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Anotacija. Straipsnyje analizuojami empirinio tyrimo duomenys, atskleidZiantys mokytojams ir $vietimo pagal-
bos specialistams profesinj stresg sukelianciy $altiniy ypatumus. Specialisty patirciai analizuoti sudarytas klausi-
mynas, kurio teiginiai suformuluoti remiantis profesinio streso moksliniy tyrimy(teoriniy ir empiriniy) analize.
Klausimynu apklausti 205 respondentai. Remiantis $ios imties tiriamosios faktorinés ir patvirtinamosios
faktorinés analiziy duomenimis, sukonstruotas galutinis klausimynas, tinkamas mokytojy ir $vietimo pagal-
bos specialisty stresogeniniams $altiniams tirti. Atskleistos ir statistiskai reik§mingos profesinj stresg suke-
lian¢iy $altiniy sgsajos.
Reik$miniai ZodzZiai: profesinis stresas, streso $altiniai, mokytojai ir $vietimo pagalbos specialistai.

Ivadas

Stresas yra biologinés, psichologinés, socialinés kilmés reiskinys, apibidinamas kaip spaudimas,
jtampa. Tai buisena, kylanti dél jvairiy ekstremaliy poveikiy. Fiziologine, psichologine ir socialine
jtampa patiria devyni i§ deSimties $alies gyventojy, todél Sio reiskinio daugiadiscipliné analizé mo-
tyvuota ir suprantama. Klasikinés streso teorijos kiiréjas Selye (1956) teigia, kad stresas néra vien tik
negatyvus reiskinys. Tai batina gyvy organizmy funkcionavimo salyga. Streso nejmanoma i$vengti,
ji lemia daugelis socialinés aplinkos veiksniy: visuomenés raida, politika, ekonomika. Stresas zalin-
gas, kai virsija asmens turimus isteklius. Tai sekina organizma, ypa¢ nervy sistemga, sukelia psichoso-
matiniy ligy. Stresoriaus poveikis gali buti teigiamas, kai jis aktyvina ir motyvuoja jveikti sunkumus,
taciau daug dazniau stresoriai kelia grésme Zmoniy sveikatai ir saugumui.
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Asta Vaitkeviciené ir kt. Mokytojams ir vietimo pagalbos specialistams profesinj stresa sukelianciy $altiniy analizeé

Analizuojant biomedicinos, psichologijos ir kity socialiniy moksly straipsnius apie jvairiy pro-
fesijy specialisty profesinio streso raiska, priezastis, stresg sukeliancius veiksnius, matyti, kad $iuos
veiksnius salygiskai galima priskirti asmenybés ir socialinés aplinkos erdvéms.

Moksliniai tyrimai rodo, kad skirtingy Europos $aliy socialinés srities specialistai stresg iSgyvena
palyginti stipriai. Socialiné aplinka i§ Zemo streso lygmens transformuojasi j vidutinio ar net auksto
streso lygmens aplinka, vis dazniau pazeidziama salyginé asmenybés ir aplinkos atitikties pusiaus-
vyra, kuri neabejotinai svarbi stresinéms situacijoms atpazinti ir joms jveikti (Lazarus & Folkman,
1984; Parker & Endler, 1992; Folkman & Moskowitz, 2004; Kriukova, 2010).

Streso konteksto, ypatumuy, jveikos galimybiy analizé yra daugiadisciplinis konceptas. Taigi pro-
fesinio streso priezasc¢iy ontologiné ir epistemologiné analizé aktuali daugeliui moksly. Tai néra
naujas teorinis ir empirinis reidkinys, jis analizuotas daugelio jvairiy mokslo sri¢iy tyréjy. Kalbant
apie daugiausia streso patiriancias profesijas, i§skirtini statutiniy profesijy (karo, policijos, apsau-
gos) atstovai (Zukauskas et al., 2009; Bandzeviciené et al., 2010; Burba et al., 2014), medicinos ir
sveikatos apsaugos specialistai (Rovas et al., 2012; Katarskis & Perminas, 2013; Portero de la Cruz
et al., 2020), pedagogai, socialinés pagalbos darbuotojai (Bulotaité & Lepeskiené, 2006; Bubeliené &
Merkys, 2012; Morkaniené, 2012; Kepalaité, 2013; Kim et al., 2020).

Bendriausia prasme stresines situacijas sukeliancius veiksnius galima jvardyti kaip vidinius, t.y. per-
sonalinius (mikrolygmuo), ir iSorinius, t. y. socialinius (makrolygmuo). Personaliniams mikrolygmens
stresoriams skirtinos i§gyventos nesékmeés, baimés, emociné jtampa artimoje aplinkoje (Pearlinet et al.,
1981; Alifanoviené et al., 2015), negebéjimas kontroliuoti emocijy (Pearlinet et al., 1981; Stanistawski,
2019), psichosomatiniai i$gyvenimai (Abbott, 1990; Parker & Endler, 1992). Socialiniams makroveiks-
niams priskiriama pavojinga profesiné veikla (Valickas & Vanagaité, 2015), nuolat kintantys juridiniai
(teisiniai) reikalavimai, vadybiniai nesklandumai, apmokéjimas, profesijos prestizas, darbo rinkos po-
ky¢iai, didelis darbo kravis institucijoje (Tetrick & Winslow, 2015; Valickas & Vanagaité, 2015), sudé-
tingi profesiniai ir tarpasmeniniai santykiai su kolegomis ir administracija (Zuperkiené & Babicaité,
2012; Tetrick & Winslow, 2015), baimé, nerimas, jausmy slopinimas, menkas Seimos nariy palaikymas
(Lazarus & Folkman, 1984; Parker & Endler, 1992; Pikiinas & Palujanskiené, 2005).

Kokybiniai ir kiekybiniai minéty tyréjy atlikti profesinio streso tyrimai, taikytos tyrimo strate-
gijos atskleidzia skirtingy profesijy atstovy patiriamo streso raiska, stresoriy jvairove, jy trukme,
galimas profesinés veiklos pasekmes. Streso ypatumy, jj sukelianciy veiksniy analizé $iuolaikiniame
jtampy prisodrintame socialiniame kontekste tampa vis aktualesné (Grakauskas & Valickas, 2006;
Valickas et al., 2010). Sukurta nemazai streso jveikos klausimyny (Lazarus & Folkman, 1984; Parker
& Endler, 1992; Kriukova, 2010; etc.), ta¢iau klausimyny, atskleidzianciy stresiniy situacijy, streso
$altiniy ir stresoriy ypatumus, stokojama (Kyriacou, 2001).

Taigi kyla $iy klausimy: Kokios situacijos dazniausiai sukelia stresq? Kokias svarbiausias stresoge-
niniy Saltiniy grupes galima isskirti analizuojant mokytojy ir svietimo pagalbos specialisty profesing
veiklg? Minéti klausimai sudaro straipsnyje pristatomo tyrimo probleming erdve.

