiolika specialisty atliekamy funkcijy, pateiktas autoreés su-
darytas reabilitacijos apibréZimas.
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PAGRINDINIAI RIZIKOS GRUPES VAIKU REABILITACIJOS ASPEKTAI

Nodira Israilova

Respublikinis vaiky socialinés adaptacijos centras,
Uzbekistano Respublika

Santrauka

Naujos socialineés realybés salygomis daug démesio skiriama rizikos grupés
vaikams, kurie dél jvairiy priezasciy ir aplinkybiy nepasizymi socialiai priimti-
nomis elgesio formomis ir kuriems biidingas deviantinis elgesys. Deviantinio el-
gesio priezastimis laikomi psichikos ir psichofiziologiniai sutrikimai, socialinio
ir psichologinio pobuidZio priezastys, sgveikos su Seima, mokytojais, bendraam-
Ziais ir visuomene paZzeidimai. Rizikos grupés vaikams bidingas elgesio nor-
muy nesilaikymas, chuliganizmas, mokyklos turto gadinimas, prasti mokymosi
rezultatai, konfliktiSkumas, Zema saviverté, sudétingi tévy ir vaiky santykiai,
nepriezilira, neorganizuotas laisvalaikis, pozityvaus poziiirio j sveikg gyvenimo
biidg ir aiskios ,laiko perspektyvos” stoka. Dél to vaikai siunciami j speciali-
zuotas ugdymo jstaigas. Reabilitacinio darbo su rizikos grupés vaikais spektras
yra daugialypis, ji igyvendinant saveika vyksta tarpdalykiniu ir profesiniu ly-
gmenimis. Siuo poziiiriu reabilitacija nagrinéjama pasitelkus medicinos, teisés,
psichologijos, pedagogikos, sociologijos mokslus. Medicininis reabilitacijos as-
pektas vertinamas atsiZvelgiant j vaiky fizinés ir psichologinés sveikatos biukle.
Teisinis aspektas apima juridine vaiky teisiy ir interesy apsaugg, gero vardo ir
juridiniy teisiy atkiirima panaikinus anksciau pripazintg kalte ir atlyginus aukai
padaryta zalg. Psichologine reabilitacija siekiama atkurti vaiky psichologine bt-
seng ir gerove. Socialiné reabilitacija iSkelia tikslg atkurti vaiko prarastus socia-
linius rysius ir jo socialine padétj. Pedagoginé reabilitacija grindziama tokiomis
uzduotimis: vaiko peraukléjimas, jo intelektinés veiklos optimizavimas, moky-
mas ir profesinis orientavimas. Priemoniy efektyvuma uztikrina ir vertybinio
vaiky poziiirio j $eima formavimas. Sie aspektai yra integruoti j rizikos grupés
vaiky visapusiskos reabilitacijos sistemas ir yra jgyvendinami jvairiy specialis-
ty pastangomis.

Esminé salyga reabilitacijos procese yra veiksmingy formy, metody ir biidy
parinkimas organizuojant specialisty ir vaiky bendra veikla, grindziamy pagal-
ba ir parama. Darbas su vaikais remiasi mokslinémis tarpdisciplininio, sistemi-
nio ir ekologinio poZitrio koncepcijomis, moksliskai pagristomis nuostatomis
dél asmenybés ugdymo veikiant ir bendraujant, humanistinémis asmenybés
kryptingumo idéjomis. Tarpdisciplininiam poZzilriui atstovauja specialistai, ty-
rinéjantys Zmogy jvairiais aspektais, o daugiamatiSkumas reiskia jvairiy sriciy
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derinj tarpdalykiniy Ziniy apie Zmoguy ir socialine aplinka kontekste bei jy savei-
ka. Sisteminis poZiiris leidZia visus numatomus reabilitacijos proceso elemen-
tus vertinti kaip visuma, turin¢ig daugybe vidiniy sgsajy tarp savo ir iSorinés
aplinkos elementy. Ekologinis poZilris pripaZjsta daugiamate ir daugiapakope
jtaka Zmogaus raidai ir lygmeny tarpusavio rysj. Sis poziiiris leidZia i$naudoti
mikro- ir makrovisuomenés edukacinj potencialag formuojant pozityvy vaiky
elgesj- tai vaikg teigiamai veikia ir padidina palankaus adaptacijos ir reabilita-
cijos rezultato tikimybe. Veikla pagrjsto poZilirio esmé yra aktyvus vaiko socia-
linés patirties jsisavinimas ir jo jtraukimas j veiklg ir bendravima. Humanistinio
poZiirio taikymas uZtikrina vaiko vertybinio poZilrio i save ir jj supantj pasaulj
ugdymag, jvairiy jo interesy ir savirealizacijos poreikiy tenkinima. Labai svarbu
mokyti vaika produktyviy socialinés sgveikos praktiky, todél atidZiai analizuo-
jami rySiai tarp vaiko ir jo nuolat kintancios aplinkos.

Daug démesio straipsnyje skiriama svarbiausioms reabilitacinio darbo su
vaikais kryptims ir specialisty darbui aptarti. Analizuojant specialisty poziirj j
vaiky reabilitacijos esme naudotas turinio analizés metodas. Autoré apibendri-
no 64 specialisty atsakymus j nagrinéjamg problema remdamasi turinio anali-
zés metodu (taikyta atvirojo kodavimo procedira). Remiantis analizés rezulta-
tais iSskirti specialisty teiginiai (132) apie reabilitacijos esme.

Si analizé leido isskirti:

e SeSias pedagoginés, psichologinés, socialinés, medicininés, teisinés rea-
bilitacijos ir Seimos adaptacijos kategorijas ir devynias subkategorijas:
vaiko peraukléjimas, iSsilavinimo jgijimas ir profesijos pasirinkimas,
iSsiaukléjusio Zmogaus ugdymas, vaiko, kaip asmenybés, ugdymas,
adekvacios savivertés ugdymas, socialiniy igiidziy formavimas, pozity-
vios motyvacinés orientacijos formavimas, socializacija ir adaptacija, so-
cialinio statuso atkturimas;

e Kketuriolika specialisty atliekamy funkcijy: aukléjamoji, korekciné, atku-
riancioji, edukaciné, prevenciné, profesinio orientavimo, prognosting,
sociopsichologiné, organizaciné-komunikacine, socializacijos, adaptaci-
né, terapiné, tarpininkavimo, protekcine.

Tyrimas atskleidé, kad trec¢dalis specialisty prioritetinémis reabilitacijos sri-
timis laiko pedagogine ir psichologine reabilitacijas. Kas penktas specialistas at-
kreipia démes;j j socialinés reabilitacijos, susijusios su sékmingu vaiko griZimu
j visuomene, svarba. Kas septintas specialistas daugiausia démesio skiria vaiky
peraukléjimui, ju neigiamy savybiy koregavimui ir teigiamy savybiy ugdymui.
Kas aStuntas specialistas akcentuoja visuomenés normy ir taisykliy jsisavinimo
svarba. Kiti specialistai mano, kad sékmingos vaiky reabilitacijos pagrindas yra
iSsilavinimas, profesijos pasirinkimas, asmeninis tobuléjimas, saves paZinimas,
adekvatus saves vertinimas, kritinis mastymas ir sveikas gyvenimo btudas.
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Specialisty teiginiuose minimas moraliniy savybiy formavimas ir motyva-
cija lavintis bei tobuléti, gebéjimas valdyti savo elgesj ir uZmegzti santykius su
aplinkiniais. Teisinei reabilitacijai Siame procese neskiriama didelio vaidmens,
pakankamai démesio neskiriama ir adaptacijai Seimoje.

Mokslinés literatiiros analizé ir specialisty poziiirio j reabilitacijg turinio
analizés rezultatai leidzia pateikti tokj reabilitacijos apibrézima: reabilitacija -
tai visapusiska pagalba vaikui, siekiant atkurti jo psichine ir psichologine biiseng,
sveikos gyvensenos jgudZius, jstatymus gerbiantj elgesj ir sékmingai grqZinti jj j
visavertj socialinj gyvenimq uZmezgant rysius seimoje, mokykloje, visuomenéje ir
itraukiant ji j socialiniy santykiy sistemgq specializuoto ugdymo metu. Specialisty
praktiky atsakymai atitinka pedagogy, psichologuy, gydytojy, teisininky moksli-
niy tyrimy iSvadas. Reabilitacijg tokio tipo jstaigose atlieka specialistai, remda-
miesi Siy jstaigy socioedukacine logika, o specialisty darbo kryptinguma lemia
uzdaviniai, apibréZzti iy jstaigy dokumentuose.

