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Anotacija. Straipsnyje atskleidziami teoriniai sulétéjusios kalbos raidos ir kalbos neissivystymo diferenciniai
aspektai, analizuojamos logopedy nuomonés diferencijuojant sulétéjusios kalbos raidos ir kalbos neissivysty-
mo sutrikimus, identifikuojant $iy sutrikimy pagrindinius diferencinius pozymius ir diferencines charakte-
ristikas. Tyrimui atlikti pasirinkta kiekybinio tyrimo metodologiné prieiga, taikytas kiekybinis tyrimo duome-
ny rinkimo metodas — apklausa rastu. Tyrime dalyvavo $alies logopedai, turintys praktinés patirties teikiant
pagalbg ikimokyklinio amziaus vaikams, kuriems badinga sulétéjusi kalbos raida ir kalbos neissivystymas.
Tyrimas atskleidé pagrindinius sulétéjusios kalbos raidos ir kalbos neissivystymo diferencinius pozymius ir
juy charakteristikas. Pagrindiniai sulétéjusios kalbos raidos ir kalbos neissivystymo diferenciniai skirtumai
nustatyti atsizvelgiant j fonetinj, foneminj, leksinj semantinj, morfologinj ir sintaksinj lygmenis.

Pagrindiniai zodziai: sulétéjusi kalbos raida, kalbos neissivystymas, sulétéjusios kalbos raidos ir kalbos neissi-
vystymo diferencinés charakteristikos.

Ivadas

Ikimokykliniame amziuje tam tikry sutrikimy diferencijavimas yra sudétingas procesas (Vehkavuo-
ri & Stolt, 2018). Ivoskuviené ir kt. (2014), taip pat Nayeb ir kt. (2019) teigia, kad vaiky, turinéiy sulé-
téjusig kalbos raidg ar kalbos nei$sivystyma, ugdymas ikimokykliniame amziuje yra itin reik§mingas
$iy vaiky gerovei ir tolesniam asmenybés formavimuisi.

Uzsienio tyréjy nuomone, tiksliai identifikuoti ir diferencijuoti minétus sutrikimus vaikams labai
svarbu, nes tai gali pagerinti jy kalbos raidos vystymosi potenciala, suteikti geriausias galimybes to-
buleéti, gali lemti geresnius kalbos raidos vystymosi rezultatus vélesniame amziuje (Oberklaid et al.,
2013; Kim et al., 2016; Uilenburg et al., 2018; Nayeb et al., 2019).

Temos aktualumas ir problema. UzZsienio tyréjy (Eun et al., 2014; Hawa & Spanoudis, 2014;
Shahmahmood et al., 2016; Chilosi et al., 2019; Liike et al., 2020; Suttora et al., 2020) atlikty tyrimy
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rezultatai rodo, kad logopedams, ugdantiems ikimokyklinio amziaus vaikus, daugiausia issukiy ke-
lia sulétéjusios kalbos raidos ir kalbos neissivystymo diferencijavimas. Moksliniais tyrimais jrodyta,
kad iSoriskai kai kuriy kalbos sutrikimy struktira itin panasi ar net identiska (Ivoskuviené, 2011),
todél kartais logopedams sudétinga identifikuoti kalbos sutrikimus, tokius kaip sulétéjusi kalbos
raida ir kalbos neissivystymas. Gruzaité ir Ivoskuviené (2000) akcentuoja, kad ,iSoriskai identiski
kalbos sutrikimai turi skirtingg lingvistinio nepakankamumo atsiradimo mechanizma ir struktarg®,
todél svarbu tiksliai nustatyti $iy sutrikimy diferencinius pozymius. Siu (2015) teigimu, sudétinga
atskirti kai kuriuos sutrikimus, ypac sulétéjusia kalbos raidg nuo nedidelio kalbos neissivystymo.
Vaiky, turinéiy kalbos neissivystyma, ir vaiky, turin¢iy kity kalbos trakumy ar sutrikimy, diferen-
ciné diagnozé dél persidengianciy pozymiy kelia dideliy i$$ukiy tiek mokslininkams, tiek specialis-
tams (Shahmahmood et al., 2016).

Lietuvoje sulétéjusios kalbos raidos ir kalbos nei$sivystymo diferencinés charakteristikos moks-
liniu aspektu néra placiai analizuotos. Tiriamos problemos aktualumg pagrindzia tai, kad iki $iol
triksta moksliniy tyrimy, analizuojanciy kalbos nei$sivystymo ir sulétéjusios kalbos raidos diferen-
cinius pozymius tiek nacionaliniu, tiek tarptautiniu lygmenimis.

Probleminiai klausimai. Kokiais pozymiais remdamiesi prakting veikla jgyvendinantys logope-
dai diferencijuoja vaiky kalbos gebéjimus sulétéjusios kalbos raidos ir kalbos neissivystymo atvejais?
Kokios yra sulétéjusios kalbos raidos ir kalbos neissivystymo diferencinés charakteristikos?

Tyrimo objektas - ikimokyklinio amziaus vaiky sulétéjusios kalbos raidos ir kalbos neissivysty-
mo diferenciniai poZymiai ir jy charakteristikos.

Tyrimo tikslas — atskleisti logopedy nuomone apie ikimokyklinio amziaus vaiky sulétéjusios
kalbos raidos ir kalbos neissivystymo diferencinius pozymius ir jy charakteristikas.

Tyrimo uzdaviniai:

1. I3analizuoti sulétéjusios kalbos raidos ir kalbos neiSsivystymo pagrindines diferencines cha-
rakteristikas teoriniu lygmeniu.

2. Remiantis logopedy patirtimi, i$ryskinti pagrindines sulétéjusios kalbos raidos ir kalbos neissi-
vystymo diferencines charakteristikas fonetiniu, foneminiu, leksiniu semantiniu, morfologiniu
ir sintaksiniu lygmenimis.

Tyrimo metodologija ir metodai

Tyrimui atlikti pasirinkta kiekybinio tyrimo metodologiné prieiga, taikytas kiekybinis tyrimo duomeny
rinkimo metodas — apklausa rastu. ISanalizavus moksline literatiirg, parengtas tyrimo instrumentas —
anketa. Suformuluota 11 klausimy (10 uzdaryjy ir 1 pusiau uzdaras klausimas). Anketa sudaré trys
klausimy blokai: demografiniai duomenys; logopedy nuomoneé apie sulétéjusios kalbos raidos ir kalbos
neissivystymo diferencinius pozymius; veiksniai, lemiantys logopedy patiriamus issakius.

Kiekybinio tyrimo rezultatai apdoroti, susisteminti, aprasyti, apibendrinti, grafiskai pavaizduoti
ir pateikti procentine iSraiska naudojantis Microsoft Excel 2010 ir Microsoft Word 2010 programo-
mis. Gauti rezultatai iliustruoti paveikslais. Atlikta kiekybiné duomeny analizé, taikant aprasomaja
statistika (procentinis pasiskirstymas).

Tyrimo imtis ir respondentai. Tyrimo imtis sudaryta taikant tikslinés tyrimo imties atrankos
buda. Pagrindinis atlikto tyrimo respondenty atrankos kriterijus — logopedai, turintys patirties dir-
bant su ikimokyklinio amziaus vaikais, kuriems budinga sulétéjusi kalbos raida ir kalbos neigsivys-
tymas. Tyrime dalyvavo 102 logopedai, atitike pagrindinj atrankos kriterijy.
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Tyrimo organizavimas. Anketa pateikta elektroniniu biidu internetinéje svetainéje www.ap-
klausa.lt. Tyrimas organizuotas Lietuvos mastu. Apklausoje pakviesti dalyvauti logopedai, turintys
patirties dirbant su ikimokyklinio amziaus vaikais, kuriems budinga sulétéjusi kalbos raida ir kal-
bos neissivystymas. Tyrimas vyko 2022 m. kovo 21 d.-balandzio 25 d. Gautos 102 anketos. Tyrimo
duomenys buvo analizuojami, grupuojami. Remiantis gautais duomenimis, tyrimo rezultatais, su-
formuluotos isvados.

Tyrimo etika. Atliekant tyrimg, laikytasi etiSko citavimo, pagrindiniy etikos principy: savano-
riSkumo, anonimiskumo, privatumo ir gautos informacijos konfidencialumo. Respondentai rastu
informuoti apie apklausos tikslg, anonimiskumg. Visais tyrimo etapais laikytasi socialiniy moksly
tyrimo etikos principy (Zydzitnaité ir Sabaliauskas, 2017): 1) pagarbos asmens privatumui (dalyviy
suteikta informacija saugoma remiantis konfidencialumo ir anonimiskumo principais); 2) konfiden-
cialumo ir anonimiskumo (i$laikomas dalyviy privatumas); 3) sgzZiningumo (laikomasi visy numatyty
mokslinio tyrimo etapy).

Sulétéjusios kalbos raidos ir kalbos neiSsivystymo
diferencijavimo teoriniai aspektai

Mokslinéje literattiroje (Hawa & Spanoudis, 2014; Roth & Worthington, 2016; Fisher, 2017) nuro-
domas esminis sulétéjusios kalbos raidos ir kalbos nei$sivystymo skirtumas - vaiky, kurie pasizymi
sulétéjusi kalbos raida, kalba vystosi jprastai, bet 1éc¢iau, palyginti su tam amziaus tarpsniui badinga
kalbos raida, o vaiky, turinciy kalbos nei$sivystyma, kalba kokybiskai skiriasi nuo jprastos kalbos
raidos.

Lietuvoje tyréjai taip pat yra i§skyre tam tikry minéty sutrikimy skirtumy. Gruzaité ir Ivosku-
viené (2000), atlikusios tyrima, pagrindiniu skiriamuoju sutrikimy pozymiu traktavo laika, ,per
kurj iSugdoma vaiko kalba, atitinkanti jo biologinj amziy“ (Gruzaité ir Ivoskuviené, 2000, p. 101).
Kiti sulétéjusios kalbos raidos ir kalbos neissivystymo skirtumai, tyréjy teigimu, pastebimi teikiant
logopeding pagalba. Logopedinés pagalbos teikimo procese, ugdant vaikus, turin¢ius minéty sutri-
kimy, pastebimas skirtingas kalbos gramatinio taisyklingumo, risliosios kalbos gebéjimy, foneminio
suvokimo lygis, akivaizdis garsy tarimo ir produktyviojo bei receptyviojo zodyno skirtumai (Zr.
1 lentele).

Kaip matyti, Lietuvos tyréjai isskiria fonetinius, foneminius, leksinius semantinius, morfologi-
nius ir sintaksinius diferencinius sulétéjusios kalbos raidos ir kalbos nei$sivystymo pozymius. Esant
sulétéjusiai kalbos raidai, Zodynas sparciai pleciasi, kalboje vartojami ne tik daiktavardziai, bet ir
budvardziai, pasakojimas lengvai suprantamas. Jei kalba neissivysciusi, Zodynas tiksléja labai létai,
budvardiné leksika i$plétota nepakankamai, sunku suprasti, kg vaikas kalba.

