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Anotacija. Straipsnyje pristatomi mokinio, turin¢io autizmo spektro sutrikima, stiprybémis grjsto socialiniy
igidziy ugdymo tyrimo rezultatai. Tyrimui atlikti pasirinkta kokybinio tyrimo metodologija, atvejo tyrimas,
taikant pusiau struktiiruoto interviu, individualaus socialiniy ir emociniy jgiidziy ugdymo plano modeliavi-
mo, grupinés diskusijos, turinio analizés metodus. Tyrime dalyvavo 8 mety specialiosios mokyklos mokinys,
turintis autizmo spektro sutrikima; mokinio ugdytojai (mokytojai, logopedé, vaiko tévai ir kt.). Interviu meto-
du nustatytos esminés mokinio, turin¢io autizmo spektro sutrikima, socialiniy jgidziy stiprybés (funkciona-
lumas). Dalyvaujant mokytojams ir mokinio tévams, sumodeliuotas mokinio stiprybémis gristas individualus
socialiniy jgadziy ugdymo planas. Remiantis parengtu planu, mokykloje ir $eimoje buvo ugdomi mokinio
socialiniai jgudziai, taikant socialiniy jgadziy grupinio mokymo modelj, kai, suaugusiesiems (pedagogams,
tévams) vadovaujant, vaikas kartu su bendraamziais jsitraukia j bendrg veiklg. Grupinés diskusijos metodu
atskleisti stiprybiy perspektyva gristo socialiniy jgtidziy ugdymo rezultatai. Nustatytas nedidelis kai kuriy
socialiniy jgadziy funkcionalumo padidéjimas (didesnis vaiko doméjimasis bendraamziais ir dalyvavimas su
bendraamziais bendrose veiklose, geresné démesio koncentracija ir kt.). Be to, teigiamai pakito mokytojy ir
tévy bendradarbiavimas ir gebéjimas suprasti mokinio poreikius.

Pagrindiniai ZodZiai: atvejo tyrimas, autizmo spektro sutrikimas (ASS), socialiniai jgndZiai, stiprybiy perspek-
tyva.
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Ivadas

Socialiniai jgidziai jprastai apibréziami kaip kompetentingai saveikai, efektyviam socialiniam funk-
cionavimui butini jgtidziai, socialinés kompetencijos dalis. Socialiniy jgaidziy funkcionalumo krite-
rijus — tinkamas, konteksta ir (ar) situacija atitinkantis elgesys (Grover et al., 2020; Del Prette & Del
Prette, 2021; Ozerk et al., 2021; Heggestad et al., 2023; Ross et al., 2024).

Mokiniai, turintys autizmo spektro sutrikimg, yra viena i$ socialiniy grupiy, kuriy socialiniy jgi-
dziy ugdymas itin aktualus dél $iems mokiniams budingy socialinio elgesio ypatumy, bendravimo
ir socialinés sgveikos trikumy, jskaitant socialinio abipusiskumo, neverbalinio bendravimo, elgesio
ir socialiniy santykiy sunkumus, ribotus ir pasikartojancius interesy, elgesio ir (ar) veiklos modelius
(APA, 2013), todél socialiniy jgiidziy ugdymas yra vienas i$ svarbiausiy ugdymo uzdaviniy (Ratcliffe
etal., 2014; Yavuz et al., 2019; Gev et al., 2021; Ozerk et al., 2021; Trevisan et al., 2021 ir kt.). Pastary-
ju deSimtmeciy tyrimai jtikinamai jrodé galimybes pasiekti reik§mingy socialiniy jgudziy ugdymo
rezultaty, kurie teigiamai veikia ne tik mokiniy elgesj, bet ir akademinius pasiekimus (Oberle &
Schonert-Reichl, 2017; Taylor et al., 2017).

Stiprybiy perspektyva néra naujas konstruktas, taciau iki $iol traksta tyrimy, nagrinéjanc¢iy mo-
kiniy, turinciy autizmo spektro sutrikima, stiprybémis grista socialiniy jgudziy ugdyma (White et
al., 2023). Daugumoje intervencijy démesys telkiamas tik j silpnybes, trikumus, ignoruojant teigia-
mas $iy mokiniy savybes ir stiprigsias puses (White et al., 2023).

Straipsnyje pristatomu atvejo tyrimu siekta i$nagrinéti galimybes taikyti mokinio, turin¢io autiz-
mo spektro sutrikimg, stiprybémis grjstg socialiniy jgtdziy ugdyma mokyklos ir §eimos aplinkose.

Probleminiai klausimai: kokius mokinio, turincio autizmo spektro sutrikima, socialiniy jgadziy
ypatumus jzvelgia mokinio ugdytojai? Kokios galimybés ugdyti $io mokinio socialinius jgadzius,
remiantis stiprybiy perspektyva?

Tyrimo objektas — mokinio, turin¢io autizmo spektro sutrikima, stiprybiy perspektyva grista
ugdymo strategija.

Tyrimo tikslas - atvejo tyrimu i$nagrinéti mokinio, turincio autizmo spektro sutrikima, stipry-
bémis grjstos socialiniy jgidziy ugdymo strategijos taikymo galimybes.

Tyrimo uzdaviniai:

1. Taikant teorinés analizés metoda, i$nagrinéti socialiniy jgudziy konstrukta, moksliniais ty-
rimais nustatytus vaiky, turinc¢iy autizmo spektro sutrikima, socialiniy jgidziy ir jy ugdymo
ypatumus, stiprybémis gristo ugdymo strategijos esminius principus.

2. Pusiau struktaruoto interviu metodu identifikuoti mokinio, turin¢io autizmo spektro sutriki-
ma, socialiniy jgtidziy stiprybes.

3. Pritaikius grupés diskusijos metoda, iSnagrinéti tyrimo dalyviy (mokytojy, mokinio tévy)
nuomones apie mokinio, turincio autizmo spektro sutrikima, stiprybémis gristo socialiniy
jgudziy ugdymo tikslus, uzdavinius, metodus.

4. Remiantis grupinés diskusijos (angl. Focus group research) metodu, i$nagrinéti tyrimo dalyviy
jzvalgas apie mokinio, turinc¢io autizmo spektro sutrikima, socialiniy jgadziy funkcionalumo
pokycius, taikant mokinio stiprybémis grjsta ugdymo strategija.

Tyrimo teoriniai aspektai

Socialiniy jgudziy konstruktas. Socialiniai jgiidziai — sudétingas konstruktas, kuriam moksliskai
apibudinti ik $iol néra vienos koncepcijos. Moksliniuose tyrimuose pateikiami jvairts socialiniy
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jgudziy apibrézimai. Kaip teigia Grover ir kt. (2020), socialiniai jgtidziai yra butini gebéjimai, reika-
lingi siekiant kompetentingai elgtis, atsizvelgiant j asmens ir socialinés situacijos veiksnius. Skirtin-
gose situacijose ir kontekstuose reikia skirtingy, bet tarpusavyje susijusiy socialiniy jgiidziy derinio.

Del Prette & Del Prette (2021) socialinius jgiidzius apibtudina i$ keliy perspektyvy: elgesio, kon-
teksto, funkciniu, kognityviniu ir emociniu, kultiariniu ir kt. aspektais. Tyréjy teigimu, socialiniai
jgudziai laikomi specifiniu elgesiu (pavyzdziui, saveikos inicijavimas, atsakymas j kity inicijuota
saveika, konflikty valdymas, emocijy raiska), atitinkanciu kontekstg: tam tikra socialiné situacija,
kultiiros normos ir vertybés yra kontekstai, kuriuose vienoks ar kitoks socialinis elgesys priimtinas
arba nepriimtinas. Socialiniy jgadziy kognityviniai ir emociniai aspektai: gebéjimas suprasti socia-
lines uzuominas ir savo bei kity asmeny emocijas, valdyti savo emocijas (Del Prette & Del Prette,
2021). Socialiniai kognityviniai jgtidziai (kitaip - socialiné kognicija) apibadinami ir kaip socialiniy
signaly (veido israiskos, emocijy, elgesio) suvokimo, interpretacijos ir reagavimo j $iuos socialinius
signalus bei elgesio sprendimuy, atitinkanciy socialines normas, priémimo gebéjimai (Little et al.,
2017; Arioli et al., 2018; Grover et al., 2020). Taigi socialiniy Zenkly atpazinimas susijes su gebéjimu
skaityti uzuominas bendraujant su kitais asmenimis, kad bity galima tinkamai reaguoti (Syriopou-
lou-Delli et al., 2016). Elgesio ir socialinio konteksto aspektai apibiidinant socialinius jguidzius iSski-
riami daugelio tyréjy darbuose (Grover et al., 2020; Heggestad et al., 2023; Ross et al., 2024).

Grover et al. (2020) akcentavo keturias pagrindines socialiniy jgudziy sritis: bendravimo, emoci-
ju reguliavimo, socialinius ir kognityvinius, taip pat problemy sprendimo jgudzius. Kiekvienos sri-
ties socialiniai jgiidziai apima ,,molekulinius jgtdzius, tokius kaip zvilgsnio kontaktas, verbaliné ir
neverbaliné raiska (Grover et al., 2020). Milligan et al. (2017) i$skiria neuropsichologinius veiksnius,
turincius jtakos socialiniams jgtidziams: démesio kontrole, vykdomajj veikima, apdorojimo greitj,
vizualinj ir erdvinj apdorojima.

Socialiniai jgtidziai atlieka jvairias funkcijas. Tinkami socialiniai jgiidZiai padeda siekti socialiniy
tiksly, tenkinti savo ir (ar) kity asmeny poreikius ir kt., todél iy jgidziy ugdymas itin svarbus asmens
gerovei (Del Prette & Del Prette, 2021). Tyréjy teigimu, socialiniai jgiidziai néra jgimti, jy jgyjama
stebint, mokantis juos praktikuoti. Socialiniy jgtidziy stoka turi jtakos veiksmingam socialiniam funk-
cionavimui, taip pat ir gebéjimui uzmegzti tarpasmeninius santykius, juos palaikyti ir pan.

Trukstant bendravimo jgadziy, galimos jvairios pasekmés: Zemesni akademiniai rezultatai, el-
gesio sunkumai ir kt. (Brignell et al., 2018). Bendravimo ir bendradarbiavimo, socialinio dalyvavi-
mo jgudziai pasireiskia gebéjimu dalyvauti socialinéje saveikoje, bendradarbiauti bendroje veikloje
su kitais asmenimis. Sékmingai socialinei saveikai batinas socialinis abipusi$kumas, pasireiskiantis
elgesiu, rodanciu, kad asmuo sgveikos metu atsizvelgia j kito asmens mintis ir jausmus (Syriopou-
lou-Delli et al., 2016). Bendradarbiavimas apima gebéjimus laikytis taisykliy, dalytis, padéti kitiems
dalyvaujant bendroje veikloje (Ozerk et al., 2021).

Specifiniai problemy sprendimo jgtdziai reikalauja gebéjimy suprasti problemos esme, generuo-
ti alternatyvas, priimti sprendimus ir juos jgyvendinti. Taigi, galima teigti, kad taip pat reikalaujama
socialiniy ir kognityviniy jgudziy: socialinés sgveikos tiksly, susijusio konteksto, gebéjimo suprasti
socialines uzuominas, atpazinti sgveikos dalyviy ir savo emocijas ir kt. (Grover et al., 2020). Socia-
liniai ir kognityviniai jgtidziai leidZia suprasti ir interpretuoti socialing situacija, pasirinkti tinkama
elgesio atsaka, plétoti ir palaikyti socialinius rysius. Socialiniy ir kognityviniy jgadziy trikumai gali
turéti reik§mingy pasekmiy - tiek vaikams, tiek ir suaugusiesiems gali kilti socialiniy ir emociniy
problemy (Grover et al., 2020).

Emocijy reguliavimo jgudziai susije su gebéjimais suprasti savo ir kity emocijas, reiksti ir valdyti
savo emocijas, identifikuoti savo ir kity emocijas ir susieti jas su socialiniu kontekstu (Gev et al.,
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2021). Tyrimais nustatyta, kad socialiniai jgtidziai yra susije su emocijy raidkos ir jy valdymo jgu-
dziais (Berkovits et al., 2017; Reyes et al., 2020). Emocijy valdymas labai svarbus, siekiant sékmingai
bendrauti su socialinés aplinkos Zzmonémis. Ugdant emocijy valdymo jgadzius, geréja socialiniai
jgudziai, mazéja elgesio problemy (Berkovits et al., 2017). Gev et al. (2021) atliktas tyrimas patvirti-
no tiesiogines emocijy supratimo ir jy reguliavimo sgsajas su socialine kompetencija.

Taigi socialiniy jgiidziy konstruktas yra sudétingas, multidimensinis, integruojantis jvairius ge-
béjimus. Tyrimai rodo, kad socialinius jgiidzius galima ugdyti ir stiprinti taikant tikslines ugdymo
programas, o iSugdyti socialiniai jgtidZiai gali padéti pasiekti geresniy rezultaty jvairiose gyvenimo
srityse (Grover et al., 2020). Tyréjy teigimu (Grover et al., 2020), socialiniai jgiidziai tiesiogiai keicia-
mi labiau negu socialiné kompetencija, todél jie laikytini pagrindiniu intervencijos tikslu.

Autizmo spektro sutrikimg turinciy vaiky socialiniai jgiidZiai. Asmenys, turintys autizmo
spektro sutrikimg, apibtidinami kaip turintys tipiniy bruozy (socialinés saveikos inicijavimo ir da-
lyvavimo bendroje veikloje su kitais asmenimis sunkumai ir (ar) atitolimas nuo Zmoniy; verbalinio
ir neverbalinio bendravimo, gebéjimo suprasti socialine situacija sunkumai; elgesio ypatingumai
ir kt.), bet taip pat akcentuojamas jy bruozy individualumas, atsizvelgiant j intelekts, kalbos raida
ir kt. veiksnius (Syriopoulou-Delli et al., 2016). Autizmo spektro sutrikimas gali (ne)buti kartu su
intelekto sutrikimu ir (ar) kalbos sutrikimu (APA, 2013).

Gebéjimas bendrauti yra vienas i$ esminiy socialiniy jgidziy. Esant autizmui, verbalinio ir neverba-
linio komunikavimo ir socialinio bendravimo trikumas pasireiskia jvairiai, priklausomai nuo asmens
amziaus, intelekto, kalbiniy gebéjimy, taip pat ir kity veiksniy (APA, 2013; Syriopoulou-Delli et al.,
2016; Vogindroukas et al., 2022). Autizmo nustatymo kriterijai nenurodo kalbos sutrikimo kaip vieno
i$ pozymiy, budingy autizmo spektro sutrikima turintiems asmenims (APA, 2013), nors nemaza dalis
vaiky, turinciy autizmo spektro sutrikimg, patiria jvairaus lygio verbalinés komunikacijos sunkumy.
Socialinis kalbos vartojimas (arba pragmatiné kalba) apima pokalbio inicijavimo ir palaikymo, infor-
macijos perteikimo, pokalbio temos keitimo, nepazodinio kalbos supratimo, tinkamo komunikacijos
moduliavimo, atsizvelgiant j konteksta, jgiidzius (Moody & Laugeson, 2020). Kai kurie socialinio kalbos
vartojimo (pokalbiy inicijavimo ir palaikymo, neverbalinio bendravimo, prisitaikymo prie konteksto)
ypatumai budingi autizmo spektro sutrikimy atvejais (APA, 2013). Vaikai, turintys autizmo spektro
sutrikimg, patiria jvairaus lygio kalbinio bendravimo is$ukiy. Vieni vaikai nekalba arba tik minimaliai
vartoja kalba, kiti turi specifiniy kalbos ypatumy (echolalija, nejprastai vartojami zodziai, negebama su-
prasti kalbos, j kito asmens kalbg nereaguojama). Kai kuriy vaiky, turinc¢iy autizmo spektro sutrikima,
kalba pasizymi ribotu komunikaciniu funkcionalumu dél socialinio abipusiskumo stokos, pavyzdziui,
kalba dazniau vartojama poreikiams reiksti, o ne komentuoti, savo emocijoms apibudinti ar kalbétis
(APA, 2013). Kai kurie vaikai turi ir stiprybiy, pavyzdziui, demonstruoja i§skirtinius kalbos gebéjimus,
tarp jy ir kalbinj karybiskuma (APA, 2013; Ibrahimagic et al., 2021; Vogindroukas et al., 2022).

Tyrimai rodo, kad vaikams, turintiems autizmo spektro sutrikimg, sudétinga atpazinti emocijas,
veido israiskas, balso tong ir kiino kalba, reiksti ir valdyti savo emocijas, suprasti kity zmoniy emo-
cijas ir j jas reaguoti (Trevisan et al., 2021; Rice et al., 2022; Tuna, 2023 ir kt.).

Riboti socialiniai jgiidziai gali bati susije ir su pazinimo sutrikimais — suvokimo, mastymo ir
démesio trakumais. Skirtingai pasireiskia vaiky, kartu su autizmo spektro sutrikimu turinéiy ir in-
telekto sutrikima, socialiniy jgidziy funkcionalumas (Syriopoulou-Delli et al., 2016). Nustatyta, kad
intelekto negalig turintys vaikai patiria daugiau socialinés sgveikos sunkumy dél socialinio abipu-
siSkumo stokos, $iy vaiky elgesys dazniau neatitinka socialinio konteksto, vaikai pras¢iau geba atpa-
zinti socialines uzuominas, veido iSraiskas, kai kurie klaidingai interpretuoja kity Zmoniy ketinimus
(Syriopoulou-Delli et al., 2016).
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Mokiniy, turinciy autizmo spektro sutrikima, socialiniy jgudziy ugdymo strategijos. Vai-
kams, turintiems autizmo spektro sutrikimg, labai svarbus socialiniy jgiidZiy ugdymas. Siems vai-
kams sudétinga jgyti socialiniy jgtidziy savaiminiu badu, saveikaujant natiiraliai socialinéje aplinko-
je, todél reikia gerai suplanuoty, reguliariai, tikslingai mokykloje ir jvairiose kitose aplinkose taiko-
my socialiniy jgiidziy ugdymo strategijy (Watkins et al., 2017; Grover et al., 2020; Ozerk et al., 2021).

Watkins et al. (2017) atliktos metaanalizés rezultatai rodo, kad yra jvairiy potencialiai veiksmin-
gy intervencijy, kurios palengvina mokiniy, turin¢iy autizmo spektro sutrikima, socialine saveika
su bendraamziais. Daugelis tyrimy patvirtino bendraamziy tarpininkaujamy intervencijy, taip pat
socialiniy naratyvy intervencijy (tinkamiausios kaip papildomos arba tam tikram jgudziui ugdyti
skirtos programos), socialiniy jgtidziy mokymo, struktiiruoto zaidimo grupés, pagrindinio reaga-
vimo mokymo, vaizdo modeliavimo ir kity intervencijy didesnj ar mazesnj veiksminguma, ypac jei
derinamos kelios intervencijos (Watkins et al., 2017; Silveira-Zaldivar & Curtis, 2019; Ozerk et al.,
2021 ir kt.). Kaip teigia Watkins et al. (2017), Sios intervencijos gali buiti rekomenduojamos siekiant
pagerinti mokiniy, turin¢iy autizmo spektro sutrikima, sgveika su bendraamziais. Taciau vienas
efektyviausias metodas nenustatytas.

Be to, pastebimas atotrukis tarp jrodymais grjsty socialiniy jgidziy intervencijy ir jy jgyvendini-
mo mokyklos aplinkoje (Ozerk et al., 2021). Pagrindinés atotriikio priezastys susijusios su mokytojy
kompetencijy ir paramos jiems stoka, laiko trikumu, ugdymo prioritety nesuderinamumu, istekliy
ir motyvacijos stoka (Silveira-Zaldivar & Curtis, 2019). Tai rodo, kad mokykloms reikalingos soci-
aliniy jgadziy strategijos, kurios nesunkiai jgyvendinamos kasdieninéje mokyklos veikloje ir moki-
nio $eimos aplinkoje.