Autorés el. pastas susirasinéjimui: rcsad-3-otdel@mail.ru
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KEY ASPECTS OF REHABILITATION
FOR CHILDREN AT RISK

Nodira Israilova

Republican Center of Social Adaptation of Children,
The Republic of Uzbekistan

Abstract

This article describes children at risk in the context of a pedagogical problem,
analyzes various interpretations of the “rehabilitation” concept in scientific literature
and explains the need for rehabilitation work with children in teachers’ practice.
On the basis of an empirical review (a questionnaire survey) a spectrum of ideas and
opinions of teachers and psychologists from different educational institutions on the
goals and objectives of rehabilitation work with children at risk and the main directions
for this work in their practical activities have been revealed. In order to analyze the
interpretations of specialists’ opinions regarding the nature and assessment of the
effectiveness of rehabilitation, a method of collecting qualitative data (questionnaire
survey, conversation) with open-ended questions was used. The author summarized the
answers of the specialists on the problem under study by the method of content analysis
using an open-coding procedure.

According to the results of the research, six rehabilitation contexts have been
identified, most specialists consider rehabilitation as comprehensive assistance
to children with the aim of successfully returning them to a full social life; involving
them into the system of social relations in the course of specially organized education;
vocational training; developing healthy lifestyle and law-abiding behavior.

Keywords: children at risk, deviant behavior, maladaptation, legal rehabilitation,
medical rehabilitation, social and pedagogical rehabilitation, comprehensive assistance
and support, professional activities, social adaptation.

Introduction
Nowadays, such objectives as creating conditions for raising a harmoniously

developed generation and finding effective approaches to minimize the risks

Copyright © 2021 Nodira Israilova. Published by Vilnius University Press. This is an Open Access article
distributed under the terms of the Creative Commons Attribution Licence, which permits unrestricted use,
distribution, and reproduction in any medium, provided the original author and source are credited
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of childhood in social and legal areas are of primary importance, which in turn
actualizes the issue of working with children at risk in pedagogical practice.

In this regard, the aim of the article is to reveal the main directions of
rehabilitation work with children at risk in the professional activity of specialists
by revealing the range of their ideas and opinions about the goals and tasks of
this work.

The object of the study is the process of rehabilitation of children at risk
in the context of analysis of various interpretations (statements, judgments,
opinions) of this phenomenon. The subject of the study: professional activity of
specialists in the process of rehabilitation of children at risk.

The first objective of this research is to characterize children at risk as
a special category of socially maladapted, deviant adolescents in need of
rehabilitation. The second one is to consider different interpretations of
“rehabilitation” contained in theoretical studies. The third objective of this study
is to substantiate different approaches to child rehabilitation. The fourth one is
to analyze the content of the concept “rehabilitation” in specialists’ answers, on
the basis of which the author’s definition of “rehabilitation” is given.

The methodological basis of the research is presented by philosophical,
sociological, psychological and pedagogical concepts revealing various causes of
deviant behavior in children at risk (Durkheim, 1991; Stepanov, 2004; Merton,
2006; Oliferenko, Shulga & Dementieva, 2008; Umarov, 2009; Hudoyarova, 2009;
Ivannikova, 2009; Larzelere et al., 2010; Hamama & Arazi, 2012; Akazhanova,
2011; McWhirter et al., 2012; Moskvina, 2015; Ambalova, 2019; Legkauskas et
al, 2017; Labella et al., 2019; Nikitskaya, 2017; Tokareva, 2019; Kuleshova &
Pogrebnaya, 2019; Yakovlev, Babushkin & Tarasenko, 2019; Sheppard, 2012;
Casper et al,, 2020, etc. ); theories of socialization (Parsons, 2002; Mardahaeyv,
2002; Mudrik, 2011, etc.) and adaptation (Durkheim, 1991; Piaget, 1994; Rean,
2006, etc.).

The work is based on the general scientific concepts of the interactive model
of personality (Emmons et al., 1986; Endler, 1981; Hjelle & Ziegler, 2014, etc.);
interdisciplinary (Ashford, LeCroy & Lortie, 2000, etc.); systemic (Bertalanffy,
1969; Richardson, 2005; Parsons, 2002; Ashford et al., 2016, etc.), ecological
(Bronfenbrenner, 1986; Germain, 1991; Waller, 2001; Goldstein & Brooks, 2005;
Sheppard, 2012; Weiss et al,, 2010, etc.) approaches; ideas of subject-subject
interaction (Ilyin, 2006; Mudrik, 2011; Slastenin et al., 2013; Paatova, 2016,
etc.); scientifically grounded provisions on the development of personality
in activity and communication (Mead, 1994; Cooley, 1994a; 1994b; Leontiev,
2004; etc.); humanistic ideas of personality orientation (Maslow, 1999; Rogers,
1994; Amonashvili, 2015, etc.).
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This work is also based on theoretical research which is dedicated to holistic
care for children atriskin the process of rehabilitation in educational institutions
of all kinds (Atabayev, 1993; Ivashchenko, 1997; Lavrentieva, 1999; Obukhova,
2000; Maslova, 2001; Gogoleva, 2004; Streltsova, 2005; Aleksandrova, 2007;
Mavrina, 2009; Umarov, 2009; Asadov & Valiev, 2009; Villalba, 2009; Makariev,
2010; Akazhanova, 2011; Horoshilova & Morozova, 2014; Kumarina, 2014;
Moskvina, 2014; Aptikieva, 2019; Yusupova & Yusupova, 2019, etc.).

The present study drew on the work of scholars who have contributed to
the development of medical (Dementieva, 1997; Savina, 2000; Sharipova,
2007; Lichko, 2009; Gogoleva, 2004, 2011; Arzikulov & Makhsumov, 2016;
Kumarina, 2013; Keeshin et al,, 2011; Brouwer, Kroeze, Crutzen, et al., 2011;
Horoshilova & Morozova, 2014; Moskvina, 2015; Temmeras & Kjgbli, 2017,
etc.); legal (Atabayev, 1993; Chernosvitov, 2002; Pankratov, Tarlo & Ermakov,
2003; Litvishkov, 2004; Akazhanova & Elshibayeva, 2009; Villalba, 2009;
Isakova, 2017, etc.); psychological (Mardahaev, 2002; Galaguzova, Shtinova &
Galaguzova, 2008; McNeil, 2012, etc.) social (McNeil, 2012; Mirsagitova, 2013;
Galaguzova, Galaguzova & Dorohova, 2015, etc.); pedagogical (Mardahaev, 2002;
Gogoleva, 2004; Sheptenko & Voronina, 2001; Kodzhaspirova & Kodzhaspirov,
2005; Galaguzova, Shtinova & Galaguzova, 2008; Makariev, 2010; Horoshilova
& Morozova, 2014; Moskvina, 2014; Sheptenko, Dronova & Gienko, 2015, etc.)
aspects of rehabilitation.

The theoretical basis of the study also includes the main provisions governing
the activities of these institutions, the objectives and goals of socio-pedagogical
rehabilitation of children based on the analysis of the Law of the Republic of
Uzbekistan “On the Prevention of Child Neglect and Juvenile Delinquency”,
29 September 2010, No. LRU-263); the Decree of the Cabinet of Ministers of
Uzbekistan “On measures to organize the activities of republican educational
and training institutions”, 17 October 2019, No. 880, etc.

Research methods: analysis of scientific and theoretical literature on the
research problem, questionnaire survey, content analysis.

At-risk children’s characteristics in the context of complex
problems

The term “children at risk” refers to the category of children, which, due to
certain circumstances of life, is subject to negative influences from the family,
society, and criminal elements that caused their maladaptation (Oliferenko,
Shulga & Dementieva, 2008), which poses a risk to children’s learning,
upbringing, development and often manifests itself in deviant behavior (Fearon

» o« TN

et al., 2010). Deviance is “lack of regulation”, “normlessness”, “anomie”, when
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values and norms are absent (Durkheim, 1991), when there is a discrepancy
between the cultural norms and goals of society and the capacity of members of
society to act in accordance with these cultural norms (Merton, 2006).

Mental and psycho-physiological disorders, social and psychological causes,
and those predetermined by age-related crises are seen as causes of deviant
behavior (Abdullina & Abdullin, 2017). Children at risk are characterized by
feelings of guilt, inadequate or low self-esteem, neurosis, aggression (Hamama
& Arazi, 2012), depression and emotional instability. All these combine to cause
anxiety, insecurity, shyness, feelings of inferiority, and dissatisfaction with their
status in the collective (Yakovlev, Babushkin & Tarasenko, 2019; Casper et al.,
2020). As a result, their behavior becomes malleable to external influences and
they quickly fall into criminal reference groups (Akazhanova, 2011).

These children are characterized by impaired interaction with teachers and
peers, increased mood instability, impulsivity, non-compliance with behavior
norms, hooliganism, damage to school property (Ambalova, 2019), and are also
diagnosed by academic failure, frequent and prolonged absences from classes
(Moskvina, 2015), leading to systematic academic failure (Ivannikova, 2009;
McWhirter et al., 2012) and school disadaptation.