Tyrimo tikslas - identifikuoti mokytojams ir Svietimo pagalbos specialistams profesinj stresa
sukeliancius $altinius.

Tyrimo objektas - $altiniai, sukeliantys profesinj stresa mokytojams ir Svietimo pagalbos specia-
listams.

Uzdaviniai:

1) jvertinti klausimyno profesinj stresg sukeliantiems $altiniams tirti, sudaryto remiantis moks-

linés literataros $altiniy analize, teiginiy vidinj suderinamumg ir turinio validuma;

2) nustatyti mokytojams ir §vietimo pagalbos specialistams profesinj stresa sukelianciy $altiniy

s3sajas.
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Tyrimo metodologija

Mokytojams ir $vietimo pagalbos specialistams profesinj stresg sukeliantiems veiksniams tirti suda-
rytas klausimynas, remiantis jau atliktais moksliniais tyrimais (Pearlinet et al., 1981; Abbott, 1990;
Parker & Endler, 1992; Pikiinas & Palujanskiené, 2005; Bubeliené & Merkys, 2010; Zuperkiené & Ba-
bicaité, 2012; Alifanoviené et al., 2015; Tetrick & Winslow, 2015). Analizuojant minéty autoriy tyri-
mus, iSry$kéja persidengiancios stresogeniniy Saltiniy, sukelianciy specialistams stresa, trukdanciy
sékmingai veikti profesinéje erdvéje, grupés. Mikrolygmens stresa sukeliantiems $altiniams tyréjai
priskiria $eimines, tarpasmeniniy santykiy, sveikatos problemas. Makrolygmens stresoriams pri-
skiriama valstybés ir darbovietés politika, demografiné situacija, profesiniy vaidmeny neaiskumas,
jy apkrova, finansiniai sunkumai, netinkami vadybiniai sprendimai. Atsizvelgiant j minétas grupes,
parengtas autorinis klausimynas, kurj sudaro 25 teiginiai, apimantys jvairias stresines situacijas: psi-
chosomatinius, sveikatos sunkumus, negatyviy emocijy slopinimg, spaudima, jtampas darbe, darbo
kravj, $eimos, artimy santykiy svarba.

Tyrimo instrumentas — elektroninis klausimynas, pateiktas www.apklausa.lt platformoje. Sis
klausimynas buvo platinamas Lietuvos §vietimo ir ugdymo jstaigose.

Klausimyng sudaro keturios skiltys. Pirmoje skiltyje potencialiems respondentams pateikiamas
klausimyno aprasas, nurodomos sutikimo dalyvauti tyrime salygos. Antroje skiltyje tiriamieji pa-
teikia (ne)sutikimg dalyvauti tyrime - pazymi atsakymo variantg (,,sutinku® arba ,,nesutinku®). Jei
tiriamasis nesutinka dalyvauti tyrime, nurodoma, kad toliau pildyti klausimyno nebereikia. Pazy-
méjus dalyvavimo tyrime variantg ,sutinku® arba ,,nesutinku®, respondenty prasoma pateikti $iek
tiek informacijos apie save (nurodyti amziy, lytj, Seimine¢ padétj, vaiky skaiciy ir kt.). Trecioje skil-
tyje pateikiami 25 teiginiai apie streso $altinius. Siuos teiginius prasoma jvertinti 5 baly Likerto skale
(niekada - 1 balas; retai - 2 balai; kartais — 3 balai; daznai - 4 balai; visada - 5 balai). Streso $altiniy
grupés ir Saltinius iliustruojantys teiginiai patiekiami 1 lenteléje.

1 lentelé

Klausimyno teiginiai, iSskirti atsizvelgiant j streso Saltiniy grupes

Streso $altiniy grupés, iSskirtos remiantis

e . 1 _ . Teigini zdZiai
mokslinés literatiros analize eiginiy pavyzdzial

I$gyvenate kalte ir géda.

Negatyvios emocijos ir emocijy slopinimas
(Pearlinet et al., 1981; Zuperkiené & Babicaite,
2013; Alifanoviené et al., 2015), susidorojimas
su emocijomis (Stanistawski, 2019)

I$gyvenate baime, nerima.

I$gyvenate pyktj, agresija.

Slopinate tikrasias savo emocijas.

Niekam nerodote savo jausmuy.

Darbe susiduriate su sunkaus elgesio vaikais.

Itampos darbe (Pearlinet et al., 1981; Piktnas
& Palujanskiené, 2005; Zuperkiené & Babicaité,
2013; Valickas & Vanagaité, 2015)

Darbe tenka kalbétis (bendrauti) su sunkiai aukléjamy vaiky
tévais.

Esate patyres (-usi) mokinio ar jo tévy grasinimuy,
jzeidinéjimy.

Vaidmens dviprasmis$kumas, vaidmeny
konfliktas, diskriminacija (Zuperkiené &
Babicaité, 2013; Tetrick & Winslow, 2015)

Jus kankina atsakomybé uz kity Zmoniy veiksmus.

I$gyvenate atsakomybe uz darbuotojy likimg organizacijoje.

Mintys nuolat sukasi apie darbg ir jsipareigojimus.

Socialiniai i$tekliai (Pearlinet et al., 1981;
Abbott, 1990; Parker & Endler, 1992), vadovo,
kolegy palaikymas (Tetrick & Winslow, 2015)

Jums tenka konfliktuoti su kolegomis.

Nesulaukiate kolegy pagalbos ir palaikymo.
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Streso $altiniy grupés, iSskirtos remiantis

. .1 - . Teiginiy pavyzdziai
mokslinés literatiros analize iy pavy

Dirbate jtemptg ir monotoniska darba.

ISgyvenate jtampg dél kiekvieng dieng kylanciy naujy

Itampos darbe (Pearlinet et al., 1981; Pikanas problemy.

& Palujanskiené, 2005; Valickas & Vanagaité, Turite pernelyg daug darby vienu metu.

2015), vaidmens spaudimas (Abbott, 1990), Turite pernelyg didelj darbo krivj ir per mazai laiko.
darbo kravis, laiko slégis (Tetrick & Winslow,
2015)

Turite teisintis dél vélavimo.

Jaudiate, kad nerealizuojate asmeniniy jgadziy ir gebéjimy.

ISgyvenate, kad ne visas uzduotis atliekate kokybiskai ir laiku.

Psichosomatika (Abbott, 1990; Endler & Parker, NeiSsimiegate.

1992) Prastai jauciatés, tatiau medikai nenustato priezasties.
Socialiniai i$tekliai (Pearlinet et al., 1981), Nesulaukiate Seimos nariy pritarimo.

santuokiniai sunkumai (Abbott, 1990), $eimos

nariy, draugy parama (Parker & Endler, 1992;  Artimiausi draugai nepastebi Jisy prastos nuotaikos ar
Zuperkiené & Babicaite, 2013; Tetrick & savijautos.

