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VIEWPOINTS OF INTERCULTURAL COMPETENCE
DEVELOPMENT IN ENGLISH LANGUAGE TEACHING/
LEARNING CLASSROOM

The article presents an analysis of viewpoints on the development of intercultural competence in the
English language teaching/learning classroom. Intercultural competence, acknowledged as the key
component of foreign language studies, increases the need to adapt teaching methods and materials to
raise learners’ cultural awareness. The following research problem is formulated: how schoolchildren’s
intercultural competence is developed at schools during English language classes and what the precon-
ditions of its improvement are. Based on the survey carried out at secondary schools and gymnasiums,
the article presents the findings on the ninth and tenth formers’ viewpoints regarding the extent to
which cultural activities are incorporated into their English language classroom. The respondents’
answers indicated that the present practices for the development of intercultural competence in the
English language classroom are not sufficient. A conclusion is made that the English language teach-
ing/ learning process should be more purposefully aimed at developing all the dimensions of learners’
intercultural competence.
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The relevance of the topic. Global changes
taking place in the 21% century open the
boarders for free movement of people in
Europe and in the rest of the world making
contemporary working and educational
environment more culturally diverse. There-
fore, the need not only for learning foreign
languages but also for developing our learn-

ers’ intercultural competence appears to be
of great importance.

The idea that foreign languages can
open access to other people and countries,
promote mutual understanding is stated in
Lithuanian and European documents on
education (Commission of the European
Communities, Brussels, 2008; General Con-
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cept of Education in Lithuania, 1994; Provi-
sions of the National Education Strategy
2003-2012). The view that foreign language
teaching provides favorable conditions for
the development of learners’ intercultural
competence is held by scientists of education
(Fenner 2006; Popovici 2006). It is consid-
ered that intercultural awareness, being the
main feature of language and an integral
part of language learning, is important at all
levels (from beginners to advanced learners)
(Tomalin, Stempleski 1993). It is also pointed
out that intercultural competence is not an
automatic result of learning and gaining
knowledge about a foreign language culture
but requires an attempted effort to direct the
foreign language teaching/learning process
accordingly (Fenner 2006).

Although the thought of integrating cul-
ture into language learning is not new, it is
getting enormously popular nowadays and
intercultural competence is being discussed
not only in terms of foreign language learning
but in a great variety of other contexts (Ris-
ager 2000). According to the thematic map
of the 14th Congress of Nordic Network for
Intercultural Communication (Matkevic¢iené
2008), the most common research areas in
the field of intercultural communication are:
analysis of the definition and traditional
aspects of culture, cultural identity and dif-
ferences, the significance of the context;
communication competence accompanied
by the culture learning process and teaching
intercultural communication (Meyer 2008);
relation of media and the Internet with the
studies of intercultural communication.

Theoretical and practical aspects of
intercultural education have been ana-
lyzed by many scientists of education in

Lithuania as well. The main areas of their
research are: theoretical perspectives of
intercultural education (Duobliené 2006);
civic and intercultural education, civic atti-
tudes and national identity, methodology for
multicultural education (Zaleskiené 2006;
Ranonyté 2006; Tamosgitinas 2000); cultural
identity and competencies necessary to live
in multicultural societies (Balc¢itniené 2007);
political tolerance of high school children
(Sprindzitnas 2006); the development of
students’ intercultural competence at uni-
versities (Barzelis, Barcyté 2009). A research
into tolerance and multicultural develop-
ment in basic education schools carried
out by J. Reingardé, N. Vasiliauskaité and
R. Erentaité (2010) showed that Lithuanian
schools are deviated from the reality in terms
of multicultural education. However, an
analysis of theoretical literature on educa-
tion in Lithuania reveals that research into
foreign language teaching/learning and a
possibility of developing foreign language
learners’ intercultural competence has been
lacking adequate attention and some insights
into the area should be made. Therefore,
the following scientific research problem
could be formulated: how schoolchildren’s
intercultural competence is developed at
schools during English language learning
process and what the preconditions of its
improvement are.

The object of the research: ninth-tenth
formers’ intercultural competence develop-
ment in foreign language teaching/ learning
classroom.

The aim of the research: to reveal how
intercultural competence could be devel-
oped in foreign language teaching/learning
classroom and how it can be improved.
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The aim of this article: to find out the
ninth-tenth formers’ viewpoints of the de-
velopment of intercultural awareness in the
English teaching/learning classroom.

The aim of the research could be specified
by the following research tasks:

1. To define intercultural competence.

2. To reveal the respondents’ viewpoints

of the development of intercultural
competence in English teaching/ learn-
ing classroom.