Therefore, they are characterized as lazy, passive, disorganized, unstable,
selfish, stubborn, lying, rude, with a character accentuation (Stepanov, 2004). In
addition, the character of children at risk is characterized by bitterness, temper
tantrums, increased proneness to conflict (Khoroshilova & Morozova, 2014)
and manifestation of various violent actions towards their peers (Legkauskas
etal., 2017), as they are often exposed to domestic violence themselves (Miller,
2015; Jaffe et al.,, 2014).

Causes of their deviant behaviour also include: difficult child-parent
relationships, neglect (Umarov, 2009; Labella et al.,, 2019), conflict situations
and parental divorce (Xerxa et al.,, 2019), father absence (Sillekens & Notten,
2018, McLanahan et al., 2013), lack of financial security (Evans, 2004; Robbins
et al. 2012; Piotrowska et al., 2015), and as a consequence, homelessness and
vagrancy (Karabanova, 2014). These children are therefore more likely to
exhibit problematic antisocial behavior (Larzelere et al., 2010).

Children at risk are characterized by a lack of positive attitudes towards
healthy lifestyles (Sharipova, 2007) and an inability to organize their leisure
time (Barysheva, 2013; Israilova, 2014). They tend to use alcohol, drugs and
toxic substances, as a result of which they establish a negative behavior pattern
(Hudoyarova, 2009) and tend to speak untruths and blame others (Ganieva,
Latipova & Alekseeva, 2017).

They lack a clear “time perspective” (term introduced by Levin, 2000) of
the future and positive social attitudes of life prospects (getting education,
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profession), it is difficult to forecast and project personal, professional growth
and development (Nikitskaya, 2017; Tokareva, 2019; Kuleshova & Pogrebnaya,
2019), planning their future life.

For this reason, at-risk children are less adaptable in society.

Adaptation is that which provides a balance between the impact of the
organism on the environment and the reverse impact of the environment. Piaget
defines adaptation as the unity of active and passive forms of communication
between the individual and the environment, the adjustment of the environment
to the individual and the individual to the environment (Piaget, 1994). When
the equilibrium between the individual and the social environment is disturbed,
it finds expression in the manifestation of deviant behavior (Parsons, 2002).
Therefore, risks of deviant behavior are thought to lead to a greater likelihood
of negative consequences in life situations (Wright & Masten, 2005) and
are considered in terms of the disruption of the child’s environmental life
functioning under the influence of various factors: at the individual level - the
biological characteristics of children, at the microsystem level - family factors,
mesosystem — conditions created by friends or peer groups, exosystem - the
specifics of the neighborhood/learning area, etc. and macrosystem - cultural
and social levels (Ryan, 2001; Sheppard, 2012).

This cumulative effect of different risk factors often causes systemic changes
in the socialization and adaptation trajectory of children. As a result, children
develop negative socio-cultural characteristics demonstrated in physical,
mental, spiritual, intellectual, emotional, social, personal deviations, as “risk
factors (also protections) can be biological, psychological, social, spiritual,
environmental or any combination thereof” (Ashford et al., 2016, p.333).

This seems to result in difficulties in social adaptation and orientation in
the role hierarchy of social relations, they poorly perform the roles of a “child”,
“learner”, “student”, “citizen”, thus they are looking for alternative ways of
integration into society that are usually associated with offenses, which results

in their getting into specialized educational institutions.

In this respect, it is necessary to create such an environment for children,
which will have educational preventive and rehabilitative impact on them
and enables them to overcome any problems (dissatisfaction, mistakes and
trauma), as well as to develop and plan their realistic goals, and to maintain
positive and effective interaction with others (Goldstein & Brooks, 2005) This
work develops an adequate perception of both self and reality, which in turn
builds resilience to external and internal influences, and the ability to adapt to
and interact effectively with the environment. In view of a complex nature of the
reasons behind children’s deviant behavior, the need for an integrated approach
in rehabilitation work with children arises.
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Theoretical analysis of an integrated approach to the
rehabilitation of children at risk

In contemporary science, there are different contexts for the concept of
‘rehabilitation’ and a wide range of thematic areas of rehabilitation work, tasks,
principles, functions, different programs and activities, etc. are presented. For
the purposes of this paper, we will focus only on some of its aspects in relation
to the topic of the article.

The content of the concept rehabilitation (from lat. rehabilitatio) means
recovery, from lat. “re” - prefix, means “again”, “once more”, “habilitas” - suita-
bility, ability.

Being an integrative definition, rehabilitation is regarded to be at the
intersection of medicine, law, psychology, pedagogy, while using the basic
approaches inherent to it.

A number of authors (Dementieva, 1997; Sharipova, 2007; Lichko,
2009; Gogoleva, 2004, 2011; Savina, 2000; Kumarina, 2013; Horoshilova &
Morozova, 2014; Moskvina, 2015; Arzikulov & Makhsumov, 2016; Temmeras
& Kjgbli, 2017) have considered medical aspects of rehabilitation (medical
rehabilitation) highlighting its effectiveness on children at risk, based on their
physical and psychological health.

In particular, it is noted that the degree of severity of deviation in children’s
behavior (vagrancy, sexual disinhibition, a tendency to theft, addictive behavior)
depends on the presence of a psychopathic state (Dementieva, 1997) and a
disorder within the vector “disease, impaired health, development or behavior”
(Arzikulov & Makhsumov, 2016), induced by psychosomatic and neuropsychic
disorders (Gooding et al, 2016) with an adverse effect of the antisocial
environment: family, environment (Savina, 2000). For example, the frequent
and long-term gamers with some degree of computer addiction are a special
risk group in terms of health disorders (Brouwer, Kroeze, Crutzen, et al., 2011).
Metabolic disturbances, acceleration and retardation phenomena are observed
among children at risk (Horoshilova & Morozova, 2014), at the same time,
abuse and maltreatment are closely linked to neuroendocrine changes, which
can contribute to adverse health outcomes or illness (Keeshin et al.,, 2011). In
this regard, the medical aspects of rehabilitation instill skills of self-preserving
behavior that form health-preserving competencies (Moskvina, 2015).

This approach, in our opinion, makes it possible to ensure targeted
rehabilitation work on the formation of safe behavior in children, hygiene
education skills, attitudes towards a healthy lifestyle, teaching children the
skills of maintaining health and preventing bad habits.

In the juridical context, legal rehabilitation (Atabayev 1993; Chernosvitov,
2002; Pankratov, Tarlo & Ermakov, 2003; Litvishkov, 2004; Akazhanova &
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Elshibaeva, 2009) implies the legal protection of children’s rights and interests,
employment, housing solutions (Akazhanova & Elshibaeva, 2009), the
recovery of a good reputation and legal rights due to the abolition of an earlier
condemnation (Paatova, 2013).

Key aspects of this process are to provide adolescents with knowledge of the
legal system, as well as to cultivate respect for the laws of the state, the rights
and duties of a citizen, to form motives and a value system that are manifested
in legal behavior and socially significant activities (Isakova, 2017).

In this regard, legal rehabilitation should form a person who will have
respect for the laws of society and state as an integral part of his/her worldview,
which in our understanding is defined as targeted pedagogical activity aimed
at developing legal knowledge and skills of lawful conduct and law-abiding
behavior in children exposed to risk.

Restorative justice programs (mediation, victim-offender reconciliation,
etc.) are effective approaches in this regard. They are based on constructive
dialogue and enable the victim to obtain redress, psychological comfort, social
acceptance of the injustice of the incident and justice, and the offender to make
amends (moral, psychological, material, etc.) for the harm caused to the victim
(Van Ness & Strong, 2014). All of this will build responsible behavior, restore
the young person’s reputation in their immediate social environment, and avoid
the stigma of being a criminal (Wong et al., 2016).

Psychological rehabilitation is interpreted as psychological support for the
adolescent with the goal of expanding his/her personal resources targeting his/
her mental sphere in order to assist the adolescent with deviant behavior in
overcoming the idea of his/her uselessness and worthlessness as a personality
(Galaguzova, Shtinova & Galaguzova, 2008), which suggests the restoration
of the person’s psychological state and attitude towards self-government,
self-realization (Mardahaev, 2002), as well as formation of self-actualization
prerequisites, development of habits to systematically work on his/her
personality, confidence in oneself, one’s abilities and capabilities.

Thus, psychological rehabilitation is linked to the psychological well-being
of the individual. The model of subjective psychological well-being (by Ryff)
identifies six major components: self-acceptance, positive relations with others,
autonomy, environmental mastery, purpose in life, and personal growth (Diener
et. al, 2018). Thus, psychological rehabilitation is associated with positive
changes occurring at the child’s level and is often an essential component in the
manifestation of other forms of rehabilitative care (McNeil, 2012).