Winslow, 2015)

Jvertinus teiginius, atviruoju klausimu ketvirtoje skiltyje prasoma jradyti streso Saltinj, jei pa-
teikti variantai netinka.

Tyrimo imtis. Tyrime dalyvavo 205 respondentai. Asmeny, nesutikusiy dalyvauti tyrime ar nu-
traukusiy dalyvavima, nebuvo. Tyrimo dalyviy amziaus vidurkis - 49,08 m. (standartinis nuokry-
pis - 10,21 m.). Apklausoje dalyvavo 11 vyry (5,3 %) ir 195 moterys (94,7 %). Tiriamajg imtj sudaré
skirtingy profesiniy kvalifikacijy $vietimo sistemos specialistai. Apklausoje dalyvavo 104 mokytojai,
27 mokyklos administracijos darbuotojai, 74 $vietimo pagalbos specialistai.

Statistinés analizés metodai. Duomenims analizuoti naudoti aprasomosios ir daugiamatés
matematinés statistikos metodai. Klausimyno vidiniam suderinamumui jvertinti taikytas Cronba-
cho alfa koeficientas. Turinio validumui jvertinti naudota tiriamoji faktoriy analizé (EFA - angl.
exploratory factor analyses), faktoriy iSskyrimo metodai — pagrindinés komponentés (angl. principal
component analysis) ir Varimax sukinys. Atitikus klausimyno turinio validumo reikalavimus, buvo
atliekama patvirtinamoji faktoriy analizé (CFA - angl. confirmatory factor analyses), pasitelkiant
SPSS Amos jskiepi.

Tyrimo rezultatai ir jy analizé

Klausimyno profesinj stresa sukeliantiems Saltiniams tirti teiginiy vidinis suderinamumas ir
turinio validumas. Tiriamoji faktoriy analizé buvo atliekama tris kartus, ie$kant palankiausios fak-
toriy struktiros (faktoriaus teiginiy zingsnis 0,9 > & > 0,4 (Cekanavi¢ius & Murauskas, 2002)), is-
saugancios didziausig respondenty pateiktos informacijos dalj (socialiniuose moksluose laikomasi
taisyklés, kad bendroji faktoriy dispersija turéty buti >50 % (Henson & Roberts, 2006). Atlikus tris
tiriamasias faktoriy analizes, gauti duomeny tinkamumo tiriamajai faktoriy analizei rodikliai ir vi-
dinio suderinamumo koeficientai (zr. 2 lentele).

141



eISSN 2424-3299. Specialusis ugdymas / Special Education 1(45), 2023

2 lentelé

Tiriamosios faktoriy analizés (EFA) rezultatai

et w0 S bty Dispesis Coonco
1 EFA modelis 0,840 1752,906 190 0,000 5 64,53 % 0,884
2 EFA modelis 0,843 1663,356 171 0,000 5 66,19 % 0,880
3 EFA modelis 0,834 1149,405 91 0,001 4 67,9 % 0,855

Atlikus tiriamajg faktoriy analize, pirmame modelyje isskirti $ie faktoriai: darbiné apkrova (fakto-
riaus dispersija 0> = 17,67 %; faktoriaus Zingsnis 0,846 > X > 0,532), atsakomybeé ir negatyviis jausmai
(faktoriaus dispersija 0> = 12,701 %; faktoriaus Zingsnis 0,812 > & > 0,523), sunkiai aukléjami vaikai
(faktoriaus dispersija 02 = 11,55 %; faktoriaus zingsnis 0,871 > X > 0,671), bendradarbiy paramos
stoka (faktoriaus dispersija 0 = 11,32 %; faktoriaus zingsnis 0,805 > & > 0,680), artimyjy paramos
stoka (faktoriaus dispersija 0* = 11,28 %; faktoriaus Zingsnis 0,775 > %4 > 0,587).

Antra kartg atlikus tiriamaja faktoriy analize, gauti Sie faktoriai: darbiné apkrova (faktoriaus dis-
persija 6* = 18,593 %; faktoriaus Zingsnis 0,846 > & > 0,542), sunkiai aukléjami vaikai (faktoriaus
dispersija 0* = 12,107 %; faktoriaus zingsnis 0,873 = & > 0,675), prasti santykiai su kolegomis (fakto-
riaus dispersija 6 = 12,033 %; faktoriaus Zingsnis 0,801 > & > 0,690), negatyvios emocijos (faktoriaus
dispersija 0* = 11,805 %; faktoriaus zingsnis 0,829 > & > 0,649), prasti santykiai su artimaisiais (fak-
toriaus dispersija 0 = 11,656 %; faktoriaus zingsnis 0,780 > & > 0,608).

Trecig kartg atlikus tiriamajg faktoriy analize, gauti $ie faktoriai: darbiné apkrova (faktoriaus dis-
persija 0 = 21,6 %; faktoriaus Zingsnis 0,846 > & > 0,615), santykiai su kolegomis (faktoriaus disper-
sija 0 = 15,8 %; faktoriaus zingsnis 0,845 > 4 > 0,733), sunkiai aukléjami vaikai (faktoriaus disper-
sija 0% = 15,8 %; faktoriaus Zingsnis 0,876 > & > 0,677), negatyvios emocijos (faktoriaus dispersija
0% = 14,8 %; faktoriaus Zingsnis 0,851 > 4 > 0,618).

Kiekvienas tiriamosios faktoriy analizés modelis buvo tikrinamas patvirtinamaja faktoriy anali-
ze. Gauti modeliy tinkamumo rodikliai ir kriterijai pateikiami 3 lenteléje.

3 lentelé

Modifikuoty pirminés eilés CFA modeliy tinkamumo statistika'

Modelis X2 df CFI TLI NFI IFI RMSEA AIC

1 CFA modelis 358,134 144 0,862 0,836 0,792 0,864 0,085 450,134
2 CFA modelis 192,641 103 0,929 0,907 0,863 0,931 0,065 292,641
3 CFA modelis 111,741 46 0,922 0,888 0,876 0,923 0,083 175,741
Tinkamumo kriterijai - - >0,9 >0,9 >0,9 >0,9 <0,10

Atsizvelgiant j Sheko ir Yu (2014) pateiktus patvirtinamosios faktoriy analizés tinkamumo kri-
terijus (CFL, TLI, NFI, IFI turi bati >0,9; RMSEA < 0,10), galima teigti, kad geriausiai duomenims

CFI (angl. comparative fit index) — lyginamasis tinkamumo indeksas, TLI (angl. Tucker and Lewiss index of fit) -
Tuckerio ir Lewiso tinkamumo indeksas, NFI (angl. normed fit index) — normuotas tinkamumo indeksas, IFI (angl.
incremental fit index) — inkrementinis tinkamumo indeksas, RMSEA (angl. root mean square error of approximation) —
aproksimacijos Saknies vidurkio kvadrato paklaida; AIC (angl. Akaike information criterion) — Akaike informacijos
kriterijus.
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analizuoti tinka antrasis modelis. Kity tyréjy (Pakalniskiené, 2012) teigimu, jei gauto modelio tin-
kamumo kriterijai yra 20,9, modelis yra adekvatus, o jei 20,95, yra geras. 3 lenteléje matyti, kad tik
NFI kriterijus yra mazesnis negu 0,9, nepaisant visy panaudoty modelio modifikavimo galimybiy.