The methods of the research:

I. Theoretical: analysis of scientific edu-
cational literature.

II. Empirical: survey - a closed/open-
ended questionnaire was used to reveal the
respondents’ viewpoints of intercultural
competence development in the English
language classrooms based on L. Sercu,
E. Bandura (2005) questionnaire “Language
teachers as teachers of intercultural commu-
nicative competence” and “Teachers’ Com-
petence Description” (2007) (“Mokytojo
profesijos kompetencijos aprasas” 2007). The
questionnaire consisted of three sections -
‘the knowledge dimension, i. e., the acquisi-
tion of culture; ‘the attitudinal dimension,;
i. e., adoption of intercultural attitudes; and
‘the skills dimension, i. e., acquisition of
behaviour in intercultural situations — com-
ponents of intercultural competence based
on M. Byram’s (2000) five types of knowledge
defined by L. Sercu, E. Bandura (2005). The
respondents were given questions related
to classroom activities considering culture
learning and were asked to indicate to what
extent they were taking part in them on
5-point scale (5= very often, 4= often, 3=
sometimes, 2= seldom, 1= never).

III. Statistical: descriptive statistics (fre-
quency counts), Chi-Square Tests, Cronbach

Alpha coeflicient, using software package
SPSS version 17.0.

The research sample consisted of 236
learners of the ninth and tenth forms from
secondary schools and gymnasiums. The
research was carried out in 2009-2010.

Intercultural competence

Scientists (Fenner 2006, Fantini 2006,
Lundgren 2005, Byram 2000) indicate that
contacts with other languages and cultures
provide an excellent opportunity to foster
the development of intercultural com-
municative competence (or intercultural
competence, for short). Intercultural com-
petence is generally defined as the ability of
successful communication with people of
other cultures (Zaleskiené 2006) involving
the following: the ability to establish and
maintain relationships, communicate with
minimal loss or distortion, collaborate in
order to accomplish something of mutual
interest or need (Fantini 2006). This ability
can exist in someone at a young age, or may
be developed and improved, occasionally
with periods of regression or stagnation, but
more commonly with positive results and no
end point. According to J. W. Neuliep (2006),
intercultural competence enables a person to
predict beliefs, attitudes, values and behav-
iour of others and interact with people from
other cultures more effectively.
Intercultural competence is mostly viewed
as having three basic dimensions: knowl-
edge, attitudes, and skills, with a variation
of the forth one. According to J. W. Neuliep
(2006), intercultural competence consists
of four dimensions: knowledge component
(how much one knows about the culture of
others), affective (one’s motivation to in-
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teract with others from different cultures),
psychomotor (the actual enactment of the
knowledge and affective components), and
including a fourth contextual component
(situational features in which intercultural
communication takes place). The classifica-
tion of intercultural competence presented
by A. E. Fantini (2006) is very similar to the
description of the components of intercul-
tural competence based on M. Byrams five
savoirs (components of knowledge) and
defined by L. Sercu, E. Bandura (2005):

1. Attitudes (savoir étre): curiosity and
openness, readiness to suspend dis-
belief about other cultures and belief
about one’s own;

2. Knowledge (savoir): of social groups
and their products and practices in
one’s own and interlocutors’ country,
and of the general processes of societal
and individual interaction;

3. Skills of interpreting and relating
(savoir-comprendre): ability to inter-
pret a document or an event from an-
other culture, to explain it and to relate
it to documents from one’s own;

4. Skills of discovery and interaction
(savoir-faire): ability to acquire new
knowledge of a culture and cultural
practices and the ability to operate
knowledge, attitudes and skills under
the constraints of real time communi-
cation and interaction;

5. Critical cultural awareness/political
education (savoir-sengager): an abil-
ity to evaluate critically (on the basis
of explicit criteria) the perspectives,
practices and products in one’s own
and other cultures and countries (By-
ram 2000, p. 9).

Thus alanguage learner moving between
cultures is an intercultural learner involved
in a dynamic, developmental, ongoing
process of intercultural competence de-
velopment which engages him/her cogni-
tively, behaviourally, and affectively (Paige,
Stringer 1997). As a result of such learning,
the intercultural competence gained by the
learner enables him/her to be more open
to new information, help to become a more
emphatic listener, be able to accept differ-
ences, reduce communication uncertainty
and increase predictability in his/her own
and the other person’s behaviour and in this
way build much more effective intercultural
relationships.