Social and educational rehabilitation are key aspects of child rehabilitation.

In pedagogical literature, social rehabilitation is seen as the application
of a special system of measures aimed at restoring the child’s lost ties and
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relationships, restoring his/her public status ensuring social adaptation
(Galaguzova, Galaguzova & Dorohova, 2015). Social rehabilitation helps to
complement the child’s living environment and reinforces community and
family care (Mirsagitova, 2013); it can function as a process of overcoming the
negative influences of the social environment. Accordingly, social rehabilitation
aims to reintegrate the child into society: helping the child to adapt to the new,
emerging demands of society, the community, and the profession while reducing
any economic and social difficulties that may hinder the overall rehabilitation
process (Villalba, 2009).

In the context of pedagogical approaches (Mardakhaev, 2002; Gogoleva,
2004; Sheptenko & Voronina, 2001; Kodzhaspirova & Kodzhaspirov, 2005;
Galaguzova, Shtinova & Galaguzova, 2008, Makariev, 2010; Horoshilova &
Morozova, 2014; Moskvina, 2014; Sheptenko, Dronova & Gienko, 2015) “reha-
bilitation” is seen as the restoration of impaired body functions, social, socio-
pedagogical functions and working capacity.

Pedagogical rehabilitation is the pedagogical impact on a hard-to-learn
and hard-to-reach adolescent in order to correct his/her behavior, optimize
his/her emotional state, intellectual activity, and eliminate pedagogical neglect
(Kodzhaspirova & Kodzhaspirov, 2005). Pedagogical rehabilitation strives to
form learning skills by implementing educational tasks at each training lesson
and create learning environment during extracurricular hours and activities
(Moskvina, 2014) in order to provide children with the necessary general
secondary, primary vocational education based on retraining, re-education
(Makariev, 2010) to fill gaps in knowledge. The organization of this type of
rehabilitation is regarded as one of the crucial elements of prophylactics for
children at risk, designed for the creation of positive motivation, intelligence
development, working capacity of children who are ready to cope with
life situations on their own without compromising themselves and others
(Horoshilova & Morozova, 2014), but most importantly - the creation of
sustainable positive impulse to study.

Vocational rehabilitation is used to organize and conduct vocational gui-
dance work for children and assist them in professional self-determination for
their future profession with the prospect of employment and vocational and
industrial adaptation.

One of the elements of socially useful relationships and pedagogical impact
on children is work with the family, since the family can function as a factor
of adaptation and socialization (Ovcharova, 2003; Druzhinin, 2007; Tur-Porcar,
Doménech & Mestre, 2018; Zhdanova, 2017; Latipova, 2019) and pro-social
behaviour of children (Hoffman, 2007) on the one hand, and a factor of children
maladaptation (Shoamirova, 2006; Umarov, 2009; Nechaeva, 2012; Abashina &
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Raschetina, 2017; Borisova & Plotkin, 2018; Borokhov & Borokhov, 2020) on
the other hand.

Accordingly, the formation of mechanisms for successful rehabilitation
and subsequent re-adaptation of children into society implies the need for
strengthening the physical, mental and social health of children, which is
formed in the family. The presence of a favorable microclimate in the family,
trusting parent-child relationships, contributes to the formation of the internal
regulators of children’s behavior, which, in turn, determines an effective
rehabilitation process, and therefore their optimal adaptation in society.
Therefore, working with the family is a very important type of activity in terms
of socio-pedagogical rehabilitation, since the lack of inclusion of parents in this
process reduces the effectiveness of both rehabilitation work with children and
the possibility of their subsequent re-adaptation to society.

Research-theoretical approaches in rehabilitation

Practice and research suggest that many aspects of the child’s behavior
are influenced not only by changes in lifestyle, but rather by reciprocal
relationships or interactions between the child’s unique personality traits and
the situation and environment in which the child lives. From the interactionist
perspective, the individual is believed to make substantial choices about the
environment in which they find themselves and the behaviors in which they
engage. The interactionist model of personality provides the best framework
for adequately explaining human behavior (Emmons et al., 1986; Endler, 1981).
It emphasizes the reciprocal connections between a person and their ever-
changing environment by expanding the idea of when personal characteristics
are crucial to behavior and when they play no role in shaping behavior. The
interactionist strand describes the general human situation in the environment
more broadly, so that one can include it in explaining and predicting behavior
(Bronfenbrenner, 1986; Hjelle & Ziegler, 2014).

In rehabilitation work, therefore, the interactionist paradigm is applicable to
determine the extent to which the child’s behavior is regulated by interactions,
which depend on both the ecological environment, mutual influences in the
interaction and on the child’s predispositions and active performance.

Bronfenbrenner’s (1986) ecological model recognizes the multi-dimensional
and multi-level influences on human development and their interconnectedness.
Each level is interconnected, as in the environmental system - visually
represented, as a set of concentric circles surrounding a child - and interactions
exist between stages and systems (Manzon et al., 2015). Ecological systems
theory (Germain, 1991; Weiss et al., 2010) recognizes that humans, like all
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other living things, can only be understood in the context of the systems in
which they live. A holistic view of humans is a central thing for ecological theory
(perspective). The eco-environmental perspective functions as a metaphor that
provides insight into the reciprocal transactions that happen between people
and the social environment in which they operate. Holism is a central principle
for all forms of systems theory. Holism refers to the idea that the whole is more
than the sum of its parts (Richardson, 2005); people and the environment are
part of a holistic system in which each forms the other (Ashford et al.,, 2016).

In the context of our study, using the ecosystem approach enables the
educational potential of the micro- and macro-society to shape positive behavior
in children. In turn, this increases the children’s adaptive capacity by influencing
their environment and surroundings, making their interaction between it and
the environment more adaptive. Adaptation processes are necessary for the
child’s interaction with the natural and social environment, which positively
affects and is reflected in the child’s entire ecosystem and further increases the
likelihood of a favorable outcome of adaptation and rehabilitation (Kaminski&
Claussen, 2017).

Therefore, ecosystem-based work with children involves the interaction of
actors in the educational and upbringing system, building relationships with
families, the environment, etc. From an ecosystem perspective, therefore, the
transformation of individuals, families, and communities is not only possible
but inevitable. This ecosystem perspective proposes that protective influences
can be introduced into an individual’s life through any relationship in any part
of the ecosystem (personal qualities, family strengths, a quality leisure program,
social policies that promote education, etc.) (Waller, 2001). In this regard, the
ecosystem model assumes that the child’s well-being is the responsibility not
only of the immediate social environment (family, close relatives) or school but
also of the whole community (ICDN, mahalla, children’s NGOs, etc.).

However, it is necessary to note that the individual also plays an active role
in rehabilitation work. In this regard, it is important to apply a subject-subject
approach (Cooley, Mead, Holler), which puts forward the notion that social
phenomena and processes should be seen as the result of conscious human
activity and that the study of certain social situations should not only consider
the social circumstances but also the perspective of the individuals involved in
these situations. Within the framework of the put forward theories of “mirror
self” and small groups, Charles Cooley believed that the individual self acquires
a social quality in communications, in interpersonal communication within the
primary group (family, peer group, neighborhood group).

The formation of a person’s identity is explained as a process of summation
of ‘mirror selves’, i.e. for each person, other people are the mirrors they look
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into during interpersonal communication. Under the influence of the demands
of society and the immediate environment, a person develops self-control, the
basis of which becomes the norms and values of society that he/she assimilates.

George Herbert Mead developed a theory (symbolic interactionism) ex-
plaining the process of the perception of the individual by the individual. This
theory proposes the concept of the “generalized other” represented by the
values and norms of the behavior of a group, which shape the self-perception
of its members. According to Mead, interaction in a group with others puts one
in their shoes, one sees oneself through their eyes, evaluates oneself as a whole
and one’s attributes, and acts according to these evaluations of the ‘generalized
other’ (Barnes, 2002). According to another representative of this approach,
Archibald O. Haller, the ‘significant other’ is the person whose opinions and
assessments are most important and therefore have the most significant
influence on shaping self-perception (Mudrik, 2011).

In the context of a subject-subject relationship, the “co-creation” of pro-
fessionals and the child is essential (Ilyin, 2006; Mudrik, 2011; Slastenin et al.,
2013; Paatova, 2016) with the participation of the minor’s environment. In the
context of specialized educational institutions, this is a type of relationship that
creates an organized jointactivity between students and professionals (teachers,
psychologists, and educators), peer groups, families, and representatives of
other organizations working with these institutions. This approach implies the
recognition of the child’s personality as a subject of education and rehabilitation,
a partner in the educational and rehabilitative process, which results in the
mutual enrichment of the intellectual, emotional, and activity spheres of the
participants in the process (Paatova, 2016).