Patvirtinamosios faktoriy analizés rezultatai rodo (zr. 4 lentele), kad duomenims analizuoti la-
biausiai tiko antrasis patvirtinamosios faktoriy analizés modelis. Pasirinkto antrojo stresiniy situa-
cijy modelio patikimumo ir validumo rezultatai pateikiami 4 lenteléje.

4 lentelé

Stresiniy situacijy modelio patikimumo rezultatai

Teiginiy
Poskalé Cronbacho Skaiéit.l.s Teiginiy Pastabos
alfa poskaléje pavyzdys?
EFA CFA
Darbiné 0,854 6 5 1. Turite pernelyg daug darby vienu metu.
apkrova 2. Turite pernelyg didelj darbo kravj ir per
(DA) mazai laiko.
3. Isgyvenate, kad ne visas uzduotis atliekate Atliekant CEA
kokybiskai ir laiku. o
: R ‘ antras teiginys
4. M'mtys' nuf)lat sukasi apie darbg ir sujungtas su
jsipareigojimus. Sedtuoju
5. Jauliate, kad nerealizuojate asmeniniy
jgudziy ir gebéjimuy.
6. Isgyvenate jtampa dél kiekviena dieng
kylan¢iy naujy problemy.
Sunkiai 0,785 3 3 7. Darbe tenka kalbétis (bendrauti) su
aukléjami sunkiai aukléjamy vaiky tévais.
vaikai 8. Darbe susiduriate su sunkaus elgesio
(SAV) vaikais.
9. Esate patyres (-usi) mokinio ar jo tévy
grasinimy, jzeidinéjimuy.
Prasti 0,779 3 3 10. Jums tenka konfliktuoti su kolegomis.
santykiai 11. Patiriate kolegy abejinguma Jtisy
su problemoms.
kolegomis 12. Nesulaukiate kolegy pagalbos ir
(PSK) palaikymo.
Negatyvios 0,697 3 3 13. Igyvenate kalte ir géda.
emocijos 14. Jus kankina atsakomybé uz kity Zzmoniy
(NE) veiksmus.
15. Iigyvenate baime, nerima.
Prasti 0,701 4 3 16. Artimiausi draugai nepastebi Jasy prastos CFA panaudotas
santykiai su nuotaikos ar savijautos. 25 teiginys,
artimaisiais 17. Niekam nerodote savo jausmy. nepatekes j EFA.
(PSA) 18. Nesulaukiate $eimos nariy pritarimo. 17ir 1? teigin.iai,
19. Slopinate tikrasias savo emocijas. E;t/i(f;gg\r%q
20. Prastai jauciatés, taciau medikai nenustato pasalinti.

prieZasties.

2 Teiginiy numeracija pateikiama eilés tvarka ir neatitinka teiginio numerio klausimyne.
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Taigi tiriamoji ir patvirtinamoji tyrimo duomeny statistinés analizés atskleidé streso Saltiniy gru-
pes, atitinkancias $ias klausimyno poskales: darbiné apkrova (5 teiginiai), sunkiai aukléjami vaikai
(3 teiginiai), prasti santykiai su kolegomis (3 teiginiai), negatyvios emocijos (3 teiginiai), prasti san-
tykiai su artimaisiais (3 teiginiai). Tolesnei analizei bus naudojama 17 klausimyno teiginiy jverciy.
Galutinio klausimyno varianto vidinio suderinamumo Cronbacho alfos koeficientas yra 0,880. Tai
pagrindzia $io klausimyno tinkamuma ne tik grupiniam, bet ir individualiam tyrimui atlikti (tinka,
kai rodiklis >0,850 (Vaitkevic¢ius & Saudargiené, 2010)). Siekiant dar didesnio stresiniy situacijy
modelio tinkamumo, reikéty perzitréti ir patobulinti klausimyno teiginius, kartoti tyrimg i$ naujo.

Mokytojy ir $vietimo pagalbos specialisty profesinio streso $altiniy sasajos. Antrojo stresiniy
situacijy modelio strukttra grafikai pavaizduota 1 paveiksle.

1 paveikslas

Stresq kelianciy situacijy skalés antrasis struktirinis modelis

0,52
(25) SIP17_DA_1

[ L]

& ®
=

0,13

o
o

@

@

@
5

@

0,60
0,63
SIPS_SAV2 7 :
nar ok
SIFT_SAVZ_ 8

0,28

ki SIPE_PSK3_@ 0
: “ SIPE_PSK2_10 mﬁ e, -
(=0) SIP22_PSK3_11

0,25

£13 SIFZ_NE4_12 -
A | SIP1_NE4_13 'P °

£12 SIP3_NE4_14
0,55
E1) SIF23_FSA5_15
SIP24_PSAS_18
£13 SIP25_PSAS_17

Santrumpos: DA - darbiné apkrova, SAV - sunkiai aukléjami vaikai, PSK - prasti santykiai su kolegomis, NE - negaty-
vios emocijos, PSA - prasti santykiai su artimaisiais.
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Modelyje matyti stiprios, statistiskai reik§mingos (p < 0,01) koreliacijos tarp pirmo (darbiné ap-
krova) ir tre¢io (prasti santykiai su kolegomis) (r = 0,59), pirmo (darbiné apkrova) ir ketvirto (negaty-
vios emocijos) (r = 0,57), treCio (prasti santykiai su kolegomis) ir penkto (prasti santykiai su artimai-
siais) (r = 0,58) faktoriy. Atlikus tyrima, iSryskéjo daug mazesné sunkiai aukléjamy vaiky, tarpasme-
niniy santykiy su kolegomis (r = 0,19) ir negatyviy emocijy (r = 0,17) faktoriy koreliacija. Sasajos su
darbo kriivio faktoriumi statistiskai reik§mingesnés (r = 0,44).

Taigi tyrimo duomenys atskleidzia, kad darbo krivis tiesiogiai susijes su prastais santykiais ir
patiriamais neigiamais iSgyvenimais. I$ryskéja ir prasty santykiy su kolegomis ir artimaisiais rysys,
kuris galimai turi jtakos neigiamoms emocijoms atsirasti. Galima daryti prielaidg, kad pedagogai
labiau orientuojasi i tarpasmeniniy santykiy su artimaisiais ir kolegomis erdve negu i santykius su
problemigkais ugdytiniais.