Learners’ viewpoints of the develo-
pment of intercultural competence
in English language teaching /lear-
ning classroom

Asithas been mentioned, the research aimed
at finding out learners’ viewpoints of the
development of cultural awareness in the
English teaching/learning classroom. The
learners were asked to indicate to what extent
cultural activities were incorporated into
their foreign language learning classroom
(Figure 1).

The data of the learners’ questionnaire
indicate that most favourable classroom
practices related with the teaching of culture
are those from attitudinal and knowledge
dimensions. Nearly a fifth of the respondents
(18.58%) indicated ‘very often’ and ‘often’
about taking part in the classroom activities
aimed at developing intercultural attitudes,
17.95% of the learners stated ‘very often’ and
‘often’ about taking part in the classroom
activities aimed at increasing cultural knowl-
edge. Development of intercultural skills
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Figure 1.Learners’ viewpoint of the dimensions of intercultural competence development

received less attention — 15.72% of the learn-
ers indicated ‘very often’ and ‘often’ about
developing intercultural skills in the foreign
language teaching/learning classroom. More
than a quarter (38.71%) acknowledged to
have received cultural information, 36.17%
stated that they sometimes developed in-
tercultural attitudes in foreign language
lessons and less than a quarter said that they
sometimes were developing intercultural
skills. However, about a half of the learners
marked ‘seldom’ or ‘never at all’ about taking
partin classroom activities aimed at develop-
ing intercultural competence. 43.32% of the
learners indicated ‘seldom’ or ‘never’ about
getting cultural knowledge, 45.22% ‘seldom’
or ‘never’ about taking part in the activities
for developing intercultural attitudes, and
even more than a half (54.71%) stated that
they seldom or never developed intercultural
skills in the foreign language teaching/learn-
ing classroom. The research data reflected
the unfavourable situation for the develop-
ment of learners’ intercultural competence.
Cronbach Alpha coefficient of the learners’
questionnaire was found ,925.

Learners were asked to answer eight
questions aimed at discovering to what

extent classroom practices regarding knowl-
edge dimension of intercultural competence
were carried out in foreign language teach-
ing/learning classroom (Figure 2).

The learners’ answers showed that the
most frequent classroom activity in the
knowledge dimension was ‘getting infor-
mation <...>about daily life and routines
of the foreign culture’. It seems apparent
that discussions about moral values (‘the
significance of values and beliefs in one’s life’
(very often and often - 16.5%), ‘values and
beliefs of people living in other culture’ (very
often and often - 16.1%), ‘information about
shared values and beliefs’(very often and
often — 16.1%) are slightly more frequent in
L2 classroom than presentations of factual
knowledge about foreign country’s geogra-
phy (very often and often — 12.7%) or politi-
cal situation (very often and often - 12.7%).
The low scores reflected a lack of classroom
practices aimed at developing intercultural
competence.

The impact of the foreign culture on
Lithuania is discussed the least in the L2
classroom, only 11% of the learners indi-
cated taking part in such discussions often
and very often and more than a half of the
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Figure 2. Learners’ viewpoint of knowledge dimension of intercultural competence

respondents (55.5%) very seldom or never
participated in such activities. The same
percentage of the learners indicated ‘very
seldom’ or ‘never’ about discussing politi-
cal conditions of the target country or the
significance of values and beliefs in on€’s life
in L2 classroom. Almost half of the respon-
dents very seldom or never ‘discuss values
and beliefs of people living in other culture’
(45.3%), ‘get information about shared values
and beliefs’ (45.8%), get information about
the geography of the foreign culture’ (41.5%).
Having analysed the research data, it could
be stated that the learners do not get suffi-
cient cultural information and take part in
few discussions on cultural topics.

A comparison of the research data by
form revealed no significant differences in
providing cultural knowledge in the ninth
and tenth forms, however, there were some
statistically relevant differences in ‘getting
information <...> about the political condi-
tions of the foreign culture’ (x> = 12,02, p <

,017) and ‘getting information <...> about
daily life and routines of the foreign culture’
(x? = 16,95, p <,002). In both cases, more at-
tention to those classroom practices was paid
in the ninth form. A presumption could be
made that in the tenth form, foreign language
teachers concentrate more on the develop-
ment of linguistic competence. Cronbach
Alpha coeflicient was found ,814.

The analysis of the research data revealed
the learners’ viewpoints of attitudinal dimen-
sion (Figure 3).