Socialiniy jgadziy grupinis mokymas yra viena i$§ dazniausiai taikomy mokyklos intervencijy,
ugdant mokinius, turinc¢ius autizmo spektro sutrikimg (Ozerk et al., 2021). Tyréjy teigimu, mo-
kykloje vykdomo socialiniy jgiidziy grupinio mokymo modeliai yra trijy tipy: a) jgtdziais gristas
(didaktinis mokymas); b) jsitraukimu gristas (bendraamziai jsitraukia j bendra veikla, pavyzdziui, i
zaidima); ¢) misSriis modeliai (derinamas tiesioginis jgiidziy mokymas, didaktinis modelis, véliau —
bendraamziy jsitraukimu grjstas modelis). Socialiniai jgidZiai turi buti ugdomi realiuose konteks-
tuose (Einfeld et al., 2017; Ozerk et al., 2021), taikant jvairius socialiniy jgiidZiy ugdymo metodus:
instruktavima, modeliavima, elgesio pratybas, griztamajj rysj ir saves vertinima, namy uzduociy
skyrima, vizualine pagalba, bendraamziy, tévy, mokyklos personalo jtraukima ir kt. (Beaumont et
al., 2017; White et al., 2023).

Kita vertus, tyrimai rodo, kad dauguma intervencijy grjstos orientacija j mokiniy trakumus. Kai
kurie tyrimai (Kumar & Mohideen, 2019; Clark & Adams, 2020; Caiels et al., 2021) atskleidzia, kad
perspektyvesnés gali buti stiprybémis grjstos intervencijos, sutelkiant démesj j tai, kg vaikai geba ir
ka jiems patinka daryti.

Stiprybémis grista socialiniy jgiidZiy ugdymo strategija. Stiprybiy perspektyva yra alternatyva
triakumais grindziamam poziariui. Orientuojamasi j mokinio turimus asmeninius isteklius (gebe-
jimus, pomeégius), bendruomenés isteklius ir bendruomenés sanglauda (Caiels et al., 2021), o ne j
issukius ar problemas. Stiprybiy perspektyva nepaneigia problemy, taciau akcentuoja, kad neturi
bati ignoruojamos asmens turimos stiprybés (Saleebey, 1996). Pastaraisiais metais sukurta nemazai
stiprybémis besiremianciy ir jrodymais grjsty socialinio darbo modeliy (Saleebey, 1996; Saleebey,
2013; Caiels et al., 2021), taciau vis dar pasigendama stiprybémis gristy socialiniy jgtidziy ugdymo
mokyklose tyrimy (Saleebey, 2008; Kumar & Mohideen, 2019). Stiprybémis grjstas ugdymas j mo-
kyklinio ugdymo praktika integruoja pozityviosios psichologijos pozitrj, kai mokinio stiprybémis
ugdymo procese naudojamasi kaip teigiamy pokyc¢iy priemone, skatinant teigiamas emocijas ir el-
gesj, orientuojantis j teigiamus ugdymosi rezultatus (Kumar & Mohideen, 2019). Identifikuojant
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mokiniy stiprybes ir ugdant socialinius jgiidzius, pripazjstamas reik§mingas tévy indélis (Charlop
et al,, 2018; Denham, 2019; Joseph et al., 2022; Cheng et al., 2023 ir kt.).

Esminiai stiprybémis grjsto ugdymo strategijos principai — nuolatinis mokinio stiprybiy stebé-
jimas ir vertinimas; ugdymo individualizavimas, siekiant, kad ugdymas atitikty mokinio stiprigsias
puses, poreikius ir asmeninio augimo tikslus; mokiniy, mokytojy ir tévy bendradarbiavimo tin-
kly karimas, siekiant palaikyti ir sustiprinti individualias stiprybes; mokinio stiprybiy plétojimas,
tikslingai jtraukiant mokinj j socialines sgveikas jvairiuose ugdymosi kontekstuose (Lopez & Louis,
2009; Elder et al., 2018; Caiels et al., 2021; Niemiec & Pearce, 2021; Joseph et al., 2022; Golubnichy,
2024 ir kt.).

Stiprybiy perspektyva reikalauja kito pozitrio ne tik j asmenis, bet ir j jy $eimos nariy kompeten-
cijas, galimybes, vertybes, skirtumus, j kuriuos reikia atsizvelgti ir juos vertinti kaip isteklius, nors
kartais tai itin sudétinga (Saleebey, 1996).

Tyrimo metodologija

Pasirinkta kokybinio tyrimo strategija — atvejo tyrimas, grindziamas $iuolaikine socialiniy jgudziy
samprata (Grover et al., 2020; Del Prette & Del Prette, 2021) ir stiprybiy perspektyva (Saleebey, 2013;
White et al., 2023) kaip socialiniy jgadziy ugdymo strategija.

Socialiniai jgtidziai laikomi specifiniu elgesiu, kurio galima i$mokti, kurj galima stebéti ir iSma-
tuoti (Del Prette & Del Prette, 2021). Mokinio, turincio autizmo spektro sutrikima, socialiniy jgu-
dziy raiska buvo tiriama remiantis teorine socialiniy jgtidziy struktiiriniy komponenty ir jy funkcijy
samprata (Grover et al., 2020; Del Prette & Del Prette, 2021) ir vadovaujantis pozitriu, kad sociali-
niai jgidziai laikomi tiesiogiai kei¢iamais, todél jie gali buti pagrindinis intervencijos tikslas (Gro-
ver et al., 2020). Socialiniy jgidziy funkcionalumo (stiprybiy) identifikavimas yra esminis zingsnis
modeliuojant kryptingg stiprybémis grjsta socialiniy jgtidziy ugdyma, kuriuo siekiama veiksmingai
pagerinti mokinio socialinés sgveikos kokybe jvairiose aplinkose ir situacijose (Kumar & Mohideen,
2019; Silveira-Zaldivar & Curtis, 2019; Ozerk et al., 2021; White et al., 2023 ir kt.). Stiprybiy pers-
pektyva gristas ugdymas neignoruoja negalios ir mokinio patiriamy sunkumy.

Mokinio turimy socialiniy jgidziy funkcionalumo identifikavimas $iame tyrime buvo logiskas
atspirties taSkas modeliuojant stiprybémis grista individualy ugdymo plang. Ugdant socialinius jgii-
dzius numatyta intensyvinti mokinio socialines sgveikas su bendraamziais atliekant jvairias veiklas.
Siy sgveiky metu vaikas mokosi bendravimui svarbiy jgiidZiy (inicijuoti ir palaikyti saveika, naudoti
tinkamus gestus ir kt.).

Svarbu, kad vaiko stiprybémis gristas socialiniy jgtidziy ugdymas skatina prasmingg mokytojy
ir $eimy bendradarbiavima (Elder et al., 2018). Bendradarbiaujant mokytojams ir mokinio tévams,
mokinio stiprybiy ir patiriamy i§§tukiy analizé leidZia kryptingai planuoti pagalbos mokiniui tikslus,
nustatyti siektinus ugdymo rezultatus.

Tyrimo metodai. Atvejo tyrimas socialiniuose moksluose taikomas siekiant suvokti nagrinéja-
ma socialinj reigkinj realiame kontekste (Darke & Shanks, 2002). Mokslinéje literataroje (Darke &
Shanks, 2002) nurodoma, kad atvejo tyrimuose gali buti taikomi jvairas jrodymy $altiniai, o duo-
meny rinkimo metodai jprastai apima kokybinius metodus. Atliekant straipsnyje pristatomo atvejo
tyrimg, taikyti $ie tyrimo metodai: teoriné analizé, atvejo analizé (taikant pusiau struktiruoto inter-
viu, grupinés diskusijos (angl. Focus group research), individualaus socialiniy jgtidziy ugdymo plano
modeliavimo ir turinio analizés metodus).
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Atvejo tyrimas apémé kelis etapus. Pirmame etape atlikta socialiniy jgiidziy sampratos ir funkci-
ju, taip pat vaiky, turinciy autizmo spektro sutrikima, socialiniy jgidziy ir jy ugdymo bei stiprybiy
perspektyvos teoriné analizé. Tai leido pasirinkti analizei tinkamus duomeny rinkimo metodus ir
duomeny analizés strategijas bei uztikrinti surinkty jrodymy tinkamumg ir pagristuma (Darke &
Shanks, 2002). Antrame etape taikyti empirinio tyrimo metodai: pusiau struktaruotas interviu ir
turinio analizeé.

Empirinio tyrimo metodai. Atliekant pusiau struktiruotg interviu, dalyviams pateikti atvirojo
tipo klausimai, kuriais siekta atskleisti mokinio, turincio autizmo spektro sutrikimga, socialiniy jga-
dziy (bendravimo, dalyvavimo bendroje veikloje, saveikos inicijavimo, palaikymo, elgesio, emocijy
ir kt.) raigka jvairiose ugdymo aplinkose (Kokiais biidais mokinys komunikuoja? Kaip mokinys reiskia
savo emocijas? Savo poreikius? Kaip mokinys elgiasi kasdienéje socialinéje aplinkoje? ir kt.).

Treciame etape, remiantis pusiau struktiiruoto interviu ir turinio analizés metodais nustatytomis
mokinio socialiniy jgtidziy stiprybémis ir sunkumais, buvo modeliuojamas individualus socialiniy
jgudziy ugdymo planas, apimantis 3 mén. laikotarpj.

Ketvirtame etape, remiantis parengtu planu, mokykloje ir $eimoje buvo ugdomi mokinio sociali-
niai jgudziai, taikant socialiniy jgiidziy grupinio mokymo modelj, kuris, kaip jau minéta, yra viena
i§ prieinamiausiy mokykliniy intervencijy mokiniams, turintiems autizmo spektro sutrikima, ugdy-
ti (Ozerk et al., 2021). Atvejui tirti pasirinktas jvairiy ugdymo dalyviy jsitraukimu grjstas socialiniy
jgudziy grupinio mokymo modelis, kai, suaugusiesiems (pedagogams, tévams) vadovaujant, vaikas
kartu su bendraamziais jsitraukia j bendrg veikla. Nuolatinis pedagogy ir mokinio tévy bendradar-
biavimas ir elgesio pokyc¢iy stebéjimas yra socialiniy jgtidziy grupinio mokymo sékmés pagrindas
(Ozerk et al., 2021), todél, tiriant vaiko socialiniy jgiidziy ugdymo atvejj, pakviesti dalyvauti jo tévai.
Tévams suteiktos instrukcijos, kaip $eimoje ugdyti vaiko socialinius jgadzius, uztikrinant individua-
laus ugdymo plano tgstinuma namy salygomis.

Penktame etape, pasibaigus individualaus ugdymo plano vykdymo laikotarpiui, apibendrinti
mokinio socialiniy jgudziy ugdymo rezultatai. Apibendrinimas vyko taikant grupinés diskusijos
(angl. Focus group research) metoda. Grupinés diskusijos (angl. Focus group research) dalyviams
buvo uzduodami atvirieji klausimai apie pastebétus socialiniy jgudziy (dalyvavimo, bendravimo,
démesio koncentracijos ir kt.) pokyc¢ius (Kokie yra vaiko dalyvavimo bendroje veikloje pokyciai? Ko-
kiy pastebite bendravimo jgndziy pokyciy? Kokiy pastebite kity vaiko socialiniy jgiudziy pokyciy? Kaip
Siuo metu vaikui sekasi susikaupti ir islaikyti démesj veiklos metu?).

Duomeny analizés metodai. Taikant turinio analizés metodg, pusiau struktiruoto interviu ir
grupinés diskusijos (angl. Focus group research) teksty turinys buvo nuosekliai nagrinéjamas daug
karty skaitant, dalijant tekstg j prasminius analizés vienetus (frazes, sakinius), kurie koduoti ir
jungti j turinio prasmines kategorijas ir subkategorijas, atspindincias esminius mokinio socialiniy
jgudziy raiskos ir funkcionalumo aspektus. Interviu turinio kategorijos ir subkategorijos suformu-
luotos remiantis socialiniy jgiidziy teorinés analizés duomenimis, todél galima teigti, kad teorinés
sgvokos, taikytos empiriniams atvejy duomenims, patvirtina empirine tikrove (Darke & Shanks,
2002).

Empiriniai tyrimo duomenys pateikiami lentelése, iliustruojant kategorijy ir subkategorijy turinj
autentiskais interviu ir grupinés diskusijos (angl. Focus group research) dalyviy teiginiais.
Tyrimo imtis sudaryta taikant tikslinés atrankos bida. Atvejo tyrimui pasirinktas 8 m. mokinys,

turintis autizmo spektro sutrikimg. Pusiau struktiiruoto interviu ir grupinés diskusijos (angl. Focus
group research) dalyviai — mokinio ugdytojai (logopedé, muzikos mokytoja, gydomojo fizinio ug-
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dymo mokytoja, trys neformaliojo ugdymo mokytojai, klasés vadove, taip pat mokinio asistenté,
mokinio $eimos nariai: motina, tévas, mociuté). Tyrimas atliktas specialiojoje mokykloje. Interviu
ir grupinés diskusijos (angl. Focus group research) apklausos vyko mokykloje ir (ar) nuotoliniu badu
(atsizvelgiant j tyrimo dalyviy galimybes).

Tyrimo etika. Atliekant atvejo tyrima, taikyti esminiai tyrimo etikos principai: informuoto su-
tikimo, dalyvavimo savanoriskumo, anonimiskumo, konfidencialumo. Tyrimo dalyviams suteikta
informacija apie tyrimo tiksla, dalyvavimo tyrime savanori$kumg, galimybe bet kuriuo momentu
atsisakyti dalyvauti tyrime. Atvejo tyrimo dalyviai informuoti, kad, laikantis anonimiskumo ir kon-
fidencialumo principy, jy teiginiai koduojami, tyrimo rezultatai nuasmeninami ir naudojami tik
apibendrinti. Gautas mokinio tévy ir pedagogy sutikimas kartu su vaiku dalyvauti tyrime. Gavus
tyrimo dalyviy leidima, pusiau struktiiruoty interviu ir grupinés diskusijos (angl. Focus group re-
search) apklausos metu daryti garso jrasai, kurie véliau tiksliai transkribuoti j elektronines laikmenas
ir nuasmeninti, t. y. panaikinta bet kokia informacija (tyrimo dalyviy vardai, mokyklos pavadinimas
ir kt.), potencialiai galinti leisti identifikuoti tyrimo dalyvius. Parengus interviu ir grupinés disku-
sijos (angl. Focus group research) apklausy tekstines transkripcijas, atsizvelgiant i tyrimo dalyviy
pageidavimus, garso jrasai sunaikinti.

Tyrimo rezultatai

Mokinio, turincio autizmo spektro sutrikima, socialiniy jgiidziy raiska. Atvejo tyrime dalyvavo
8 m. mokinys, turintis autizmo spektro sutrikimg. Pedagoginés psichologinés tarnybos (PPT) verti-
nimu, mokinys turi kai kuriy verbalinio ir neverbalinio komunikavimo bei emociniy ir savikontro-
lés gebéjimy.

Psichologinio vertinimo duomenys

Stiprybés. Ramiai sédi prie stalo, trumpam susikaupia ir kryptingai atlieka kai kurias konstravimo uzduotis.
Geba analizuoti ir lyginti formas, dydZius, nustato visumos ir dalies rysius. Geba apibendrinti pagal vieng pozy-
mj. Atliekant uzduotis dominuoja teigiamas emocinis fonas.

Sunkumai. Menkai ir trumpai domisi siilomomis uzduotimis, pastebima veiklos motyvacijos stoka. Dauguma
uzduociy atsisako atlikti, jomis nesidomi. Negeba apibendrinti pagal du pozymius. Vertinimo metu menkai
orientuojasi j teikiama pagalba (parodyma) arba visai nesinaudoja pagalba. Minétini kalbinio komunikavimo
sunkumai (vertinimo metu kalba nebendravo).

Psichologinio vertinimo i$vada - kokybinés pazinimo, komunikavimo, veiklos organizavimo ir motyvacijos cha-
rakteristikos atitinka autizmo spektro ir nepatikslinto intelekto sutrikimo pozymius.

Logopedinio vertinimo duomenys

Stiprybés. Nustatyti impresyviosios kalbos gebéjimai: supranta daznai girdimus Zodzius, Zodinius nurodymus,
klausimus. Ekspresyviosios kalbos gebéjimai: taria nesudétingos garsinés struktros zodzius. Sunkumai: kalba
nebendrauja; artikuliacija vangi, garsy tarimas neaiskus; echolalija. Foneminio suvokimo uzduociy neatlieka.
Neverbalinio kontakto ir komunikavimo gebéjimai: norus reiskia gestais, mimika, kartais balsu.

Logopedinio vertinimo iSvada - specifiné kalbos raida dél jvairiapusio raidos sutrikimo.

Pedagoginis vertinimas

Stiprybés: pasako skaiciy seka (1-10), suskai¢iuoja daiktus, priskiria daikty kiekiui skaitmeny, ji jvardija. Mégsta
déliones, ziareéti filmukus. Sunkumai: daugelio uzduociy, kurias gali atlikti ugdymo jstaigoje, pedagoginio ver-
tinimo metu neatliko: neparodé objekty, pavaizduoty paveiksléliuose, spalvy, raidziy, nelygino ir negrupavo
daikty, nekopijavo raidziy, zodziy, skaitmeny.

Pedagoginio vertinimo isvada — pazintiniai jgadziai nepakankami.
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Taigi pedagoginis psichologinis vertinimas atskleidé tik kai kuriuos socialinius jgudzius (ver-
balinio ir neverbalinio kontakto, komunikavimo, emocinio ekspresyvumo ir valdymo gebéjimus).
Nurodoma, kad pedagoginio psichologinio vertinimo metu mokinys neatliko kai kuriy uzduociy.
Galima manyti, kad atsisakymas atlikti kai kurias uzduotis susijes su $iam vaikui badinga elgsena
stresinése ar nerima kelianciose situacijose (pasirinktinis atsiribojimas tam tikrose situacijose ir (ar)
su tam tikrais Zmoneémis).

Jvairiy vertinimy derinys laikomas patikimesniu negu naudojimasis tik vieno vertinimo rezul-
tatais (White et al., 2023), todél duomenys apie vaiko socialinius jgiidzius papildyti tyrimo dalyviy
pusiau struktiruoto interviu metodu. 1 lenteléje pateikiami interviu duomenys apie vaiko dalyvavi-

mo veikloje, socialinio bendravimo ir komunikavimo jgtudzius.