The activity-based approach, grounded in the philosophical category of
subject activity (Rogers, 1994; Maslow, 1999; Leontiev, 2004, etc.), has a special
place in rehabilitation work. For example, in Leontiev’s concept, activity is
represented as an active process of assimilation of social experience by the
individual mastering communication skills and social roles in various socially
significant activities (play, learning, work, sport and recreation, creativity, etc.).
In other words, the child’s ecological environment is supported by changing
it through active participation in different types of socially relevant activities
tailored to the child’s individual psychological and age-specific characteristics,
abilities and interests.

The child’s involvement in various activities promotes self-actualization
which is seen as the highest personal need that guides the child to actualize
latent, genetically determined capacities and resources (Maslow, 1999) as a
central source of personal development that is activated by interaction with
the world. Actualization has two orientations: to ensure the development of the
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body as a whole and to actualize psychic processes related to the self (Rogers,
1994), which contributes to the social formation and development of his/her
“self-concept”. In this connection, the application of the humanistic approach,
in our opinion, will provide development of the child’s significant attitude to
himself/herself and the surrounding world, individual position, active-creative
activity, satisfaction of his/her various interests, and personal needs in self-
actualization. We see this approach as a condition for the growing children’s
individuality, self-development, self-education, the creation of the child’s self,
and interaction with others.

This process of joint activities of all specialists, the child and the child’s
environment is a movement from goal-setting to the choice of content, methods
and forms of joint activities, which naturally determines the principles of its
organization; reliance on positive principles in the spiritual and physical
development of the child with maladaptation; priority and respect for the
rights and interests of the child; use of educational, formative, career guidance,
preventive, corrective, restorative, developing directions of rehabilitation work.

In organizing rehabilitation work, the establishment of links between the
actors of the prevention system and the interaction of teachers with children
and families makes it possible to consider the phenomenon of risk of social
disadaptation and, asa consequence, their deviant behavior from the perspective
of a multidisciplinary (multi-modal) approach (Morris et al., 2017).

In this approach, specialists who study the human being from different
perspectives are systematically represented, and multidimensionality implies
a combination of diverse fields in the context of interdisciplinary knowledge
about the human and social environment and how they improve and interact.
When only one of these areas is chosen in rehabilitation, the rehabilitation
work is skewed from a systemic approach to a specific one that reduces the
effectiveness and purpose of rehabilitation. Interdisciplinarity, therefore,
implies the formulation of an initial principle of unity, which means going
beyond the boundaries of a single discipline and the sum of the possible subjects.
Interdisciplinarity presupposes complete information about the child for all
professionals who work with the child, the family, and the child’s environment.
Only under this condition will rehabilitation of the child not be carried out in
isolation, affecting any isolated behavioral disorder of the child, but will become
an integrated whole and will be able to influence all structural components of
the behavioral disorder identified in the child.

The systems approach is an approach that views any system (object) as a
set of interconnected elements (components) (Bertalanffy, 1969). In the theory
of “open systems and states of moving equilibrium”, Bertalanffy defined a
“system” as a set of elements that expresses their commonality and wholeness
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in interaction. He saw one of the aims of this theory as the establishment of
laws similar to those of the natural sciences, because of a systematic approach
to biological and social objects.

We see the systems approach as part of an overall understanding of the
educational and rehabilitative system in special educational institutions and
support for children. In the context of our research, the systemic approach means
integrating the different parts and elements of the rehabilitation process system
into a coherent whole through their interconnectedness and complementarity
by integrating all participants in the rehabilitation process on the basis of
shared value, interpersonal connections, interaction practices, and mutual
adaptation. Thus, all components of the rehabilitation process are interlinked
and interdependent, therefore ignoring one of them reduces the effectiveness
of the rehabilitation process as a whole while the systemic interaction within
all of its components increases the quality of the rehabilitation process by
allowing all projected elements of the rehabilitation process to be considered as
a single whole with manifold internal links between themselves and elements
of the external eco-environment. This approach makes it possible to present the
different aspects of the child’s development as a subject of the rehabilitation
process in a holistic way and ensures the creation of conditions for the child to
make the best decisions in different situations of life choices.

In sum, all this contributes to the development of the child’s communication
culture, provides opportunities for conscious and unconscious learning of
necessary, appropriate, and effective social interaction practices through
previously mastered social roles and forms social behavior expected by
society and conditioned by the social position associated with particular rules,
obligations and cultural norms (Solodovnikova, 2013).

Thus, the analysis of theoretical approaches to the problem of rehabilitation
and our long-term experience of working with children at risk confirms how
effectively organized pedagogical activity which is based on the ecosystem,
subject-subject, activity, interdisciplinary, humanistic approaches within an
interactive paradigm, which focuses on helping and supporting children in
solving their problems, allows timely measures to reduce secondary criminal
risk and place children in specialized educational and training institutions.

Despite the scientific-theoretical and methodological developments of
this problem in pedagogy and psychology, the current issues of adolescent
rehabilitation in the context of specialized educational institutions are relevant.

Specialized educational institutions play an important role in the orga-
nization of rehabilitation work with children at risk. The basic tasks of these
establishments are: training; vocational guidance; organization of leisure
activities; cultivation of citizenship and responsibility with an independent
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outlook and views; psychological, medical and social rehabilitation, considering
the age-specific psychophysiological inclinations, capacities and interests of
children; and protection of their lives and health. Thus, the aim of the specialists
in these establishments is to organize a process of rehabilitation for children
who will help them achieve socially validated self-fulfillment after graduation.

In order for a specialist to be able to choose effective ways of pedagogical
interaction with a child, they must clearly understand the processes and
mechanisms of all aspects of rehabilitation, to be competent in choosing
technologies and methods of education, upbringing, and development. This,
in turn, requires constant professional development of the subjects of the
children’s rehabilitation process, a high level of their pedagogical competencies,
knowledge, skills and abilities in developing the contents (plans, selection of
forms, methods, means of their implementation) of rehabilitation work. In
this connection, the importance of a thorough understanding of the children’s
rehabilitation process should be emphasized, since the development of optimal
strategies of educational impact and interaction with children requires the
ability to organize and manage this process, considering the multifactorial
nature of the problem.

It is our understanding that good theoretical training of specialists allows
them to solve the practical tasks of rehabilitation work more effectively.
Theoretical knowledge allows not only to improve teachers’ practice of working
with children atriskin organizing and conducting rehabilitation work with them,
but also to enrich theoretical knowledge and ideas about the mechanisms and
directions of this work. While theoretical training determines the professional
characteristics (qualification) of specialists that they should conduct a certain
type of rehabilitation activity, practical training is the level of abilities, skills and
work experience of the specialist, considering his or her theoretical knowledge.
Simultaneously, mastering the skills and abilities of rehabilitation work allows
the specialist to avoid the risk of making erroneous decisions, which is what led
to the importance of choosing this theme.

The sample of the study. The respondents were selected by purposive
sampling: subject teachers, psychologists, educators (N=64, hereinafter spe-
cialists) working in national educational institutions. The experience of pro-
fessional activity of two-thirds of the specialists participating in the survey is
more than five years.

Analysis of the results of the study. The functional scope of the specialists’
professional work is broad. To ensure their work, as noted above, it is necessary
to clearly understand the content of rehabilitation work with children, to be
able to define and direct this work professionally, showing readiness to build
up professional activity taking into account knowledge of the essence of
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rehabilitation work and its various approaches, which requires theoretical
training and methodological readiness of specialists.

For this reason, we have studied the opinions of specialists regarding the
essence of rehabilitation, and in the process of analysis, we have identified the
key aspects of rehabilitation work with children and the areas of work identified
by them.

An opinion is a definable attitude towards a child’s rehabilitation process,
a statement, judgment or assertion by a specialist, in which he or she gives
an assessment of the situation in reality and which allows the recipient of
information (the researcher) to conclude about the attitude that determines the
specialist’s opinion.

The aim of content analysis is to identify which areas and aspects in
rehabilitation are emphasized by professionals and to quantify and describe
these areas. In this respect, the working hypothesis was to assume that
professionals highlight different areas of work in rehabilitation, which they will
presentin their responses. We had specialists express their opinions, judgments
and assertions in writing. A written questionnaire has the advantage that
the answer can be immediately objectified. Simultaneously, content analysis
minimizes interference from the researcher and allows respondents to state the
content of the topic freely and fully. This, in our view, increases the objectivity of
the evaluation and the breadth of view of the problem.