ISvados

I$analizavus mokslinés literataros $altinius ir parengus klausimyng profesinj stresa sukeliantiems
$altiniams tirti, remiantis tiriamosios ir patvirtinamosios faktoriniy analiziy duomenimis, i$skirtos
penkios diagnostinés poskalés (darbiné apkrova, santykiai su sunkiai aukléjamais vaikais, kolegomis,
artimaisiais ir negatyvios emocijos). Atsizvelgus j daugiamatés statistinés analizés rezultatus ir suma-
zinus teiginiy skaiciy, galima teigti, kad galutinis klausimynas tinka tiek grupiniam, tiek individua-
liam stresogeniniy Saltiniy tyrimui atlikti.

Nustatytos mokytojams ir $vietimo pagalbos specialistams profesinj stresg sukelianciy $altiniy
sasajos atskleidé stipry tarpasmeniniy santykiy su artimaisiais ir kolegomis rysj su darbo kraviu ir
silpng ry$j su sunkiai aukléjamais ugdytiniais.
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Santrauka

Straipsnyje analizuojami empirinio tyrimo duomenys, atskleidZiantys mokytojams ir $vietimo pagalbos speci-
alistams profesinj stresg sukelian¢iy $altiniy ypatumus. Specialisty patir¢iai analizuoti sudarytas klausimynas,
kurio teiginiai suformuluoti remiantis profesinio streso moksliniy tyrimy (teoriniy ir empiriniy) analize.

Bendriausia prasme stresines situacijas sukeliancius veiksnius galima jvardyti kaip vidinius (personalinius)
ir iSorinius (socialinius). Personaliniams mikrolygmens stresoriams skirtinos i§gyventos nesékmes, baimés,
emociné jtampa artimoje aplinkoje, negebéjimas kontroliuoti emocijy, psichosomatiniai i§gyvenimai. Socia-
liniams makroveiksniams priskiriama pavojinga profesiné veikla, nuolat kintantys juridiniai (teisiniai) rei-
kalavimai, vadybiniai nesklandumai, apmokéjimas, profesijos prestiZas, darbo rinkos poky¢iai, didelis darbo
kravis institucijoje, sudétingi profesiniai ir tarpasmeniniai santykiai su kolegomis ir administracija, baimé,
nerimas, jausmy slopinimas, menkas Seimos nariy palaikymas.

Kokybiniai ir kiekybiniai profesinio streso tyrimai, taikomos tyrimo strategijos atskleidzia skirtingy profe-
sijy atstovy patiriamo streso raiska, stresoriy jvairove, jy trukme, galimas profesinés veiklos pasekmes. Streso
ypatumy, ji sukelianc¢iy veiksniy analizé $iuolaikiniame jtampy prisodrintame socialiniame kontekste tampa
vis aktualesné. Sukurta nemazai streso jveikos klausimynuy, taciau klausimynu, atskleidzianciy stresiniy si-
tuacijy, streso Saltiniy ir stresoriy ypatumus, stokojama. Tyrimo tikslas — atskleisti mokytojams ir $vietimo
pagalbos specialistams profesinj stresg sukelianéius $altinius.

Tyrimo instrumentas. Mokytojams ir Svietimo pagalbos specialistams profesinj stresa sukeliantiems
veiksniams tirti sudarytas klausimynas, remiantis jau atliktais moksliniais tyrimais. Analizuojant kity auto-
riy tyrimus, iSrySkéja persidengiancios stresogeniniy Saltiniy, sukelianéiy specialistams stresa, trukdanciy
sékmingai veikti profesinéje erdvéje, grupés. Atsizvelgiant j Sias grupes, parengtas autorinis klausimynas,
kurj sudaro 25 teiginiai, apimantys jvairias stresines situacijas: psichosomatinius, sveikatos sunkumus, ne-
gatyviy emocijy slopinimg, spaudima, jtampas darbe, darbo krivj, $eimos, artimy santykiy svarbg. Tyrimo
duomenims rinkti naudotas elektroninis klausimynas, pateiktas www.apklausa.lt platformoje. Klausimynas
buvo platinamas Lietuvos Svietimo ir ugdymo jstaigose. Tyrime dalyvavo 205 respondentai: 104 mokytojai,
27 mokyklos administracijos darbuotojai, 74 §vietimo pagalbos specialistai. Atitikus klausimyno turinio vali-
dumo reikalavimus, buvo atliekama patvirtinamoji faktoriy analizé (CFA - angl. confirmatory factor analyses),
pasitelkiant SPSS Amos jskiepj.

Tyrimo rezultatai ir i$vados. I$analizavus mokslinés literattiros Saltinius ir parengus klausimyng profesinj
stresa sukeliantiems Saltiniams tirti, remiantis tiriamosios ir patvirtinamosios faktoriniy analiziy duomeni-
mis, i$skirtos penkios diagnostinés poskalés (darbiné apkrova, santykiai su sunkiai aukléjamais vaikais, kolego-
mis, artimaisiais ir negatyvios emocijos). Atsizvelgus i daugiamatés statistinés analizés rezultatus ir sumazinus
teiginiy skaiciy, galima teigti, kad galutinis klausimynas tinka tiek grupiniam, tiek individualiam stresogeni-
niy Saltiniy tyrimui atlikti.

Nustatytos mokytojams ir §vietimo pagalbos specialistams profesinj stresg sukelianciy $altiniy sgsajos at-
skleidé stipry tarpasmeniniy santykiy su artimaisiais ir kolegomis rysj su darbo kraviu ir silpna rysj su prob-
lemiskais ugdytiniais.
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Abstract. The article analyses the data of an empirical study revealing the contexts of sources of occupational
stress for teachers and educational support specialists. In order to analyse the experience of specialists, a
questionnaire was compiled, the statements of which were formulated on the basis of the analysis of scientific
(theoretical and empirical) research on occupational stress.

N=205 respondents were surveyed with this questionnaire. Referring to the data from the exploratory and
confirmatory statistical analyses of the survey data in the context of this sample, a final questionnaire suitable
for use in the study of stressogenic sources of teachers and educational support specialists was constructed.
Statistically significant relationships between sources of occupational stress were also revealed.

Keywords: occupational stress, sources of stress, teachers and educational support specialists.

Introduction

Stress is a phenomenon of biological, psychological and social origin, defined as pressure or tension,
it is a human condition arising from various extreme influences. This kind of physiological, psycho-
logical, and social tension is experienced by nine out of ten residents of the country from time to
time, therefore, the analysis of the multidisciplinary nature of this phenomenon is motivated and
understandable. Selye (1956), the founder of the classical theory of stress, states that stress is not only
a negative phenomenon, it is a necessary condition for the functioning of living organisms, it cannot
be avoided and it is caused by many factors of the social environment (societal development, poli-
tics, economy). Stress is harmful when it exceeds the available resources of the individual, it weakens
the body, especially the nervous system, and causes psychosomatic diseases. The effect of a stressor
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can be positive when it activates and motivates to overcome difficulties. However, much more often,
stressors pose a threat to people’s health and safety.