1 lentelé

Mokinio, turincio autizmo spektro sutrikimg, dalyvavimo veikloje, socialinio bendravimo jgndZiai ir
komunikavimo bidai

Kategorija Subkategorija Iliustruojantys teiginiai
Pasyvus dalyvavimas
is j juos <...> dirgliai nereaguoja, bet kaip ir nebiity jy. / Didelio <...> po-
Nesidoméjimas J ,Z,] . & 8 ,] o P . 44 o P
bendra veikla reikio jis <...> neparodo, kad jam reikia kazkg <...> bendrai veikti. / Kad
jsijungty su kitu vaiku j tq Zaidimg, tai ne. <...>. Daugiausia yra vienas.
Trumpai gali pabati  Jis jsitraukia labai sunkiai. / Kyla nemazai issSikiy dalyvauti <...> bendrose
$alia kity vaiky, atlie- veiklose su kitais vaikais. / Grupéj dirbant jis vis tiek panirsta j tq individu-
kant bendrg veikla alig savo veiklg.
eigu <...> reikia kazkq bendrai veikti, tai dazniausiai prasideda <...> pro-
Atsisakymas dalyvau- Jeig ) g oencr .P i p
. . testavimas arba jis tiesiog uZsidaro savy. / Nedalyvauja bendroj veikloj, at-
. ti bendroje veikloje o o S
Dalyvavimas siriboja. / Negeba zaisti su kitu vaiku. ZaidZia vienas.
ve.ikloj.e ir Patinka jam lego. <...>. Ir tokios ,puizlés“ patinka. / Visi Sie mokslo metai
demes1(.).kon- jau jam tik lego, lego. / Jis labai gerai supranta, kokios veiklos ar uZduotys,
centracija Pomeégiai ar priemonés, zaidimai jam patinka, kurie nepatinka. Jis atéjes j klase gali
is karto eiti prie spintos ir jau rodyti kazkokj zaidimg ar priemoneg, kuri jam
patinka, kurios jis noréty. / Vaziuoti jam patinka <...>.
Trumpalaikis démesio islaikymas pas jj yra. / <...> kelioms minutéms <...>
Trumpalaikis déme-  gali susikaupti <...>./ Tai jam yra sunkiau susikaupti, démesj koncentruoti,
sys nes labai blaskosi. / <...> jis toks besimétantis. Lyg ir jsitraukia, bet kaZkur
»husimeté“ mintis, vél nuléké kazkur.
. Ir kad jis <...> adekvaciai save jsivertinty, tai nemanau. / Biina korteles, jis
[sivertinimo sunku- . i : : v g
mai neparodo, ar jam sekési gerai, ar blogai. <...> a$ manau, kad tikrai jis nela-
bai moka save jsivertinti. / <...> vertinti save jam sekasi sunkiai.
... . Sunkiai jam sekas bendrauti. <...>. Net nepasizitrés [j vaikus]. Net j tg
Menkas doméjimasis s . . : ; _ .
.. puse <...> nepasiziirés. / Jokio bendravimo <...>. Taip, kaip nebity. / Gali
bendraamziais ; .
Zmogaus net nepastebeét <...>.
Socialinis Dazniausiai jis bitna vienas, uZsiémes savo mégstama veikla arba savam
bendravimas

Visiskas atsiribojimas

pasauly uZsidares. <...> vis délto jam kaZkaip patogiau <...> vienam savo
tam burbule, susikurtam pasauly, negu kad ieskoti kazkokio <...> kontakto.
| Vaikus jis visiskai ignoruoja. <...>. Neina i$vis su vaikais j kontaktq. / Jisai
paneria j save. <...> atsiriboja <...>.
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Kategorija Subkategorija Iliustruojantys teiginiai
Impresyvioji kalba
T instrukcij
FUMPY INSTURADY  kazkokia trumpa instrukcija.
supratimas

Ribotas kalb -
mlngsas Ahossupre Nesupranta, kai j jj kreipiasi, kad jj Snekina.

Ekspresyvioji kalba

Pasakyt jis mazai kazkg <...> sako. / ZodZiy nelabai. / <...> nelabai kalba

Minimalus verbalinis . . Sy . RV
ir nelabai nori savo poreikius isreiksti verbaliai. / Bina ZodZiy. <...>. Bet

komunikavimas . S
tokie pavieniai.
Garsasodsiai Jeigu buna piktas, tai daZniausiai tokius kaip pasipiktinimo garsus <...>
oo arsazodziai o . . ) g C e g
Komunikavi- leidZia. / Ne visada noriai atkartoja, mégdZioja garsaZodZius, ZodZius.

mo buidai Neverbalinis komunikavimas

Jeigu jis kazko nori, <...> rodo. Ranka. / Rodo j savo maisto déZute, kad jis
jau valgyti nori. / Jis parodo, ko nori. / Rodo pirstu tg daiktg, kurio jis nori
<o

Gestai ir kino kalba  Jeigu jis kazko nori, veda <...>. Eina j tg vietq. / Jeigu as nesuprasiu, ko nori,
paims, atves j tq vietq. / Paima mane uz rankos ir veda mane link to daikto,
kurio jam reikia, kurio jis nori.

<...> jis prieina. / Jeigu jis kazko nori, jam kazko is manes reikia, jis nori
kazko paprasyti, jis prieina prie manegs.

<...> jis zitiri j akis. / Akiy kontaktq palaiko. / Zvilgsniu jis. <...>. Sukausto

Zvilgsnio kontaktas L
tavo démesj.

Neverbalinio komunikacinio elgesio trikumai pripazjstami autizmui btidingais bruozais (APA,
2013; Rice et al., 2022), taciau atvejo analizéje dalyvaves vaikas turi kai kuriy neverbalinio kontak-
to gebéjimy - geba poreikius isreiksti zvilgsniu, gestais ir kiino kalba. Vis délto Sie neverbalinio
komunikavimo gebéjimai riboja socialinio bendravimo funkcionalumg ir atitinka autizmo spektro
sutrikimui tipiSkus neverbalinio komunikacinio elgesio ypatumus (APA, 2013). Neverbalinés ko-
munikacijos jgtidziy tobulinimas gali buti naudingas ugdant socialinés sgveikos gebéjimus (Yavuz et
al., 2019). Tyréjy teigimu, vaiky, turin¢iy autizmo spektro sutrikimg, socialiné kompetencija, kogni-
tyviné reprezentacija, zodinio ir neverbalinio bendravimo jgadziai reik§mingai susije, neverbalinis
bendravimas svarbus adaptyviai vaiky socialinei sgveikai.

Nagrinéjant tyrimo dalyviy teiginius, iSryskéjo vaiko socialinio abipusiskumo stoka, vienpusiskas
kontaktas. Vaikas turi pamégta veikla ir geba Zaisti, taciau jam btidinga menka socialinés saveikos
ir bendros veiklos motyvacija - nenori dalyvauti bendroje veikloje. Atvejo tyrime dalyvavusio vai-
ko socialinio abipusiskumo stoka (nesidoméjimas bendraamziais, jy veikla, nejprastas reagavimas
jiems kalbinant ir j kitas socialines sgveikas) paveikia kasdieniy socialiniy mainy kokybe. Panasius
duomenis atskleidé ir Schwartz et al. (2021) atliktas tyrimas.

Emocinis jautrumas ir ekspresyvumas apima gebéjima tinkamai reiksti teigiamas ir neigiamas
emocijas sgveikos metu (Denham, 2019). 2 lenteléje pateikiami interviu duomenys apie mokinio,

turincio autizmo spektro sutrikimg, emocinio jautrumo, emocijy ekspresyvumo ir valdymo gebéji-
mus.
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2 lentelé

Mokinio, turincio autizmo spektro sutrikimg, emociniai jgidZiai

Kategorija  Subkategorija Iliustruojantys teiginiai
. - eigu tu Svelniai Sneki, jis supranta $velnig intonacijg. Ir jis reaguoja j griez-
Tinkama reakcija i bal- Jeig . . 188 P .. 4 . 1a. T SUoJ Z.g.
<o ton tesne intonacijg. / Labai jautriai reaguoja j kazkokj pakeltg tong, rékimg,
2 Saukimg.
Emocinis <...> vaikai juokiasi, kartu su manim vaidina, jis i$ karto juokiasi ir jam
jautrumas  Empatika reakcija patinka, klauso, stebi. / Kitg vaikg bari, jis labai <...> j tai sureaguoja jau-
j kito asmens emocijy  triai. <...> jis i$ paskos gali pradéti verkti. / Jeigu kitas vaikas pradeda verk-
raiska ti, J. dazniausiai i karto tampa toks dirglus, irzlus ir <...> pats pradeda
verkti.
Pozityvi reakcija j pa- Ce e e L  «
. Kai jj giri, tai jis reaguoja. / Jis dZiaugiasi, suduoda tuos ,,penkis".
gyrima
o Puse Zodzio pasakyk. <...>. ASaros kaip pupos béga, <...> eina skystis <...>,
Jautrumas kritikai ¢ P . ) P pup 8 4
atrodo, <...> ¢ia katastrofa.
o, . <..> pradeda dZiaugtis. Ir pradeda ir juoktis, ir krykstauti, ir ploti. / Kai
Dziaugsmo emocijos s S o o e gy
raitka jam linksma <...>, jis juokiasi tada. / Jeigu jam biina linksma, tai jis daz-
niausiai Sypsosi, juokiasi.
Emocinis eigu piktas, tai jis irzlus. / Jei piktas, gali métyt kg nors. Patrankyt gali.
K Pykéio emocijos raiska J 8up J . /Jei p T gazn metyt e ) vt gali./
ekspresy- Piktai pradeda gal verkti. / Kada jis pyksta, jis priestarauja.
vumas 1 . Jeigu liudi, tai verkia. / Jeigu biina liidnas <...>. Jis taip vienoj vietoj labiau
Liadesio emocijos .9 . S v g
. sédi, gal maZiau ty garsy kazkokiy skleidzia. Toks lyg nuobodZiaujantis
raiska ; g o S
atrodyty, veiklos kazkokios nelabai imasi.
Jis ir nedaro to, kas jam nepatinka, jis protestuoja. / Priestarauja, rodo, kad
to nenori, bando visais bisdais parodyti, kad man tas nepatinka. / Jis pyksta,
Priestaravimo raiska jis rodo, kad nenori, rodo su ranka, ko nori, derasi. / Jeigu jis kazkg negerai
padaro, <...> nereaguoja. / ,J., valgyk su Sakute <...>*. PasiZiirés <...>, pa-
ims tq Sakute, porg ten ty makarony paims ir vél su rankytém valgys...
. . Kol jam nepakeisi kazkokios <...> veiklos arba uzduoties j jam patinkan-
Mégstama veikla v 5 oo o S
¢ig. Tada jis nusiramina. / Jeigu jis gavo tq lego, tai jis jau ir ramus.
Sensorinés priemonés  <...> jam nusiraminti labai padeda jvairios sensorinés priemones.
Susitarimai jj ramina. Jeigu Zino, dabar taip, paskui taip, jj ramina. / <...>
Emocijy nurimti padeda <...> toks trumpas, grieZtas pasakymas. / Ji visur gali vez-
valdymas Susitarimai tis, visur vestis. / Jis ateina, uzsiima savo vietq. / [ laukg einam gan tvarkin-
ir nusira- gai, ramiai visada. <...>. Be jokiy problemy lauke. / Bet tikrai nebus <...>,
minimo kad praras tg kontrole, puls, atims, uzgaus <...>.
badai Nusiraminimas elimi-  Jeigu susierzino dél triuksmo, tai dazniausiai jis natiraliai ir nurims tada,

navus dirgiklj

kai tas triuksmas liausis.

Emocinis palaikymas
Nusiraminimas, pade-
dant kitiems asmenims

Bandom pabiti su J. kartu. <..>. Ar tai uz rankos, ar tai kazkaip <...>
prisiglaudus.

Tyrime dalyvaves vaikas turi kai kuriy emociniy jgadziy - emocinio jautrumo ir emocijy raiskos
gebéjimy. Sunkiau sekasi valdyti pykc¢io emocijas, taciau turima savy nusiraminimo budy (nusira-
mina atlikdamas mégstamg veikla, naudodamasis sensorinémis priemonémis ir pan.). Kaip teigia
Ozerk et al. (2021), emociniai jgiidziai apima savikontrole, taisykliy laikymasi, kompromisg konflik-
tinése situacijose, kritikos priémima, bendradarbiavimg su kitais, organizuotumg. Tyrimais jrodyta,
kad emocijy valdymo jgidziai koreliuoja su vaiky autizmo, socialiniy jgudziy ir elgesio rodikliais
(Berkovits et al., 2017). Emocijy valdymo jgadziy ugdymas gali pagerinti socialinius jgtdzius ir
elgesj, kad vaikai, turintys autizmo spektro sutrikimg, galéty sklandziau integruotis j bendraamziy
aplinka (Berkovits et al., 2017).
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Apibendrinant galima teigti, kad pusiau struktiruoto interviu metodu gauti duomenys apie mo-
kinio, turinc¢io autizmo spektro sutrikimga, socialiniy jgtidziy funkcionalumg. Interviu dalyviai dau-
giau kalbéjo apie mokinio socialiniy jgudziy trikumus, taciau galima teigti, kad vaikas turi tam
tikry socialiniy jgudziy stiprybiy.

Dalyvavimo bendroje veikloje jgiidZius mokytojai ir mokinio tévai apibidino kaip pasyvy dalyvavima (isklau-
so zodinius nurodymus, klausimus, trumpai gali pabiti Salia kity vaiky bendros veiklos vietoje, priminus laikosi
susitarimy), trumpai gali i$laikyti démesj. Vaikas turi savo mégstamg veiklg (,,Lego” konstravimas, zaidimas su
sensoriniais Zaislais), ta¢iau labiau patinka Zaisti vienam, o ne su bendraamziais.

Socialinio bendravimo jgiidZiai — vaikas menkai, bet domisi bendraamziais.

Komunikavimo jgadziai. Dominuoja neverbaliniai komunikavimo btidai - poreikius, norus reiskia gestais, mi-
mika, kiino kalba. Vaikas turi impresyviosios kalbos gebéjimy — supranta trumpas instrukcijas, daznai girdimus
zodzZius, zodinius nurodymus, klausimus. Ekspresyviosios kalbos gebéjimai: komunikuoja garsazodziais, taria
nesudétingos garsinés struktairos zodzius.

Emociniy jgidZiy stiprybés: emocinis jautrumas (reaguoja i balso tona, j kito asmens emocijas, pagyrima, kri-
tikg), emocijy raiSka (geba neverbaliniais budais iSreiksti dziaugsma, pyktj, lindesj, prie$taravima), turi savity
emocijy valdymo bady (nusiramina atlikdamas mégstama veikla, naudojasi sensorinémis priemonémis, nata-
raliai nurimsta, kai nelieka dirgiklio, nusiraminti padeda suaugusiyjy emocinis palaikymas).

Mokinio, turincio autizmo spektro sutrikima, ugdymo metodai. Atlikti tyrimai (Taylor et al.,
2017; Watkins et al., 2017; Ozerk et al., 2021) parodé, kad vaikai, dalyvave jvairiose socialiniy jgi-
dziy ugdymo programose, pagerino socialinius jgidzius, elgesj ir akademinius rezultatus. Taigi siek-
ta nustatyti ugdymo metodus, taikytinus atliekamo tyrimo vykdymo metu (Elder et al., 2018; Ozerk
et al., 2021). Interviu metodu analizuoti vaiko, turinc¢io autizmo spektro sutrikima, kasdieninio ug-
dymo metodai (zr. 3 lentele).

3 lentelé

Mokinio, turincio autizmo spektro sutrikimg, ugdymo strategijos

Kategorija Subkategorija Iliustruojantys teiginiai
;l;fi[i?lzija ZodZiu aiskinam. / Ir trumpos, aiskios instrukcijos.
Pagyrimas Pagyrimus, duok penkis supranta. <...> reaguoja j pagyrimus. / Jis dZiaugiasi.
Zodiné Draudimas Siaip dar veikia tie ,Ne, ne, negalima*. / Baram. Kitaip tai niekaip.
pagalba Priminimai, pakartojimai tai, kg reikia daryti. / Jis labai greit pamirsta tas taisykles.
Priminimas <..>. Visg laikg reikia jam priminti. / <..> kiekvieng dieng vél primenamos

taisyklés. / Laikytis taisykliy jam sekasi neblogai, bet jam reikia jas priminti.

Balso intonacijos  Tonas grieZtesnis truputj. / Svelnus tonas. Ramus bendravimas.

Bendry veiksmy  <...> kartu su ranka vedZiojimas ar déliojimas. / Su savo rankom paimu jo rankas

Pagalb metodas ir tada atlieku tg uzduotéle tokiais bidais.

agalba

veisl;(smu Papildoma Individualus darbas su juo. <...>. Prie jo turi prieiti individualiai. / Papildoma
individuali pagalba. Tai yra padéjéjos pagalba. Jeigu vaikui sunkiau sekasi, kad tiesiog biity
pagalba Salia, jam padéty.

Judesiais parodymas <...> veiksmo. <...>. Gestais tokiais. / <...> prieini, parodai.
<...>. Ir jis tarsi kopijuoty mane. / <...> su kitu vaiku, jeigu jam skiriu uzduotj.
<...>. Tada jis daugiau Ziiri j tq vaikg, kaip ten kazkq atlikti.

Judesio (veiksmo)
Vizualiné  demonstravimas

agalba
pag Vizualizacija Vaizdinés priemones. <...> simboliai padeda suprasti. / <...> jam padeda aiskumas

ir vaizdumas, kai tos taisyklés jam yra parodomos aiskiai, vizualiai.
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Nustatyta, kad jprastai tyrime dalyvavusio vaiko ugdymo metodai yra Zodiné pagalba (trumpa
instrukcija, priminimas, skatinimas, pagyrimas, draudimas, veiklos ribojimas); vizualiné pagalba
(pavyzdziui, judesio (veiksmo) demonstravimas) ir pagalba veiksmu (bendry veiksmy metodas ar
kita papildoma pagalba).

Mokinio, turincio autizmo spektro sutrikimg, stiprybémis gristo socialiniy jgadziy ugdymo
modeliavimas. Modeliuojant individualy socialiniy jgidziy ugdyma, atsizvelgta j tyrimo metu nu-
statytas mokinio socialiniy jgadziy stiprybes, pedagogu taikomus ugdymo metodus. Grupiné disku-
sija leido nustatyti mokinio socialiniy jgiidziy ugdymo tikslus ir laukiamus rezultatus (zr. 4 lentele).

4 lentelé

Mokinio socialiniy jgudZiy stiprybés, ugdymo tikslai ir laukiami rezultatai

aliniai ko sti . (s wir PPT
Socialiniai  Vaiko stiprybés (nterviu ir IUP (tikslai) IUP (laukiami rezultatai, kriterijai)
igudziai duomenimis)
Domisi bendra veikla.
Pasyvus dalyvavimas Stebi, tyrinéja bendrai veiklai skirtg aplin-
Isklauso Zodinius nurodymus, klausi- kg ir priemones.
mus. o Klausosi uzduoties aiskinimo ar stebi uz-
Dalyva- Skatinti daly- gy oties atlikimo pavyzdi.
. . vauti bendro-
vimas Aktyvus dalyvavimas ) ) ) o
bendroje T ol vabati Salia ki T se veiklose su  Bendros veiklos metu yra jam skirtoje
veikloie rumpat galt pat utl' Salia kity vaiky yajkaisirsu-  arba pasirinktoje vietoje.
) bendros veiklos vietoje. augusiaisiais
. . . i awe Kartu su kitais vaikais atlieka bendros
Turi savo mégstama veikla, Zaidzia vie- . . .
nas veiklos uzduotj (padedant, pagal de-
’ monstruojama pavyzdj).
Priminus laikosi susitarimy. Priminus laikosi bendros veiklos taisykliy.
Démesio Gerinti déme- e .
g yert Koncentruoja démesj j bendra veikla bent
koncentra- Trumpam sukaupia démesj. sio koncen- . Y i . .
.. .. 10 min., neuzsiimdamas kita veikla.
cija tracija
P : . _ :
Menkai domisi bendraamsiais. adedant jam prieinamu badu bendrauja
bendros veiklos metu.
Impresyviosios kalbos gebéjimai Supranta 2-3 zodziy instrukcijg, taikant
L Supranta trumpas instrukcijas, daznai . gestus ir gesty netaikant. Supranta uz-
Socialinis irdi sodzius. zodini d Ugdyti ver- duoties aiskini Ivdi rualinemi
bendra- gIr 1mus Zodzius, Zodinius nuro ymus, balinio ir uoties aiskinima, pa. Y 1ma3 vizualinemis
endra klausimus. . . priemonémis.
vimas ir K osios kalb béiimai neverbalinio Paded Tartor o idkai
komunika- : spresivm.sms a Vos gebéjimai bendravimo ade karllt }V)ad:jl'rm)ak arba .1s(ava£an iskai
vimas omunikuoja garsazodziais, t?nav.ne— igidzius tafla elis ZodZius, komunikuodamas su
sudétingos garsinés strukttiros Zodzius. veiklos dalyviais..
Neverbalinio komunikavimo gebéjimai Su bendros veiklos dalyviais palaiko
Poreikius, norus reiskia gestais, mimi- zvilgsnio kontakta, rodo daikta, imituoja
ka, kiino kalba. siilomus veiksmus.
Emocinis jautrumas. Jautriai reaguoja
i balso tona, i kito asmens emocijy rais-
ka; pagyrima, kritika.
Emocijy rai$ka. Geba neverbaliniu
. . . budu isreiksti emocijas (dziaugsma, Skatintipozi- . o
Emociniai e d . .. Tinkamai reaguoja j situacija.
e ve pykti, lindesj, priestaravima). tyvy emocinj . o N
igudziai . Daugiau pozityviy emocijy.
Emocijy valdymas. Nusiramina atlik- nusiteikimg

damas mégstama veikla, naudodamasis
sensorinémis priemonémis ir natira-
liai, kai nelieka dirgiklio. Padeda susita-
rimai, emocinis palaikymas.
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Socialiniai Vaiko stiprybés (interviu ir PPT

e o 1ve s . IUP (tikslai) IUP (laukiami rezultatai, kriterijai)
igadziai duomenimis)

Supranta, kada gali bati paskatinimas

Supranta savo poreikius, turi mégstama . leisti uzsiimti megstama veikla.