Uzsienio mokslinéje literataroje taip pat nurodomi kalbos neissivystymo ir sulétéjusios kalbos
raidos pozymiai, leidZiantys diferencijuoti minétus sutrikimus. Chilosi ir kt. (2019) teigimu, vaikus,
turincius sulétéjusia kalbos raidg, galima identifikuoti remiantis tuo, kad vaiko gebéjimas suvok-
ti kalbg atitinka amziy, o jo kalbai badingi leksiniai ir morfologiniai trikumai ilgainiui i$nyksta.
Tyréjy nuomone, vaiky, turinciy kalbos neissivystyma, kalbai biidingos ryskesnés klaidos, pasireis-
kiancios sakiniy struktiiros (sintaksés) suvokimo, nepakankamai i§plétoto zodyno ir Zodziy siejimo
gramatiniais ry$iais trakumais, kurie galutinai nei$nyksta. Isanalizavus uzsienio moksling literatura,
isskirti sulétéjusios kalbos raidos ir kalbos neissivystymo diferenciniai pozymiai (zr. 2 lentele), pa-
nasus j aptartus Lietuvos tyréjy darbuose.
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1 lentelé

Lietuvos tyréjy mokslo darbuose (GruZaité ir Ivoskuviené, 2000, p. 101) isskiriami sulétéjusios kalbos raidos ir
kalbos neissivystymo diferenciniai poZymiai

Dl,f erencinial Sulétéjusi kalbos raida Kalbos neissivystymas
kriterijai
Fonetiniai Vaikai mégdzioja artikuliacinio aparato jude- ~ Vaikai neturi poreikio kartoti, mégdzioti kal-
diferenciniai  sius, noriai kartoja tariamus zodzius. Izoliuoti ~ béjimo aparato judesiy. Pastebimi netikslis
skirtumai garsai jprastai tariami taisyklingai. Kartais klys- artikuliacinio aparato organy judesiai. Visiems
tama tariant garsus priebalsiy samplaikose. vaikams badingi garsy tarimo trikumai (daz-
niausiai netaisyklingai tariami garsai [s], [Kk],
[g], [1], [r]). Gausu garsy tarimo klaidy prie-
balsiy samplaikose Zodziy pradzioje ir vidu-
ryje. Daznai iskraipoma Zodziy skiemeniné
struktara.
Foneminiai Gebama i$skirti garsg garsy eiléje, skiemenyse. Negebama i$skirti garso skiemenyse, zodziuo-
diferenciniai  Siek tiek sunkiau sekasi i$skirti garsa zodZiuo- se. Maziau klystama garsg i$skiriant garsy
skirtumai se. Kiek klystama skiriant panasiai skamban-  eiléje. Negebama nustatyti, ar nurodytas garsas
¢ius zodzius. Pasitaiko akustiskai panasiai yra zodyje. Tardami skiemeny eiles, vaikai
skambanciy garsy painiojimo klaidy. Gebama negeba iglaikyti nuoseklumo.
nuosekliai pakartoti skiemeny eiles.
Leksiniai Aktyvusis Zodynas sparciai tiksléja, pildomas  Aktyvusis Zodynas tiksléja labai létai. Daznai
semantiniai zodziais. Gebama jvardyti daiktus, jy ypa- klystama jvardijant daiktus, jy ypatybes, veiks-
diferenciniai  tybes, veiksmus. Kalboje daznai vartojami mus. Ypac nei$plétota budvardiné leksika.
skirtumai paprasti, pasikartojantys buidvardziai, pavyz-  Vaikai itin daznai nejvardija reciau vartojamy
dziui, didelis, maZas. Negebama jvardytire-  veiksmazodziy.
¢iau vartojamy veiksmazodziy.
Morfologiniai Gebama sudaryti priesaginius daiktavardzius Pastebima ryskiy kalbos gramatinio taisyklin-
ir sintaksiniai  (mazybinius zodzius). Sudarydami sakinius i§ gumo netikslumy. Daznai negebama sudaryti
diferenciniai  nurodyty zodziy, vaikai klysta retai. Kalboje  priesaginiy mazybiniy daiktavardziy. Klystama
skirtumai vyrauja vientisiniai sakiniai, sudaryti i§ 2-3 sudarant sakinius i$ pateikty Zodziy. Kalboje

zodziy. Pasakojimas lengvai suprantamas,
nepraleidziamos sakinio dalys.

vyrauja vieno zodzio sakiniai, gausu agrama-
tizmy. Kalbédami vaikai praleidzia kai kurias
sakinio dalis, kalboje pasitaiko minties $uoliy.
Sunku suprasti pasakojamg tekstg. Vaikai daz-
nai bendrauja garsazodziais, garsy junginiais,
netaisyklingos struktiiros Zodziais. Ekspresy-
vioji kalba papildoma mimika ar gestais.

Kaip matyti i§ 1 ir 2 lentelése pateikty duomenuy, tiek Lietuvos, tiek uzsienio autoriai i$skiria pa-
nasius nagrinéjamy sutrikimy diferencinius pozymius: fonetinius, foneminius, leksinius semantinius,
morfologinius ir sintaksinius. Uzsienio tyréjy darbuose isskiriami ir detaliai apra§omi ekspresyvio-
sios ir impresyviosios kalbos diferenciniai skirtumai.

Tyrimo imtis ir respondenty demografiniai duomenys

Pateikiamos tyrime dalyvavusiy logopedy pagrindinés demografinés charakteristikos: amzius, pedago-
ginio darbo patirtis, kvalifikacija, nurodomas jstaigos, kurioje dirba, tipas.

Anketinéje apklausoje dalyvavo jvairaus amzZiaus respondentai. Daugumos respondenty amziaus
vidurkis - 46-50 m. (19,6 %), $iek tiek maziau apklausta respondenty, kuriy amzius — 36-40 m.
(16,7 %). Daugiau negu desimtadalis apklaustyjy buvo 41-45 m. (13,7 %), 31-35 m. (12,7 %), 21-
25m. (11,8 %), 51-55 m. (10,8 %). Maziausig dalj sudaré 61-65 m. respondentai (2 %).
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2 lentelé

Uzsienio mokslinéje literatiiroje isskiriami sulétéjusios kalbos raidos ir kalbos neissivystymo diferenciniai poZymiai

ll():iftilz;l:imlal Sulétéjusi kalbos raida Kalbos neissivystymas
Ekspresyvio-  Morgan ir kt. (2020), taip pat Vargas ir kt. (2015)  Vaikui sudétinga tiksliai pakartoti keliy
sios kalbos nurodo, kad uzdelstas pirmuyjy Zodziy vartojimas ~ zodziy frazes ar Zodzius, kurie neturi
diferenciniai  kalboje gali reiksti ekspresyviosios kalbos raidos prasmés (Pham & Ebert, 2020; Taha et al.,
skirtumai vélavimg. Kaip teigia Hsu ir Iyeras (2016), Vehka- ~ 2021). Jei penkeriy mety vaikas kalba trijy
vuori ir Stolt (2018), véliau pradedami vartoti pir-  ar keturiy zodziy frazémis, jo kalbg suprasti
mieji Zodziai yra ryskiausias jspéjamasis signalas,  sunku (Simms, 2020). Retai vartojami Zo-
leidziantis atpazinti sulétéjusia kalbos raidg. Vaikai, dziai, apibiidinantys objektus, reciau tiksliai
kurie $iek tiek véliau pradeda tarti kalbos garsus,  jvardijami sudétingesni veiksmo Zodziai
zodzius, taciau jy kalbos raida vystosi nuosekliai, ~ (Suttora et al., 2020).
labiau linke pasivyti jy amziui jprastg raidos lygj,
todél tai siejama su sulétéjusia kalbos raida (Mor-
gan et al.,, 2020; Rescorla, 2011). Vaikai imituoja
kalbg ar veiksmus, bet spontani$kai nekuria zodziy
ar fraziy, kartoja kai kuriuos garsus ar Zodzius
(Hartnett, 2019). Kalboje dazniau vartojami arti-
mosios aplinkos asmenvardziai, gebama parodyti ir
jvardyti kiino dalis (Domsch et al., 2012).
Impresyvio-  Bello ir kt. (2018) nurodo, kad, esant sulétéjusiai ~ Penkeriy mety vaikas nevykdo 3-4 pakopy
sios kalbos kalbos raidai, vaiky impresyviosios kalbos jgiidziai instrukcijy (Simms, 2020), sunkiai supranta
diferenciniai  yra aukstesni negu ekspresyviosios kalbos gebéji- ilgesnius sakinius (Muiloz et al., 2014; San-
skirtumai mai. Gebama sekti ir vykdyti paprastas instrukci- savini et al., 2021).

jas (Domsch et al., 2012).

Fonetiniai ir

Sulétéjusi kalbos raida yra kalbos vélavimas, kai

Marini ir kt. (2017) nustaté, kad vaikai daz-

foneminiai néra artikuliaciniy trakumy (McLaughlin, 2011).  niau netaria tam tikry kalbos garsy.
diferenciniai  Palyginti su kalbos neissivystymo atvejais, vaikai
skirtumai re¢iau klysta diferencijuodami panasiai skamban-

¢ius garsus, geriau skiria ir atpazjsta kalbos garsus,

labiau susiformaves $iy vaiky girdimasis ir fone-

minis suvokimas (Quam et al., 2021).
Leksiniai Vaiky zodynas spar¢iai pleciasi (Chilosi et al., Zodynas nepakankamai tikslus, leksiniai
semantiniai 2019). Daiktavardiné leksika tikslesné negu veiks- jgudziai zemi (Marini et al., 2017). Kalbé-
diferenciniai mazodiné (gebama jvardyti artimiausius aplinkos dami vaikai sakinyje praleidzia prasmiskai
skirtumai objektus ir dazniausiai vartojamus veiksmazo- reik§mingus zodzius (Tomas et al., 2015).

dzius) (Bello et al., 2018). Suttora ir kt. (2020)

nustaté, kad vaikai, turintys sulétéjusia kalbos

raida, kalboje vartoja daugiau badvardziy ir veiks-

mazodziy, geba jvardyti daugiau aplinkos objekty.
Morfologiniai Sakiniy struktara sudétingéja pakankamai greitai, Vienas i$ pagrindiniy diferenciniy poZymiy,
ir sintaksiniai tobuléja kalbos gramatinio taisyklingumo gebé-  pastebimy teikiant logopedine pagalbg, - ke-
diferenciniai  jimai (Chilosi et al., 2019). Vienas i§ sulétéjusios  tveriy mety vaikai vis dar nesieja Zodziy gra-
skirtumai kalbos raidos pozymiy gali buti veiksmazodziy matiniais rysiais, daro derinimo, valdymo,

galaniy nepaisymas, daugiskaitos nevartojimas
(Morgan et al., 2020). Sulétéjusi kalbos raida gali-
ma, kai ketveriy mety vaikas kalba dviejy ar trijy
zodziy vientisiniais sakiniais, kuriuose néra papil-
diniy, jvardziy, kai trejy mety vaikas savarankiskai
neinicijuoja pokalbio ar neatsako j paprastus klau-
simus (Trauner & Nass, 2017; Simms, 2020).

kaitymo klaidy (Chilosi et al., 2019). ZodZiai
nesiejami gramatiniais ry$iais, kalbant da-
roma daug sintaksés klaidy (Muiloz et al.,
2014; Sansavini et al., 2021). Vaikai daznai
praleidzia esminius ZodzZius sakinyje, zodzius
netaisyklingai derina (Chilosi et al., 2019).
Vartojama nesusiety, nesuderinty gimine ar
skaic¢iumi zodziy, todél aplinkiniams sunku
suprasti vaiko kalbg (Tomas et al., 2015). To-
mas ir kt. (2015) nurodo, kad minéty klaidy
atsiranda tada, kai néra pakankamai iSugdyti,
susiformave ne tik sintaksiniai ar semanti-
niai, bet ir fonologiniai gebéjimai.
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Respondenty pedagoginio darbo patirtis nevienoda — nuo 1 m. iki 20 m. ir daugiau. Imtyje domi-
navo apklaustieji, kuriy darbo stazas — iki 5 m. (31,4 %). Daugiau negu ketvirtadalio respondenty
(26,5 %) pedagoginio darbo patirtis — 21 m. ir daugiau. Maziausig dalj sudaré turintieji 16-20 m.
darbo stazg (6,9 %).