Analysing the articles of biomedicine, psychology, and other social sciences, and the texts about
the expression, causes and causing factors of occupational stress of specialists in various professions,
they can be conditionally assigned to the fields of personality and social environment.

Scientific studies show that specialists in the social field in different European countries experi-
ence stress relatively strongly, the social environment transforms from a low stress level to an envi-
ronment with a medium or even high stress level, and that the conditional balance of the compatibil-
ity of the personality and the environment, which is undoubtedly important for recognizing and cop-
ing with stressful situations, is increasingly being violated (Kriukova, 2010; Folkman & Moskowitz,
2004; Parker & Endler, 1992; Lazarus & Folkman, 1984).

The analysis of the context of stress, its characteristics and coping options is a multidisciplinary
concept. Thus, the ontological and epistemological analysis of the causes of occupational stress is
also relevant for many sciences, therefore, it has been analysed by a number of authors in various
scientific fields and it is not a new theoretical-empirical phenomenon. Representatives of statutory
professions (military, police, security) (Burba et al., 2014; Bandzevi¢iené et al., 2010; Zukauskas et
al., 2009), medical and health care specialists (Portero de la Cruz et al., 2020; Katarskis & Perminas,
2013; Rovas et al., 2012), teachers and social support specialists (Kim et al., 2020; Kepalaité, 2013;
Bubeliené & Merkys, 2012; Morkaniené, 2012; Bulotaité & Lepeskiené, 2006) are classified as profes-
sions experiencing the most stress.

In the most general sense, the factors causing stressful situations can be named as internal-per-
sonal (micro level) and external-social (macro level). Personal micro-level stressors include experi-
enced failures, fears, emotional tension in the close environment (Alifanoviené et al. 2015; Pearlin
et al., 1981), inability to control emotions (Stanistawski, 2019; Pearlin et al., 1981), psychosomatic
experiences (Parker & Endler, 1992; Abbott, 1990). The authors attribute dangerous professional
activities (Valickas & Vanagaité, 2015), constantly changing juridical-legal requirements, managerial
problems, payment, prestige of the profession, changes in the labour market, high workload in the
institution (Valickas & Vanagaite, 2015; Tetrick & Winslow, 2015), difficult professional and inter-
personal relationships with colleagues and administration (Tetrick & Winslow, 2015; Zuperkiené &
Babicaité, 2012), fear, anxiety, suppression of feelings, little support from family members (Pikiinas
& Palujanskiené, 2005; Parker & Endler, 1992; Lazarus & Folkman, 1984) to social macro factors.

Qualitative and quantitative studies of occupational stress by the aforementioned authors and
the research strategies used reveal the expression of stress in different professions, the variety of
stressors, their duration, and possible consequences in professional activities. On the other hand, the
analysis of the characteristics of stress and the factors causing it in the modern social context full of
tension is becoming more and more relevant (Valickas et al., 2010; Grakauskas & Valickas, 2006). A
number of stress coping questionnaires have been developed (Kriukova, 2010; Lazarus & Folkman,
1984; Parker & Endler, 1992, etc.), however, there is a lack of questionnaires on stressful situations,
sources of stress and stressors (Paulido-Martos et al., 2011; Kyriacou, 2001, etc.).

Therefore, what situations most often cause stress, what are the most important groups of stressogenic
sources that can be distinguished when analysing the professional activities of teachers and educational
support specialists? It is these questions that make up the problem field of the presented research.

The research aims to identify the sources of occupational stress of teachers and educational sup-
port specialists.

The research object — the sources of occupational stress of teachers and educational support
specialists.
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Objectives:

1. To evaluate the internal consistency and content validity of the statements of the question-
naire on the sources causing occupational stress compiled on the basis of the analysis of the
literature sources.

2. To identify the connections between the sources of occupational stress of teachers and educa-
tional support specialists.

Research methodology

In order to study the factors causing occupational stress of teachers and educational support special-
ists, a questionnaire was constructed using the scientific research conducted by the authors (Pear-
lin et al., 1981; Abbott, 1990; Parker & Endler, 1992; Pikiinas & Palujanskiené, 2005; Bubeliené &
Merkys, 2010; Zuperkiené & Babicaite, 2012; Alifanoviené et al., 2015; Tetrick & Winslow, 2015).
Analysing the authors’ research, overlapping groups of stressogenic sources that cause stress to pro-
fessionals and hinder successful functioning in the professional space emerge. The authors attribute
the problems of family, interpersonal relations, and health to micro-level stress sources. Macro-
level stressors include state and workplace policies, demographic situation, ambiguity of profes-
sional roles, their burden, financial difficulties, inappropriate managerial decisions. On that basis,
the authors’ original questionnaire was compiled, which consists of 25 statements covering various
stressful situations: psychosomatic, health difficulties, suppression of negative emotions, pressure,
tensions at work, workload, importance of family and close relationships.

The research instrument is an online questionnaire submitted on the www.apklausa.lt platform.
The questionnaire was distributed in educational and training institutions in Lithuania. The ques-
tionnaire consists of 4 sections. In the first section, potential respondents are given a description
of the questionnaire and the terms of consent to participate in the study. In the second section, the
subjects give their consent/disagreement to participate in the study. They have to choose by marking
the answer option “agree”/“disagree”. If the subject does not agree to participate in the study, he/she
is informed that he/she no longer needs to fill in the questionnaire. After agreeing to participate in
the study, respondents are asked to provide some information about themselves: age, gender, marital
status, number of children, etc. In the third section, there are 25 statements about sources of stress,
which respondents are asked to rate on a 5-point Likert scale: never — 1 point; rarely — 2 points;
sometimes — 3 points; often — 4 points; always — 5 points. Groups of sources of stress and statements
illustrating the sources are presented in Table 1.

After the evaluation of the statements, an open-ended question was asked to record the source of
stress if the given options were not suitable.

Research sample. 205 respondents participated in the study. Those who did not agree to par-
ticipate and those who discontinued their participation were not recorded. The average age of the
research participants was 49.08; the standard deviation was 10.21. The survey participants included
11 men (5.3%) and 195 women (94.7%). Specialists working in the education system with different
professional qualifications participated in the study. Of the employees of the Lithuanian education
system who participated in the survey, 104 are teachers, 27 are school administration employees, 74
are educational support specialists.

Methods of statistical analysis. Descriptive and multivariate mathematical statistical methods
were used for data analysis. Cronbach’s Alpha was used to evaluate the internal consistency of the
questionnaire. Exploratory factor analysis (EFA), a factor extraction method - principal component
analysis, and VARIMAX rotation were used to assess content validity. After meeting the require-
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ments for the validity of the content of the questionnaire, a confirmatory factor analysis (CFA) was

performed with the SPSS AMOS plug-in.