Savc;.s SU  veikly (,Lego“ konstravimas, zaidimas 1\./Iol.<yt1 ISIVEI™ - Geba pasirinkti vieng i trijy sialomy
pratimasir . oo oriniais Zaislais). tinti dalyvavi- veikly.

jsivertini- m3 bendrose
mas veiklose

Geba tinkamai priimti kritika.

Tinkamai jsivertina savo veikla (rodo jsi-

Dziaugiasi teigiamu veiklos jvertinimu. ..
& & ! vertinimo kortele).

Atsizvelgiant | mokinio stiprybes (neverbalinio komunikavimo gebéjimai, emociniai jgudziai,
gebéjimas reiksti poreikius, asmeniniy pomégiy supratimas) suformuluoti socialiniy jgudziy ug-
dymo tikslai (ugdyti gebéjima dalyvauti bendrose veiklose, bendrauti su vaikais ir suaugusiaisiais,
mokyti jsivertinti dalyvavima bendrose veiklose). Suformuluoti realis, aiskas socialiniy jgadziy ug-
dymo laukiamy rezultaty pasiektumo kriterijai.

Sudarytas 3 mén. trukmés individualus mokinio, turinc¢io autizmo spektro sutrikimg, sociali-
niy jgidziy ugdymo planas. Plane numatyta ugdymo dalyviy (mokytojy, logopedo, klasés vadovo,
popamokinio ugdymo mokytojy, mokinio tévy) organizuojama kryptinga vaiko socialiniy jgadziy
ugdymo veikla jvairiose aplinkose (pagal tvarkarastj 1-3 kartus per savaite klaséje, logopedinése
pratybose, popamokinéje veikloje, namuose). Ugdymo procese numatyta organizuoti bendras mo-
kiniy veiklas, sudarant salygas vaikui, turin¢iam autizmo spektro sutrikimg, praktikuoti socialing
saveika su bendraamziais ir suaugusiaisiais. Ugdytojai turéjo sukurti kontekstg, kuriame gali vykti
sékminga vaiko sgveika su bendraamziais, ir, esant poreikiui, padéti vaikui dalyvauti bendroje veik-
loje, taikydami priminimo, paprastos (2-3 zodziy) instrukcijos, naudojant gestus ar jy nenaudo-
jant, metodus.

Diskutuojant su ugdymo dalyviais, numatyta, atsizvelgiant j jy galimybes ir j individualius vaiko
gebéjimus (stiprybes), kryptingai taikyti interaktyvius socialiniy jgadziy ugdymo metodus (veikla
poroje, veikla mazoje grupéje, bendri kompiuteriniai, judrieji ir kt. Zaidimai). Ugdymo dalyviai de-
rino jvairius jgiidziy mokymo metodus (trumpa instrukcija, demonstravimas, veiksmy modeliavi-
mas ir kt.), taip pat, atsizvelgdami j situacija ir lanksciai vertindami mokinio dalyvavimo veikloje
galimybes (nuotaika, biiseng), skatino jo aktyvuma ir teiké individualig pagalba (Zoding, vizualine,
veiksmine). Mokinio motyvavimo (skatinimo) budai parinkti atsizvelgiant j interviu metodu nu-
statytus mokinio veiklos pomégius. Vaiky pameégtos veiklos integravimo j ugdyma perspektyvumas
jrodytas tyrimais (Elliott & Dillenburger, 2016; Kumar & Mohideen, 2019; Clark & Adams, 2020;
Caiels et al., 2021).

Su ugdymo dalyviais suderintu individualaus ugdymo plano vykdymo laikotarpiu vyko susitiki-
mai, kuriy metu buvo aptariamas mokinio socialiniy jgadziy ugdymo procesas. Individualy ugdy-
mo plang vykdzius 3 mén., jvyko mokinio ugdymo dalyviy grupinés diskusijos (angl. Focus group
research) sesija, kurios metu apibendrinti mokinio socialiniy jgtidziy ugdymo rezultatai.

Mokinio, turin¢io autizmo spektro sutrikima, stiprybémis gristo ugdymo rezultatai. Gru-
pinés diskusijos (angl. Focus group research) apklausos rezultatai analizuoti taikant turinio analizés

metoda. 5 lenteléje pateikiami duomenys iliustruoja mokinio stiprybes (nustatyta interviu metodu)
ir socialiniy jgadziy pokyc¢ius (grupinés diskusijos, angl. Focus group research duomenys).
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5 lentelé

Mokinio, turincio autizmo spektro sutrikimg, stiprybés ir socialiniy jgiidziy pokyciai

Socialiniai
igudziai

Identifikuotos
vaiko stiprybés
(interviu)

Socialiniy jgudziy
pokyciai (grupiné
diskusija (angl. Focus
group research)

Ugdymo dalyviy teiginiai
(grupiné diskusija (angl. Focus group research)

Dalyvavimas Tyrj savo meégsta-

bendroje
veikloje

Pasyvus dalyvavimas

Isklauso Zodinius

nurodymus.
Trumpai gali <...> bendros veiklos metu <...> buina toje vietoje, kur
pabuti $alia kity ~ Buvimas kartu ben- atliekam veiklg, neiSeina is tos erdvés, biina kartu su vi-
vaiky bendros droje veikloje sais. / IS jo paties matosi, kad vaikas su tavim, ¢ia, su kla-
veiklos vietoje. se. Akys rodo ir <...> Sypsena.

Aktyvus dalyvavimas

Susidoméjimas ben-
dra veikla

<...> jisai jau domisi ta bendra veikla, kai mes jai ruo-
Siames. <...>. Matosi, kad jam jau yra jdomu, kg mes Cia
veiksim. / Tai labai rodo didelj susidoméjimg, didelj norg
<>

Isitraukimas j ben-
dra veikla

Noriai jsitraukia j bendrg veiklg kartu su kitais. / Jis tarp
ty kity visy vaiky <...> $vytéjo, judéjo, kartu daré. / <...>
kartu su kitu vaiku arba keliais vaikais pakaitom ZaidZia
Zaidimg. / <...> jie kartu trise prie tos vienos plansetés
dirba. <...> be jokiy problemy jis dalyvauja. / Ir jis de-
lioja, ir a$ délioju su lego. <...>. / Kartu bendrai. <...>.
Jau daugiau taip ZaidZiam. / <...> labai gerai sekasi <...>
poroje. Cia didelis Zingsnis jau padarytas. / Geriausiai se-
kasi muzikuoti bendroj veikloj.

Dalyvavimas su

Jeigu, tarkim, birelio veikloje yra kazkokie interaktyviis

ma veikla, bendraamziais pa-  Zaidimai, <...> tai J. pats pirmas prie visy j biirj, jau rodo
zaidzia vienas. mégtoje veikloje jis smalsumg, kad jis nori.
Priminus laikosi  Laikosi taisykliy ir Taz’s'ykli'y ir mﬂsz; susitarvi'mz; visokiy g‘eriau lgikos‘i. /
Y . [Laikosi] susitarimy, kad cia mes nebeprisikrausim pilny
susitarimy. susitarimy .
ranky, nepirksim dar to.
O dabar jis, atrodo, jau supranta, kad reikia dalintis tom
priemoném <...> bendroj veikloj, / tai dabar tikrai dali-
Dalijasi daiktais nasi jis tom priemoném. Atrodo, suprato, ismoko, kaip tai

daryti ir kodél. / Bet jau jis yra jprates, <...>, kad reikia
dalintis. | <...> supranta, kad reikia ir pasidalinti.

Geba palaukti savo
eilés

<...> supranta, kad reikia <...> savo eilés palaukti, nes
anksciau tikrai bidavo, kad nelaukia <...> savo eilés,
pyksta, jeigu jam neleidZiam ten to boksto statyti ar kaz-
ko pirmam daryti. / Bet jau jis yra jprates, kad ten reikia
palaukti tos savo eilés <...>. / Tai dabar jis, atrodo, jau
supranta, kad reikia ir <...> eilés palaukti.

Veiklos jsivertinimo
pastangos

<...> visom emocijom parodo, kad ta veikla jam patiko. /
Man atrodo, kad jis labiau Zitri, spélioja, ko tu is jo <...>
nori. <...>. Atspét, ko i$ jo praso, reikalauja. <...> praeitg
pamokg, kai as jam daviau jsivertinti <...>, Sypsena buvo,
kad taip, kad smagu buvo, bet rodo j raudong. / <...> la-
biau vertina ne savo darbg, o labiau miisy tq suorgani-
zuotq veiklg. Ar jam tiko, ar netiko ta veikla.
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. Socialiniy jgudzi
. 1. . . Identifikuotos o L BUCE e
Socialiniai . . . poky¢iai (grupiné ~ Ugdymo dalyviy teiginiai
. vaiko stiprybés . .. g .
igudziai (interviu) diskusija (angl. Focus (grupiné diskusija (angl. Focus group research)
group research)
Bet didziausias pasiekimas tai, kad <...> bendros veiklos
metu islaikém J. démesj iki septyniy minuciy ir atlikom
Pageréjusi démesio  tikrai gerg viso kiino mankstg. / Gal net daugiau negu
Démesio koncentracija desimt minuciy jis toj veikloj dalyvavo. <...>. O taip ke-
Trumpam sukau- ) o . ) ) .
koncentra- S ) turios minutés, keturios su puse. / Jeigu patinka veikla,
.. pia démesj. . ) smesi oali idaikvti iloi
cija tinka, tai tq démesj gali islaikyti ilgiau.
Démesio idlaiky- Zinoma, jam reikia ty priemoniy vizualiniy. <...>. Tai
mas, taikant vizua-  papildomy tokiy priemoniy imantis, tai a$ galiu pasi-
lines priemones dziaugti, kad jau gali sukaupti démesj.
O dabar jau kazkaip jau Zitirinéja j tuos kitus vaikucius
Menkas doméji- .  savar] PJ y Ay )
. Susidoméjimas ben- didesnius. <...>. Jau iesko pats kazkokio bendravimo. /
masis bendraam- oo g e S o
siais draamziais Pradéjo noréti bendrauti su kitais vaikais. / <...> jis jau
' stebi vaikus, prieina prie jy, nori démesj j save atkreipti.
<...> $ypsosi, arciau prieina; <...> paliecia $velniai kokj
vaikg, Zitiri, laukia reakcijos. Pagal savo galimybes nori
Socialinis Poreikius, norus i o 1 ey g gasmy’ ;
. e . e . ir bando kazkokig socialing sqveikg su vaikais uzmegzti.
bendravimas reiskia gestais, Socialinés sgveikos .. o . : Lo
. . o _ C e / Pradéjo <...> iniciatyvg rodyti bendrauti su kitais vai-
ir komuni-  mimika, kino inicijavimas . o
. kais. <...> atrodo toks <...> drgsesnis ir kaZkaip bando
kavimas kalba. . o SO N .
taip, kaip jis moka, atkreipti vaiky démesj j save. / Uz-
megzti kazkokj kontaktq su jais.
Taria nesudé- o <...> kiek mes kartu bunam, tai <...> bandom lyg ir su-
. . Komunikacinés - ) . o
tingos garsineés . L siSnekét labiau. Labiau reaguoja j kazkokius pasakymus,
o saveikos abipusisku- . . . ; _ .
struktiiros Zo- . . labiau lyg ir atkartoja. <...> mes jau kazkokig komunika-
L. mo epizodai .. ; . .y
dzius. cijg atliekam su juo. <...> Susisnekam.
<...> gal nebe toks jautrus pasidaré. Pirma, bidavo, kg
. nors pasakai, tuoj tos asaros kaupiasi akyse. Nieko <...>
Emocinis jautru- . ; . L .
garsiau negalédavai pasakyt. Dabar kaip ir nieko. Jis
mas . L g . :
. . nebereaguoja. Nebe taip jautriai. | MazZiau verkia. / Tai
Jautriai reaguoja . . L . e v .
. ... Pozityvesné nuo- bty irgi tas vienas is teigiamy pokyciy, kad daugiau pas
j balso tong, j kito | , g Lo . y M
.. taika ji dabar dominuoja <...> teigiamy emocijy, kad maZiau
asmens emocijy e - o
o . jis reiskia kazkokio nepasitenkinimo, nenoro <...> da-
raiska, pagyrima, . . L
Kritik lyvauti. <...> atrodo <...> ramesnis. / <...> maZiau ty
¢ neigiamy visokiy emocijy. Dabar daugiau yra pozityviy
emocijy, <...> yra emociskai ramesnis.
Prekybos centruose nebéra tokiy cypimy, rékimy, reika-
. ..  Emocijy raiska . . lavimy, to noriu, to noriu. Nebetampo, neberékia, ne-
Emociniai ~ . Tinkamesnis reaga- ; \ L ) . )
s . Geba neverbaliai _. L becypia. <...>. / Nebéra <...> isterijos priepuoliy kaip
igudziai vimas i aplinka

isreiksti emocijas
(dziaugsma, pyk-
tj, lindesj, pries-
taravima).

anksciau, kad bidavo. / Ir néra ty tokiy cypimy, rékimuy,
reikalavimy.

Bet, jeigu nepatinka, tai jis tada... Na, toks pasidaro...
Kaip ¢ia pasakyt? Toks kaip neramus. / Ir jis nenori vei-
klos. Jis tada pradeda kaip ir pykti.

Emocijy valdymas

Nusiraminti padeda mégstama veikla,
naudojimasis sensorinémis priemoné-

mis. Nataraliai nurimsta, kai nelieka

dirgiklio. Padeda susitarimai, emocinis

palaikymas.

Ir dar buty toks pastebéjimas, kad padeda jam ir jvairios
sensorinés priemones. Tai visokie dygliuoti kamuoliukai,
visokie tie sensoriniai Zaisliukai. Tai jis bina, kad ant sta-
lo pasideda, ten tarp rankyciy truputj pasuka, kai jam
reikia, padeda j $alj, vél dirba.
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Socialiniy jgudziy pokyciy matyti keliose srityse.

Dalyvavimas bendroje veikloje. Pokytis — nuo pasyvaus dalyvavimo (trumpai gali pabiti $alia kity vaiky ben-
dros veiklos vietoje) iki susidoméjimo bendra veikla, jsitraukimo j bendrg veiklg, dalyvavimo su bendraamZiais
pamégtoje veikloje. Pastebéti nauji gebéjimai: dalytis daiktais, palaukti savo eilés. Vaikas savarankiskiau laikosi
taisykliy ir susitarimy.

Pageréjo démesio koncentracija, ypac tada, kai démesiui palaikyti naudojamos vizualinés priemonés ir kai yra
galimybé uzsiimti mégstama veikla.

Socialinis bendravimas ir komunikavimas. Ryskiausias pokytis — doméjimasis bendraamziais, sqveikos inicija-
vimas neverbaliniais budais. Ekspresyviosios kalbos gebéjimai i§ esmés liko nepakite, ta¢iau atsirado komunika-
cinés sgveikos abipusiskumo epizody.

Emociniai jgindZiai. Pokytis - pozityvesné nuotaika, tinkamesnis reagavimas j draudimus. Vis dar reikia ugdyti
gebéjimga jsivertinti savo veikla, taciau pastebimos veiklos jsivertinimo pastangos.

Taikant turinio analizés metoda, iSanalizavus grupinés diskusijos (angl. Focus group research)
apklausos rezultatus paaiskéjo, kad, esant kryptingoms ir sutelktoms ugdymo dalyviy pastangoms,
mokiniui pavyko pasiekti didesnio kai kuriy socialiniy jgtidziy funkcionalumo. Nustatyti pokyciai
nedideli, taciau galima teigti, kad i dalies pasiekti numatyti tikslai: pageréjo mokinio jsitraukimas
i bendras veiklas su bendraamziais, vaikas parodé norg bendrauti, pastebétos pastangos inicijuoti
saveika, komunikuoti pasirinktais neverbaliniais buidais, geresné démesio koncentracija ir pozity-
vesnés emocijos. Tikétina, kad vaiko sgveikai su bendraamziais teigiama poveikj turéjo vaiko pa-
meégtos veiklos integravimas j ugdomasias veiklas. Galima manyti, kad pomeégius atitinkanti veikla
motyvavo labiau jsitraukti j saveika, mégstama veikla leido sumazinti socialinj nerimg ir socialinio
abipusiskumo stoka (Little et al., 2017).

Stiprybémis grjstas mokinio socialiniy jgidziy ugdymas turéjo teigiama poveikj ir ugdymo da-
lyviams (Zr. 6 lentele).

6 lentelé

Mokinio, turincio autizmo spektro sutrikimg, stiprybémis grista socialiniy jgudZiy ugdymo strategija: tyrimo
dalyviy refleksijos

Kategorija Subkategorija Iliustruojantys teiginiai

<...> tas toks bendrumas vaikui davé naudos, <...> visi bendradarbiauja <...>. /
<...>dél]. susivienije visi. Na, super is tikryjy. / <...> pagrindinis dalykas turbiit
bendradarbiavimas miuisy visy. / Smagus tas misy bendradarbiavimas, daliji-

Ef(?ljign(;gqég— masis patirtimi, jZvalgomis. / Tikrai labai vyko didelis bendradarbiavimas tarp

mos bendra- mokytojy, pagalbos mokiniui specialisty ir mokinio Seimos nariy. Tai puiku, kad

darbiavimas jsitrauké ne tik mokykla j Sitg ugdymo procesq, bet ir Seima. / Kaip teigiamg

aspektq isskirciau mokyklos ir mokinio Seimos bendradarbiavimg. Dziugu, kad

Ugdytojy ben- tiek pedagogai, tiek mokinio Seima buvo labai aktyviai jsitrauke j ugdymo pro-
dradarbiavimas cesq ir turéjo lygius vaidmenis, siekiant vaiko pazangos.

kaip iSteklius <...> manau, didZiausias pliusas tai, kad mes visi tiesiog siekéme ty paciy tiksly

Tikslingo ir ugdéme tuos pacius gebéjimus, todél ta pagalba, manau, kad tikrai buvo tiks-

komandinio  linga ir padéjo vaikui greitesng pazangqg padaryti. / <...> labai svarbu ir naudin-

ugdymo pers-  ga, kad mes visi siekéme ty paciy tiksly, ugdéme tuos pacius mokinio gebéjimus,

pektyvumas todél teikiama pagalba ir ugdymas buvo tikslingas, padedantis vaikui greiciau
padaryti pazangg, kuri Siandien yra akivaizdi.

Dalijimasis Mes vieni i$ kity mokémeés. Perémém vieni kity kazkokias teigiamas patirtis.
patirtimi Dabar labai smagu, va, ir tévus isklausyti.
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Kategorija Subkategorija Iliustruojantys teiginiai

Pacios kaip mokytojos augimas, isskirciau. Kad tu jau turi pasitempti, daryti,
nestovéti vietoje. / <...> tai pazinimo kelioné. PradZia, visas procesas ir dar kelio
Refleksyvumo pabaigos nesimato is tikryjy.
augimas Atsiranda daugiau refleksijy. Sédi po tos pamokos ir galvoji. Aha, Siandien jam
labai gerai buvo, va, Sita uZduotis. <...>. Kitg pamokg a$ taip pat galiu daryti
kazkg panasaus, vél galbiit démesys bus ilgesnj laikg ten sukauptas <...>.