Dauguma respondenty jgije logopedo kvalifikacijg (46,1 %). Daugiau negu ketvirtadalis apklaus-
tuju (28,4 %) - vyr. logopedai. Kiek maziau tyrime (23,5 %) dalyvavo logopedy, turin¢iy meto-
dininko kvalifikacija. Eksperto kvalifikacing kategorija jgije logopedai sudaré 2 proc. visy tyrime
dalyvavusiy respondenty.

Dauguma respondenty (59,8 %) dirba lopselyje-darZelyje. Daugiau negu desimtadalis dalyvavu-
siyjy tyrime dirba darzeliuose-mokyklose. Labai maza dalis respondenty (po 3,9 %) dirba privaciai
ar ankstyvojoje reabilitacijos tarnyboje (ART). 2 proc. apklaustyjy dirba pedagoginéje psichologiné-
je ar Svietimo pagalbos tarnybose.

Tyrimo rezultatai

Tyrimu siekta atskleisti sulétéjusios kalbos raidos ir kalbos nei$sivystymo diferencinius pozymius,
remiantis logopedy nuomone ir patirtimi. Gautus rezultatus iliustruoja 1-4 pav., kuriuose analizuo-
jama logopedy nuomoné ir patirtys apie sulétéjusiai kalbos raidai ir kalbos neissivystymui biadingus
fonetinius, foneminius, leksinius semantinius, morfologinius ir sintaksinius bei kitus kalbos sutrikimo
poZymius.

Logopedy nuomoné apie sulétéjusios kalbos raidos ir
kalbos neissivystymo fonetinius poZymius

Remiantis respondenty nuomone, 1 pav. pateikiami sulétéjusiai kalbos raidai ir kalbos neissivysty-
mui badingi fonetiniai pozymiai. Analizuojant ir lyginant gautus tyrimo rezultatus, nustatyta, kad
daugelis respondenty laikosi nuomoneés, jog, esant sulétéjusiai kalbos raidai, budinga klysti tariant
daugiaskiemenius Zodzius (88,2 %). Vis délto dar didesné dalis apklaustyjy (95,0 %) mano, kad
minétos klaidos biidingos kalbos neissivystymo atvejais, todél galima teigti, kad klaidos, daromos
tariant daugiaskiemenius Zodzius, budingesnés esant kalbos neissivystymui.

Nemaza dalis apklaustujy (70,6 %) mano, kad sulétéjusiai kalbos raidai budingi garsy ar skieme-
ny keitimai ir praleidimai, tac¢iau net 89,2 proc. respondenty nuomone, keisti ir praleisti garsus ar
skiemenis badinga esant kalbos nei$sivystymui. Vadinasi, garsy ar skiemeny keitimai ir praleidimai,
respondenty vertinimu, budingesni kalbos neiSsivystymui.

Siek tiek daugiau negu tre¢dalis respondenty (36,3 %) laikosi nuomonés, kad, esant sulétéju-
siai kalbos raidai, néra pastebima artikuliaciniy trikumy. Vis délto daugiau negu pusé respondenty
mano, kad sulétéjusiai kalbos raidai budingi ryskis garsy tarimo triakumai (57,9 %). Gauti rezultatai
priestarauja uzsienio tyréjy nuomonei — uzsienio mokslo darbuose nurodoma, kad sulétéjusi kalbos
raida yra kalbos vélavimas, kai néra artikuliaciniy trakumy (McLaughlin, 2011).

Vertindami kalbos neissivystyma, Siek tiek daugiau negu penktadalis respondenty (21,6 %) teigia,
kad artikuliaciniy trakumy nepastebi, taciau itin didelé dalis respondenty (76,5 %) nurodo, kad, esant
kalbos neissivystymui, pastebima ryskiy garsy tarimo trikumy. Tai patvirtina ir anksciau atlikti moks-
liniai tyrimai, kuriais atskleidziama, kad, esant kalbos neissivystymui, vaikams badingi garsy tarimo
trakumai, kad $ie vaikai dazniau netaria tam tikry kalbos garsy (Marini et al., 2017; Ivoskuviené ir
Gruzaité, 2000). Remiantis gautais rezultatais, galima teigti, kad, esant sulétéjusiai kalbos raidai, artiku-
liaciniy trikumy nepastebima, o kalbos nei$sivystymui badingi ryskas garsy tarimo trikumai.

Nemaza dalis respondenty mano, kad, esant sulétéjusiai kalbos raidai, izoliuotus garsus vaikai taria
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taisyklingai (41,2 %), o tardami zodzius i$laiko Zodziy skiemening struktiirg (46,1 %). Tai, kad vaikai,
tardami ZodZius, iSlaiko Zodziy skiemenine struktiirg esant kalbos neissivystymui, teigia daugiau negu
ketvirtadalis (25,5 %) apklaustyjy. Vis délto net 66,7 proc. respondenty minétai nuomonei nepritaria.
1 pav.

Sulétéjusiai kalbos raidai ir kalbos neissivystymui biidingi fonetiniai pozymiai, %

Néra pastebimy artikuliaciniy trikumy _ 71,6
Pastebimi ryskas garsy tarimo trakumai _ 16,7

Izoliuotus garsus taria taisyklingai

Pastebimos klaidos tariant daugiaskiemenius —3
ZodZius

Tariant ZodZius iSlaikoma ZodZiy skiemeniné
struktdra

o}
o
[

66,7

Tariant ZodZius budingi garsy ar skiemeny
keitimai, praleidimai
Taisyklingai tariami garsai priebalsiy
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©
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Pastebimi ryskas garsy tarimo triakumai _ 34,3
Izoliuotus garsus taria taisyklingai _ 44,1

Pastebimos klaidos tariant daugiaskiemenius _ 98
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Tariant ZodZius islaikoma ZodZiy skiemeniné
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Tariant ZodZius budingi garsy ar skiemeny
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=

9% ‘nforre owk)SAAISSIoU soq[ey]

Taisyklingai tariami garsai priebalsiy samplaikose
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Logopedy nuomoné apie sulétéjusios kalbos raidos ir
kalbos neissivystymo foneminius poZymius

Remiantis respondenty nuomone, 2 pav. pateikiami sulétéjusiai kalbos raidai ir kalbos neissivys-
tymui budingi foneminiai pozymiai. Analizuojant ir lyginant gautus tyrimo rezultatus, nustatyta,
kad didzioji dalis respondenty laikosi nuomoneés, jog neiSugdytas foneminis suvokimas budingas
tiek sulétéjusiai kalbos raidai (82,4 %), tiek kalbos neissivystymui (95,1 %). Galima teigti, kad, esant
sulétéjusiai kalbos raidai, foneminis suvokimas labiau islavéjes.

Gauti tyrimo duomenys atskleidzia, kad panasiai skambanciy garsy painiojimas budingesnis
esant kalbos nei$sivystymui. Taip mano 92,2 proc. respondenty. Minétina, kad 77,4 proc. respon-
denty laikosi nuomonés, jog $is pozymis budingas sulétéjusiai kalbos raidai. Tyrimo rezultatai i§

63



eISSN 2424-3299. Specialusis ugdymas / Special Education 47, 2024

dalies sutampa su kity moksliniy darby i§vadomis - teigiama, kad vaikai, turintys sulétéjusia kalbos
raidg, reciau klysta diferencijuodami panasiai skambancius garsus (Quam et al., 2021).

2 pav.

Sulétéjusiai kalbos raidai ir kalbos neissivystymui biidingi foneminiai pozymiai, %

Nepakankami foneminio suvokimo
gebéjimai

©

% ‘nloAje soprex soqrey soisnfolong

Painioja panasiai skambancius garsus

©

ISskiria garsg garsy eiléje - 64,7
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I8skiria garsg ZodZiuose - 76,5
Nuosekliai pakartoja skiemeny eiles - 78,4
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Analizuojant tyrimo rezultatus, nustatyta, kad beveik pusé apklaustyjy (42,2 %) laikosi nuomo-
nés, jog, esant sulétéjusiai kalbos raidai, vaikai geba iskirti garsg garsy eiléje. Daugiau negu trecdalis
apklaustyjy (33,3 %) mano, kad minétu atveju vaikai geba isskirti garsa skiemenyse. Daugiau negu
ketvirtadalis apklaustyjy (26,5 %) nurodé, kad vaikai geba isskirti garsa ZodZiuose. Panasi tendencija
pastebima ir kity tyréjy darbuose. Ivoskuviené ir Gruzaité (2000) teigia, kad vaikai, turintys suléte-
jusia kalbos raida, geba i$skirti garsa garsy eiléje, skiemenyse, Siek tiek sunkiau jiems sekasi i§skirti
garsa zodziuose. Kaip matyti, tai patvirtina ir atlikto tyrimo duomenys.

Vertindami kalbos neissivystyma, trecdalis apklaustyjy (30,4 %) nurodé, kad vaikai geba isskirti
garsg garsy eiléje. Ivoskuvienés ir Gruzaités (2000) teigimu, vaikai, turintys kalbos neissivystyma,
maziau klysta i$skirdami garsa garsy eiléje, negu i$skirdami jj skiemenyse ar Zodziuose. Nedidelé
dalis respondenty mano, kad vaikai, turintys kalbos nei$sivystyma, geba isskirti garsa skiemenyse
(21,6 %) ar zodziuose (17,6 %). Galima teigti, kad, esant kalbos nei$sivystymui, vaikai daug daz-
niau, palyginti su sulétéjusios kalbos raidos atvejais, negeba iskirti garso skiemenyse ar zodziuose.
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Tik trecdalis respondenty (29,4 proc.) mano, kad vaikai, turintys sulétéjusia kalbos raida, geba
nuosekliai pakartoti skiemeny eiles. Sie rezultatai priestarauja kity tyréjy daromoms isvadoms - tei-
giama, kad vaikai geba tai daryti (Ivoskuviené ir Gruzaité, 2000). Minétina, kad, vertindami kalbos
neissivystyma, kalbamajj pozymj nurodé labai mazai apklaustyjy (16,7 %). Kaip teigia Ivoskuviené
ir Gruzaité (2000), tardami skiemeny eiles vaikai, turintys kalbos nei$sivystyma, negeba islaikyti
nuoseklumo. Taigi, galima teigti, kad gebéjimas nuosekliai pakartoti skiemeny eiles badingesnis
sulétéjusiai kalbos raidai, o ne kalbos neissivystymui.

Logopedy nuomoné apie sulétéjusios kalbos raidos ir
kalbos neissivystymo leksinius semantinius poZymius

Remiantis respondenty nuomone, 3 pav. pateikiami sulétéjusiai kalbos raidai ir kalbos neissivysty-
mui badingi leksiniai semantiniai pozymiai, susije su aktyviuoju ir pasyviuoju Zodynu. Analizuojant
ir lyginant gautus tyrimo rezultatus, nustatyta, kad didzioji dalis respondenty laikosi nuomonés,
jog nepakankamai tikslus Zodynas budingas tiek esant sulétéjusiai kalbos raidai (90,2 %), tiek kal-
bos neissivystymui (91,2 %). Daugiau negu pusé respondenty (51 %) teigia, kad, esant sulétéjusiai
kalbos raidai, Zodynas sparciai plétojamas, prisipildo naujy Zodziy. Net 78,5 proc. apklaustyjy ne-
pritaria, kad minétas pozymis budingas esant kalbos neissivystymui. Tyrimo rezultatai sutampa su
kity Lietuvos ir uzsienio tyréjy iSvadomis - tai, kad, esant sulétéjusiai kalbos raidai, zodynas sparciai
plétojamas, teigia Chilosi ir kt. (2019), taip pat Ivoskuviené ir Gruzaité (2000). Kity tyréjy iSvadas
(Ivoskuviené ir Gruzaité, 2000) patvirtina ir daugumos respondenty (86,3 %) nuomone, jog, esant
kalbos neissivystymui, Zodynas tiksléja labai létai.