Table 1

Questionnaire statements according to groups of sources of stress

Groups of sources of stress according to the
analysis of the literature

Examples of statements

Negative emotions and suppression of emotions
(Pearlin et al., 1981; Zuperkiené & Babicaité, 2013;
Alifanoviené et al. 2015), coping with emotions
(Stanistawski, 2019)

you go through guilt and shame

you experience fear, anxiety

you experience anger, aggression

you suppress your true emotions

you do not show your feelings to anyone

Tensions at work (Pearlin et al., 1981; Pikiinas &
Palujanskiené, 2005; Zuperkiené & Babicaité, 2013;
Valickas & Vanagaité, 2015)

at work you deal with children with difficult behaviour

at work, you have to talk/communicate with parents of
children who are difficult to raise and educate

you have experienced threats or insults from a student or
his/her parents

Role ambiguity, role conflict, discrimination
(Zuperkiené & Babicaité, 2013; Tetrick & Winslow,
2015)

you are burdened with responsibility for the actions of
other people

you experience responsibility for the fate of employees in
the organization

your mind is always on work and obligations

Social resources (Pearlin et al., 1981; Abbott, 1990;
Parker & Endler, 1992); support of the manager,
colleagues (Tetrick & Winslow, 2015)

you happen to have conflicts with colleagues

you do not receive help and support from colleagues

Tensions at work (Pearlin et al., 1981; Pikiinas &
Palujanskiené, 2005; Valickas & Vanagaité, 2015);
role strain (Abbott, 1990); workload, time pressure
(Tetrick & Winslow, 2015)

you have a stressful and monotonous job

you are stressed by new problems that arise every day

you have too many things to do at the same time

you have too much work and too little time

you have to apologize for being late

you feel that you are not fulfilling your personal skills
and abilities

you are worried that you are not completing all tasks
with quality and on time

Psychosomatics (Abbott, 1990; Endler & Parker,
1992)

you are not getting enough sleep

you feel bad, however, doctors do not determine the
cause

Social resources (Pearlin et al., 1981), marital difficulties

(Abbott, 1990), support from family members and

you do not get approval from family members

your closest friends “do not notice” your bad mood or

friends (Parker & Endler, 1992; Zuperkiené & Babicaité, well-being

2013; Tetrick & Winslow, 2015).

Research results and their analysis

Internal consistency and content validity of the statements of the questionnaire

of sources of occupational stress

Exploratory factor analysis was performed three times to find the most favourable factor structure
(the loading of the statements in the factor is 0.9 > & > 0.4 (Cekanavicius & Murauskas, 2002) retain-
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ing the largest part of the information provided by the respondents (in the social sciences, the rule is
that the total variance of the factors should be > 50% (Henson & Roberts, 2006)). After performing
three exploratory factor analyses, the obtained indicators of the fit of the data for exploratory factor
analysis and the internal consistency coeflicient are presented in Table 2.

Table 2
Results of exploratory factor analysis (EFA)

EFA models KMO Chi-Square df P gltl.:cl:)::s Disp ;’f sion Crxlll;l?:h’s
EFA model 1 0.840 1752.906 190 0.000 5 64.53% 0.884
EFA model 2 0.843 1663.356 171 0.000 5 66.19% 0.880
EFA model 3 0.834 1149.405 91 0.001 4 67.9% 0.855

Exploratory factor analysis extracted the following factors in the first model: workload (factor
dispersion o® = 17.67%; factor loading 0.846 > A > 0.532); responsibility and negative feelings (factor
dispersion 0? = 12.701%; factor loading 0.812 > A > 0.523); children who are difficult to raise and edu-
cate (factor dispersion 0% = 11.55%; factor loading 0.871 > %A > 0.671); lack of support from colleagues
(factor dispersion o= 11.32%; factor loading 0.805 > % > 0.680); lack of support from close people
(factor dispersion o2 = 11.28%; factor loading 0.775 > & > 0.587).

After conducting the exploratory factor analysis for the second time, the following factors were
obtained: workload (factor dispersion o*= 18.593%; factor loading 0.846 > % > 0.542); children who
are difficult to raise and educate (factor dispersion o* = 12.107%; factor loading 0.873 > % > 0.675);
poor relationships with colleagues (factor dispersion o* = 12.033%; factor loading 0.801 > % > 0.690);
negative emotions (factor dispersion o* = 11.805%; factor loading 0.829 > & > 0.649); poor relations
with close people (factor dispersion 0”= 11.656%; factor loading 0.780 > A > 0.608).

After performing the exploratory factor analysis for the third time, the following factors were ob-
tained: workload (factor dispersion o= 21,6%; factor loading 0.846 > & > 0.615); relationships with
colleagues (factor dispersion 6 = 15,8%; factor loading 0.845 > A > 0.733); children who are difficult to
raise and educate (factor dispersion o*= 15,8%; factor loading 0.876 > % > 0.677); negative emotions
(factor dispersion 0* = 14,8%; factor loading 0.851 > X > 0.618).

Each model of the exploratory factor analysis was tested by confirmatory factor analysis. The
obtained indicators and criteria of the fit of the models are presented in Table 3:

Table 3
Fit statistics for modified first-order CFA models’

Model X2 df CFI TLI NFI IFI RMSEA AIC
CFA model 1 358.134 144 0.862 0.836 0.792 0.864 0.085 450.134
CFA model 2 192.641 103 0.929 0.907 0.863 0.931 0.065 292.641
CFA model 3 111.741 46 0.922 0.888 0.876 0.923 0.083 175.741
Fit criteria - - =0.9 =0.9 >0.9 =0.9 <0.10

According to the fit criteria for confirmatory factor analysis (CFI, TLI, NFI, IFI must be > 0.9;
RMSEA must be < 0.10) presented by Shek and Yu (2014), the model that best fits the data is the

! CFI - comparative fit index; TLI — Tucker and Lewis’s index of fit; NFI — normed fit index; IFI — incremental fit

index; RMSEA — root mean square error of approximation; AIC — Akaike information criterion.
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second one. Other authors (Pakalniskiené, 2012) indicate that if the fit criteria of the obtained model
are > 0.9, the model is adequate, and if they are > 0.95, it is good. The Table shows that only one NFI
criterion is less than 0.9, despite all the model modification options used.

As can be seen in Table 4, the results of the confirmatory factor analysis show that the second
model of the confirmatory factor analysis best fits the data. The results of the reliability and validity
of the selected second model of stressful situations are presented in Table 4.