Mokytojy profe- Ir tas tikéjimas, ir ta kelioné... Ji duoda labai gerus rezultatus. Ypac kai visi eina-
sinis augimas me viena kryptimi. / Tai jis keitiasi dienom tiesiog. <...>. Atrodo, kad nepada-
Pozityvesni rys, o tikrai padarys. / Supratau, kaip yra svarbu sekti mokinio progresg, sustoti,
lukesciai dél  jj apgalvoti ir pasidzZiaugti. / Ir tikrai labai smalsu, kas toliau bus, kaip mums
mokinio pa-  seksis, kaip mums viskas pavyks. I$ tikryjy, aisku, tikimés, kad viskas tik geryn
Zangos eis. / Svarbiausia yra nenuleisti ranky, paciai, kaip mokytojai, stengtis ir tiketi

vaiku ir jo paZanga. / Jis tikrai gali. Tikrai gali. / Sitas procesas jpareigojo stebéti
mokinio pazangg, jg fiksuoti ir planuoti tolesnius ugdymo <...> Zingsnius.

Bendradarbiavimas yra svarbus isteklius ne tik ugdant mokinio socialinius jgiidzius - jis skatina
augti tévy ir mokytojy ugdymo kompetencijas. Tyrime dalyve mokytojai ir mokinio $eimos nariai
teigiamai jvertino ne tik mokinio socialiniy jgudziy poky¢ius, bet ir aktyvesnj tarpusavio bendradar-
biavimg, tikslingo komandinio ugdymo perspektyvumg, dalijimosi vaiko ugdymo patirtimis naudin-
gumg. Mokytojai identifikavo savo profesinj augima: refleksyvumo augimg, pozityvesnius mokinio
pazangos litkescius.

Diskusija

Tyrimu siekta identifikuoti mokinio, turin¢io autizmo spektro sutrikimg, socialiniy jgadziy funk-
cionalumg (stiprybes) ir iSnagrinéti galimybes taikyti stiprybémis grindziamg ugdymo strategija.

Mokinio, turincio autizmo spektro sutrikima, socialiniy jgiidziy funkcionalumg apibuadina turi-
mi gebéjimai (stiprybés). Pirmiausia, nustatyta, kad vaikas turi kai kuriy socialiniy ir kognityviniy
jgudziy (supranta savo poreikius ir pomégius), socialinio dalyvavimo jgiidziy (priminus geba laiky-
tis susitarimy ir tinkamai elgtis atpazjstamose socialinése situacijose), neverbalinio komunikavimo
jgudziy (pavyzdziui, gebéjimy neverbaliniu biadu parodyti pageidaujamg daikta ar veikla: parodo
zvilgsniu, prieina prie suaugusiojo, veda prie pageidaujamo daikto). Taip pat vaikas turi kai kuriy
emociniy jgudziy: emocinio jautrumo (supranta kito asmens nuotaika, balso tong, atpazjsta konf-
liktines situacijas), emocijy raiskos (geba isreiksti pagrindines emocijas — pyktj, dziaugsma, liadesj,
tinkamai reaguoja j pozityvy grjztamajj rysj ir geba pasipriesinti, kai kas nors nepatinka) ir emocijy
valdymo gebéjimy (turi savy nusiraminimo bady: mégstama veikla, kity Zzmoniy pagalba).

Atvejo tyrime dalyvaves mokinys turi kalbos impresyvumo gebéjimy (supranta trumpas instruk-
cijas, bet nesupranta j jj orientuotos kalbos, menkai reaguoja kalbinamas bendraamziy), minimaliy
kalbos ekspresyvumo (garsazodziai, pavieniai Zodziai) jgiidziy. Panasius duomenis apie vaiky, tu-
rinc¢iy autizmo spektro sutrikima, kalbinio komunikavimo gebéjimus atskleidé ir Ibrahimagic et al.
(2021) atliktas tyrimas.

Neverbaliné komunikacija (veido i$rai$ka, zvilgsnio kontaktas, kiino judesys, laikysena, prisi-
lietimas ir pan.) yra vienas i§ bendravimo btady. Tyrimai (Savarese et al., 2017; Manzi et al., 2020)
patvirtina, kad vaikams, turintiems autizmo spektro sutrikima, komunikuojant su aplinka, badingas
daikty kaip mediatoriy naudojimas. Atvejo tyrime dalyvaves vaikas gebéjo reiksti savo poreikius
zvilgsniu, gestais ir kano kalba (pavyzdziui, rodé pageidaujama daikta, vedé prie pageidaujamos
veiklos, priéjo norédamas atkreipti j save kito asmens démesj).
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Atvejo tyrime dalyvaves mokinys turi tam tikry socialiniy jgidziy stiprybiy (neverbalinio komu-
nikavimo, emocijy atpazinimo, savo poreikiy ir raiskos, asmeniniy pomégiy supratimo gebéjimai).
Interviu dalyviai daugiausia kalbéjo apie mokinio, turin¢io autizmo spektro sutrikima, socialiniy
jgudziy ribotuma (verbalinis komunikavimo, socialinio abipusiskumo stoka, atsiribojimas nuo kity
asmeny), ribotumu nurodytas ir neverbalinio komunikavimo vienpusiskumas (komunikuojama tik
norint patenkinti poreikius) bei dalyvavimo bendroje veikloje, démesio koncentracijos, kritikos pri-
émimo ir jsivertinimo sunkumai.

Taigi atvejo tyrimo duomenys nepaneigia mokiniams, turintiems autizmo spektro sutrikima,
budingy bruozy. Gauti rezultatai patvirtina, kad vaikai, turintys minétg sutrikima, i$siskiria indivi-
dualiu $iy bruozy rinkiniu, pasizymi individualiu socialiniy jgudziy funkcionalumu. Tyrimai rodo,
kad vaiky, turinciy autizmo spektro sutrikima, socialiniy jgiidZiy ugdymas yra vienas i§ esminiy so-
cializacijos aspekty, nes pagrindiniai sunkumai dazniausiai susij¢ su socialinés sgveikos, verbalinio
ir neverbalinio bendravimo bei elgesio problemomis (Milligan et al., 2017). Nustatant individualius
socialiniy jgtdziy ugdymo tikslus, labai svarbu jvertinti vaiko stiprybes ir patiriamus sunkumus
(Clark & Adams, 2020; White et al., 2023).

Stiprybémis gristas ugdymas neignoruoja i§$tkiy ir sunkumy, kuriy kyla mokiniams, turintiems
autizmo spektro sutrikimg. Vis délto stiprybiy perspektyva jgalina ugdytojus sutelkti démesj j tai,
ka mokiniai geba atlikti, o ne tik ] tai, kas jiems sudétinga (Caiels et al., 2021; Clark & Adams, 2020;
Koegel et al., 2013). Esminiai stiprybémis grjsto ugdymo principai: socialiniy jgudziy praktinio ug-
dymo integravimas j jprastas mokykloje ugdomasias veiklas ir namy aplinka; mokinio aktyvumo
skatinimas, kaip stiprybe panaudojant pamégta veikla (Clark & Adams, 2020); ugdymo dalyviy su-
sitarimai, siekiant realiy ugdymo tiksly, aiskis laukiamy rezultaty kriterijai; bendradarbiavimas, sie-
kiant bendry tiksly, ugdytojy refleksijos. Tévy ir pedagogy bendradarbiavimas - vienas i§ esminiy
ugdymo, gristo stiprybiy perspektyva, istekliy (Joseph et al., 2022). Atvejo tyrime maksimaliai i$lai-
kant autentiskas, jprastas ugdymo sglygas, mokytojy ir Seimos démesys fokusuotas j vaiko socialinés
saveikos intensyvinimo uzdavinius.

Socialiniy jgiidziy ugdymo testinumas $eimoje, taikant socialiniy jgudziy grupinio mokymo mo-
delj, leido pasiekti kai kuriy socialiniy jgudziy teigiamy pokyciy. Gates et al. (2017) atlikta meta-
analizé taip pat atskleidé vidutinj teigiama poveikj mokiniy, turinc¢iy autizmo spektro sutrikima,
socialiniams jgiidziams, taikant mokyklinj socialiniy jgtdziy grupinio mokymo modelj. Kaip rodo
tyrimai (Cheng et al., 2023), mokyklinis socialiniy jgadziy ugdymo modelis ypa¢ naudingas, kai
specialiyjy intervenciniy programy vykdymas néra lengvai prieinamas visiems vaikams, kuriems
reikia tokiy paslaugy.

Atvejo tyrimas patvirtino, kad vaiko, turincio autizmo spektro sutrikimg, individualiy stiprybiy
ir sunkumy atpazinimas ir tévy dalyvavimas uztikrinant socialiniy jgtidziy ugdymo testinuma Sei-
moje yra svarbios kryptingo stiprybémis grjsto socialiniy jgidziy ugdymo salygos.

Tyrimo ribotumai

Atvejo tyrimas papildo mokslines Zinias apie stiprybémis grjsto socialiniy jgiidziy ugdymo galimy-
bes mokykloje ir Seimoje, sutelkus mokytojy ir mokinio tévy pastangas. Saveikos su bendraamziais
organizavimas ir skatinimas yra svarbus socialiniy jgtidziy ugdymo aspektas, taciau, atliekant atvejo
tyrimg, bendraamziy patirtys nebuvo analizuotos, démesys sutelktas tik j vieno mokinio stiprybé-
mis grjsto socialiniy jgadziy ugdymo rezultatus. Reikia tolesniy stebéjimy ir i$samesniy ilgalaikiy
tyrimy, jrodanciy stiprybémis grjsto ugdymo rezultaty patikimuma ir teigiamy socialiniy jgadziy
poky¢iy i$laikyma, funkcionaluma, pritaikyma kitose aplinkose ir situacijose.
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ISvados

Socialiniai jgtidZiai — sudétingas multidimensinis konstruktas. Iki $iol néra vienos $iy jgudziy kon-
cepcijos. Socialiniai jgiidziai apibadinami elgesio, konteksto, funkciniu, kognityviniu ir emociniu,
kultariniu ir kt. aspektais. Apibendrintai galima teigti, kad tai socialinei sgveikai, efektyviam socia-
liniam funkcionavimui reikalingi jgaidziai, socialinés kompetencijos dalis. Socialiniy jgudziy funk-
cionalumo kriterijus - tinkamas, kontekstg ir situacijg atitinkantis elgesys.

Moksliniais tyrimais nustatyta, kad vaikai, turintys autizmo spektro sutrikima, pasizymi didele
socialiniy jgiidziy jvairove. Sie vaikai i$siskiria tipiniais ir individualiais socialinés sgveikos, verba-
linio ir neverbalinio bendravimo, socialinés situacijos supratimo, elgesio ypatumais, priklausomai
nuo intelekto, kalbos raidos ir kt. veiksniy. Kartu pripazjstama, kad vaikams buadingos ir jvairios
stiprybés. Mokslinéje literatiiroje akcentuojamas vaiky, turin¢iy autizmo spektro sutrikima, socia-
liniy jgadziy ugdymo aktualumas, ieskoma efektyviy, jrodymais grjsty socialiniy jgudziy ugdymo
strategijy. Stiprybémis grjstas ugdymas yra viena i§ vaiky, turinciy autizmo spektro sutrikima, gali-
my ugdymo strategijy, taciau pasigendama $ios strategijos taikymo mokyklose tyrimy. Stiprybémis
grjsto ugdymo strategijos esminiai principai - mokinio stipriyjy gebéjimy identifikavimas ir ugdy-
mo individualizavimas, atsizvelgiant j mokinio stiprybes, taip pat ugdymo dalyviy bendradarbiavi-
mas, plétojant mokinio gebéjimus jvairiuose kontekstuose.

Taikant pusiau strukt@ruoto interviu metoda, atskleisti mokinio, turinc¢io autizmo spektro sutri-
kimg, socialiniy jgaidziy ypatumai. Interviu metu dalyviai daugiau kalbéjo apie mokinio socialiniy
jgudziy trakumus, tac¢iau nustatytos ir socialiniy jgadziy stiprybés. Vaiko dalyvavimg bendroje vei-
kloje mokytojai ir mokinio tévai apibaidino kaip pasyvy (isklauso Zodinius nurodymus, klausimus,
trumpai gali pabuti Salia kity vaiky bendros veiklos vietoje), akcentuota, kad mokinys trumpai gali
islaikyti démesj. Vaikas turi savo mégstamg veiklg, taciau jam labiau patinka zaisti vienam. Socialinio
bendravimo jgidZiai — vaikas menkai, bet domisi bendraamziais. Dominuoja neverbalinio komuni-
kavimo jgndZiai, vaikas turi impresyviosios kalbos gebéjimy (supranta trumpas instrukcijas, daznai
girdimus zodzius, zodinius nurodymus, klausimus). Ekspresyviosios kalbos gebéjimai: komunikuo-
ja garsazodziais, taria kelis nesudétingos garsinés struktros zodzius. Emociniy jgidziy stiprybés:
emocinis jautrumas, emocijy raiska, saviti emocijy valdymo budai.

Pasitelkus grupés diskusijos metoda, iSnagrinétos tyrimo dalyviy (mokytojy, mokinio tévy) nuo-
moneés apie mokinio, turinc¢io autizmo spektro sutrikima, stiprybémis grjsto socialiniy jgudziy ug-
dymo galimybes. Atsizvelgiant j mokinio socialiniy jguidziy ypatumus, suformuluoti stiprybémis
gristo socialiniy jgadziy ugdymo tikslai (ugdyti gebéjima dalyvauti bendrose veiklose, bendrauti
su vaikais ir suaugusiaisiais, mokyti jsivertinti dalyvavimg bendrose veiklose). I$skirti realis, aiskis
socialiniy jgadziy ugdymo laukiamy rezultaty pasiektumo kriterijai. Sudarytas 3 mén. trukmeés in-
dividualus mokinio, turin¢io autizmo spektro sutrikima, socialiniy jgiidziy ugdymo planas, kuriame
numatyta ugdymo dalyviy kryptinga stiprybémis gristo socialiniy jgtidziy ugdymo veikla jvairiose
aplinkose (mokykloje, vaiko $eimoje). Ugdymo procese organizuotose bendrose mokiniy veiklose
mokiniui sudarytos sglygos praktikuoti aktyvesne socialine saveika su bendraamziais ir suaugusiai-
siais.

Taikant grupinés diskusijos (angl. Focus group research) metoda, i$nagrinétos tyrimo dalyviy
jzvalgos apie mokinio, turin¢io autizmo spektro sutrikimg, socialiniy jgudziy funkcionalumo po-
ky¢ius, remiantis mokinio stiprybémis grjsta ugdymo strategija. Socialiniy jgudziy pokyciai identi-
fikuoti keliose srityse. Dalyvavimo bendroje veikloje pokytis — mokinio susidoméjimas bendra veikla,
jsitraukimas j bendrg veiklg, dalyvavimas su bendraamZiais pameégtoje veikloje. Tyrimo dalyviy tei-
gimu, pastebéta naujy gebéjimuy: dalytis daiktais, palaukti savo eilés, savarankiskiau laikytis taisykliy
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ir susitarimy. Pageréjo démesio koncentracija, ypac tada, kai sudaroma galimybé su bendraamziais
dalyvauti mégstamoje veikloje. Ryskiausias socialinio bendravimo ir komunikavimo pokytis - domeé-
jimasis bendraamZiais, sqveikos inicijavimas neverbaliniais biidais. Ekspresyviosios kalbos gebéji-
mai i§ esmés liko nepakite, taciau atsirado komunikacinés sqveikos abipusiskumo epizody. Emociniy
jgndziy pokytis — pozityvesné nuotaika, tinkamiau reaguojama j draudimus. Vis dar reikia ugdyti
gebéjima jsivertinti savo veiklg, taciau pastebéta veiklos jsivertinimo pastangy.

Apibendrinant galima teigti, kad stiprybémis gristas socialiniy jgiidziy ugdymas yra perspekty-
vus ir jmanomas sutelkus visy ugdymo dalyviy pastangas. Tyrimas atskleidé ir mokytojy bendra-
darbiavimo su tévais poky¢ius. Bendradarbiavimas yra svarbus isteklius ne tik ugdant mokinio so-
cialinius jgadzius - jis skatina augti tévy ir mokytojy kompetencijas. Tyrime dalyvave mokinio tévai
ir mokytojai palankiai jvertino bendradarbiavimo ir komandinio darbo nauda, taikant stiprybémis
grista socialiniy kompetencijy ugdyma. Mokytojai i$skyré augancia refleksyvumo kompetencija ir
aukstesnius vaikui keliamus lakescius.
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Santrauka

Siuo atvejo tyrimu siekta i$nagrinéti galimybes taikyti mokinio, turin¢io autizmo spektro sutrikima, stiprybeé-
mis grista socialiniy jgiidziy ugdymo strategija.

Probleminiai klausimai: kokius mokinio, turin¢io autizmo spektro sutrikima, socialiniy jgudziy ypatumus
(stiprybes, traikumus) jZvelgia mokinio ugdytojai? Kokios galimybés ugdyti $io mokinio socialinius jgadzius,
remiantis stiprybiy perspektyva?

Tyrimo tikslas — atvejo tyrimu identifikuoti mokinio, turin¢io autizmo spektro sutrikimg, stiprybémis gris-
tos socialiniy jgtidziy ugdymo strategijos taikymo galimybes.

Tyrimo metodai: teoriné analizé, atvejo analizé (taikant pusiau struktiruoto interviu, individualaus so-
cialiniy ir emociniy jgadziy ugdymo plano modeliavimo, grupinés diskusijos (angl. Focus group research),
turinio analizés metodus).

Tyrimo dalyviai. Atvejui tirti pasirinktas 8 mety specialiosios mokyklos mokinys, turintis autizmo spektro
sutrikimg. Kiti tyrimo dalyviai - mokinio ugdytojai (mokytojai, logopedé, vaiko tévai ir kt.).

Atlikus kokybine pusiau struktiiruoto interviu duomeny turinio analize, nustatytos esminés mokinio, tu-
rinc¢io autizmo spektro sutrikima, socialiniy jgudziy stiprybés (funkcionalumas). Remiantis grupine diskusija
su mokytojais ir mokinio tévais, sumodeliuotas mokinio stiprybémis grjstas individualus socialiniy jgudziy
ugdymo planas (numatyti ugdymo tikslai, metodai, laukiami ugdymo rezultatai). Remiantis parengtu planu,
mokykloje ir $eimoje buvo ugdomi mokinio socialiniai jgadziai, taikant socialiniy jgadziy grupinio mokymo
modelj, kai, suaugusiesiems (pedagogams, tévams) vadovaujant, vaikas kartu su bendraamziais jsitraukia j
bendrg veiklg. Grupinés diskusijos metodu buvo tiriami stiprybiy perspektyva gristo socialiniy jgadziy ug-
dymo (individualaus ugdymo plano vykdymo) rezultatai. Nustatytas nedidelis kai kuriy socialiniy jgadziy
funkcionalumo padidéjimas (didesnis vaiko doméjimasis bendraamziais ir dalyvavimas su bendraamziais
bendrose veiklose, geresné démesio koncentracija ir kt.). Be to, kaip nurodé tyrimo dalyviai, teigiamai pakito
mokytojy ir tévy bendradarbiavimas ir gebéjimas suprasti mokinio poreikius.

Pagrindiniai ZodZiai: atvejo tyrimas, autizmo spektro sutrikimas (ASS), socialiniai jgndZiai, stiprybiy perspek-
tyva.
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Abstract. The article presents the results of a study of strengths-based social skills development of a student
with autism spectrum disorder. The study was conducted using a qualitative research methodology, a case
study, using semi-structured interviews, modeling of an individual social and emotional skills development
plan, group discussions, and content analysis methods. The study involved an 8-year-old special school
student with autism spectrum disorder; the student’s educators (teachers, speech therapist, parents, etc.).
The interview method identified the essential strengths (functionality) of the social skills of a student with
autism spectrum disorder. With the participation of teachers and the student’s parents, an individual social
skills development plan based on the student’s strengths was modeled. Based on the prepared plan, the stu-
dent’s social skills were developed at school and in the family, using a group teaching model of social skills,
when, under the guidance of adults (pedagogues, parents), the child, together with peers, engages in joint
activities. The results of the strengths-based social skills development were revealed using the group discus-
sion method. A slight increase in the functionality of some social skills was found (the child’s greater interest
in peers and participation in joint activities with peers, better concentration of attention, etc.). In addition,
there were positive changes in the cooperation between teachers and parents and the ability to understand
the student’s needs.
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Introduction

Social skills are usually defined as skills necessary for competent interaction and effective social
functioning or part of the social competency. The criterion for functionality of social skills is ad-
equate, contextually and / or situationally appropriate behaviour (Grover et al., 2020; Del Prette &
Del Prette, 2021; Heggestad et al., 2023; Ozerk et al., 2021; Ross et al., 2024).