Didzioji dalis apklaustuyjy (92,2 %) nurodé, kad, esant kalbos neissivystymui, tiek pasyvusis, tiek
aktyvusis zodynas néra pakankamai tikslas. Siek tiek maziau apklaustyjy (80,4 %) laikosi nuomo-
nés, kad $is pozymis budingas esant sulétéjusiai kalbos raidai. Taigi, galima teigti, jog, esant sulé-
téjusiai kalbos raidai, Zodynas sparciai plétojamas, o esant kalbos neissivystymui, Zodynas tiksléja
is léto.

Panasi dalis respondenty mano, kad, esant tiek sulétéjusiai kalbos raidai, tiek kalbos neissivysty-
mui, vaikai geba jvardyti artimiausius aplinkos daiktus ir jy ypatybes. Ivoskuviené ir Gruzaité (2000)
nurodo, kad vaikai, turintys sulétéjusia kalbos raida, geba jvardyti daiktus, jy ypatybes, veiksmus, o
vaikai, kuriems budingas kalbos neissivystymas, dazniau klysta jvardydami daiktus ir jy ypatybes.
Kaip matyti, atlikto tyrimo rezultatai $iek tiek skiriasi nuo kity tyréjy daromy isvady.

Nemaza dalis respondenty (77,5 %) laikosi nuomoneés, kad vaikai, turintys sulétéjusia kalbos
raidg, kalboje vartoja paprasc¢iausius biidvardzius ir veiksmazodzius. Sie tyrimo rezultatai patvir-
tina kity moksliniy tyrimy rezultatus, kad vaikai, turintys sulétéjusig kalbos raida, kalboje vartoja
daugiau budvardziy ir veiksmazodziy, geba jvardyti daugiau aplinkos objekty negu vaikai, kuriems
budingas kalbos nei$sivystymas (Suttora et al., 2020).

Net 65,7 proc. apklaustyjy nepritaria nuomonei, kad, esant sulétéjusiai kalbos raidai, vaikai geba
jvardyti reciau vartojamus buidvardzius ir veiksmazodzius. Tai, kad $is pozymis budingas esant kal-
bos nei$sivystymui, nepritaria didesné dalis respondenty (75,5 %). Palyginus $iuos duomenis, ga-
lima teigti, kad, esant sulétéjusiai kalbos raidai, ikimokyklinio amziaus vaikai kartais geba jvardyti
re¢iau vartojamus badvardzius ir veiksmazodzius. Tai patvirtina ir moksliniai tyrimai. Ivoskuviené
ir Gruzaité (2000) teigia, kad vaikai, turintys kalbos neissivystyma, daug dazniau nejvardija reciau
vartojamy veiksmazodziy. Taigi, galima teigti, kad, palyginti su kalbos nei$sivystymo atvejais, esant
sulétéjusiai kalbos raidai, biidinga jvardyti reciau vartojamus budvardzius ir veiksmazodzius.
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3 pav.

Sulétéjusiai kalbos raidai ir kalbos neissivystymui bidingi leksiniai semantiniai poZymiai, %

Nepakankamai tikslus Zodynas

Zodynas sparciai plétojamas, prisipildo naujy zodZiy

Zodynas tiksléja labai i$ leto

Tiek aktyvusis, tiek pasyvusis Zodynas néra pakankamai tikslus
Jvardija artimiausios aplinkos daiktus, jy ypatybes

Kalboje daZnai vartoja paprasciausius badvardzius, veiksmazodzius

Jvardija reciau vartojamus budvardZius, veiksmazodzius

Daiktavardiné leksika labiau iSplétota nei veiksmaZzodiné ar
badvardiné leksika
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Daugiau negu pusé respondenty (52 %) laikosi nuomones, kad, esant sulétéjusiai kalbos raidai,
vaikai sakinyje praleidzia prasmiskai reik§mingus Zodzius. Daug didesné respondenty dalis (85,3 %)
nurodo, kad $is pozymis badingesnis esant kalbos neissivystymui. Tai patvirtina ir kity tyréjy atlikti
moksliniai tyrimai (Tomas et al., 2015). Taigi gauti duomenys atskleidzia, kad kalbos neissivystymui
budingas prasmiskai reik§mingy zodziy praleidimas sakinyje.

Itin didele dalis respondenty (92,2 %) mano, kad, esant kalbos nei$sivystymui, vaikai kalbédami
pritraksta zodziy. Mazesné dalis dalyvavusiyjy apklausoje (78,5 %) teigia, kad $is pozymis badingas
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esant sulétéjusiai kalbos raidai. Remiantis tyrimo duomenimis, galima daryti iSvada, kad minétas
pozymis budingesnis esant kalbos neissivystymui.

Remiantis respondenty nuomone, teigtina, kad vaikai, turintys sulétéjusig kalbos raida, geriau
supranta ir vykdo paprastas instrukcijas. Siai nuomonei pritaré net 88,3 proc. respondenty. Minéta
teiginj patvirtina ir Domsch ir kt. (2012) atlikto tyrimo i$vados — nurodoma, kad vaikai, kuriems bi-
dinga sulétéjusi kalbos raida, geba sekti ir vykdyti paprastas instrukcijas. Kity tyréjy teigimu (Mufioz
et al,, 2014; Sansavini et al., 2021), vaikai, kuriems bidingas kalbos neissivystymas, sunkiau supranta
ilgesnius sakinius.

Respondenty nuomone, vaiky daiktavardiné leksika labiau iSplétota negu veiksmazodiné ar btd-
vardiné tiek esant sulétéjusiai kalbos raidai (82,3 %), tiek kalbos neissivystymui (88,3 %). Taigi, gali-
ma teigti, kad vaiky, kuriems budingas kalbos nei$sivystymas, daiktavardiné leksika i$plétota geriau
negu vaiky, kuriy kalbos raida sulétéjusi. Sie rezultatai i§ dalies sutampa su kity tyréjy iSvadomis.
Bello ir kt. (2018) teigimu, esant sulétéjusiai kalbos raidai, daiktavardiné leksika yra tikslesné negu
veiksmazodiné.

Logopedy nuomoné apie sulétéjusios kalbos raidos ir
kalbos neissivystymo morfologinius ir sintaksinius poZymius

Remiantis respondenty nuomone, 4 pav. pateikiami sulétéjusiai kalbos raidai ir kalbos neissivysty-
mui badingi morfologiniai ir sintaksiniai poZymiai, susij¢ su risliosios kalbos ir kalbos gramatinio
taisyklingumo gebéjimais. Analizuojant ir lyginant gautus tyrimo rezultatus, nustatyta, kad didzioji
dalis respondenty laikosi nuomonés, jog sunkumai sieti Zodzius gramatiniais rysiais (derinimo, val-
dymo, kaitymo klaidos) (97,1 %) ir nepakankamai i$lavinti risliosios kalbos gebéjimai (96,0 %) bu-
dingi esant kalbos neissivystymui. Tai, kad Sie pozymiai biidingi esant sulétéjusiai kalbos raidai, nu-
rodé kiek maziau apklaustyjy: sunkumus sieti zodzius gramatiniais ry$iais (derinimo, valdymo, kai-
tymo klaidos) i§skyré 79,4 proc., o nepakankamai islavintus risliosios kalbos gebéjimus - 85,2 proc.
respondenty. Galima teigti, kad minéti pozymiai budingesni esant kalbos neissivystymui.

Daugiau negu pusé respondenty (51 %) pritaria teiginiui, kad, esant sulétéjusiai kalbos raidai,
sakiniy struktira sudétingéja pakankamai greitai. Tai, kad §is pozymis budingas esant kalbos neis-
sivystymui, nemano net 78,9 proc. dalyvavusiyjy apklausoje. Remiantis gautais rezultatais, galima
teigti, kad pakankamai greitai tobuléjanti sakiniy struktiira yra vienas i$ skiriamuyjy sulétéjusios kal-
bos raidos pozymiy.

Beveik pusé respondenty (44,1 %) mano, kad vaikai, kuriems badinga sulétéjusi kalbos raida,
geba sudaryti priesaginius daiktavardZius. Siai nuomonei taip pat pritaria Ivoskuviené ir Gruzaité
(2000). Penktadalis apklaustyjy (20,5 %) laikosi nuomonés, kad minimas pozymis badingas esant
kalbos nei$sivystymui. Remiantis gautais rezultatais, galima teigti, kad dalis vaiky, kuriems badingas
kalbos neissivystymas, priesaginiy daiktavardziy negeba sudaryti.

Itin didelé apklaustyjy dalis laikosi nuomonés, kad vaikai, kuriems budingas kalbos neissivysty-
mas, dazniau klysta kaitydami veiksmazodzius laikais (91,2 %) ar daiktavardzius linksniais (94,1 %),
taip pat netaisyklingai kalboje vartoja prielinksnius, prieveiksmius ar jvardzius (96,1 %). Gauti tyri-
mo duomenys atskleidzia, kad, esant kalbos neissivystymui, gausu agramatizmy. Kiek maziau res-
pondenty mano, kad veiksmazodziy kaitymo laikais (67,6 %) ir daiktavardziy kaitymo linksniais
(71,5 %) klaidos budingos esant sulétéjusiai kalbos raidai. Palyginus gautus rezultatus, galima teigti,
kad kaitymo, derinimo ir valdymo klaidos badingesnés esant kalbos nei$sivystymui.
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4 pav.

Sulétéjusiai kalbos raidai ir kalbos neissivystymui bidingi morfologiniai ir sintaksiniai poZymiai, %

Sunkumai siejant ZodZius gramatiniais rysiais: pastebimos derinimo,
valdymo, kaitymo klaidos

Nepankamai iSlavéje risliosios kalbos gebéjimai

Pakankamai greitai sudétingéja sakiniy struktdra

Gebama sudaryti priesaginius daiktavardzius

Daroma veiksmazodziy kaitymo laikais klaidy

Daroma daiktavardziy kaitymo linksniais klaidy

Netaisyklingai kalboje vartojami prielinksniai, prieveiksmiai, jvardziai
Kalboje vyrauja vientisiniai, 2—3 Zodziy sakiniai

Kalboje vyrauja 1-2 Zodziy sakiniai

Néra praleidZiamos sakinio dalys

Kalboje pasitaiko minties Suoliy

Kalboje vartojami netaisyklingos struktiiros Zodziai

Kalboje vartojama Zodziy, kurie néra suderinti gimine ir skaiciumi
Pastebima sunkumy pasakojant

Pasakojimai lengvai suprantami

W Visi$kai sutinku / sutinku

Sunkumai siejant ZodZius gramatiniais rysiais: stebimos
derinimo, valdymo, kaitymo klaidos

Nepankamai iSlavéje risliosios kalbos gebéjimai
Pakankamai greitai sudétingéja sakiniy struktdra
Gebama sudaryti priesaginius daiktavardZius
Daroma veiksmazodziy kaitymo laikais klaidy

Daroma daiktavardziy kaitymo linksniais klaidy

Netaisyklingai kalboje vartojami prielinksniai, prieveiksmiai,
jvardziai

Kalboje vyrauja vientisiniai, 2—3 ZodZiy sakiniai
Kalboje vyrauja 1-2 ZodZiy sakiniai

Néra praleidziamos sakinio dalys

Kalboje pasitaiko minties Suoliy

Kalboje vartojami netaisyklingos struktiros zodZiai

Kalboje vartojama Zodziy, kurie néra suderinti gimine ir
skaiciumi

Pastebima sunkumy pasakojant

Pasakojimai lengvai suprantami

M Visiskai sutinku / sutinku
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I$analizavus gautus duomenis, nustatyta, kad, esant sulétéjusiai kalbos raidai, kalboje vyrauja
vientisiniai 2-3 Zodziy, o esant kalbos neissivystymui, — 1-2 Zodziy sakiniai. Gauti rezultatai patvir-
tina uzsienio tyréjy i$vadas (Trauner & Nass, 2017; Simms, 2020).