A questionnaire survey with teachers, psychologists and educators yielded
132 statements, which were categorized into 6 categories and 9 subcategories
using an open coding content analysis method. The statements were categorized
and subcategorized according to the areas of child rehabilitation emphasized by
the interviewed professionals. The names of the categories and sub-categories
were chosen on the one hand based on the themes of the statements by the
professionals and on the other hand based on the theoretical analysis presented
above, in line with the objectives of the study. The judgment (statement) was
chosen as the unit of analysis and the unit of counting was the number of
judgments, opinions included in the category or subcategory. The results are
summarized in Table 1 in terms of categories and subcategories, examples of
statements, the number of statements included in a category or subcategory
and the percentage that these statements make up of the total number of
statements.
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Table 1
Identification of key concepts in the rehabilitation activities
of specialists and the determined attitude to the essence of
rehabilitation expressed by specialists
Mention .
- Mention
Examples of statements and opin- | frequen-
Catego- | Subcate- . -~ . frequen-
. . ions of specialists regarding the cy ab-
ries gories = cy rela-
essence of rehabilitation solute, 4
. tive, %
times
1. Peda-
gogical o
rehabilita- 41 31.06%
tion
01. Re-ed- “Complete re-education of the pu-
ucation of | pil’,“reshaping of behavior and attitude
the child | towards others’, “self-education on the
basis of introspection of one’s actions 20 15.15%
and mistakes made’, “correction of neg-
ative qualities and restoration of posi-
tive qualities’, “stops wrong-doing”
02. Ed- “Improving academic performance’,
ucation | “continuing education after graduation
and career | related to his/her interests, abilities’,
choice “the child must choose his/her profes-
. ) 12 9.09%
sional path based on the professions
he/she studied in college’, “learning the
craft, and then living the right life with
the profession”
03. Edu- “The formation of a comprehensively
catinga | developed, educated person as a result
developed | of rehabilitation’, “the development of
. , ) 9 6.82%
person moral qualities: kindness, conscience,
honesty, empathy, responsiveness’,
“building moral values”
2. Psy-
chological o
rehabilita- 40 30:3%
tion
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Continued Table 1

2.1. Devel- | “Assisting in the knowledge of oneself”,
opment of “to help the child in understanding
the child as | himself/herself as a person’, “the devel-
aperson- | opment of conscious self-knowledge in 12 9.09%
ality a pupil? ,to help the pupil in an effort '
to find his/her place in life’, “help in re-
thinking his/her life and find the right
direction in life”
2.2. De- “Developing a critical attitude toward
veloping | oneself,” “increasing their self-esteem’,
adequate | “self-analysis of their actions and the 12 9.09%
self-es- ability to be responsible for them”
teem
2.3.Forma-| “Development of the ability to cope
tion of so- with their behavior’,
cial skills | “the formation of qualities for building
relationships with the social environ- 8 6.06%
ment: family, peers, teachers’, “the abil-
ity to communicate in a non-confronta-
tional manner”
2.4.For- | “The formation of motivation for learn-
mation of | ing’“the pursuit of self-improvement’,
a pOS.ltIVE the pursuit of knowledge 8 6.06%
motiva-
tional ori-
entation
3. Social
rehabilita- 23 17.42%
tion
3.1. Social- | “Finding one’s place in society through
ization and the recognition of one’s mistakes’,
adaptation | “find your place in society’,“adoption of 16 12.12%
norms and rules accepted in society’,
“preparedness for a new life in society”
3.2.Re- “Help the pupil restore his/her good
storing name and reputation in society’, res-
social sta- | toration of the situation in society and 7 5.3%
tus one’s social status’, “help a child regain
good social standing”
4. Medical “The formation of sanitary-hygienic
r.ehablllta- skills”, “the formatzf)rzl of the vglues of 13 9.85%
tion a healthy lifestyle’, “discarding un-
healthy habits”
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Continued Table 1

5. Family “Restoration of family relations and
adaptation the safe return of the child to the fam-
ily , mteractlon”o[the c'hllld with the ‘ 9 6.82%
family members’, “rebuilding parents
lives and reintegration child to the
family”
6. Legal “Restoration of the rights of minors”"“-
rehabilita- fostering respect for the law’, “legal 6 4.55%
tion education”
Total 132 100%

The analysis of the identified key concepts in the rehabilitation activities
of specialists and the determined attitudes to the essence of rehabilitation
expressed by specialists in 132 statements allowed us to characterize and
summarize all the material obtained for analysis into separate semantic units
containing an idea of the different aspects of the rehabilitation process.

The category “Pedagogical rehabilitation” (relative frequency of men-
tion - 31.06%) takes the first place among all directions and includes three
components: re-education (relative frequency of mention - 15.15%); getting
an education and choosing a profession (relative frequency of mention -
9.09%); educating a developed person (relative frequency of mention - 6.82%).
Pedagogical rehabilitation presupposes re-education of the child, formation of a
state of self-education, a certain correction of his or her system of moral values
and orientations, as well as perceptions and preferences.

The subcategory “Re-education of the child” (relative frequency of mention -
15.15%). Re-education is the basis for rehabilitation and is associated with
changes in children’s attitudes and value orientations. The key to successful re-
education of children is seen by specialists as their ability to analyze their actions
and/or mistakes, where the emphasis shifts to the child’s inner motivation
to engage in educational work on themselves. Simultaneously, specialists pay
attention to the problem of the child’s holistic personality in all its diversity of
links and relationships with the environment. They see the ability to establish
relations and interact with the outside world as the basis for re-education. In
this area of work, we can trace the functional content of the specialists’ work:
corrective and restorative. The first is associated with the correction of negative
qualities and the second with the restoration of positive qualities, which is the
content component of re-education.

The sub-category “Getting an education and choosing a profession” (re-
lative frequency of mentioning - 9.09%) agrees with the main tasks of these
institutions, regulated by the Law of the RUz “On Education”, the Decree of
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the Cabinet of Ministers of the RUz. “On Measures to Organise the Activities of
Republican Educational Institutions”, 17 October 2019, No. 880.

Training and vocational guidance are fundamental to rehabilitation work
with children and are an element of educational and preventive work with
them. Specialists consider raising the children’s academic achievements to be
a key aspect of this work. Specialists link children’s socially approved behavior
(“the right life”) with the acquisition of a profession. Therefore, professionally
structured career guidance work with children on their professional self-
determination, considering their sphere of interest, determines the successful
trajectory of the child’s life path.

Simultaneously, content analysis has shown that specialists link further
professional adaptation of children to the professions acquired in their
institution. However, practice shows that not all children get a job in their
specialty due to changing life circumstances or interest in another profession
after leaving. Every child should therefore be able to creatively learn new
professions and activities and be able to develop his or her strategy for coping
successfully in society when they graduate. In our recommendations to the
specialists of these institutions, we advise them to give priority to this type of
rehabilitation, the essence of which consists in developing the children’s ability
to choose their profession, their readiness to master modern professions that
are in demand on the labor market and to plan their professional career by
themselves after graduation. This area of work has an educational, preventive,
and career guidance function in the activity of specialists.

The subcategory “Educating a developed person” (relative frequency of men-
tioning - 6,82%).

Among the substantive pedagogical components of the formation of a
comprehensively developed, well-educated person, specialists identify the
education of children with such moral qualities as kindness, conscience,
honesty, empathy, and responsiveness. Kindness is responsiveness, the capacity
for empathy, and an aspiration to do good to others and treat others well.
Conscience is an indicator of a person’s moral responsibility, which manifests
itself in actions, deeds, behavior, thoughts, responsibility for one’s actions to
oneself and others. Conscience is the linchpin of honesty, and honesty manifests
itself in truthfulness, sincerity in actions and is based on the observance of
social norms. The internal component of conscience and honesty is related to
the level of compliance with laws, norms, and rules in society. While empathy
manifests itselfin an orientation towards the well-being of others and the ability
to understand the problems of others, responsiveness is the willingness to help
people in all circumstances. Therefore, it is natural that specialists note the
development and formation of precisely these categories as fundamental moral
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qualities. This is because these qualities represent the basis of moral values and
act as regulators of children’s social behavior, on which they are guided in life,
and the degree of assimilation and comprehension of moral values determines
what kind of life the child will build in the future. Knowledge of moral norms
and rules helps the child make the right decision because the moral position
is revealed through actions and is formed by actions. The importance of this
aspect is therefore of great importance in the context of understanding the
orientation of children’s future actions and behavior. In this area of work,
specialists perform educational, preventive, and prognostic functions.

The category “Psychological rehabilitation” (relative frequency of men-
tion - 30.3%) plays an important role in accompanying children in their
rehabilitation process. Psychological rehabilitation is designed to create
psychological mechanisms that promote the child’s continued inner growth,
development, and, in general, the restoration of the child’s psychological status
as an individual. The psychological rehabilitation is aimed at the child’s inner
world and the realization of his or her psychological potential.