As the most favourable classroom activi-
ties related with teaching culture in the atti-
tudinal dimension, the learners indicated (as
‘most often’ and ‘often’) ‘discussions about re-
specting others/different’ (27.1%), ‘discussions
about respecting their own culture’ (25.9%)
and ‘discussions about their own culture’
(25%). As the second favourite classroom
practices, ‘discussions about different cultural
values’ (18.3%) and ‘empathising with people
living in other cultures’ (16.1%) were chosen.
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Figure 3. Learners’ viewpoint of attitudinal dimension of intercultural competence develo-

pment

According to the respondents’ opinion, least
attention during English language classes was
paid to ‘discussions about prejudice’ (10.5%).
A quarter of the students stated never hav-
ing discussed prejudice at all. According
to the research data, it seems obvious that
the possibilities of developing intercultural
competence are not fully exploited in for-
eign language teaching/learning classroom.
A comparison of the research data by form
showed no statistically relevant differences in
the development of attitudinal dimension in
the ninth and tenth forms. Cronbach Alpha
coefficient was determined ,871.

The research data analysis also revealed
some important insights into the develop-
ment of learners’ skills dimension of inter-
cultural competence (Figure 4).

The respondents’ answers showed that
classroom practices in the skills dimension

carried out in the foreign language teaching/
learning classroom are as follows: ‘speaking
about the etiquette of other cultures’ (25.4%),
‘learning to handle intercultural contact
situations’ (20.7%), ‘performing reflection on
cultural differences orally’ (17.7%), ‘learning
to handle intercultural conflict situations’
(16.1%), ‘getting new information about your
own culture’ (15.2%), ‘learning to reflect on
cultural differences’ (12.7%), ‘looking for
solutions of intercultural conflict situations’
(9.4%), ‘performing reflection on cultural
differences in writing’ (8.5%). Such research
data show which activities should receive
more attention from teachers in order to
strengthen the learners’ abilities to manage
intercultural situations better.

Having compared the research data by
form, it became evident that ninth formers
learn how to handle intercultural contact sit-
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Do you look for solutions of intercultural conflict
situations in L2 classroom?
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Figure 4. Learners’ viewpoints of skills dimension of intercultural competence development

uations more often than tenth form learners
(x? = 9.53, p < ,049). A presumption could
be made that in the tenth form (and higher),
the content of the foreign language teaching
and learning is devoted to the preparation for
the final exam. As there are no culture-based
tasks in the final exam, teachers and learners
pay less attention to intercultural competence
development in higher secondary schools
and gymnasiums. Cronbach Alpha coef-
ficient was found to be ,823.

It seems obvious that learners find the
present practices for the development of in-
tercultural competence in the L2 classroom
to be insufficient. The respondents’ answers
indicate a significant lack of attention devot-
ed to intercultural competence development
in the foreign language teaching process.

Thus, the research data make it possible
to draw the following conclusions:

o A need to integrate culture into foreign

language curricula in order to develop

learners’ intercultural competence is
accentuated both by scholars and the
European Union and Lithuanian docu-
ments on education. A development of
linguistic knowledge and skills is not
enough for successful intercultural
communication. Therefore, lingua-cul-
tural teaching must be emphasized in
the whole process of foreign language
teaching/learning.

Intercultural competence, having the
dimensions of knowledge, attitudes
and skills, is generally defined as the
ability of successful communication
with people of other cultures. Language
learners need to possess intercultural
competence in order to be able to cope
with different intercultural experience.
Asan integral part of foreign language
learning, intercultural competence de-
velopment helps to enrich the learners
as intercultural personalities who are
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able to build and maintain intercultural
relationships more effectively.

o The research data reflected the unfa-
vourable situation for the development
of learners’ intercultural competence
in the English language teaching/
learning process. The low scores of
the respondents’ answers reveal a lack
of classroom practices aimed at de-
veloping the dimensions of learners’
intercultural competence. The research
findings show that learners do not get
sufficient cultural information and very
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Straipsnyje pristatomas devinty-desimty klasiy
mokiniy pozitris j tarpkultarinés kompetencijos
ugdyma angly kalbos pamoky metu. Sios kompe-
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The need to develop learners’ intercultural compe-
tence is accentuated in European and Lithuanian
laws on education and acknowledged as a key
component of foreign language studies. Therefore,
foreign language teaching methods and materials
should serve the purpose of raising learners’ cul-
tural awareness. An analysis of theoretical litera-
ture on education in Lithuania has revealed that
research into the possibility of the development
of foreign language learners’ intercultural com-
petence is lacking adequate attention, therefore
the following research problem was formulated:
how schoolchildren’s intercultural competence
is developed at schools during English language
learning process and what the preconditions of
its improvement are. The aim of this article is to
find out the ninth-tenth formers’ viewpoints of
the development of intercultural awareness in the
English teaching/learning classroom.