Atlikus tyrima, paaiskéjo, kad, esant kalbos neissivystymui, labiau negu sulétéjusios kalbos raidos
atvejais budinga praleisti sakinio dalis. Kiek daugiau negu desimtadalis apklaustyjy (12,7 %) mano,
kad, esant kalbos nei$sivystymui, sakinio daliy nepraleidziama, net 35,3 proc. respondenty laikosi
nuomoneés, kad minimas pozymis buidingas esant sulétéjusiai kalbos raidai.

4 pav. pateikti duomenys rodo, kad itin didelé dalis respondenty (95,1 %) mano, jog, esant kalbos
nei$sivystymui, kalboje pasitaiko minties Suoliy. Kiek maziau apklaustyjy (93,1 %) nurodé, kad Siam
sutrikimui badingi netaisyklingos struktiiros Zodziai. Respondentams vertinant sulétéjusia kalbos
raida, iSryskéjo prieinga tendencija: daugiau negu pusé (73,5 %) respondenty nurodé, kad kalboje
pasitaiko minties Suoliy, kiek maziau respondenty (66,6 %) rinkosi teiginj, kad budingi netaisyklin-
gos struktiiros Zodziai. Taigi, galima teigti, kad minties Suoliai ir netaisyklingos struktairos Zodziy
vartojimas budingesni esant kalbos nei$sivystymui.

Analizuojant gautus duomenis, nustatyta, kad dauguma respondenty (94,1 %) laikosi nuomo-
nés, jog, esant kalbos nei$sivystymui, pavartojama Zodziy, nesuderinty gimine ar skai¢iumi, pas-
tebima pasakojimo sunkumy (97,0 %). Kiek maziau apklaustyjy mano, kad Sie pozymiai budingi
esant sulétéjusiai kalbos raidai: 71,6 proc. respondenty nurodé, kad kalboje vartojami gimine ar
skai¢iumi nesuderinti Zodziai, 86,3 proc. dalyvavusiyjy apklausoje rinkosi atsakymga, jog pastebima
pasakojimo sunkumy. Daugelis respondenty (79,5 %) nepritaria, kad, esant kalbos neissivystymui,
vaiky pasakojimai lengvai suprantami. Remiantis gautais rezultatais, teigtina, kad lengviau galima
suprasti vaiky, kuriems budinga sulétéjusi kalbos raida, pasakojima. Panasi tendencija nustatyta ir
kity mokslininky tyrimais.

Tyrimo rezultaty apibendrinimas ir iSvados

Remiantis moksliniy $altiniy analize, i$skirtini $ie pagrindiniai kalbos neiSsivystymo ir sulétéjusios
kalbos raidos diferenciniai skirtumai:

o Vaiky, kuriems btidinga sulétéjusi kalbos raida, vienas i§ esminiy ypatumy - jy kalba vystosi
tais paciais etapais, taciau kiek lé¢iau negu bendraamziy. Esant kalbos nei$sivystymui, patiria-
mi kalbiniai sunkumai yra ilgalaikiai, kalbos gebéjimai smarkiai skiriasi nuo bendraamziy.

o Pagrindinés sulétéjusios kalbos raidos ir kalbos neissivystymo diferencinés charakteristikos
susijusios su skirtingais kalbos i$raiskos ir kalbos suvokimo lygiais, sintaksés, morfologijos,
leksikos (semantikos), fonetikos ir foneminio suvokimo lygmenimis.

Remiantis logopedy patirtimi, sulétéjusios kalbos raidos ir kalbos neissivystymo diferencinius
skirtumus tikslinga aptarti fonetiniu, foneminiu, leksiniu semantiniu, morfologiniu ir sintaksiniu ly-
gmenimis.

o Fonetinis lygmuo. Esant sulétéjusiai kalbos raidai, nepastebima artikuliaciniy trakumy, izo-
liuoti garsai tariami taisyklingai, tariant Zodzius islaikoma Zodziy skiemeniné struktiira. Esant
kalbos neissivystymui, budingi ryskis garsy tarimo trikumai, garsai ar skiemenys keiciami,
praleidziami, klystama tariant daugiaskiemenius zodzius.

o Foneminis lygmuo. Vaikai, kuriems budinga sulétéjusi kalbos raida, rec¢iau negu vaikai, kuriy
kalba nei$sivysciusi, painioja panasiai skambancius garsus ir geba isskirti garsg garsy eiléje,
skiemenyse ar zodziuose. Vaikai, kuriems badingas kalbos neissivystymas, negeba nuosekliai
pakartoti skiemeny eiliy.
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o Leksinis semantinis lygmuo. Sulétéjusiai kalbos raidai budingi $ie pozymiai: Zodynas sparciai
plétojamas, pildomas naujais Zodziais. Vaikai, turintys §j sutrikimg, supranta ir vykdo paprastas
instrukcijas, geba jvardyti artimiausios aplinkos daiktus, jy ypatybes. Kalbos neissivystymui
budingas létas Zodyno plétojimasis, sakinyje linkstama praleisti prasmiskai reik§mingus Zo-
dzius, vaiky kalboje pastebimas zodziy stygius.

o Morfologinis ir sintaksinis lygmenys. Vaikams, turintiems sulétéjusig kalbos raida, budinga pa-
kankamai greitai sudétingéjanti sakiniy struktira. Sie vaikai geba sudaryti priesaginius daik-
tavardzius, kalba 2-3 Zodziy sakiniais, pasakojimai lengvai suprantami aplinkiniams. Esant
kalbos neissivystymui, pastebima sunkumy sieti Zodzius gramatiniais rysiais, pasireiskia nepa-
kankamai i$lavinti risliosios kalbos gebéjimai, todél vaiky, kuriems budingas kalbos neissivys-
tymas, pasakojimus suprasti sunku. Siems vaikams biidingi 1-2 ZodZiy sakiniai, minties $uoliai.
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Santrauka

Straipsnyje atskleidziami teoriniai sulétéjusios kalbos raidos ir kalbos neissivystymo diferenciniai aspektai,
analizuojamos logopedy nuomonés diferencijuojant sulétéjusios kalbos raidos ir kalbos neissivystymo su-
trikimus, identifikuojant $iy sutrikimy pagrindines diferencines charakteristikas ir diferencinius pozymius.
Tyrimui atlikti pasirinkta kiekybinio tyrimo metodologiné prieiga, taikytas kiekybinis tyrimo duomeny rinki-
mo metodas - apklausa rastu. Tyrime dalyvavo $alies logopedai, turintys praktinés patirties teikiant pagalba
ikimokyklinio amziaus vaikams, kuriems budinga sulétéjusi kalbos raida ir kalbos neissivystymas. Tyrimas
atskleidé pagrindinius sulétéjusios kalbos raidos ir kalbos nei$sivystymo diferencinius pozymius ir jy cha-
rakteristikas. Probleminiai klausimai: Kokiais poZymiais remdamiesi prakting veiklg jgyvendinantys logopedai
diferencijuoja vaiky kalbos gebéjimus sulétéjusios kalbos raidos ir kalbos neissivystymo atvejais? Kokios yra sulé-
téjusios kalbos raidos ir kalbos neissivystymo diferencinés charakteristikos?

Tyrimo tikslas — atskleisti logopedy nuomone apie ikimokyklinio amziaus vaiky sulétéjusios kalbos raidos
ir kalbos neissivystymo diferencinius pozymius ir jy charakteristikas. Tyrimo metodai: mokslinés literattiros
analizé, apklausa rastu, kiekybiné duomeny analizé. Kiekybiniame tyrime dalyvavo 102 Lietuvos logopedai,
turintys patirties dirbant su ikimokyklinio amziaus vaikais, kuriems budinga sulétéjusi kalbos raida ir kalbos
neissivystymas.

Mokslinés literattiros analizé atskleidé pagrindinius kalbos nei$sivystymo ir sulétéjusios kalbos raidos di-
ferencinius skirtumus. Vienas i§ esminiy skirtumy - esant sulétéjusiai kalbos raidai, vaiky kalba vystosi tais
paciais etapais, taciau kiek lé¢iau negu bendraamziy, o esant kalbos neissivystymui, kalbos gebéjimai itin
skiriasi nuo bendraamziy. Pagrindinés sulétéjusios kalbos raidos ir kalbos neissivystymo diferencinés charak-
teristikos susijusios su skirtingais kalbos israiskos ir kalbos suvokimo lygiais, fonetikos, fonologijos, leksikos
(semantikos), sintaksés ir morfologijos lygmenimis.

Logopedy nuomone, sulétéjusios kalbos raidos ir kalbos neissivystymo diferencinius skirtumus tikslinga
aptarti atsizvelgiant j fonetinj, foneminj, leksinj semantinj, morfologinj ir sintaksinj lygmenis. Sulétéjusiai
kalbos raidai bidinga: izoliuoty garsy taisyklingas tarimas, zodziy skiemeninés struktaros islaikymas, spar-
tus Zodyno plétojimas, pakankamai greitai sudétingéjanti sakiniy strukttira, gebéjimas sudaryti priesaginius
daiktavardzius. Kalbos neissivystymui biidinga: ry$kus garsy tarimo trikumai, negebéjimas nuosekliai pakar-
toti skiemeny eiliy, létas Zodyno plétojimasis, derinimo, valdymo, kaitymo klaidos, kalbéjimo papildymas
gestais ir mimika.

Pagrindiniai ZodzZiai: sulétéjusi kalbos raida, kalbos neissivystymas, sulétéjusios kalbos raidos ir kalbos ne-
iSsivystymo diferencinés charakteristikos.
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Abstract. The article reveals the theoretical differential aspects of delayed and underdeveloped speech and
language development, analyses opinions and experiences of speech and language therapists by differentiating
the disorders of delayed and underdeveloped speech and language development, identifying main differential
characteristics of these disorders. The methodological approach of quantitative research and a written survey
as a quantitative method for the research data collection were chosen for the research. Speech and language
therapists of Lithuania who had practical experience in providing assistance to preschool children with de-
layed and underdeveloped speech and language development participated in the study. The study revealed
main differential characteristics of delayed and underdeveloped speech and language development. The main
differential differences of delayed and underdeveloped speech and language development are observed at the
phonetic, phonological, lexical and semantic, morphological and syntactic levels.

Keywords: delayed speech and language development, speech and language underdevelopment, differential char-
acteristics of delayed and underdeveloped speech and language development.

Introduction

In pre-school age, differentiation of specific disorders is a complex process (Vehkavuori, Stolt,
2018). Nayeb, Lagerberg, Westerlund, Sarkadi, Lucas, Eriksson (2019), Ivoskuviené, Mamoniené,
Peciuliené, Stosiuviené (2014) put it that education of children with delayed or underdeveloped
speech and language development at pre-school age is highly significant for child’s wellbeing, further
formation of one’s personality.

According to foreign authors, accurate identification and differentiation of these disorders is very
important for children because it can improve the developmental potential of speech and language
development in children, provide the best opportunities for improvement and can lead to better
results at a later age (Kim, Kim, Lee, Jeon, 2016; Nayeb et al., 2019; Oberklaid, Baird et al., 2013;
Uilenburg, Wiefferink, Verkerk et al., 2018).
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Relevance and problem of the topic. Results of research works by foreign authors (Liike, Rit-
terfeld, Grimminger, Rohlfing, Liszkowski, 2020; Suttora, Guarini, Zuccarini, Aceti, Corvaglia,
Sansavini, 2020; Chilosi, Pfanner, Pecini, Salvadorini, Casalini, Brizzolara, Cipriani, 2019; Shah-
mahmood, Jalaie, Soleymani, Haresabadi, Nemati, 2016; Eun, Lee, Kim, 2014; Hawa, Spanoudis,
2014) demonstrate that differentiation of delayed and underdeveloped speech and language devel-
opment raises most of the challenges for speech and language therapists educating pre-school age
children. Scientific studies have proven that the external structure of some speech and language
disorders is extremely similar or even identical (Ivoskuviené, 2011); therefore, it is sometimes dif-
ficult for speech and language therapists to identify speech and language disorders such as delayed
speech and language development and underdevelopment of speech and language. As Gruzaité,
Ivoskuviené (2000) emphasise, “externally identical speech and language disorders have a different
mechanism and structure of linguistic impairment”; therefore, it is important to precisely identify
the differential characteristics of these disorders. Siu (2015) puts it that it is difficult to differentiate
some of the disorders, especially delayed speech and language disorder from mild underdevelop-
ment of speech and language. Due to the overlapping features, the differential diagnosis for either
children with delayed speech and language delay or children with other speech and language im-
pairment or disorders poses significant challenges for both researchers and professionals (Shah-
mahmood, Jalaie et al. 2016).