Students with autism spectrum disorder (ASD) are one of those groups for which the develop-
ment of social skills is particularly relevant due to their inherent peculiarities of social behaviour,
communication and social interaction deficiencies, including lack of social reciprocity, non-verbal
communication, difficulties in behaviour and social relationships; restricted and repetitive patterns
in interests and behaviours, and / or activities (APA, 2013). Therefore, development of social skills is
one of the important educational objectives (Gev et al., 2021; Ratcliffe et al., 2014; Yavuz et al., 2019;
Ozerk et al., 2021; Trevisan et al., 2021, etc.).

Research in recent decades has convincingly proved the opportunities of achieving significant
learning outcomes in developing social skills, which positively affect not only students” behaviour
but also their academic achievements (Oberle & Schonert-Reichl, 2017; Taylor et al., 2017).

Although the strengths perspective is not a new construct, there is little research examining
strengths-based social skills development of students with autism spectrum disorder (White et
al., 2023). Most interventions focus solely on weaknesses, deficiencies, ignoring positive traits and
strengths of these students (White et al., 2023).

This case study aimed to examine the opportunities of applying strengths-based social skills de-
velopment for the student with autism spectrum disorder in school and family settings.

Problem questions: What peculiarities of social skills in the student with autism spectrum dis-
order do the student’s educators envisage? What are the opportunities for developing this student’s
social skills, based on the perspective of strengths?

The research object is case of a student with autism spectrum disorder social skills’ strengths-
based education.

The aim of the research is through a case study method to identify the possibilities of applying
a strengths-based strategy for a student’ with autism spectrum disorder social skills development.

Research objectives:

1. Using the theoretical analysis method, to examine the construct of social skills, the character-
istics of social skills of children with autism spectrum disorder, and the essential principles of
the strengths-based education strategy.

2. Using the semi-structured interview method, to identify the social skills strengths of a student
with autism spectrum disorder.

3. Using the group discussion method, to examine the opinions of the research participants
(teachers, parents of the student) about the goals, objectives, and methods of strengths-based
social skills development of a student with autism spectrum disorder.

4. Using the focus group method, to examine the insights of the research participants about
changes in the functionality of social skills of a student with autism spectrum disorder when
applying the student’s strengths-based education strategy.
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Theoretical aspects of the research

The construct of social skills. Social skills are a complex construct, the scientific description of
which still lacks a unified concept. Scientific research defines social skills differently. According to
(Grover et al., 2020), social skills are essential abilities needed to behave competently, taking into ac-
count personal and social situation factors. Different situations and contexts require a combination
of different but interrelated social skills.

Del Prette & Del Prette (2021) describe social skills from several perspectives: behavioural, con-
textual, functional, cognitive-emotional, cultural and other aspects. According to the authors, social
skills are seen as specific behaviours (e.g., initiating interactions; responding to interactions initiated
by others; managing conflicts; expressing emotions) that correspond to the context: a certain social
situation, cultural norms and values are the contexts in which one or another social behaviour is
acceptable or unacceptable. Cognitive-emotional aspects of social skills include understanding social
cues; comprehending emotions of oneself and other persons, managing one’s emotions (Del Prette &
Del Prette, 2021). Social cognitive skills (otherwise known as social cognition) are also described as
the abilities to perceive, interpret, and respond to social signals (facial expressions, emotions, behav-
iour) and to make behavioural decisions corresponding to social norms (Arioli et al., 2018; Grover
et al., 2020; Little et al., 2017). Thus, recognition of social cues is related to the ability to “read” cues
in interactions with others in order to respond appropriately (Syriopoulou-Delli et al., 2016). Be-
havioural and social context aspects in describing social skills are also distinguished in the studies of
many other authors (Heggestad et al., 2023; Grover et al., 2020; Ross et al., 2024).

Grover et al. (2020) highlighted four core areas of social skills: communication; emotion regula-
tion; social-cognitive and problem-solving skills. Social skills in each area also include molecular
skills, such as eye gaze contact, verbal and non-verbal expression (Grover et al., 2020), while Mil-
ligan et al. (2017) also included neuropsychological factors that influence social skills: attentional
control, executive functioning, processing speed and visual-spatial processing.

Social skills perform various functions; appropriate social skills help to achieve social goals, meet
one’s own and / or other persons’ needs, etc.; therefore, the development of social skills becomes
extremely important for a person’s well-being (Del Prette & Del Prette, 2021). According to authors,
social skills are not innate — they are acquired through observation and learning to practice them.

The lack of social skills affects effective social functioning, including the ability to establish and
maintain interpersonal relationships and the like.

The lack of communication skills can have various consequences: lower academic performance,
behavioural difficulties, etc. (Brignell et al., 2018). Communication and cooperation, social par-
ticipation skills manifest themselves by the ability to participate in social interaction, cooperate in
joint activities with others. Successful social interaction requires social reciprocity, which manifests
itself by behaviour showing that during the interaction, the person takes into account the thoughts
and feelings of another person during the interaction (Syriopoulou-Delli et al., 2016). Cooperation
includes the abilities to follow rules, share and help others by participating in joint activities (Ozerk
et al., 2021).

Specific problem-solving skills require the abilities to understand the essence of the problem,
generate alternatives, make decisions and implement them; therefore, they also necessitate social-
cognitive skills, such as understanding the goals of social interaction, the related context, social
cues; recognizing emotions of interaction participants and oneself, and the like (Grover et al., 2020).
Social-cognitive skills help to understand and interpret social situations, choose appropriate behav-
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ioural responses, develop and maintain social relationships. Deficits in social-cognitive skills can
have significant consequences: social and emotional problems in both childhood and adulthood
(Grover et al., 2020).

Emotion regulation skills are related to the ability to understand, identify and relate one’s own
and others’ emotions to the social context, and to express and manage one’s own emotions (Gev et
al., 2021). Research has shown that social skills are related to the ability to express and manage emo-
tions (Reyes et al., 2020; Berkovits et al., 2017). Managing emotions is essential for successful com-
munication with people in the surrounding social environment; developing emotional management
skills improves social skills and reduces behavioural problems (Berkovits et al., 2017). The study
conducted by Gev et al. (2021) confirmed direct links of understanding and regulating emotions
with the social competency.

Therefore, the construct of social skills is complex, multidimensional, integrating various abili-
ties. Research shows that social skills can be developed and strengthened through targeted educa-
tional programmes and that the developed social skills can help achieve better results in various
areas of life (Grover et al., 2020). According to authors, social skills are considered to be more di-
rectly modifiable than the social competency, and therefore they are considered the main target of
intervention (Grover et al., 2020).

Social skills of children with autism spectrum disorder. Individuals with autism spectrum dis-
order are described as having typical characteristics (difficulties in initiating social interaction and
participating in joint activities with others and / or distancing from people, difficulties in verbal
and non-verbal communication, in understanding social situations; behavioural peculiarities, etc.).
However, emphasis is also placed on the individuality of their characteristics, depending on intel-
ligence, language development and other factors (Syriopoulou-Delli et al., 2016), e. g., autism spec-
trum disorder may (not) be present in combination with the intellectual disability and / or language
impairment (APA, 2013).

The ability to communicate is one of the essential social skills. In autism, deficiencies in ver-
bal and non-verbal communication and social interaction manifest themselves in various ways,
depending on the person’s age, intelligence, language abilities and other factors (APA, 2013; Syri-
opoulou-Delli et al., 2016; Vogindroukas et al., 2022). The criteria for diagnosing autism do not
specify language impairment as a characteristic of individuals with autism spectrum disorder
(APA, 2013), although a significant proportion of children with ASD experience varying degrees of
verbal communication difficulties. Social language use (or pragmatic language) includes the skills
of initiating and maintaining conversation, conveying information, changing the topic of conversa-
tion, non-literal language comprehension, and proper modulation of communication, considering
the context (Moody & Laugeson, 2020). Some peculiarities of social language use (initiating and
maintaining conversations, non-verbal communication, adapting to the context) are characteristic
of autism spectrum disorders (APA, 2013). Children with ASD experience varying levels of linguis-
tic communication challenges. Some children do not speak or they use language only minimally;
some children have specific linguistic peculiarities (unusual word use, echolalia, language incom-
prehension, not responding to someone else’s language). Language of some children with ASD is
characterized by limited communicative functionality due to the lack of social reciprocity; e.g.,
language is more often used to express needs than to comment, describe one’s emotions or commu-
nicate (APA, 2013). But some children have strengths too; e.g., some demonstrate exceptional lan-
guage abilities, including linguistic creativity (APA, 2013; Ibrahimagic et al., 2021; Vogindroukas
et al., 2022).
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Research shows that children with autism spectrum disorder have difficulties in recognizing
emotions, facial expressions, tone of voice and body language, expressing and managing their emo-
tions, understanding and responding to other people’s emotions (Trevisan et al., 2021; Tuna, 2023;
Rice et al., 2022, etc.).

Restricted social skills may also be associated with cognitive impairments: deficits in perception,
thinking and attention; the functionality of social skills manifests itself differently in children who
in addition to ASD, have an intellectual disability (Syriopoulou-Delli et al., 2016). Children with
intellectual disabilities have been found to experience more difficulties in social interaction due to
the lack of social reciprocity; their behaviour is more often inconsistent with the social context; their
ability to recognize social cues and facial expressions is lower; some misinterpret other people’s in-
tentions (Syriopoulou-Delli et al., 2016).

Strategies for developing social skills in students with autism spectrum disorder. Develop-
ment of social skills is very important for children with autism spectrum disorder. It is difficult
for them to acquire social skills spontaneously, in natural social interactions, which requires well-
planned, regular, and targeted social skills development strategies applied in school and various
other settings (Grover et al., 2020; Ozerk et al., 2021; Watkins et al., 2017).

The results of the meta-analysis by Watkins et al. (2017) indicate that there is a range of poten-
tially effective interventions that facilitate social interaction with peers for students with ASD. Many
studies have confirmed the greater or lesser effectiveness of peer-mediated interventions; social nar-
rative interventions, which are most optimal as complementary or skill-specific programmes; social
skills training; structured play groups; basic response training; visual modelling and other interven-
tions, especially when several interventions are combined (Ozerk et al., 2021; Silveira-Zaldivar &
Curtis, 2019; Watkins et al., 2017, etc.). According to Watkins et al. (2017), these interventions can
be recommended to improve peer interactions among students with autism spectrum disorder, but
no single most effective method has been identified.

However, a gap between evidence-based social skills interventions and their implementation in
school settings has been noted (Ozerk et al., 2021). The main reasons for this gap are related to the
lack of teacher competencies and support to them; lack of time, incompatibility of educational pri-
orities; lack of resources and motivation (Silveira-Zaldivar & Curtis, 2019). This shows that schools
need social skills strategies that are easily implemented in everyday school activities and in the stu-
dent’s family environment.

The social skills group training method is one of the most commonly used school-based inter-
ventions for educating students with autism spectrum disorder (Ozerk et al., 2021). According to
authors, there are three types of social skills group training models implemented in schools: a) skill-
based (didactic teaching); b) engagement-based (peers engage in the joint activity; e.g., play); and c)
mixed (combining direct didactic teaching followed by an active period of peer engagement). Social
skills development should be practiced in realistic contexts (Ozerk et al., 2021; Einfeld et al., 2017),
employing various social skills development methods, such as instruction, modelling, behavioural
exercises, feedback and self-evaluation, homework assignments, visual support, involving peers,
parents, school staff, etc. (Beaumont et al., 2017; White et al., 2023).

On the other hand, research shows that most interventions are based on the focus on students’
deficiencies. Some research suggests that strengths-based interventions, focusing on what children
are able to do and what they like to do, may be more promising (Caiels et al., 2021; Kumar & Mohi-
deen, 2019; Clark & Adams, 2020).
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A strengths-based strategy for developing social skills. An alternative to a deficit-based ap-
proach is a strengths perspective, which focuses on the student’s personal resources (abilities, inter-
ests), community resources, and community cohesion (Caiels et al., 2021) rather than on challenges
or problems. The strengths perspective does not deny problems but emphasizes that the person’s
existing strengths should not be ignored (Saleebey, 1996). Although many strengths-based and
evidence-based social work models have been developed (Caiels et al., 2021; Saleebey, 1996; Salee-
bey, 2013), there is still a lack of research on strengths-based social skills development in schools
(Saleebey, 2008; Kumar & Mohideen, 2019). Strengths-based education integrates the positive psy-
chology approach into existing school education practices, using a student’s strengths as a means of
positive change, promoting positive emotions, behaviors, and focusing on positive educational out-
comes (Kumar & Mohideen, 2019). In addition, it recognizes the significant contribution of parents
in identifying students’ strengths and developing their social skills (Denham, 2019; Charlop et al,,
2018; Cheng et al., 2023; Joseph et al., 2022, etc.).

The essential principles of the strengths-based education strategy are: continuous monitoring
and assessment of the student’s strengths; individualization of education, aiming to ensure that edu-
cation corresponds to the student’s strengths, needs and personal growth goals; building coopera-
tion networks between students, teachers and parents to support and enhance individual strengths;
and development of student strengths by purposefully involving the student in social interactions in
various educational contexts (Caiels et al., 2021; Elder et al., 2018; Golubnichy, 2024; Joseph et al.,
2022; Niemiec & Pearce, 2021; Lopez & Louis, 2009, etc.).

The strengths perspective requires a different approach not only to individuals but also to the
competencies, abilities, values, and differences of their family members, which must be taken into
account and treated as resources, no matter how difficult it may sometimes seem (Saleebey, 1996).

Research methodology

The chosen qualitative research methodology is a case study, based on the modern conception of so-
cial skills (Grover et al., 2020; Del Prette & Del Prette, 2021) and the strengths perspective (Saleebey,
2013; White et al., 2023) as a strategy for developing social skills.

Social skills are seen as specific behaviours that can be learned, observed, and measured (Del
Prette & Del Prette, 2021). The manifestation of social skills in the student with autism spectrum dis-
order was studied based on the theoretical conception of structural components of social skills and
their functions (Grover et al., 2020; Del Prette & Del Prette, 2021) and guided by the fact that social
skills are considered directly modifiable and therefore can be the main target of intervention (Grover
et al., 2020). Identification of social skills functionality (strengths) is a crucial step in modelling
targeted strengths-based social skills development, which aims to efficiently improve the quality of
the student’s social interactions in various settings and situations (Silveira-Zaldivar & Curtis, 2019;
Ozerk et al., 2021; White et al., 2023; Kumar & Mohideen, 2019, etc.). Strengths-based education
does not ignore the disability and difficulties experienced by the student.

In this study, identifying the functionality of the student’s social skills was a logical starting point
in modelling the strengths-based individualized education plan. Development of social skills in-
volves intensifying the student’s social interactions in various activities with peers. During these
interactions, the child learns skills important for communication (initiating and maintaining the
interaction, using appropriate gestures, etc.).
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An important aspect is that the child’s strengths-based development of social skills promotes
meaningful cooperation between teachers and families (Elder et al., 2018). The analysis of the stu-
dent’s strengths and experienced challenges, performed in cooperation between teachers and the
student’s parents, contributes to targeted planning of the student’s support goals and identification
of learning outcomes.

Research methods. Case studies in social sciences are used to understand a social phenomenon
under study in a real-world context (Darke & Shanks, 2002). Scientific literature indicates that case
studies can use a variety of evidence sources, and data collection methods usually include qualita-
tive methods (Darke & Shanks, 2002). The research methods used in this case study are: theoretical
analysis; case study analysis (using semi-structured interview; focus group interview, modelling of
the individualized social skills development plan, and content analysis).

The case study was conducted in several stages. The first stage included a theoretical analysis (the
concept and functions of social skills; strengths perspective; social skills of children with ASD and
their development characteristics). This helped to select appropriate data collection methods and
data analysis strategies for the case study and to ensure the adequacy and validity of the collected
evidence (Darke & Shanks, 2002).

In the second stage, empirical research methods were applied: semi-structured interview and
content analysis.

Empirical research methods. The participants of the semi-structured interview were asked open-
ended questions in order to reveal the manifestation of social skills (communication, engagement
in joint activities, initiation and maintaining of interaction, behaviour, emotions, etc.) of the student
with autism spectrum disorder in various educational environments (In what ways does the student
communicate? How does the student express his emotions and needs? How does the student behave in
everyday social settings?).

In the third stage, based on the students strengths and difficulties of social skills, identified
through semi-structured interview and content analysis methods, the individualized social skills
development plan for a period of 3 months was modelled.

In the fourth stage, based on this plan, the student’s social skills were developed at school and in
the family, employing the social skills group training model, which, as already mentioned, is one of
the most accessible school-based interventions for educating students with autism spectrum disor-
der (Ozerk et al., 2021).

For the case study, we chose to apply an engagement-based type of social skills group training
model, where, under the guidance of adults (educators, parents), the child engages in joint activities
with peers. Since constant cooperation between educators and the student’s parents and monitoring
of changes in the child’s behavior is the basis for the success of social skills group training (Ozerk et
al., 2021), the student’s parents were invited to take part in the case study of their child’s social skills
development. Parents were given instructions on how to develop the child’s social skills in the family,
ensuring the continuity of implementing the individualized development plan at home.

In the fifth stage, when the individual education plan implementation period ended, the student’s
social skills development results were summarized using the focus group method. The focus group
participants were asked open-ended questions about the changes they had observed in the child’s
social skills (participation, communication, concentration of attention, etc.) (What are the changes
in the childs participation in joint activities? What changes in communication skills do you notice?
What other changes in the child’s social skills do you notice? How is the child currently managing to
concentrate and maintain attention during activities?).
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Data analysis methods. Using the content analysis method, the content of the semi-structured
interviews and focus group texts was consistently analyzed, reading them many times, dividing the
text into meaningful units of analysis (phrases, sentences), which were coded and combined into
meaningful content categories and subcategories that reflect the essential aspects of the student’s so-
cial skills manifestation and functionality. The interview content categories and subcategories were
formulated based on the data of the theoretical analysis of social skills. Therefore, it can be stated
that the theoretical concepts that were applied to the empirical case data have empirical validity and
confirm the empirical reality (Darke & Shanks, 2002).

Empirical research data are presented in tables, illustrating the content of categories and subcat-
egories with authentic statements from interview and focus group participants.

The research sample was formed using the targeted sampling method. An 8-year-old student
with autism spectrum disorder was selected for the case study. The participants of the semi-struc-
tured interview and the focus group were the student’s educators (speech therapist; music teacher;
therapeutic physical education teacher; 3 non-formal education teachers; class teacher and the stu-
dent’s assistant; student’s family members: mother; father; grandmother). The research was conduct-
ed in a special school. Interviews and the focus group survey took place at school and / or remotely
(depending on the availability of research participants).

Research ethics. The case study applied the fundamental principles of research ethics: informed
consent, voluntary participation, anonymity, confidentiality. Research participants were provided
with information about the purpose of the study, voluntary participation in the study, and the pos-
sibilities of withdrawing from the study at any time. Case study participants were informed that, in
accordance with the principles of anonymity and confidentiality, the statements of research partici-
pants were coded, the research results were depersonalised and used only for generalization. Con-
sent was obtained from the student’s parents and teachers to participate in the study together with
the child. After obtaining the permission from research participants, audio recordings were made
during semi-structured interviews and the focus group survey, which were accurately transcribed
into electronic media, de-personalised; i.e., any information (names of research participants, name
of the school, etc.) that could potentially allow to identify the research participant was removed.
After preparing text transcriptions of interviews and the focus group survey, taking into account the
wishes of research participants, the audio recordings were destroyed.

Research results

Manifestation of social skills in the student with autism spectrum disorder. The case study in-
volved an 8-year-old student with autism spectrum disorder. According to the assessment of the
Pedagogical Psychological Service (PPS), the student has some verbal and non-verbal communica-
tion skills as well as emotional and self-regulation abilities.