Intercultural competence is mostly viewed by
scientists as having three basic dimensions: knowl-
edge, attitudes and skills, with the variation of the
forth one. The research presented in the article is
based on M. Byram’s model of intercultural com-
petence embracing the dimensions of knowledge,
attitudes, and skills. The original questionnaire
developed by L. Sercu ‘Language teachers as teach-
ers of intercultural communicative competence,
which was adapted according to the Lithuanian
Teachers’ Competence Description, was used as a
research instrument. The questionnaire consisted
of three sections — the knowledge dimension, i. e.
the acquisition of culture; the attitudinal dimen-
sion, i. e. adoption of intercultural attitudes; and
the skills dimension, i. e. acquisition of behaviour
in intercultural situations.

The findings of the research carried out at
secondary schools and gymnasiums in 2009 and
2010 revealed the respondents’ view that the ex-
tent to which cultural activities are incorporated
into the ninth and tenth formers’ English language
classroom is not sufficient. The conclusion is made
that the English language teaching/learning process
should be more purposefully aimed at developing
all the dimensions (knowledge, attitudinal, and
skills) of learners’ intercultural competence.

KEY WORDS: intercultural competence, Eng-
lish language teaching/learning classroom, com-
munication, language, intercultural awareness.

tencijos ugdymo poreikis pabréziamas Europos ir
Lietuvos $vietimo dokumentuose ir pripazjstamas
vienu i§ pagrindiniy uzsienio kalbos studijy kompo-
nenty. Todél uzsienio kalby mokymo/si metodai bei
mokymo/si medziaga turéty buti kreipiama besimo-
kanciyjy tarpkultiiriniam suvokimui gilinti. Eduko-
loginés literattiros analizé atskleidé, kad Lietuvoje
stokojama démesio $ios kompetencijos ugdymo
uzsienio kalby pamoky metu klausimams aptarti.
Atsizvelgiant j tai, buvo formuluojama mokslinio
tyrimo problema: kaip ugdoma mokiniy tarpkul-
tariné kompetencija angly kalbos pamoky metu ir
kokios galimos tokio ugdymo tobulinimo prielaidos.
Sio straipsnio tikslas - atskleisti devinty — desimty
klasiy mokiniy pozitrj j tarpkultarinés kompeten-
cijos plétote angly kalbos pamoky metu.

Daugelio mokslininky pozitiriu tarpkultariné
kompetencija apibréziama kaip apimanti tris pagrin-
dinius ziniy, nuostaty ir jgiidziy bei jvairiy autoriy
skirtingai interpretuojama ketvirtg (situacijos, kon-
teksto) komponenta. Siame straipsnyje aptariamas
tyrimas yra grindZiamas M. Byramo tarpkultirinés
kompetencijos modeliu, susidedanciu i$ minétyjy trijy
komponenty. Tyrimo instrumentg sudaré originalus L.
Sercu klausimynas ,,Kalby mokytojai kaip tarpkultiiri-
nés komunikacinés kompetencijos mokytojai, kuris
buvo modifikuotas, atsizvelgiant j ,, Lietuvos mokytojy
kompetencijos aprasa”. Tyrimo klausimyng sudaré trys
skyriai: Ziniy (kultdriniy skirtumy Zinojimas ir suvo-
kimas), nuostaty (tarpkultiiriniy nuostaty pazinimas
ir pripazinimas) ir jgadziy (elgesio tarpkultrinése
situacijose suvokimas ir jsisavinimas).

Tyrimas buvo atliktas vidurinése bendrojo la-
vinimo mokyklose ir gimnazijose 2009-2010 me-
tais. Tyrimo rezultatai atskleidé, kad respondenty
pozitriu tarpkultrinés kompetencijos ugdymui
angly kalbos pamoky metu skiriama per mazai
démesio. Straipsnyje daroma i$vada, kad angly
kalbos mokymo/si procesas turéty bati tikslingiau
orientuojamas i besimokanciyjy tarpkultarinj
ugdyma ir sudaryti palankias salygas mokiniy
tarpkultirinés kompetencijos plétotei visais
(Ziniy, nuostaty ir jgydziy) lygmenimis.

REIKSMINIAI ZODZIAT: tarpkultiiriné kom-
petencija, angly kalbos pamokos, komunikacija,
kalba, tarpkulttirinés Zinios ir suvokimas.
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