In Lithuania, the differential characteristics of delayed and underdeveloped speech and language
development have not been extensively analysed at the scientific level. The relevance of the re-
searched problem is illustrated by the fact that until now there is a lack of scientific research analys-
ing the differential characteristics of delayed and underdeveloped speech and language development
both at the national and international level.

The problem question. According to what criteria do speech and language therapists working prac-
tically differentiate children’s speech and language abilities in cases of delayed speech and language
development and underdeveloped speech and language?

The research aim is to reveal the opinion and experience of speech and language therapists on
the main differential characteristics of delayed speech and language development and underdevel-
oped speech and language in preschool in pre-school age children.

Research objectives:

1. To reveal the main differential characteristics of delayed and underdeveloped speech and lan-
guage development at the theoretical level.

2. Based on the experience of speech and language therapists, to reveal the main differential
characteristics of delayed and underdeveloped speech and language development at the pho-
netic, phonological, lexical and semantic, morphological and syntactic levels.

Research Methodology and Methods

The methodological approach of quantitative research and a written survey as the quantitative re-
search data collection method were chosen for the research. First of all, scientific literature was
investigated, which substantiated the design of the research instrument, a questionnaire. The ques-
tionnaire of 11 questions (10 closed type and 1 semi-closed type) was formulated, consisting of 3
blocks of questions: demographic data, opinion of speech and language therapists on the differential
characteristic of delayed and underdeveloped speech and language development, factors determin-
ing challenges experienced by speech and language therapists.
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The results of the quantitative research were processed, described, summarised, systematised,
graphically represented and calculated by percentage using Microsoft Excel 2010 and Microsoft
Word 2010 programs. The results obtained during the study were illustrated with figures. The quan-
titative data analysis was carried out.

Research sample and respondents. The research sample was formed while applying the method
of purposive sampling. The main criterion for selecting the respondents of the conducted research
was speech and language therapists having experience of working with pre-school age children with
delayed and underdeveloped speech and language development. 102 speech and language thera-
pists having experience of working with pre-school age children with delayed and underdeveloped
speech and language development took part in the survey.

Organisation of the research. The questionnaire was presented electronically on the web site at
www.apklausa.lt. The organised survey extended across Lithuania. Speech and language therapists
with experience in working with pre-school children with delayed and underdeveloped speech and
language development were invited to participate in the survey. The survey was conducted between
21 March 2022 and 25 April. 102 questionnaires were received. The obtained research data was
analysed and grouped. Based on the received data, research results, conclusions were drawn.

Research ethics. During the research, the main ethical principles were observed: principles of free
will, anonymity, privacy and confidentiality of the obtained information. The respondents were in-
formed in writing about the purpose of the survey and anonymity assurance.

Theoretical Aspects of Differentiation of Delayed and
Underdeveloped Speech and Language Development

The scientific literature points to the fundamental difference between these disorders which is that
children with delayed development of speech and language develop their language in a normal se-
quence, but more slowly compared to regular development characteristic to that age group, whereas
speech and language of children with underdeveloped speech and language is qualitatively different
from normal speech and language development (Fisher, 2017; Hawa, Spanoudis, 2014; Roth, Wor-
thington, 2016).

In the national context, it is noticeable that Lithuanian authors distinguish certain differences
between the mentioned disorders. In the study carried out by the Lithuanian authors, the main
distinguishing feature of the disorders was defined: “the time during which the child’s speech and
language is developed and which corresponds to one’s biological age”, and other differences between
these disorders, according to the authors, are noticeable in the process of providing speech and
language therapy (Gruzaité, Ivoskuviené, 2000, p. 101). The authors of the study indicated that in
the process of providing speech and language therapy in the education of children with these disor-
ders, a different level of grammatical correctness, coherent language skills, phonemic awareness was
observed, as well as clear differences in the pronunciation of sounds and productive and receptive
vocabulary were identified (see Table 1).

It can be noted that Lithuanian authors indicate phonetic, phonological, lexical, semantic, morpho-
logical and syntactic differential characteristics of delayed and underdeveloped speech and language.
In a case of the delayed speech and language development, the vocabulary develops rapidly, not only
nouns, but also adjectives are used in the language, narrations are easy to understand; whereas in a case
of speech and language underdevelopment, the vocabulary becomes accurate very slowly, the adjective
lexicon is not sufficiently developed, it is difficult to understand the language of these children.
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Table 1

In scientific literature at the national scale, the differential features of delayed speech and language development
and underdeveloped speech and language are distinguished.

Differential criteria

Delayed speech and language development

Underdeveloped speech and language

Phonetic differen-
tial characteristics

Children imitate the movements of the ar-
ticulatory speech apparatus, willingly repeat
the spoken words. Usually, isolated sounds
are pronounced correctly. Sometimes, mis-
takes are made when pronouncing sounds
in consonant clusters.

Children do not need to repeat or imitate
the movements of the speech apparatus.
Imprecise movements of the organs of the
articulatory apparatus are observed. All
children have defects in the pronunciation
of sounds (usually the sounds [s], [k], [g],
(1], [r] are pronounced incorrectly). There
are a lot of pronunciation errors in conso-
nant clusters at the beginning and in the
middle of words. Often, they distort the
syllabic structure of words.

Phonological dif-
ferential character-
istics

Are able to distinguish a sound in a se-
quence of sounds, in syllables. It is a lit-

tle more difficult to identify the sound in
words. There are some mistakes in distin-
guishing similarly sounding words. Confu-
sion errors occur between acoustically simi-
lar sounds. Are able to consistently repeat
sequences of syllables.

Unable to distinguish a sound in syllables,
words. Make less mistakes in distinguish-
ing a sound in a sequence of sounds. Are
unable to determine if the given sound is in
the word. Children are unable to maintain
consistency when pronouncing syllable se-
quences.

Lexical/ semantic
differential charac-
teristics

The active dictionary is quickly becoming
more accurate and filled with words. Are
able to name objects, their characteristics,
actions. The simplest, repetitive adjectives,
for example, big, small are often used in the
language. Are unable to name less frequent-
ly used verbs.

The active dictionary is very slowly becom-
ing more accurate. They make mistakes
more often when naming things, their
characteristics, actions. The adjectival lexi-
con is not particularly developed. Children
significantly more often do not name less
frequently used verbs.

Morphological/
syntactic differen-
tial characteristics

Are able to form suffixed nouns (diminu-
tive words). It is rare to make a mistake
when making sentences from the given
words. The language is dominated by simple
sentences consisting of 2-3 words. The nar-
rations are easy to understand, parts of the
sentence are not missed.

Clear inaccuracies in the grammatical
regularity of the language are observed. Are
often unable to form suffixes, diminutive
nouns. Often make mistakes when making
sentences from the given words. One-word
sentences, incorrect grammar prevail in

the language. When speaking, children
miss some parts of the sentence; jumps of
thought occur in the speech. It is difficult to
understand the narrated text. These children
often communicate using imitative words,
sound combinations and irregularly struc-
tured words. Expressive speech is supple-
mented by facial expressions or gestures.

Analysing foreign scientific literature, it can be observed that scientists also indicate character-
istics of speech and language underdevelopment and delayed speech and language development,
which would allow these disorders to be differentiated. Chilosi, Pfanner et al. (2019) indicated that
children with delayed speech and language development can be identified on the basis of the follow-
ing features: when the child’s speech and language comprehension is age-appropriate and language-
specific lexical and morphological disorders “disappear” over time. According to these authors
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(2019), the speech of children with underdeveloped speech and language is characterised by more
significant errors manifested in the perception of the structure of sentences (syntax), insufficiently
developed vocabulary and deficiencies in grammatically linking words, which do not completely
disappear over time. After the analysing of the literature by foreign authors, similar differential fea-
tures of delayed speech and language development and underdeveloped speech and language were
observed (see Table 2).

Table 2

In foreign scientific literature, the differential characteristics of delayed speech and language development and
underdeveloped speech and language are distinguished.

Differential criteria

Delayed speech and language development

Underdeveloped speech and language

Differential charac-
teristics of expres-
sive speech and
language

Morgan et al. (2020) and Vargas, Mezzomo,
de Freitas (2015) indicate that delayed use of
the first words in speech may indicate a delay
in the development of expressive language.
According to Hsu, Iyer (2016) and Vehka-
vuori, Stolt (2018), the later use of first words
is identified as the most prominent warning
signal for recognising delayed speech and
language development. Children who started
to pronounce speech sounds, words a little
later, whose speech and language develop-
ment is sequential, are more likely to catch
up with the normal level of development,
which is why it is associated with delayed
speech and language development (Morgan
et al., 2020; Rescorla, 2011). Children imitate
speech or actions, but do not spontaneously
create words or phrases, repeat some sounds
or words (Hartnett, 2019). In speech, they use
personal names found in the close environ-
ment more often, are able to point and name
body parts (Domsch, Richels, Saldana et al.,
(2012).

It is difficult to accurately repeat multi-
word phrases or words that do not make
sense (Taha, Stojanovik, Pagnamenta,
2021; Pham, Ebert, 2020). If a five-year-
old child is speaking in three- or four-
word phrases, it is difficult to understand
the child’s speech (Simms, 2020). In
speech, they rarely use words that de-
scribe objects, less often accurately name
more complex action words (Suttora,
Guarini, Zuccarini, Aceti, Corvaglia, San-
savini, 2020).

Differential charac-
teristics of impres-
sive language and
speech

Bello, Onofrio, Remi, Caselli (2018) indicate
that children with delayed speech and lan-
guage development have higher impressive
speech and language skills than expressive
speech and language skills. Are able to follow
and perform simple instructions (Domsch,
Richels, Saldana, et al., (2012).

A five-year-old child does not follow in-
structions comprising 3-4 steps (Simms,
2020). One has more difficulty in un-
derstanding longer sentences (Mufioz,
Carballo, Fresneda, Mendoza, 2014; San-
savini, Favilla, Guasti, Marini, Millepiedi,
Di Martino, et al., 2021).

Phonetic and pho-
nological differen-
tial characteristics

Delayed speech and language development is
a speech and language delay with the absence
of articulatory disorders (McLaughlin, 2011).
They make fewer mistakes when differenti-
ating similar-sounding sounds, distinguish
and recognise speech sounds better (Quam,
Cardinal, Gallegos, Bodner, 2021). The results
of the conducted study show that the auditory
and phonemic awareness of these children is
better formed (Quam, Cardinal et al., 2021).

A study by Marini, Ruffino, Sali, Molteni
(2017) found that these children were
more likely to omit certain speech
sounds.
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Differential criteria

Delayed speech and language development

Underdeveloped speech and language

Lexical/ semantic
differential charac-
teristics

The vocabulary of these children develops
rapidly (Chilosi et al., 2019). The noun lexi-
con is more accurate than the verb lexicon

(a child can name the closest environmental
objects and commonly used verbs) (Bello et
al.,, 2018). Suttora et al. (2020) found out that
children with delayed speech and language
development use more adjectives and verbs in
their speech and are able to name more envi-
ronmental objects.