Psychological assessment data.

Strengths. Sits calmly at the table, concentrates for a short time and performs some construction tasks in a
targeted manner. Is able to analyse and compare shapes, sizes, identifies relations between the whole and the
part. Is able to generalize according to 1 feature. When performing tasks, a positive emotional background
dominates.

Difficulties. Low and brief interest in the offered tasks, lack of motivation for the activity. Refuses to perform
most tasks, is not interested in them. Is unable to generalize according to 2 features. During the assessment,
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poorly focuses to the provided assistance (demonstration) or does not use assistance at all. Difficulties in com-
municating verbally: there was no linguistic communication during the assessment.

Conclusion of psychological assessment: qualitative characteristics of cognition, communication, activity organi-
zation and motivation correspond to the signs of autism spectrum disorder and unspecified intellectual dis-
ability.

Speech therapy assessment data.

Strengths. Impressive language abilities were identified: understands frequently heard words, verbal instructions,
questions. Expressive language abilities: pronounces words with a simple sound structure. Difficulties: does not
communicate through language; articulation is sluggish, pronunciation of sounds is unclear; echolalia. Does
not perform phonemic awareness tasks. Non-verbal contact and communication abilities: expresses wishes with
gestures, facial expressions, sometimes with voice.

Conclusion of speech therapy assessment: specific speech development due to the multiple developmental disorder.

Pedagogical assessment.

Strengths: says the sequence of numbers (1-10); counts objects, assigns a number to a quantity of objects, names
it. Likes puzzles, watching videos. Difficulties: during the pedagogical assessment, did not perform many tasks
that can performed in the educational institution: did not point to the objects depicted in pictures, colours and
letters, did not compare and group objects, did not copy letters, words, numerals.

Conclusion of the pedagogical assessment: cognitive skills are insufficient.

Thus, the pedagogical-psychological assessment revealed only some social skills (verbal and non-
verbal contact and communication, emotional expressiveness and management abilities). It is in-
dicated that during the pedagogical-psychological assessment, the student did not perform some
tasks. The refusal to perform some tasks may be related to the behaviour characteristic of this child
in stressful or anxiety-provoking situations (selective withdrawal in certain situations and / or with
certain people).

A combination of different assessments is considered more reliable than using data from a single
assessment (White et al., 2023); therefore, we supplemented the data on the child’s social skills with
the semi-structured interview with research participants. Table 1 presents interview data on the
child’s participation and communication in activities, and social interaction skills.

Although deficits in non-verbal communication behaviour have been recognized as characteris-
tic features of autism (APA, 2013; Rice et al., 2022), the child involved in the case study nevertheless
has some non-verbal communication abilities: he is able to express needs through gaze, gestures, and
body language. However, these non-verbal communication abilities limit the functionality of social
interaction and correspond to the typical peculiarities of non-verbal communication behaviour for
autism spectrum disorder (APA, 2013). Improvement of non-verbal communication skills can be
beneficial in developing social interaction abilities (Yavuz et al., 2019). According to authors, social
competency, cognitive representation, verbal and non-verbal communication skills in children with
autism spectrum disorder are significantly related; non-verbal communication plays an important
role in children’s adaptive social interaction.

When examining the statements of research participants, the child’s lack of social reciprocity,
one-way contact emerged. Although he has his favourite activity and is able to play, he has little mo-
tivation for social interaction and joint activities: he does not want to participate in joint activities.
The lack of social reciprocity of the child involved in the case study (lack of interest in peers and their
activities, unusual response unusual response when peers talk to him and other social interactions)
affects the quality of daily social exchanges. Similar data was also revealed in the study by Schwartz
et al. (2021).
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Table 1

Ways of participation and communication in activities, and social interaction skills of a student with autism
spectrum disorder

Category Subcategory Illustrating statements
Passive participation
Disinterest in shared He doesn’t react to them <...> irritably, as if they wgren’t there. / He doesn’t show
activities a great need <...> to do something together. / To join that game with another
child, that’s not the case. <...>. He’s mostly alone.
;2:;;?3:)5?12:1; It is very difficult for him to get involved. / There are quite many challenges in
side other children in participating <...> in joint activities with other children. / When working in the
shared activities group, he still immerses himself in that individual activity.

- . If <...> something needs to be done together, then usually <...> he starts protest-
tP;':l)l:liCI:pa- ilile?}llzizloaiii?iltcilepsate in‘g or he'z simp?y retires into himself. /' Does not par‘ticipate in the joint activity,
activities disassociates himself. / Cannot play with another child. Plays alone.
and focus of He likes LEGO. <...>. And he likes such puzzles. / All this school year, he only
attention Interests wanted LEGO, LEGO. / He understands very well what activities or tasks or tools,

games he likes and doesn’t like. When he comes to the classroom, he can immedi-
ately point to the game or tool that he likes or he would like. / He likes riding <...>.

Short-term attention
span

He maintains attention for a short time. / <...> can focus for a few minutes <...>
can collect his thoughts <...>. / It’s more difficult for him to collect his thoughts, to
focus his attention, because he gets very distracted. / <...> he’s so flustered. As if he
gets involved, but his thought “dropped” somewhere, ran away again.

Difficulties of self-
evaluation

And I don'’t think he <...> would adequately evaluate himself. / There are cards,
he doesn’t show whether he did well or badly. <...> I think he is really not very
good at evaluating himself. / <...> he finds it difficult to evaluate himself.

Social inter-

Low interest in peers

It difficult for him to interact. <...>. He won't even look (at children). He won't
even look in that direction <...>/ No interaction <...>Yes, as if they weren't there.
/ He may not even notice the person <...>

Most of the time he is alone, busy with his favourite activity or closed in his own

action world. <...> nevertheless, he is somehow more comfortable <....> to be alone in his
Total disassociation ~ own bubble, in the world he has created rather than to look for some kind of con-
tact. / He completely ignores children. <...>. He doesn’t make contact with children
at all. / He withdraws into himself. <...>. disassociates himself <...>.
Impressive language
Understanding short . ) .
oNECSancing SUOL - gomme kind of short instruction.
instructions
Limited language , ; L
guiag He doesn’t understand when he is addressed, that he is being talked to.
comprehension
Expressive language
. He says little <...>. / He almost doesn’t say words. / <...> doesn’t speak much and
Minimal verbal com- , ; .
o doesn’t really want to express his needs verbally. / There are words sometimes.
munication .
<...>. But such single words.
Wavs of Communication us-  If he is angry, he usually makes sounds like indignation <...>. / Not always will-
4 . ing onomatopoeias  ingly repeats words, imitates using sound-words.
communica- —
tion Non-verbal communication

Gestures and body
language

If he wants something, <...>, he points. With hand. / He points to his food box,
that he already wants to eat. / He shows what he wants. / He points with his finger
to the thing he wants <...>.

If he wants something, he leads <...> He goes to that place. / If I don’t understand
what he wants, he will lead me to that place. / He takes my hand and leads me
towards the thing he needs.

<...> he comes up. / If he wants something, he needs something from me, he wants
to ask for something, he comes up to me.

Gaze contact

<...> he looks into my eyes. / He maintains gaze contact. / He looks at you. <...>.
Captures your attention.
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Emotional sensitivity and expressiveness include the ability to appropriately express positive and
negative emotions during the interaction (Denham, 2019). Table 2 presents interview data on emo-
tional sensitivity, emotional expressiveness, and emotional management abilities of the student with
autism spectrum disorder.

Table 2

Emotional skills of the student with autism spectrum disorder

Category

Subcategory

Illustrating statements

Emotional sen-
sitivity

Adequate response to
the tone of voice

If you speak gently, he understands gentle intonation. And he reacts
to harsher intonation. / He reacts very sensitively to any raised tone,
yelling, shouting.

Empathetic response to
another person’s expres-
sion of emotions

<...> children laugh, perform together with me, he immediately laughs
and he likes it, listens, watches / If another child is scolded, he reacts
very <...> sensitively to that. <...> he may start crying soon after. / If
another child starts crying, J. usually immediately becomes so high-
strung, irritable and <...> starts crying himself.

Emotional ex-
pressiveness

Positive reaction to
praise

When you praise him, he reacts / He is happy, “gives me five”.

Sensitivity to criticism

If you say half a word. <...>. He breaks into tears <...>, he goes to
complain, <...>, it seems, <...>, it’s a disaster.

Expression of joy

<...> begins to rejoice. And begins to laugh and crow and clap. / When
he is happy <...>, he laughs then. / If he is happy, he usually smiles,
laughs.

Expression of anger

If he is angry, he is irritable. / If he is angry, he may throw, bang some-
thing. / He may start crying angrily. / When he is angry, he objects.

Expression of sadness

If he’s sad, he cries. / If he’s sad <...>. He tends to sit in one place,
maybe makes less sounds. He would seem as if bored, he doesn’t really
take any action.

Expression of opposi-
tional reaction

He doesn’t do what he doesn't like, he protests. / He objects, shows
that he doesn’t want that, tries in every way to show that I don't like
it. / He gets angry, shows that he doesn’t want it, shows with his hand
what he wants, negotiates. / / If he does something wrong and for his
own safety something is said to him <...>. Doesn’t react. / “J., eat with
a fork. <...>”. He'll look <...>, take that fork, take a couple of those
noodles there, and eat with his hands again...

Emotional
management /
Calming tech-
niques

Favourite activity

Until you change some activity or task for him to something he likes.
Then he calms down. / If he got that LEGO, then he is already calm.

Sensory aids

...various sensory tools help him calm down a lot.

Agreements

Agreements calm him down. If he knows that it’s this way now, it’ll be
this way then, this calms him down. / <...> such short, strict state-
ment helps to calm down <...>. / You can take him everywhere / He
comes, takes his seat. / We go outside quite ordered, always calmly.
<...>. Without any problems outside. / But it certainly won't be the
case <...> that he will lose that control, attack, take away, hurt <...>.

Calming down by elimi-
nating the irritant

If he is annoyed by noise, he will usually calm down naturally when
the noise stops.

Emotional support /
Calming down with the
help of other people

We try to be together with J. <...>. Whether it is holding by the hand,
or somehow <...> cuddling up. <...>.
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The child who participated in the case study had some emotional skills: emotional sensitivity
and emotional expression skills; he had difficulty managing the emotion of anger, but he also had
his own ways of calming down (he calms down with his favorite activities, using sensory tools, etc.).
According to Ozerk et al. (2021), emotional skills include self-control, following rules, compromis-
ing in conflict situations, accepting criticism, cooperating with others, and being organised. Studies
have shown that emotional management skills correlate with indicators of children’s autism, social
skills, and behaviour (Berkovits et al., 2017). Developing emotional management skills can improve
social skills and behaviour so that children with autism spectrum disorder can more smoothly inte-
grate into their peer environment (Berkovits et al., 2017).

In summary, it can be stated that the semi-structured interview method provided data on the
functionality of social skills in the student with autism spectrum disorder. Although interview par-
ticipants spoke more about the student’s deficiencies in social skills, the child nevertheless has cer-
tain strengths of social skills.

The skills of participation in the joint activity were described by teachers and the student’s parents as passive
participation (listens to verbal instructions, questions, can briefly stay near other children in the joint activity
site, adheres to agreements with a reminder), can briefly maintain attention. The child has his own favourite
activity (building with LEGO; playing with sensory toys), but prefers to play alone rather than with peers.

Social interaction skills: the child shows little interest in peers.

Communication skills. Non-verbal communication dominant: expresses needs and desires through ges-
tures, facial expressions, body language. The child has impressive language abilities: understands short in-
structions, frequently heard words, verbal instructions, questions. Expressive language skills: communicates
with sound-words, pronounces words with a simple sound structure.

Strengths of emotional skills: emotional sensitivity (reacts to the tone of voice, to another persons emotions;
praise, criticism); expression of emotions (can express joy, anger, sadness, contradiction in non-verbal ways),
has unique ways of managing emotions (calms down with favourite activities, uses sensory aids; calms down
naturally when the irritant is no longer present, calms down with the emotional support from adults).

Methods of educating the student with autism spectrum disorder. There is evidence that chil-
dren who participated in various social skills education programmes improved social skills, behav-
iour and academic performance (Ozerk et al., 2021; Taylor et al., 2017; Watkins et al., 2017). It was
important to identify what educational methods are used at the current time (at the time of conduct-
ing the study) (Elder et al., 2018; Ozerk et al., 2021). Using the interview method, daily educational
methods of the child with autism spectrum disorder were analysed (see Table 3).

Table 3
Methods of educating the student with autism spectrum disorder

Category Subcategory Illustrating statements
Brief instruction We explain verbally. / And short, clear instructions.
Praise Praise, give me five, he understands. <...> responds to praise. / He is happy.
Prohibition Anyway, those “No, no, you can’t” still work. / We scold. Otherwise, no way.
Verbal Reminders, repetitions of what needs to be done. / He forgets these rules very
assistance Reminder quickly. <...>. You have to remind him all the time. / <...> Every day the rules

are reminded again. / He is quite good at following the rules, but he needs to
be reminded of them.

Voice intonations Tone is a little stricter. / Gentle tone. Calm communication.
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Category Subcategory Illustrating statements

<...> tracing or laying something together with the hand. / I take his hands

. . h
Joint action method with my hand and then I perform that task in these ways.

Assistance
byaction  Additional individu-
al assistance

Individual work with him. <...>. You have to approach him individually. /
Additional help. This is an assistant’s help. If it’s more difficult for the child, she
just would be there to help him.

Showing the action with movements. <...>. With gestures like this. / <...> you

Demonstration of come up, show. <...>. And he as if copies me. / <...> with another child, if I

Visual as- movement/action  give a task to him / her. <...>. Then he looks more at that child, how to do
sistance something.

Visual aids. <...> symbols help him understand. / <...> clarity and distinctness

Visualization help him, when those rules are shown to him clearly, visually.

It has been found that the usual methods of educating this child are verbal assistance (brief in-
struction; reminder, encouragement; praise; prohibition; restriction of the activity); visual assistance
(e.g., demonstration of the movement / action); assistance by action (joint action method or another
additional assistance).

Modelling the strengths-based social skills development of the student with autism spectrum
disorder. When modelling individualized social skills development, the strengths of the student’s
social skills, identified in the study, and the educational methods used by teachers were taken into
account. The goals and learning outcomes of the student’s social skills development were identified
in the group discussion (see Table 4).

Taking into account the students strengths (non-verbal communication abilities; emotional
skills; the ability to express needs; understanding of personal interests), social skills development
goals were formulated (to develop the ability to engage in joint activities, to interact with children
and adults; to teach self-evaluation of engagement in joint activities). Realistic, clear criteria for
achieving learning outcomes of social skills development were formulated.

A 3-month individualized social skills development plan for the student with autism spectrum
disorder was drawn up. According to this plan, educational participants (teachers, speech therapist,
class teacher, after-school education teachers, student’s parents) organized targeted social skills devel-
opment activities for the child in various environments (according to the schedule 1-3 times a week
in the classroom, in speech therapy exercises, in after-school activities, at home). The educational pro-
cess planned to organize activities that would enable a child with ASD to practice social interaction
with peers and adults. Adult participants in the education had to create a context in which the child’s
successful interaction with peers could take place, and if necessary, help the child participate in joint
activities, using methods of reminders, simple (2-3 word) instructions with or without gestures.

In discussions with the participants of education, it was agreed to apply interactive social skills
development methods (pair work, small group work, computer, mobile, etc. games) according to ed-
ucational participants’ capabilities and taking into account the child’s individual abilities (strengths).
Participants of education combined various skills training methods (brief instruction, demonstra-
tion, action modelling, etc.); they encouraged the student’s activeness and provided the student with
individual assistance (verbal, visual, by action) depending on the situation and flexibly taking into
account the student’s capabilities to participate in the activity (mood, state). Methods of motivating
(encouraging) the student were chosen considering the student’s interests in activities, identified
through the interview method, since research has proved the viability of integrating children’s fa-
vourite activities into education (Caiels et al., 2021; Elliott & Dillenburger, 2016; Kumar & Mobhi-
deen, 2019; Clark & Adams, 2020).
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Table 4

The student’s social skills strengths, educational goals and learning outcomes

Child’s strengths (based on in-

Individual educa-

Social skills terview and PPS data) tion plan (IEP)/  IEP /Learning outcomes / criteria
Goals
More interested in joint activities
Passive participation Observes, explores the environment and
Listens to verbal instructions, tools for joint activities.
questions Listens to task explanation / observes
. the example of task performance
. . Active participation EnC(.)u.rage.: act.lve
Participa- - — participation in . .
tion in joint Short-term passive participation oint activities Staysin a dfeS}gnatefl or chosen place
activities alongside other children in shared " iith children and 9Uring the joint activity
activities adults
Has his own favourite activity, T(.)g.ether V.Vi,th other clllildren., performs
plays alone a joint activity task (with assistance, ac-
cording to the demonstrated example)
Keeps agreements with the re- Follows the rules of joint activity with a
minder reminder
Focus of Improve attention Focuses attention on the joint activity
attention Short-term attention span for at least 10 minutes without engaging

span

in another activity

Social inter-
action and
communi-
cation

Low interest in peers

Impressive language abilities
Understands short instructions,
frequently heard words, verbal
directions, questions

Expressive language abilities
Communication using onomato-
poeias, pronounces words with a
simple sound structure

Non-verbal communication
abilities

Expresses needs and desires
through gestures, facial expres-
sions, body language

Develop verbal
and non-verbal

communication
skills

During the joint activity, communicates
with assistance in a way that is acces-
sible to him.

Understands instructions of 2-3 words
with or without gesture.

Understands the explanation of the task,
accompanied by visual aids.

Repeats with assistance or independent-
ly says a few words while communicat-
ing with the activity participants

Maintains gaze contact with participants
of joint activities, points to the object,
imitates suggested actions

Emotional
skills

Emotional sensitivity: sensitively
responds to the tone of voice, to
the expression of another person’s
emotions; praise, criticism

Expression of emotions: is able to
express emotions (joy, anger, sad-
ness, opposition) in non-verbal
ways

Managing emotions: calms down
with the favourite activity, sensory
aids; naturally when the irritant

is removed; agreements and emo-

tional support help

Promote a positive

emotional state

Responds adequately to the situation

More positive emotions
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[, . Individual educa-
Social skills Chll,d s strengths (based on in- tion plan (IEP) / IEP / Learning outcomes / criteria
terview and PPS data)
Goals
Understands what behavior can be re-
Understands his needs, has his warded with permission to engage in a
Self favourite activity (construction Teach self-eval favorite activity
cl-aware- — ith LEGO; playing with sensory cach sell-evaliua-  pple to choose 1 favorite activity from
ness and tion of participa-
toys) R ~ . 3offered
self-evalua- tion in joint activi- —
. . Able to adequately accept criticism
tion ties

Adequately self-evaluates activity (e.g.,
displays self-assessment card appropri-
ately).

Happy with the positive evalua-
tion of his activities

During the implementation of the individual education plan, an intermediate discussion was
held with the education participants about the process of developing the student’s social skills. After
3 months of implementing the IEP, a final focus group session of the student’s education participants
took place, during which the progress and results of the student’s social skills development were
summarized.

Results of strengths-based education for the student with autism spectrum disorder. The re-
sults of the focus group survey were analysed using the content analysis method. The data presented
in Table 5 illustrate the student’s strengths (determined using the interview method) and changes in
social skills (focus group data).

Changes in social skills have occurred in several areas.

Participation in the joint activity. Change: from passive participation (short-term passive participation along-
side other children in shared activities) to interest in the joint activity; participation in the joint activity, participa-
tion with peers in the child’s favourite activity. New abilities were observed: sharing things; waiting for one’s turn,
follows rules and agreements more independently.

Focus of attention has improved, especially when visual aids are used to maintain attention and when there is
an opportunity to participate in the favourite activity.

Social interaction and communication. The most striking change is interest in peers, initiation of interaction in
non-verbal ways. Expressive language abilities remained largely unchanged, but episodes of reciprocity in com-
municative interaction appeared.