The subcategory “Development ofa child as a personality” (relative frequency
of mention - 9.09%) is a complex process, the expected result of which is the
transformation of the object into a subject of social relations. Meanwhile, the
object and the subject of social relations are two social phenomena that are
concentrated in one whole, i.e. in a personality. Specialists see the development
of the child as a personality as a process of pedagogical help to him/her in
becoming a subject, developing his/her self-cognition, discovering his/her
features and inner world. Therefore, in this type of rehabilitation, specialists
see their task as helping the child not only to cognize and create himself/herself
but also to discover the attitude of others towards himself/herself (reflection).
This stimulates the child to try realizing themselves and determine their future
by setting realistic goals in the long term (near and far). Understanding oneself
as a person is the driving motive of the child’s self-awareness. An important
component of self-awareness is self-esteem, which implies self-satisfaction,
acceptance of self, self-esteem, a positive attitude towards oneself, a coherent
“I-concept”, and this contributes to higher self-esteem.

The subcategory “Developing adequate self-esteem” (relative frequency of
mention - 9.09%). Without self-esteem, it is impossible to define oneself and to
assert oneself in both personal lives and the social environment. Self-esteem is
based on moral values. Adequate self-esteem builds the child’s self-confidence
and the ability to change, which has a positive impact on emotional well-being
and social behavior, which, in turn, increases the child’s social activity. The
ability to acknowledge one’s mistakes and to take responsibility for them is an
important quality, according to specialists, because it is based on the ability to
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be critical of oneself, to rethink one’s mistakes, and to analyze one’s actions.

The subcategory “Formation of social skills” (relative frequency of mention -
6.06%). Social skills are communication skills, social networking, and the
ability to make changes, both in one’s life and in one’s environment. The
formation of social skills (competencies) occurs through the activity of the child
himself/herself in his/her interaction with the social environment. Specialists,
therefore, attach particular importance to the development of social skills that
help children live together with others and successfully build relationships
with their social environment: family, peers, and teachers. Specialists see the
development of young people’s resilience to various social influences as their
ability to cope with their behavior in different life situations and to solve
problems constructively.

Social skills build on the child’s internal experience and enable them to
control and direct their life, guiding them to plan their life autonomously
and independently and teach them how to function more socially in society.
Social knowledge and competences provide a perspective on their ability to
function in their new social status after graduation and guide the child to make
some effort. The post-graduation social functioning of children assumes the
mastery of many socially relevant skills and competences: to be able to deal
independently with employment, social and family issues (housing, property,
household, family budget, etc.), psychological problems, to know and be able to
exercise civic rights and privileges.

The subcategory “Formation of positive motivational orientation” (relative
frequency of mention - 6.06%). Motivation is a key element in changing the
child’s behavior, the initial component of his or her self-education. It manifests
itself in a conscious inner drive, a desire to be active and to work on oneself. In
the personality of a child, specialists see a person striving for self-improvement,
acquiring and mastering knowledge, therefore in their answers, they focus on
positive motivation of children to study, so that they can continue learning after
their return, as a child should have the same opportunities as their peers to
continue to study.

In psychological rehabilitation, we can trace the socio-psychological, orga-
nizational and communication functions in the activities of specialists.

The third most frequently mentioned category (17.42%) is “Social reha-
bilitation”. Specialists see the main task of social rehabilitation as managing the
process of children’s socialization, which ultimately promotes their integration
into the system of social relations using adaptation to the social environment
and socialization, which ultimately enables them to restore their social status
in society.
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The subcategory “Socialization and adaptation” (relative frequency of
mention - 12.12%). Simultaneously, one in eight professionals notes that in
order for a child to prepare for a new life in society and to find his or her place
in society, he or she should realize his or her mistakes and accept social norms
and rules.

The subcategory “Restoration of social status”. In this aspect of rehabilitation,
professionals see their activity as helping children regain their good name,
reputation, position and social status in society to regain their good treatment
by society (relative frequency of mention - 5.3%). As a result, the child should
achieve a positive way of life that allows them to function in society as a complete
person, with their social status and reputation restored. In social rehabilitation,
specialists perform restorative, socializing and adaptive functions.

The category “Medical rehabilitation” (relative frequency of mention -
9.85%) is seen as a necessary component of children’s rehabilitation and
occupies the fourth position. Specialists see medical rehabilitation as having a
therapeutic and health-promoting function and suggests that children should
be encouraged to develop the values of a healthy lifestyle by imparting hygiene
and sanitary skills to them.

Health hasnotonly amedical butalso asocial, environmental and pedagogical
component and is seen as an important condition for the adaptation of the
human body to the changing conditions of the environment - natural and social.
Medical rehabilitation should therefore be regarded as a process of enhancing
the adaptive capacities of the child’s body and strengthening mental health.
The leading role in preserving and strengthening health is played by the child’s
conscious attitude towards his or her health and the ability to resist harmful
habits, which is emphasized by the specialists.

The category “Family adaptation” (relative frequency of mention - 6.82%).
Work with the family is a critical activity in terms of rehabilitation, because
the non-involvement of parents in this process reduces the effectiveness of
rehabilitation work with children and the possibility of their subsequent re-
adaptation into society. Therefore, the vector of work should be aimed at
solving the problems of child-parent relations and helping the family accept the
child safely after he or she leaves the institution. In this regard, specialists do
not sufficiently initiate work with families to ensure the children’s safe return
to their families and the restoration of family relationships. The study reveals
a certain contradiction between the theoretical notions of the importance of
working with families in the rehabilitation of children and the opinion of most
professionals, who do not identify family adaptation as an integral part of the
overall rehabilitation system. Only a minority of specialists point to the family
rehabilitation. Accordingly, by identifying work with the family as the main
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direction of specialists’ activity, we note that rehabilitation, and consequently
the subsequent socialization and integration of children into society after their
return from specialized educational institutions, will be effective if the children
successfully adapt within the family. This hypothesis is confirmed by both an
analysis of theoretical research by scientists and by the practice of our work
with graduates of these institutions.

Therefore, among the main functions of specialists in this direction, we
mention organizational and communication, intermediary, preventive and
prophylactic functions.

The “Legal rehabilitation” category is ranked sixth in terms of priority
(relative frequency of mention - 4.55%). Children’s mastery of legal knowledge,
values and social norms will enable them to engage in civic and legal activities
and to function as full members of society. For this reason, specialists believe
that the main purpose of legal rehabilitation is to develop legal knowledge and
arespectful attitude towards the law. Mastering the law, the ability to use it, and
respecting and complying with it stimulates and reinforces the attitudes, norms
of law, rules accepted in society in children. Simultaneously, specialists are
attentive to respect for the rights and interests of children, since safeguarding
their rights is a guarantee of the right to full development in dignity for
every child. Through the exercise of children’s rights and interests, their full
development, and subsequently their law-abiding behavior, is achieved. In this
direction of rehabilitation, the preventive, protective and safeguarding functions
of professionals can be seen.

Thus, the content analysis showed that specialists are supporters of a
comprehensive interdisciplinary approach, incorporating various types of
rehabilitation based on interdisciplinary knowledge in their activities. The
study revealed a predominant inclination of specialists towards pedagogical
and psychological types of rehabilitation. For example, for the most part, almost
one in three of the respondents surveyed indicated that this type is a higher
priority in their institution. This suggests that teachers, psychologists and
educators are more involved in rehabilitation work with children than other
specialists. According to specialists, children’s socialization and adaptation
are not less important; almost every fifth specialist mentions it. This type of
rehabilitation is the resultant final stage, characterizing the degree of positive
results achieved in rehabilitation work with children during their stay at the
specialized institution, and is an indicator of the effectiveness of specialists’
work to prepare children for independent life after graduation. It is therefore
logical that the child’s successful return to society as a law-abiding citizen has
been identified as one of the strategic objectives of rehabilitation work and its
integral component. Simultaneously, almost every seventh specialist sets tasks
to ensure a purposeful influence on the child’s behavior based on re-education
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of children, correction of negative qualities and development of positive ones,
using the child’s own potential as an active subject of the rehabilitation process:
self-education and self-analysis of his/her acts. One in eight specialists believes
that the assimilation of norms and rules of society by children is the main task
of rehabilitation. Simultaneously, an equal number of the specialists’ statements
were revealed concerning the necessity of helping the children in getting an
education, assistance in choosing a profession, as well as support in personal
development, self-knowledge, development of an adequate self-assessment,
critical thinking and formation of a healthy way of life in them. These aspects
of rehabilitation work were mentioned by one tenth of the specialists. Only
a small percentage of the statements concerned the child’s family, his/her
relations with his/her parents, and the fact that the child’s further adaptation
both in the family and society depends on how the parents meet the child. Such
areas as the formation of moral qualities and motivation for education and self-
improvement, the ability to manage one’s own behavior and build relationships
with others and the family, and conflict-free behavior were mentioned in
almost every fifteenth statement by specialists. Furthermore, the analysis has
shown that legal rehabilitation does not play a significant role and has not
yet become the leading type of a rehabilitation institution. Moreover, content
analysis allowed us to identify fourteen functions of specialists: upbringing,
correctional, restorative, educational, preventive, career guidance, prognostic,
social-psychological, organizational-communication, socialization, adaptive,
therapeutic, intermediary, protective and guarding.