Vocabulary is not accurate enough, lexi-
cal skills are lower (Marini, Ruffino, Sali,
Molteni, 2017). When speaking, they
omit significant words in a sentence (To-
mas, Demuth, Smith-Lock, Petocz, 2015).

Morphological/
syntactic differen-
tial characteristics

The structure of sentences becomes more
complex quickly enough and the abilities of
grammatical correctness of speech and lan-
guage improve (Chilosi, Pfanner et al., 2019).
One study found that one of the features of
the delayed speech and language development
could be neglect of verb endings, not using
plurals in speech and language (Morgan,
Delehanty, et al., 2020). Delayed speech and
language development can occur when a four-
year-old child speaks in two- to three-word
complete sentences that do not contain ob-
jects, pronouns, when a three-year-old child
does not independently initiate a conversation
or answer simple questions (Trauner, Nass
2017; Simms, 2020).

One of the main differential features that
can be observed in the process of pro-
viding speech and language therapy is
when four-year-old children still do not
grammatically link words, make errors

of grammatical agreement, control and
inflection (Chilosi et al., 2019). They do
not grammatically link words, make more
syntactical errors when speaking (Mufioz,
Carballo, Fresneda, Mendoza, 2014; San-
savini, Favilla, Guasti, Marini, Millepiedi,
Di Martino et al., 2021). They often omit
key words in a sentence, irregularly com-
bine words with each other (Chilosi et al.,
2019). In speech and language, they use
words that are not linked, agreed in gender
or number, so it is difficult for others to
understand children’s speech and language
(Tomas et al.,, 2015). These foreign authors
(2015) point out that such errors occur
when not only syntactic and semantic
abilities, but also phonological abilities are
not developed enough.

From the data presented in Tables 1 and 2, it can be observed that Lithuanian and foreign authors
distinguish similar differential characteristics of these disorders. Both Lithuanian and foreign au-
thors indicate phonetic, phonological, lexical, morphological, syntactic, semantic differential features
of these disorders. In the literature by foreign authors, the differential characteristics between ex-
pressive and impressive speech and language are more widely described and distinguished.

Research Sample and Demographic Data of the Respondents

The main demographic characteristics of the speech and language therapists who participated in the
study, such as age; pedagogical work experience; qualification; the type of institution where one works,
are presented.

Respondents of various ages participated in the questionnaire-based survey. The average age of
the majority of the respondents was between 46 and 50 years (19.6%), the age of slightly fewer re-
spondents in the study was 36-40 years (16.7%). More than one tenth of the surveyed were 41-45
(13.7 %), 31-35 (12.7%), 21-25 (11.8 %), 51-55 (10.8%) years old. The least number of respondents
aged 61-65 (2%) participated in the survey.
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The respondents having varying pedagogical work experience participated in the study: from 1
year to 20 years and more. Respondents with up to 5 years of work experience dominate the sample
(31.4%). More than a quarter (26.5%) of the respondents have 21 and more years of teaching experi-
ence. The smallest part of the respondents (6.9%) had 16-20 years of work experience.

Speech and language therapists having the speech and language therapy qualification predominate
(46.1%). More than a quarter (28.4%) of those interviewed are senior speech and language therapists.
A slightly smaller number (23.5%) of the respondents who participated in the study are speech and
language therapists having the methodologist qualification. Speech and language therapists having
the qualification category of an expert made up 2% of all respondents who participated in the study.

Most (59.8%) of the respondents work in a nursery-kindergarten. More than a tenth of the inter-
viewees who took part in the study work in kindergarten-schools. A very small proportion (3.9%
each) of those interviewed work privately or in an early rehabilitation service. 2% of the respondents
work in psychological pedagogical or educational support services.

Research Results

The aim of the study was to reveal the differential characteristics of delayed and underdeveloped
speech and language development, based on the opinion and experience of speech and language
therapists. The obtained results are illustrated in Figures 1-4 which analyse the opinion and ex-
periences of speech and language therapists on the characteristics of delayed and underdeveloped
speech and language development: phonetic, phonological, lexical and semantic, morphological and
syntactic and other features of speech and language disorders.

The Opinion of Speech and Language Therapists on the Phonetic Features of Delayed
and Underdeveloped Speech and Language Development

According to the respondents, Fig. 1 shows the phonetic features of delayed and underdeveloped
speech and language development. Analysing and comparing the obtained research results, it was
observed that the majority of respondents agree that the delayed speech and language development
is characterised by errors in pronouncing polysyllabic words (88.2%), but a larger part of the re-
spondents (95%) say that such errors are characteristic to speech and language underdevelopment,
so it is possible to state that errors in pronouncing polysyllabic words are more typical in cases of
speech underdevelopment.

A considerable part of the respondents (70.6%) agree that the delayed speech and language devel-
opment is characterised by substitution and omissions of sounds or syllables, but even 89.2% of the
respondents agree that substitution and omissions of sounds or syllables are characteristic to the un-
derdevelopment of speech and language. Thus, substitutions and omissions of sounds or syllables, ac-
cording to the respondents, are more characteristic to the underdevelopment of speech and language.

A little more than a third of the respondents (36.3%) agree that there are no clear articulatory
disorders in a case of the delayed speech and language development. However, more than half of
the respondents agree that the delayed speech and language development is characterised by clear
disorders in the pronunciation of sounds (57.9%). These research results contradict the opinion of
foreign authors. Foreign authors claim that the delayed speech and language development is speech
delay when there are no articulatory disorders (McLaughlin, 2011). A little more than a fifth of the
respondents (21.6%) agree that there are no clear articulatory disorders in a case of speech and lan-
guage underdevelopment. Despite this, a very large number of respondents (76.5%) agree that dis-
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orders in pronunciation of sounds are observed in a case of speech and language underdevelopment.
This is also confirmed by earlier research works which indicate that in a case of speech and language
underdevelopment, children have disorders in the pronunciation of sounds, that these children more
often do not pronounce certain sounds of speech (Ivoskuviené, Gruzaité, 2000; Marini, Ruffino, Sali,
Molteni, 2017). Based on the obtained results, it can be stated that in a case of delayed speech and
language development, there are no clear articulatory disorders, and in a case of underdeveloped
speech and language, clear disorders in the pronunciation of sounds are observed.

Fig. 1

Phonetic features which are characteristic to the delayed speech and language development, %
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According to the research data, a considerable number of the respondents agree that in a case of
delayed speech and language development, children pronounce isolated sounds correctly (41.2%),
and, when pronouncing words, they maintain the syllabic structure of words (46.1%). More than a
quarter (25.5%) of the respondents agree that in a case of speech and language underdevelopment,
children maintain the syllabic structure of words while pronouncing words, whereas as many as
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The Opinion of Speech and Language Therapists on the Phonological Features
of Delayed and Underdeveloped Speech and Language Development

Fig. 2 presents the phonological features of delayed and underdeveloped speech and language de-
velopment as stated by the respondents. Analysing and comparing the obtained research results, it
was observed that the majority of the respondents agree that underdeveloped phonemic awareness
is characteristic to both delayed speech and language development (82.4%) and underdeveloped
speech and language (95.1%). It can be declared that in a case of delayed speech and language devel-
opment, the phonemic awareness is better developed.

The obtained research data reveals that confusion of similar-sounding sounds is more character-
istic to speech and language underdevelopment. An extremely large part (92.2%) of the respondents
agree that speech and language underdevelopment is characterised by confusion of similar-sound-
ing sounds, and 77.4% of respondents agree that this feature is characteristic to delayed speech
and language development. These research results partially agree with research which indicates that
children with delayed speech and language development are less likely to make mistakes when dif-
ferentiating similar-sounding sounds (Quam, Cardinal, Gallegos, Bodner, 2021).

Fig. 2
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Analysing the research results, it was observed that almost half of the respondents agree that in
a case of delayed speech and language development, children are able to identify sounds in a row of
sounds (42.2%), more than a third of the respondents agree that these children are able to identify
sounds in syllables (33.3%) and more than a quarter of the respondents stated that they are able to
identify a particular sound in words (26.5%). Similar trends are reflected in other studies. Ivoskuviené,
Gruzaité (2000) states that children with delayed speech and language development are able to iden-
tify sounds in a row of sounds, in syllables and it is a little more difficult to identify a particular sound
in words. This is confirmed by the obtained research data. A third of the respondents (30.4%) agree
that in a case of underdevelopment of speech and language, children are able to identify a sound in
a row of sounds. According to Ivoskuviené and Gruzaité (2000), children with speech and language
underdevelopment make fewer errors when identifying a particular sound in a row of sounds than in
syllables or words. A small number of the respondents agree that children with speech and language
underdevelopment are able to identify sounds in syllables (21.6%), words (17.6%). To sum up, in a case
of underdeveloped speech and language, children are much more often unable to identify a particular
sound in syllables or words than in a case of delayed speech and language development.

Almost a third of the respondents, 29.4%, agree that children with delayed speech and language
development are able to consistently repeat rows of syllables. These results are contrary to the con-
ducted studies which demonstrate that these children are able to consistently repeat rows of sylla-
bles (Ivoskuviené, Gruzaité, 2000). A very small part of the respondents (16.7%) stated that, in case
underdeveloped speech and language, children were able to consistently repeat rows of syllables. As
stated by Ivoskuviené and Gruzaité (2000), children with underdeveloped speech and language are
unable to maintain consistency when pronouncing rows of syllables. Therefore, it can be said that
the ability to consistently repeat rows of syllables is more characteristic to the delayed speech and
language development than the underdeveloped speech and language.

The Opinion of Speech and Language Therapists on the Lexical and
Semantic Characteristics of Delayed Speech and Language Development
and Underdeveloped Speech and Language

Based on the respondents’ opinions, Fig. 3 illustrates the lexical and semantic characteristics associ-
ated with active and passive vocabulary for delayed speech and language development and underde-
veloped speech and language. After analysing and comparing the results of the study, it was observed
that the majority of the respondents agree that an insufficiently accurate dictionary is characteristic
to both delayed speech and language development (90.2%) and underdeveloped speech and lan-
guage (91.2%). More than half of the respondents (51%) agree that the vocabulary is developing rap-
idly, filling up with new words in a case of the delayed speech and language development. As many
as 78.5% of the respondents do not agree that this feature is characteristic to speech and language
underdevelopment. The results of this study support the opinions of Lithuanian and foreign authors.
Chilosi et al. (2019) and Ivoskuviené, Gruzaité (2000) claim that it is precisely in a case of the delayed
speech and language development that the vocabulary develops rapidly. Most of the respondents
(86.3%) stated that, in a case of speech and language underdevelopment, the dictionary was becom-
ing accurate very slowly. This is confirmed by other scientific studies (Ivoskuviené, Gruzaite, 2000).

Most of the respondents (92.2%) stated that in a case of speech and language underdevelopment,
both passive and active vocabularies are not accurate enough. Slightly fewer respondents (80.4%) agree
that this feature is characteristic to the delayed speech and language development. Therefore, it can be
said that in a case of the delayed speech and language development, the vocabulary develops rapidly,
and in a case of the underdeveloped speech and language, the vocabulary becomes accurate slowly.
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Fig. 3
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A similar part of the respondents agree that children are able to name objects of the near envi-
ronment as well as their characteristics both cases of the delayed speech and language development
and the underdeveloped speech and language. According to Ivoskuviené and Gruzaité (2000), chil-
dren with the delayed speech language development are able to name objects, their characteristics
and actions; whereas children with speech and language underdevelopment are more likely to
make mistakes when naming objects and their characteristics. To sum up, the results of the con-
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ducted research slightly do not match the opinions of other authors. A considerable number of the
respondents (77.5%) agree that children with the delayed speech and language development use
the simplest adjectives and verbs in their speech and language. The obtained research results con-
firm the results of other scientific studies which demonstrate that children with the delayed speech
and language development use more adjectives and verbs in speech and language and are able to
name more objects present around them than children with underdeveloped speech and language
(Suttora et al., 2020).