Emotional skills. Change: more positive mood; more adequate response to prohibitions. It is still necessary to
develop the self-evaluation ability, but efforts of self-evaluation of the activity are observed.

The content analysis of the focus group survey results revealed that through targeted and concen-
trated efforts of educational participants, the student had managed to achieve greater functionality
of some social skills. Although recorded changes are small, it can still be stated that the intended
goals were partially achieved: the students engagement in joint activities with peers improved; the
child showed willingness to interact, participants observed the child’s efforts to initiate interaction,
to communicate in his chosen non-verbal ways, better focus of attention and more positive emo-
tions. It is likely that the child’s interaction with peers was positively influenced by integration of the
child’s favourite activity into educational activities. Interest-based activities might have motivated
greater engagement in interaction, and the favourite activity might have helped the student reduce
social anxiety and lack of social reciprocity (Little et al., 2017).
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Table 5

Strengths and changes in social skills in the student with autism spectrum disorder

. Identified Ch in so- . -
Social entae Slanges i so Statements of educational participants
. strengths of the cial skills (Focus
skills . . (Focus group)
child (interview) group)
Passive participation
Listens to verbal
instructions, ques- -
tions
Short-t - . . L. .
port-term pas <...> during the joint activity <...> stays in the place where
sive participation . . . -
. Being together in  we are performing the activity, does not leave that space, stays
alongside other e . ) ) . Sy
. . the joint activity  together with all. / It is clear from him that the child is with
children in shared : .
. you, here, with the class. The eyes show and... <...> the smile.
activities
Active participation
<...> he is already interested in that joint activity, when we
Interest in the are preparing for it. <...>. You can see that he is already inter-
joint activity ested in what we will do here. / This shows great interest, great
willingness <...>
He willingly engages in the joint activity with others. / He was
shining among all those other children, was moving, doing to-
gether. / <..> he plays a game with another child or several
.. .. . children in turns. / <...> the three of them work together at
Participation in . .
the ioint activi that one tablet. <...> he participates without any problems. /
) Y He constructs, and I construct with LEGO. <...>. / Togethet,
jointly. <..>. We have been playing like this more. / <...>
. it goes very well <...> in a pair. A big step has already been
Participa- made here. / He is best at playing music in the joint activity.
tion in the A
Participating

joint activ-
ity

Has his own fa-
vourite activity,
plays alone

with peers in the
child’s favourite
activities

If, for example, the group’s activity includes some interactive
games, <...>, then ]. is the first to join the group, he is already
showing curiosity, that he wants.

Keeps agreements
with the reminder

Follows rules
and agreements

He is better at following rules and all kinds of our agreements.
/ [He is] following agreements that we won’t buy too much.

Shares things

And now he seems to understand that those aids need to be
shared <...> in the joint activity. / So now, he really shares
those aids. It seems that he understood, learned how to do this
and why. / But he has already got used to <...> that it is neces-
sary to share. / <...> understands that it is necessary to share.

Able to wait for
his turn

<...> understands that it is necessary to <...> wait for his
turn, because earlier, it used to be that he would not wait
<...> for his turn, he would get angry if we did not allow him
to build that tower there or be the first to do something. / But
he has already got used that he has to wait for his turn <...>
/ So now, he seems to understand that it is necessary to <...>
wait for his turn.

Efforts of activ-
ity self-evalua-
tion

<...> by all emotions he shows that he liked that activity. / 1
think that he is more watching, guessing what you <...> want
from him. <...>. Trying to guess what he is asked for, required.
<...> last lesson, when I asked him to evaluate himself <...>.
There was a smile showing that it was fun, but he was point-
ing to red. / <...> he evaluates not his work, but our organized
activity more. Whether that activity suited him or not.
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. Identified Changes in so- . ..
Social ang Statements of educational participants
skills strengths of the cial skills (Focus (Focus group)
child (interview) group)
But the biggest achievement is that <...> we maintained J’s
attention for up to seven minutes during the joint activity and
Improved focus  did a really good full-body exercise. / He was involved in that
of attention activity for maybe even more than ten minutes. <...>. Usually
Focus of Short-term atten- four minutes, four and a half. / If he likes the activity, if it’s
attention  tion span suitable, he can keep that attention longer.
Maintaining at- . . . .
. g Certainly, he needs those visual aids. <...>. By taking extra
tention with the -y .
. measures of this kind, I can rejoice that he can already focus
help of visual : .
. his attention.
aids
And now, somehow, he’s already looking at other bigger kids.
Low interest in <...>. Already looking for some kind of communication him-
cors Interest in peers  self. / Started to want to interact with other children. / <...>
p He’s already watching children, coming up to them, wants to
draw attention to himself.
<...> smiles, comes closer; <...> touches some child gently,
Social in-  Expresses needs looks, waits for a reaction. He wants to and tries to have
teraction  and desires Initiation of so-  °™€ social interaction with children according to his abili-
andcom-  through gestures, cial interaction ties. / Has started <...> to take the initiative to interact with
munica- facial expressions, other children. <...> seems to be <...> braver and somehow
tion body language tries to attract children’s attention to himself in his way. / To
make some kind of contact with them.
Communication Episodes of <....> during the time when we are together, <...> we try to
using onomato- repci rocity in talk to each other more... He is more responsive to some ut-
poeias, words with proctlyin terances; he repeats them as if more. <...>. In that sense, we
. communicative o 17
a simple sound . . already perform some communication with him. <...> We
interaction
structure understand each other.
Emotional sensi <....> maybe he has become less sensitive. Earlier it used to
tivity: be that you say something, he immediately gets tears in his
sensit.ivel re eyes. You couldn’t say anything <...> louder. Now as if he no
sponds toythe tone More positive longer reacts. Not so sensitively. / Cries less. / This would also
orf)voice to the ex mood be one of the positive changes that positive emotions prevail
ressior; of another <...> he expresses less dissatisfaction, reluctance <...> to
P erson’s emotions: participate. <...> he seems <...> calmer. / <...> less of those
P raise. criticism ’ negative emotions of all kinds. Now there are more positive
praise, emotions, <...> he is emotionally calmer.
E on of There are no such squeals, screams, demands in shopping
Emotional Xp rtc.:ssm.n. o bl More adequate  centres any more, I want this, I want that. He doesn’t pull,
skills eMOUONS: IS ABIE  response to the  scream, squeal any more. <...> / There are no more <...> hys-

to express emo-
tions (joy, anger,
sadness, opposi-

tion) in non-verbal

ways

environment

terical fits as there used to be. / And there are no such squeals,
screams, demands.

But, if he doesn'’t like it, then he... Well, he becomes like...
How shall I say? He’s like restless. / And he doesn’t want to do
anything. Then he starts as if to get angry.

Emotional management: calms down
with the favourite activity, sensory
aids; naturally when the irritant is
removed; agreements and emotional

support help

And there would be another observation that various sensory
aids also help him. These are all kinds of spiky balls, all kinds
of sensory toys. He sometimes puts them on the table, turns
them a little between his hands when he needs that, puts them
aside, and works again.
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The student’s strengths-based social skills development also had a positive impact on educational
participants themselves (see Table 6).

Table 6

Student’ with autism spectrum disorder strengths-based social skills development strategy: reflections of study
participants

Category Subcategory Illustrating statements

<...> that togetherness has benefited the child, <....> everyone cooperates <...>.
/ <...> everyone is united for ]. Well, super indeed. / <...> The main thing is
probably cooperation of all of us. / That cooperation of ours, sharing experi-
ences, insights are fun. / There was really a lot of cooperation between teachers,
student support specialists and the student’s family members. It’s great that not
only the school but also the family got involved in this educational process. / I

Educators’ and the
student’s family

cooperation would single out cooperation between the school and the student’s family as a
positive aspect. I am pleased that both teachers and the student’s family were
Cooperation very actively engaged in the educational process and had equal roles in seeking
as a resource the child’s progress.
<...> I think the biggest advantage is that we were all just working towards
: lities, . I thi i
Viability of targeted, tl.ae same goals and developing the same abz.lztzes that’s why I think that as
sistance was really targeted and helped the child to make progress faster. / <...>
team-based educa- : ;
tion It is very important and very useful that we all pursued the same goals, devel-

oped the same abilities in the student, that’s why the provided assistance and
education were targeted and helped the child to make faster progress, which is
evident today.

We were learning from each other. We picked up some positive experiences

Sharing experiences g
§exp from each other. Now it’s great fun to hear out parents too.

Growth of myself as a teacher, I would single out. Because you already have to
do your best, to do things, not to stand still. / <...> It’s a journey of discovery.
The beginning, the whole process, and yet the end of the road is not really in

Increase in reflexiv- .
sight.

ity

More reflections arise. You sit after that lesson and think. Aha, he did really
well today, this assignment. <...>. Next lesson, I can also do something similar,
Teachers’ again maybe attention will be focused there for a longer time <...>.

professional And that belief, and that journey... It gives very good results. Especially when
growth we are all going in the same direction. / He’s just changing every day. <...>. It
seems that he won’t do, but he will really do. / I understood how important it
More positive ex-  was to follow the student’s progress, to stop, think over it and rejoice. / And I
pectations regard-  am really curious what will happen next, how we will be doing, how we will
ing the student’s succeed in everything. In fact, of course, we hope that everything will only get
progress better. / The most important thing is not to give up, to try ones best as a teacher
and to believe in the child and his progress. / He really can. Really can. / This
process obliged us to monitor the student’s progress, record it and plan further
educational <...> steps.

Cooperation has become an important resource not only in developing the student’s social skills,
but also encouraged the growth of educational competencies of parents and teachers. The teachers
and family members who participated in the study positively assessed not only the changes in the
child’s social skills, but also more active mutual cooperation, the prospects of targeted team-based
education, and the usefulness of sharing experiences in educating the child. Teachers identified their
professional growth: increased reflexivity; more positive expectations regarding the student’s progress.
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Discussion

This study aimed to identify the social skills functionality (strengths) of a student with autism spec-
trum disorder and to examine the possibilities of applying a strengths-based social skills develop-
ment strategy.

The social skills functionality in the student with autism spectrum disorder is described by the
abilities (strengths) he or she has. First, it was identified that the child had some social-cognitive
skills (understood his own needs and interests); social engagement skills (with the reminder, he
was able to follow agreements and appropriately behave in familiar social situations) and non-ver-
bal communication skills; e.g., the abilities to non-verbally point to the desired object or activity
(shows with glance; approaches the adult, leads to a desired object). The child also has some emo-
tional skills: emotional sensitivity abilities (understands the mood of another person, tone of voice;
recognizes conflict situations); emotional expression (is able to express basic emotions — anger, joy,
sadness; adequately responds to positive feedback) and is able to resist when he does not like some-
thing; emotional management abilities (has his own ways of calming down - favourite activity, other
people’s assistance).

The student involved in the case study has impressive language abilities (understands short in-
structions, but does not understand language directed at him, poorly responds to peers’ talking to
him) and minimal expressive language skills (sound words, single words). Similar data on linguistic
communication abilities of children with autism spectrum disorder were revealed in the study of
Ibrahimagic et al. (2021).

Non-verbal communication (facial expression, glance, body language - movement, posture,
touch, etc.) is one of the ways of communication. Some studies have confirmed that children with
autism spectrum disorder use objects as mediators to communicate with their environment (Manzi
et al., 2020; Savarese et al., 2017). The child who participated in the case study is able to express his
needs through non-verbal communication means, such as gaze, gestures and body language (e.g.,
points to the desired object; leads to the desired activity; approaches to person to attract the atten-
tion to himself).

Thus, the student who participated in the case study has certain social skills strengths (abilities
of non-verbal communication; abilities to recognize emotions, to understand and express his own
needs and personal interests).

However, the interview participants mainly talked about restrictions of social skills in the student
with autism spectrum disorder: of verbal communication; lack of social reciprocity (dissociation
from other persons). One-sided of non-verbal communication (communicates only when they want
to satisfy their needs), difficulties in participating in joint activities, maintaining attention, accepting
criticism, and self-evaluation were indicated as limitations.

Thus, the case study data do not deny typical features of students with autism spectrum disorder
but confirm that children with autism spectrum disorder have an individual set of traits and exhibit
individual social skills functionality. Research shows that social skills development is a key aspect of
socialization for children with ASD, as their main difficulties are often manifested in social interac-
tion, verbal and non-verbal communication, and behavioural problems (Milligan et al., 2017). As-
sessment of the child’s existing strengths and experienced difficulties is highly important in setting
goals for individualized social skills development (Clark & Adams, 2020; White et al., 2023).

Strengths-based education does not ignore challenges and difficulties that students with autism
encounter. However, the strengths perspective enables educators to focus on what students are able
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to do rather than just what they find difficult (Caiels et al., 2021; Clark & Adams, 2020; Koegel et al.,
2013). Essential principles of strengths-based education are integration of practical development of
social skills into regular school-based educational activities and home environment; encouragement
of the very student’s activeness, using the child’s favourite activity as a strength (Clark & Adams,
2020); agreements between educational participants in seeking realistic educational goals, clear cri-
teria for achieving learning outcomes; cooperation in seeking common goals, and educators’ reflec-
tions. Parent-teacher cooperation is one of the key resources of strengths-based education (Joseph
et al., 2022). In the case study, maintaining authentic, common educational conditions as much as
possible, the attention of teachers and families was focused on the tasks of intensifying the child’s
social interaction.

Applying the social skills group training model at school and the continuity of social skills develop-
ment in the family helped to achieve some positive changes in social skills. A meta-analysis conducted
by Gates et al. (2017) also revealed a moderate positive effect on social skills of students with ASD,
using a school-based social skills group training model. Research shows that a school-based model of
social skills development is particularly useful when the implementation of special intervention pro-
grammes is not readily available to all children who need such services (Cheng et al., 2023).

The case study confirmed that recognition of the individual strengths and difficulties of a child
with autism spectrum disorder and parental participation in ensuring the continuity of social skills
development within the family are important conditions for targeted strengths-based social skills
development.

Research limitations

The case study contributes to scientific knowledge about the opportunities of strengths-based social
skills development at school and in the family through the combined efforts of teachers and the
student’s parents. Organizing and promoting the interaction with peers are an important aspect
of developing social skills, but the case study did not analyse peers’ experiences, focusing only on
the learning outcomes of one student’s strengths-based social skills development. Further observa-
tions and more exhaustive long-term studies are needed to substantiate the validity of the results of
strengths-based education as well as maintenance, functionality of positive changes in social skills
and their application in other settings and situations.

Conclusions

Social skills are a complex multidimensional construct that still does not have a unified concept.
Social skills are described in behavioural, contextual, functional, cognitive-emotional, cultural, etc.
aspects. In a general sense, these are skills necessary for social interaction, effective social function-
ing and are part of the social competency. The criterion for functionality of social skills is appropri-
ate behaviour that corresponds to the context and situation.

Scientific research has shown that children with autism spectrum disorder distinguish them-
selves by a wide range of social skills, with typical and individual peculiarities of social interaction,
verbal and non-verbal communication, comprehension of the social situation, behaviour, depend-
ing on factors, such as intelligence, language development and other. At the same time, it is ac-
knowledged that these children have various strengths. Scientific literature emphasizes relevance of
developing these children’s social skills and seeks effective evidence-based strategies for developing

48



Irena Kaffemaniene et al. A strengths-based social skills development strategy: a case study of a student with autism spectrum disorder

them. Strengths-based education is one of the possible educational strategies for children with
autism spectrum disorders, but research on application of this strategy in schools is still lacking.
The essential principles of the strengths-based education strategy are identification of the student’s
strengths and personalization of education, taking into account the student’s strengths; coopera-
tion between educational participants in developing the student’s abilities in different contexts.

The semi-structured interview method revealed the peculiarities of social skills in the student
with autism spectrum disorder. Although the interviewees spoke more about the student’s deficien-
cies in social skills, the social skills strengths were also identified. Teachers and the student’s parents
described the child’s engagement in the joint activity as passive (listens to verbal instructions, ques-
tions, can stay near other children in the joint activity place for a short while), stating that he can
briefly maintain attention. The child has his favourite activity but prefers to play alone. As to social
interaction skills, the child is little interested in peers. Non-verbal communication skills dominate,
the child has impressive language abilities (understands short instructions, frequently heard words,
verbal instructions, questions). As to expressive language abilities, he communicates using onomato-
poeias (sound words), utters several words with a simple sound structure. Emotional skills strengths
include emotional sensitivity; expression of emotions; the child has specific ways of managing emo-
tions.

The group discussion method allowed to analyse the opinions of research participants (teach-
ers, the student’s parents) about the opportunities of developing strengths-based social skills of the
student with autism spectrum disorder. Considering the specificities of the student’s social skills, the
goals of strengths-based social skills development were formulated (to develop the ability to engage
in joint activities, to interact with children and adults; to teach self-assessment of engagement in
joint activities). Realistic, clear criteria for achieving learning outcomes of social skills development
have been formulated. A 3-month individualized social skills development plan for the student with
autism spectrum disorder was drawn up, which included targeted strengths-based social skills de-
velopment activities for educational participants in various settings (school, the child’s family). In
joint activities of students, organized in the educational process, the student was provided with con-
ditions to practice more active social interaction with peers and adults.

The focus group method was employed to examine the insights of research participants into
changes in the functionality of social skills in the student with autism spectrum disorder, applying
the student’s strengths-based educational strategy. Changes in social skills were identified in several
areas. Change in engagement in the joint activity included the student’s interest in the joint activity;
engagement in the joint activity, engagement with peers in the child’s favourite activity. According
to research participants, new abilities were observed, such as sharing things; waiting for one’s turn,
following rules and agreements more independently. Focus of attention improved, especially when
there was an opportunity to participate in one’s favourite activities with peers. The most noticeable
change in social interaction and communication was interest in peers, initiating the interaction in non-
verbal ways. Expressive language abilities remained essentially unchanged, but episodes of reciprocity
in communicative interaction appeared. Change in emotional skills manifested itself by more positive
mood; more adequate response to prohibitions. The self-evaluation ability still needs to be developed,
but efforts of self-evaluation of the activity were observed.

In summary, it can be stated that strengths-based social skills development is promising and
feasible when it is carried out with the concerted efforts of all educational participants. The study
also highlighted changes in teachers’ cooperation with parents. Cooperation has not only become an
important resource in developing the student’s social skills but also promoted the growth of compe-
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tencies of parents and teachers themselves. The student’s parents and teachers who took part in the
research favourably evaluated the benefits of cooperation and teamwork when applying strengths-
based social competency development; teachers noted the growth in the reflexivity competency and
higher expectations for the child.
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Summary

This case study explored the possibilities of applying strengths-based strategies to develop the social skills of
a student with autism spectrum disorder.

Problem questions: What peculiarities (strengths, deficiencies) of social skills in the student with autism
spectrum disorder do the student’s educators envisage? What are the opportunities for developing this stu-
dent’s social skills, based on the perspective of strengths?

The aim of the research - using a case analysis to determine the possibilities of applying a strengths-based
social skills development strategy to a student with autism spectrum disorder.

Research methodology and methods: theoretical analysis; case studies (semi-structured interviews; mod-
eling of an individualized social skills development plan; focus group survey and content analysis).

Study sample. An 8-year-old special school student with autism spectrum disorder was selected for the
case study.

Other participants of the study were the student’s educators (teachers, speech therapist, the child’s parents,
etc.).

After qualitative content analysis of semi-structured interview data, the strengths (functionality) of social
skills of a student with autism spectrum disorder were determined. An individual social skills development
plan based on the student’s strengths was modeled through group discussions with teachers and the student’s
parents. The study participants developed the student’s social skills for 3 months according to this plan. Based
on the prepared plan, the student’s social skills were developed at school and in the family, applying the social
skills group training model, when, under the guidance of adults (teachers, parents), the child, together with
peers, engages in joint activities.

The results of the strengths-based social skills development were analyzed using the focus group method.
A slight increase in the functionality of some social skills was determined (the child’s greater interest in peers
and participation in joint activities with peers, better concentration of attention, etc.). In addition, according
to the study participants, positive changes occurred in the areas of teacher-parent cooperation and under-
standing of the student’s individual needs.

Keywords: case study, autism spectrum disorder (ASD), social skills, strengths perspective.
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