Table 4
Reliability results for the model of stressful situations

Number of
Subscale Crzlll;);:hs s:ﬁze::;l:z:ll: Example of statements? Notes
EFA CFA
Workload 0.854 6 5 1. You have too many things to do at the same
W) time
2. You have too much work and too little time
3. You are worried that you are not completing The seconc.l
all tasks with quality and on time staten'lent 15
— — combined with
4. Your mind is always on work and obligations .} .. oL
5. You feel that you are not fulfilling your the CFA
personal skills and abilities
6. You are stressed by new problems that arise
every day
Childrenwho  0.785 3 3 7. At work, you have to talk/communicate
are difficult with parents of children who are difficult to
to raise and raise and educate
educate 8. At work you deal with children with
(CDRE) difficult behaviour
9. You have experienced threats or insults
from a student or his/her parents
Poor 0.779 3 3 10. You happen to have conflicts with colleagues
relationships 11. You experience the indifference of your
with colleagues to your problems
colleagues 12. You do not receive help and support from
(PRC) colleagues
Negative 0.697 3 3 13. You go through guilt and shame
emotions 14. You are burdened with responsibility for the
(NE) actions of other people
15. You experience fear, anxiety
Poor 0.701 4 3 16. Your closest friends “do not notice” your Statement 25 that
relations with bad mood or well-being did not enter the
close people 17. You do not show your feelings to anyone EFA was used in
(PRCP) 18. You do not get approval from family the CFA analysis;
members Statements 17 and
19. You suppress your true emotions 19 that entered
: the second EFA

20. You feel bad, however, doctors do not were removed
determine the cause from the CFA

2 The numbering of the statements is given in order and does not correspond to the number of the statement in the
questionnaire.
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Thus, the exploratory and confirmatory statistical analysis of the research data revealed the groups
of sources of stress that correspond to the following subscales of the questionnaire: workload (5 state-
ments), children who are difficult to raise and educate (3 statements), poor relationships with col-
leagues (3 statements), negative emotions (3 statements), poor relations with close people (3 state-
ments). The estimates for the 17 statements in the questionnaire will be used in the following analysis.
Cronbach Alpha of 0.880 for the internal consistency of the final version of the questionnaire indicates
the fit not only for group but also for individual research, as this indicator is > 0.850 (Vaitkevicius &
Saudargiené, 2010). In order to achieve an even greater fit of the model of stressful situations, the state-
ments of the questionnaire should be revised and improved, the study should be repeated.

Interrelations between sources of occupational stress among teachers
and educational support specialists

The structure of the second model of stressful situations is graphically represented in Fig. 1.

Figure 1

Second structural model of the scale of stressful situations
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poor relationships with colleagues (PRC); NE - negative emotions (NE); PSA - poor relations with close people (PRCP)
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The model shows strong, statistically significant (p < 0.01) correlations between the first (work-
load) and third (poor relations with colleagues) factors (r = 0.59), the first (workload) and fourth
(negative emotions) factors (r = 0.57), the third (poor relations with colleagues) and fifth (poor rela-
tions with close people) factors (r = 0.58). Meanwhile, the study reveals significantly smaller cor-
relations between children who are difficult to raise and educate, interpersonal relationships with
colleagues (r = 0.19), and negative emotions (r = 0.17), however, the correlations with workload are
more significant (r = 0.44).

Thus, the research data reveal that workload is directly related to poor relationships and negative
experiences. On the other hand, the connection of poor relations with colleagues and close people is
also evident, which is possibly important for the emergence of negative emotions. It can be assumed
that teachers focus more on the field of interpersonal relationships with family members and col-
leagues than on relationships with problematic students.

Conclusions

According to the questionnaire of occupational stress sources, compiled by the authors on the basis
of the analysis of literature sources, referring to the exploratory and confirmatory statistical analysis
of the study data in the context of this sample, five diagnostic subscales were identified (workload,
relationships with children who are difficult to raise and educate, colleagues, close people and negative
emotions). After reducing the number of statements on the basis of the aforementioned statisti-
cal analysis, it can be said that it is suitable for both group and individual research on stressogenic
sources.

The revealed connections between sources of occupational stress of teachers and educational
support specialists revealed strong connections between interpersonal relationships with close peo-
ple and colleagues and workload and weak connections with problematic students in the context of
this sample.

The identified relationships between sources of professional stress for teachers and educational
support specialists revealed strong relationships between interpersonal relationships with relatives
and colleagues and workload and weak relationships with difficult students in the context of this
sample.
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Summary

The article analyses the data of an empirical study revealing the contexts of sources of occupational stress for
teachers and educational support specialists. In order to analyse the experience of specialists, a questionnaire
was compiled, the statements of which were formulated on the basis of the analysis of scientific (theoretical
and empirical) research on occupational stress.

In the most general sense, the factors causing stressful situations can be named as internal-personal and
external-social. Personal micro-level stressors include experienced failures, fears, emotional tension in the
close environment, inability to control emotions, psychosomatic experiences. The authors attribute dangerous
professional activities, constantly changing juridical-legal requirements, managerial problems, payment,
prestige of the profession, changes in the labour market, high workload in the institution, difficult professional
and interpersonal relationships with colleagues and administration, fear, anxiety, suppression of feelings, little
support from family members to social macro factors.
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Qualitative and quantitative studies of occupational stress and the research strategies used reveal the ex-
pression of stress in different professions, the variety of stressors, their duration, and possible consequences
in professional activities. On the other hand, the analysis of the characteristics of stress and the factors caus-
ing it in the modern social context full of tension is becoming more and more relevant. A number of stress
coping questionnaires have been developed, however, there is a lack of questionnaires on stressful situations,
sources of stress and stressors. The research aims to reveal the sources of occupational stress of teachers and
educational support specialists.

Research instrument. In order to study the factors causing occupational stress of teachers and educational
support specialists, a questionnaire was constructed using the scientific research conducted by the authors.
Analysing the authors’ research, overlapping groups of stressogenic sources that cause stress to professionals
and hinder successful functioning in the professional space emerge. On that basis, the authors’ original ques-
tionnaire was compiled, which consists of 25 statements covering various stressful situations: psychosomatic,
health difficulties, suppression of negative emotions, pressure, tensions at work, workload, importance of fam-
ily and close relationships. An online questionnaire submitted on the www.apklausa.lt platform was used to
collect research data. The questionnaire was distributed in educational and training institutions in Lithuania.
In total, 205 respondents participated in the study: 104 are teachers, 27 are school administration employees,
74 are educational support specialists. After meeting the requirements for the validity of the content of the
questionnaire, a confirmatory factor analysis (CFA) was performed with the SPSS AMOS plug-in.

Research results and conclusions. According to the questionnaire of occupational stress sources, com-
piled by the authors on the basis of the analysis of literature sources, referring to the exploratory and confirm-
atory statistical analysis of the study data in the context of this sample, five diagnostic subscales were identified
(workload, relationships with children who are difficult to raise and educate, colleagues, close people and negative
emotions). After reducing the number of statements on the basis of the aforementioned statistical analysis, it
can be said that it is suitable for both group and individual research on stressogenic sources.

The revealed connections between sources of occupational stress of teachers and educational support spe-
cialists revealed strong connections between interpersonal relationships with close people and colleagues and
workload and weak connections with problematic students in the context of this sample.
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