Even 65.7% of the respondents do not agree that, in a case of delayed speech and language de-
velopment, children are able to name less frequently used adjectives and verbs. In comparison, a
larger number of respondents (75.5%) do not agree that children with speech and language under-
development are able to name less frequently used adjectives and verbs. After comparing the data,
it can be said that in a case of delayed speech and language development, preschool children are
sometimes able to name less frequently used adjectives and verbs. This is confirmed by scientific
research. Ivoskuviené, Gruzaité (2000) claim that children with speech and language underdevelop-
ment significantly more often do not name less frequently used verbs. Thus, it can be said that the
naming of less frequently used adjectives and verbs is more typical in a case of delayed speech and
language development than in a case of underdeveloped speech and language.

More than a half of the respondents (52%) agree that children omit significant words in a sen-
tence in a case of delayed speech and language development. A significantly larger number of the
respondents (85.3%) indicate that this symptom is more characteristic to speech and language un-
derdevelopment. This is confirmed by other scientific studies (Tomas, Demuth, Smith-Lock, Petocz,
2015). The obtained data reveals that speech and language underdevelopment is characterised by
the omission of significant words in a sentence. A very large number of the respondents (92.2%)
agree that children lack words when speaking in a case of underdeveloped speech and language. A
comparatively smaller part of the respondents (78.5%) agree that this symptom is characteristic to
the delayed speech and language development. Based on the research data and the opinion of the re-
spondents, it can be seen that this feature is more characteristic to the underdevelopment of speech
and language.

According to the respondents, children with the delayed speech and language development un-
derstand and carry out simple instructions better. As many as 88.3% of the respondents agree with
this statement. This view is supported by Domsch, Richels, Saldana et al. (2012) who state that chil-
dren with delayed speech and language development are able to understand and follow simple in-
structions; whereas according to other authors, children with underdeveloped speech and language
have difficulty in understanding longer sentences (Mufioz, Carballo, Fresneda, Mendoza, 2014; San-
savini, Favilla et al., 2021).

According to the respondents, the noun lexicon is more developed than the verb or adjective
lexicon both cases of delayed speech and language development (82.3%) and speech and language
underdevelopment (88.3%). Therefore, it can be said that children with underdeveloped speech and
language have a better developed noun lexicon than children with the delayed speech and language
development. These results partially meet the opinion of scientists. According to Bell et al. (2018),
the noun lexicon is more accurate than the verb lexicon in a case of delayed speech and language
development.
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The Opinion of Speech and Language Therapists on the Morphological and
Syntactic Characteristics of Delayed Speech and Language Development
and Underdeveloped Speech and Language

Based on the respondents’ opinion, Fig. 4 presents the morphological and syntactic characteristics of
delayed and underdeveloped speech and language development related to the abilities of connected
and grammatically correct language. Analysing and comparing the results of the research, it was
observed that the majority of the respondents agree that difficulties in grammatically linking words,
such as errors in agreement, control and inflection (97.1%) and insufficiently developed coherent
language skills (96%), are characteristic to speech and language underdevelopment. A smaller part
of the respondents declare that difficulties in grammatically linking words, such as errors of agree-
ment, control, inflection (79.4%), insufficiently developed skills of connected speech (85.2%), are
characteristic to delayed speech and language development. It can be said that the mentioned fea-
tures are more characteristic to speech and language underdevelopment.

More than a half of the respondents (51%) agree that in a case of the delayed development, the
structure of sentences becomes complex quite rapidly; whereas as many as 78.9% of the respondents
disagree with this statement, indicating features which are typical to speech and language underde-
velopment. Based on the obtained data, it can be noted that the structure of sentences that develops
rapidly enough is one of the distinguishing features of the delayed speech and language develop-
ment.

Almost a half of the respondents (44.1%) agree that children with delayed speech and language
development are able to form suffixed nouns. This opinion is supported by Lithuanian authors
Ivoskuviené and Gruzaité (2000). One-fifth of the respondents (20.5%) agree with this statement,
indicating the features that are characteristic to speech and language underdevelopment. Based on
the obtained data, it can be stated that some children with speech and language underdevelopment
are not able to form suffixed nouns.

A very large ratio of the respondents agree that children with speech and language underdevelop-
ment more often make mistakes when inflecting verbs (91.2%) or nouns (94.1%) and incorrectly use
prepositions, adverbs or pronouns (96.1%). The obtained research data reveals that there are a lot of
agrammatisms in a case of speech and language underdevelopment. A relatively large, but relatively
smaller, part of the respondents agree that errors in verb inflection (67.6%) and noun inflection
(71.5%) are characteristic to the delayed speech and language development. Thus, comparing the
data, errors in inflecting, agreement, control are more characteristic to speech and language under-
development.

After analysing the obtained data, it can be observed that simple 2-3 word sentences prevail in
a case of delayed speech and language development, and 1-2 word sentences prevail in a case of
speech and language underdevelopment. These research results confirm the results of the research
works conducted by foreign authors (Trauner, Nass 2017; Simms, 2020). It was found that the omis-
sion of parts of a sentence is more characteristic to underdeveloped speech and language than to
delayed speech and language development. A little more than a tenth of the respondents (12.7%)
agree that the omission of parts of a sentence is characteristic to speech and language underdevelop-
ment, and as many as 35.3% of the respondents agree that it is characteristic to the delayed speech
and language development.
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Fig. 4
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The data presented in Fig. 4 shows that a very large part of the respondents (95.1%) declare that
thought jumps occur in a case of underdevelopment of speech and language. A slightly smaller part
of the respondents (93.1%) state that this disorder is characterised by the use of irregularly struc-
tured words. On the contrary, more than a half (73.5%) of the respondents indicate that there are
thought jumps in a case of the delayed speech and language development. Quite many respondents
(66.6%) point out that the delayed speech and language development is characterised by irregularly
structured words. Thus, it can be said that thought jumps and the use of irregularly structured words
are more often characteristic to speech and language underdevelopment.

The analysis of the obtained data reveals that the majority of the respondents (94.1%) agree that
the underdevelopment of speech and language is characterised by words that do not agree in gen-
der or number and difficulties in narration (97%). A smaller part of the interviewees agree that the
following features are characteristic to the delayed speech and language development: words that
do not agree in gender or number are used (71.6%), difficulties when narrating stories (86.3%) are
observed. A large part of the respondents (79.5%) do not agree that narratives are easy to understand
in a case of speech and language underdevelopment. Therefore, based on the obtained data, it can be
said that narrations of children with delayed speech and language development are easier to under-
stand. Similar trends are observed in other studies as well.

Generalisation of the Research Results and Conclusions

On the basis of the analysis of scientific sources, the following major differential characteristics can
be distinguished for underdeveloped speech and language and delayed speech and language devel-
opment:

« one of the essential features of speech and language of children with the delayed speech and
language development is that their language development proceeds in the same sequence but
slower than that of their peers; and, in a case of underdeveloped speech and language, the ex-
perienced language difficulties are long-term, speech and language abilities are extremely dif-
ferent from those of their peers;

« the main differential characteristics of the delayed speech and language development and un-
derdeveloped speech and language are observed at different levels of speech and language ex-
pression and perception, at the levels of semantics, morphology, syntax, lexicon, phonetics and
phonology.

Based on the experience of speech and language therapists, differential characteristics between de-
layed speech and language development and underdeveloped speech and language are observed at
the phonetic, phonological, lexical, semantic, morphological, syntactic levels:

o at the phonetic level: differences between delayed speech and language development and under-
developed speech and language are observed at the phonetic level. In a case of delayed speech
and language development, there are no clear articulatory disorders, correct pronunciation of
isolated sounds, the syllabic structure of words when pronouncing words is maintained. In a
case of underdeveloped speech and language, clear disorders in the pronunciation of sounds,
changes of sounds or syllables, omissions, errors in the pronunciation of polysyllabic words are
characteristic.

o At the phonological level: in a case of delayed speech and language development, phonemic
awareness is slightly better developed than in a case of underdeveloped speech and language
development. Children with delayed speech and language development are less likely to con-
fuse similarly sounding sounds and are able to distinguish sounds in a row of sounds, syllables
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or words than children with underdeveloped speech and language. Children with underdevel-
oped speech and language are unable to consistently repeat rows of syllables.

o at lexical and semantic levels: the delayed speech and language development are characterised
by the following features: the vocabulary develops rapidly, fills up with new words, and children
with this disorder understand and carry out simple instructions, are able to name objects in
the immediate environment, their characteristics. Speech and language underdevelopment is
characterised by slow vocabulary development, omission of significant words in a sentence and
lack of words in children’s speech and language.

o at morphological and syntactic levels: children with delayed speech and language development
are characterised by a quite rapidly becoming complex sentence structure. These children are
able to form suffixed nouns, speak in sentences consisting of 2—-3 words, and the narratives of
these children are easily understood by others around. According to the obtained data, difficul-
ties in grammatically linking words are observed, the skills of connected speech and language
are not sufficiently developed in a case of underdeveloped speech and language, which makes it
difficult to understand narratives of these children. Children with underdeveloped speech and
language are characterised by sentences of 1-2 words, thought jumps.
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Summary

The article reveals the theoretical differential aspects of the delayed speech and language development and un-
derdeveloped speech and language, analyses the opinions and experiences of speech and language therapists
differentiating the disorders of delayed speech and language development and underdeveloped speech and
language, identifying the main differential characteristics of these disorders. The methodological approach of
quantitative research and the quantitative research data collection method, a written survey, were chosen for
the research. Speech and language therapists of Lithuania having practical experience in providing assistance
to preschool children with the delayed speech and language development and underdeveloped speech and
language participated in the study. The research revealed the main differential characteristics of the delayed
speech and language development and underdeveloped speech and language. The problem question question:
According to what criteria do speech and language therapists working in practice differentiate childrens speech
and language abilities in cases of delayed speech and language development and underdeveloped speech and
language?

The research aim is to reveal the opinion and experience of speech and language therapists on the main
differential characteristics of delayed speech and language development and underdeveloped speech and lan-
guage in pre-school age children. Research methods: theoretical analysis of scientific literature, questionnaire-
based survey, quantitative data analysis. 102 Lithuanian speech and language therapists with experience of
working with preschool children with the delayed speech and language development and underdeveloped
speech and language participated in the quantitative research.

The analysis of scientific literature revealed the main differential characteristics of underdeveloped speech
and language and delayed speech and language development. One of the main differences is that children’s
speech and language development in a case of delayed speech and language development follows the same
sequence but slower than that of their peers; and speech and language abilities in a case of underdeveloped
speech and language are extremely different from those of their peers. The main differential characteristics of
delayed speech and language development and underdeveloped speech and language are observed at differ-
ent levels of speech and language expression and perception, at the levels of semantics, morphology, syntax,
lexicon, phonetics and phonology.

In the opinion of speech and language therapists, the differential characteristics of delayed speech and
language development and underdeveloped speech and language can be observed at the phonetic, phono-
logical, lexical, semantic, morphological and syntactic levels. The delayed speech and language development
is characterised by: correct pronunciation of isolated sounds, maintenance of the syllabic structure of words,
rapid development of the vocabulary, the structure of sentences becoming complex quite rapidly, the ability
to form suffixed nouns. The underdeveloped speech and language are characterised by: clear disorders in sound
pronunciation, inability to consistently repeat syllable rows, slow vocabulary development, errors in gram-
matical agreement, control, inflection, supplementation of speech with gestures and mimicry.

Keywords: delayed speech and language development, speech and language underdevelopment, differential
characteristics of delayed and underdeveloped speech and language development
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