Generally, practitioners’ answers fit into the context of scientific research by
pedagogues, psychologists, medical professionals and lawyers on rehabilitation
issues and correspond to the data in the scientific literature cited in the article.

Therefore, long-term experience of research work in these institutions, the
analysis of scientific literature and specialists’ opinions about rehabilitation
allow us to formulate a generalized definition of the phenomenon which
is “a comprehensive assistance to the child to restore his/her mental and
psychological state, skills to lead a healthy life, law-abiding behavior for his/
her successful returning to a full social life by establishing relations in family,
school, society and including in society”.

In conclusion, the following should be noted:

1. Children at risk are represented as a subject of a complex pedagogical
problem that can be characterized by manifestation of various forms
of social maladaptation, deviant behavior and expressed in disorder of
children’s ecological life activity under the influence of various factors
of macro-, meso- and micro-systems, which results in disruption of
adaptive equilibrium of the child with the environment.
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2. Childrenatriskneed educational, preventive and rehabilitative measures,
which are performed in educational establishments. Rehabilitation
involves a broad thematic range of activities and includes comprehensive
assistance and support of a social, legal and medical-psychological-
pedagogical nature, making it possible to view the phenomenon of
social risk and problems of child maladaptation in terms of philosophy,
sociology, psychology, pedagogy, law, medicine and other sciences. One
of the most important elements of rehabilitation work with children is
work with the family.

3. The analysis of theoretical approaches to the rehabilitation of children
at risk has shown that this phenomenon is multi-dimensional, which
suggests that leading approaches in the process of supporting and
assisting them should be used: interdisciplinary, systemic, ecological,
subject-subject, activity-based, humanistic. A key aspect of the above
approaches is teaching children productive social interaction practices.
The application of these approaches increases the effectiveness of the
rehabilitation process.

4. The analysis of different contexts of rehabilitation work in the activity
of specialists allowed us to summarize their opinions and identify 132
statements regarding the essence of rehabilitation. Six categories, nine
subcategories; nineteen key qualities, which a child should possess for
his/her successful rehabilitation; fourteen functions of specialists have
been identified; the author’s definition of “rehabilitation” was given.
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KEY ASPECTS OF REHABILITATION FOR CHILDREN AT RISK

Nodira Israilova
Republican Center of Social Adaptation of Children,
The Republic of Uzbekistan

Summary

In the conditions of the new social reality, much attention is paid to children
at risk, who due to various reasons and circumstances do not have socially
acceptable forms of behavior and are characterized by deviant behavior. Mental
and psychophysiological disorders, reasons of a social and psychological nature,
violations of interaction with family, teachers and peers, society are considered
reasons for deviant behavior. Children at risk are characterized by behavioral
non-compliance, bullying, damage to school property, academic failure,
proneness to conflict, low self-esteem, difficult parent-child relationships,
neglect, disorganized leisure activities, lack of positive attitudes towards healthy
lifestyles and a clear “time perspective”. Deviant behavior leads to a greater
likelihood of negative consequences and is seen in terms of the disruption
of the child’s environmental functioning. As a result, children are referred to
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educational institutions for rehabilitation. The spectrum of rehabilitation
work with children at risk is multidimensional, with interdisciplinary and
professional interaction. In this connection, rehabilitation is considered at the
interface of medicine, law, psychology, pedagogy and sociology, using the basic
approaches unique to it.

The medical aspect of rehabilitation is considered on the basis of children’s
physical and psychological health; the legal aspect involves the legal protection
of children’s rights and interests, the restoration of their good name and legal
rights by reversing an earlier conviction and making amends for the harm caused
to the victim; psychological rehabilitation aims to restore their psychological
state and well-being. Social rehabilitation aims at restoring the child’s lost
social ties and restoring his or her social status. Pedagogical rehabilitation is
based on the following tasks: re-education of the child, optimization of his/
her intellectual activity, training and vocational guidance. The effectiveness of
these measures is also ensured by forming a value attitude towards the family
among the children. These aspects are integrated into the systems created for
the comprehensive rehabilitation of children at risk and are performed through
the efforts of various specialists.

The main condition in rehabilitation work is to rely on principles, to select
effective forms, methods and ways of organizing joint activities between
specialists and children within the framework of subject-subject partnership
relations, based on help and support. Work with children is based on general
scientific concepts of interdisciplinary, systemic, ecological approaches;
scientifically grounded provisions on personal development in activity and
communication; humanistic ideas of personal direction. The interdisciplinary
approach systematically represents specialists who study the human being
in different aspects, multidimensionality implies a combination of different
directions in the context of interdisciplinary knowledge about the human being
and the social environment, ways of their improvement and interaction. The
systemic approach allows all projected elements of the rehabilitation process
to be considered as a single whole with manifold internal links between
themselves and elements of the external ecological environment. The ecological
approach recognizes the multi-dimensional and multi-level impact on child
development and its interconnectedness, where there is a reciprocal influence
between levels and systems. This approach allows the educational potential of
the micro- and macro-society to be harnessed in shaping children’s positive
behavior, which positively affects and is reflected in the child’s entire ecosystem,
and this further increases the likelihood of favorable outcomes of adaptation
and rehabilitation. The activity-based approach is based on the child’s active
process of assimilating social experience and incorporating it into activities and
communication. The humanistic approach is aimed at ensuring that the child
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develops a value attitude towards himself/herself and the world around him/
her, and that his/her diverse interests and individual needs for self-realization
are met. In the above-mentioned approaches, a key aspect is teaching children
necessary, appropriate and productive social interaction practices. In the context
of the interactionist paradigm, attention is paid to the reciprocal connections
between the child and his/her ever-changing environment, which broadens the
understanding in which situations personality characteristics play a decisive
role in building behavior and in which this is done by the general ecological
situation of the child.

The focus of the work was on the main areas of rehabilitative work with
children in the practical work of specialists. The content analysis method was
used to analyze specialists’ interpretations of the essence of child rehabilitation.
The author summarized the responses of 64 specialists on the problem under
study by content analysis using an open coding procedure. Based on the results
of content analysis, 132 statements by specialists regarding the essence of
rehabilitation were identified.

This analysis made it possible to highlight several aspects presented below:

e six categories of pedagogical, psychological, social, medical, legal reha-
bilitation as well as family adaptation and nine subcategories: re-
education of the child, education and choice of profession, educating a
developed person, development ofthe child asa personality, development
of adequate self-esteem, formation of social skills, formation of a positive
motivational orientation, socialization and adaptation, restoration of
social status;

o fourteen specialist functions: upbringing, remedial, restorative, edu-
cational, preventive, career guidance, prognostic, socio-psychological,
organizational and communication, socializing, adaptive, therapeutic
and recreational, intermediary, protective and guarding.

The study revealed that one-third of specialists prioritize pedagogical and
psychological rehabilitation. Every fifth specialist points to the importance of
social rehabilitation related to the child’s successful return to society, while
every seventh directs his or her activity towards re-education of the child,
correction of negative qualities and development of positive ones. Every eighth
stresses that children learn the norms and rules of society. Others believe that
education, choice of profession, such qualities as personal development, self-
knowledge, adequate self-esteem, critical thinking and a healthy lifestyle are
key to the successful rehabilitation of children.

The formation of moral qualities and motivation for education and self-
improvement, the ability to manage one’s own behavior and to build rela-
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tionships with others has also received much mention in the statements of
specialists. Additionally, legal rehabilitation does not play a significant role in the
rehabilitation process and insufficient attention is paid to the family adaptation.
On the whole, professionals are confident in the future of the children, their
judgments are imbued with concern for their wards and faith in their future.

Thus, the analysis of scientific literature and the results of the content
analysis of specialists’ opinions on rehabilitation allowed us to formulate the
definition of rehabilitation as “complex assistance to a child in restoring his/her
mental and psychological state, skills to lead a healthy life, law-abiding behavior
for his/her successful return to a full social life by establishing relations in
family, school, society and including him/her into a system of social relations
during special education”. Furthermore, the responses from practitioners fit
into the context of research by teachers, psychologists, medical professionals
and lawyers and are in line with what is presented in the scientific literature.
Rehabilitation in these institutions is performed by specialists, considering the
socio-educational logic of these institutions, and the choice of specialists’ areas
of work is determined primarily by the functional tasks set out in the regulations
of the institutions.
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